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Opnoxevtinn Exmoidevon oto Anpotind XyoAsto:
Ovtortia 1 TPd*ANOY);
Religious Education in Greek Primary Schools:
Utopia or Challenge?

Nuwxdraog TorpéPerog / Nikolaos Tsirevelos
EAIIT Tunpatog Ocoroyiog A.IL.O. / Laboratory Teaching Staff, A.U.TH., ntsir@theo.auth.gr

H @pnoxevtixn Exmaidevon (OE) tow-
tileton ovyNbwe pe to INvpvdoro xow to
AVxero, eved topabewpeitor n StdoxTIX
™G xenotoTnTa oto Anuotixd XyoAsio.
Zoppowva pe to Qpoidyro Ilpdypoppo
n OFE eivor vmoypewtiny 6t0 €EAANVLXO
oyoAeio amd ™y IV Anpotixod péypt xo
™y ZT" Anpotixol, eved amaAloyn oo
To pwébnuo Suxorodvtar oL etePbS0EOL
xo etepdbpnoxol pabntég/poabnroteg yio
A6YoLg BpnoxevTLXYg oLVEIONONG. TNV
I %ot ™ A" Anpotixod dtddoxetol dVo
wpeg, v oty E" xo ™ 217 pla dpo v
eBdoudda (Kovxovvépag Adyxne, 2019).

H ohoxAnpwpévn xow amoteAcoportiny
dtdaoxoior cuvdeeTor avoppiBoia Le Ty
TNENOYN TWY WEWY xaTd To QEoAdYLo I1pd-
Yoappo xo Ty eQappoym touv [poypdu-
patog Troudwy (ITX). Zuyyedvewe Opeg
meptAauPavel Ty emiTeLEY TWY TPOGSO-
KOUEVWY LoONOLOXWY OTTOTEAEOUATWY,
™V EUTAOXY] OAWY TwY pabnTdv/pobn-
TELOY GTNY avoxGALdy g Yvoong (Kov-
xouvépog Atdyxng, 2021), Ty aELoAdymom
HLETO oTtd INULOVPYLXES SPUTTNELOTNTES
XOL TOV UETAOYNUATLONO TWV YVWOOEWY
OOUPWYO UE TLG EXAOTOTE XOLYWYLXO-TIO-
MTtouLxéc ouvbrixec (Anuntotddov, 2016;
Mrtpomoviov, 2023). Mia Bootx? mpo-

Religious Education (RE) in Greece
is usually equated with High School
and Upper High School, while its
teaching usefulness in Primary School
is overlooked. According to the daily
schedule, RE is compulsory in the Greek
school from the 3rd to the 6th grade of the
Primary School, while students from other
religious background than the Orthodox
Christian are entitled to an exemption
from the RE for reasons of religious
consciousness. In the 3rd and 4th grades,
it is taught for two hours, while in the 5th
and 6th grades, it is taught for one hour
per week (Koukounaras Liagkis, 2019).

Complete and effective teaching is
undoubtedly linked to the observance
of the hours according to the daily
schedule and the implementation of the
Curriculum. At the same time, however, it
includes the achievement of the expected
learning outcomes, the involvement of all
students in the discovery of knowledge
(Koukounaras Liagkis, 2021), the
evaluation of the outcomes through
creative activities and the transformation
of knowledge according to the socio-
cultural conditions (Dimitriadou, 2016;
Mitropoulou, 2023). A basic condition for
effective teaching is the adequate training
of teachers in the subject (Karamouzis,
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EIZATQI'TKO YHMEIQMA / EDITORIAL

Omébeon yia v amoteAsopatixny Stdo-
oxoAioe Elval 1 ETOEXNG XUTAPTLON TWY
EXTIOUIEVTLXWY OTO YVWOTLXO YTLXELUEVO
(Kopopodlng, 2015). H exmtaidevon twv
dooxGAwY og BpnoxevTixd {NTNULOTO XOoL
ot OLdoxTixn Ty HponoxevTixwy yive-
TOL TTEPLOCOTEPO VY XX, EQOTOV TTAEOY
OVOSVETOL ] TTPOOTTTLXY] EVOG LOOTLLOV
<EVOANOXTIXOV » podnuatog YL 6ooug
xo 6oeg amaAAgooovton yror Adyoug Hpn-
oxevtxnig ovveidnorg (ETE, 1478/2022).

AT6 ™ dexoetion Tov 80 xol peTé
gyovy mpaypotorolnel Aiyeg Epevveg
oxetxd pe ™ OE oty EANGSa (Kov-
xovvépag Adyxng, 2019). Touewva pe
otolyelor Tov 2017, péypL TOTE TEAYLO-
Toroubnxay 38 épevveg. O 18 avaépo-
vtal oty [lpwtofdbuta Exmaidevon, amd
OVTEG OL 7 0TOLG OATKRANOVE/IAOHANES
%o oL VTOAOLTIEG o pabnTég/pabnToLeg
(Naép, 2017). Ou mohondtepeg €pEVVEG
oe exmaldevTinovs g HpwTtoBdabutag
Exmaidevong diepevvody tig amddetg
%ol avTtAnPeLg Toug Yo o Mabnuo twy
Opnoxevtxwy (Boytavde, 1989; Koyxoi-
Ang, 1997), eved pro vedtepn eoTLdlel oTLg
OL3oxTIXEG EVEQYELEG TOUG YL pobnTéc/
pabvtpLeg pe vontixy otépnon (Eepot-
pidng, 2011). Ze pLoe dAAn épevvor TOL
OULWLUETELYAY (POLTNTEG/(POLTNTOLEG XVPLWG
omtd To [Mowdoywyixd Tunuor Anpnotixnig
Exraidevong (IITAE) tov Iavertotuiov
Avyatov, eEéppaocay Ty amodn Toug Lo
Tov yopaxTipa g OF xow avédetEay v
ovéryxn yLoe évo Lélbmuor Stabpnoxetanng
oywyng (Kopapodlng & Abavaotddng,
2011).

Ou épevveg aVTEG eV TTPOGPEPOLY
LOL LXOLVOTTOLNTLXY ELXOVOL YLOL TLS ATTOPELS
XOL TLG AVTLANPELS TwY SUOXEAWY YLOL TN
OE. TToAb TepLocdTtepo 3V TOREYOLY
TTANPOYOPLEG YLor TN OLdooUaAA L UETA
T aAAayég ota IIZ amd to 2016 péypt
%ol ONUEPX. LE oTO To D€, opLopéveg

2015). The training of teachers in religious
matters and in religious teaching becomes
more necessary, since the prospect of an
equal “alternative” RE is now emerging
for those who are exempted for reasons of
religious consciousness (Council of State,
1478/2022).

From the 1980s onwards, few
researches have been carried out
regarding RE in Greece (Koukounaras
Liagkis, 2019). According to data from
2017, 38 research studies were carried
out until then. 18 refer to Primary
Education, of these 7 to teachers and the
rest to students (Nazar, 2017). The oldest
research on Primary Education teachers
explores their opinions and perceptions
about the RE (Vagianos, 1989; Kogoulis,
1997), while a newer one focuses on
their teaching actions for students with
intellectual disabilities (Efraimidis, 2011).
In another research involving students
mainly from the Department of Primary
Education of the University of the Aegean,
they expressed their opinion on the model
of RE and highlighted the need for an
interfaith education RE (Karamouzis &
Athanasiadis, 2011).

These studies do not provide the
whole picture of teachers’ opinions
and perceptions about RE. They do not
provide information on teaching after
the changes in the Curricula from 2016
until today. In this regard, some answers
can be found in small-scale - from the
perspective of participants research works.
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OTTAYTNOELS LTTOPOVY YO AVLYVELTOVY OE
ULXENG EXTAONG -aTtO ATOYPNG CLUULUETE-
XOVTWY/OLUUETEXOVOWY- EQEVYNTLXES EQ-
yootieg. To 2017 pe opopun Ty ohAorym
oto I[IZ g OF, 302 exmordevtixol xon
poLTnTég/poLTTLEG TToL didaEny GTO
mAaioto [lpoxtinng Aoxnong, amdvinooy
OE EPWTNOELS OYETLXA UE TNV EQOOULOYY
oty Twyv M. To 25,8%, dnradn 78
ATOU, ELYOV ATTOQOLTNCEL 1] (POLTOVCAY
oe xamoto [ITAE ev oL vtéAoLTToL NTay
exmotdevtixol Ocordyol. AT TG ooy TY-
OELG TIPOXVTTTEL OTL EVOL UEYAAO TTOGOCTO
70%-75% Oewpel ampdopeva Betinég Tig
oANOYEG aTY] OLdooroAior xal eLOLXOTE-
pa ot Bepotoroyian xo ™ o¥vdeon NG
Ocohoyixng xol HPNOXELTLXNG YVWOTNG UE
AKOLVWOVLXO-TLOALTLOTLXG {nTApoTe (Ko-
poollng, ®wxidng, TotpéBerog, 2019).

Xe QAN €PELYA TTOL TTPOYLATOTIOL-
NnOnxe 0710 MAXLOLO TTTLYLAXNG EQYATLOG
oto [ITAE touv Iavemiotnuiov Aryoiov
ovppeteiyoy 100 exmatdevtixol, amd
Tovg 0TTolovg oL 69 avixay atny IlpwTo-
Baburoe Exmtaidevon. Ov exmondevuTixol
oELoAdynooayv ™ OE pe Baon ta 11X tov
2017 o Tov 2020 (MetaBatind MIX).
Ov amavtioeLlg xvpoivovtol TeEPiToL aTo
(Otoe emtimedo pe TV TEONYOVUEVY EQELYOL
%o vroypoilovy Tov pabnToxevTELxd
yopoxthpo T OE (Anpdxy, 2022). H
oVOLATNON TWY UELOVOUEVWY KTV TNOE-
wY amd Toug/TLg exmotdevTixols g [lpw-
ToPabpiog Exmaidevong otig d0o €peuveg
(PAYEPWYOLY LXOYOTIOLNOY YL TLG OAAALYEG
OANG oLYYEOVLGS BETOLVY W¢ avaryxalo TNy
ETUUOPPWON XOL TV XOAVTEQY] XATOOTLON
TV eXToLSELTIXWY 0T OF.

[Mpooavwig T oToLyelor xvTA lvot
EVOELXTIXE X0l OTTWOINTTOTE ATTALTOV-
VTOL TTEQALTEPW XOL OTOYEVUEVES EPEVVEG.
QoT000 TO ATIOTEAECUOTOL TWY EPELYHY
avadeltxvoovy 61t n OE oto Anpotixd
oYOAelO gival AueTa GLYOESENEYY] LE

In 2017, on the change in the curricula of
RE, 302 teachers and students who taught
in the context of Internship, answered
questions about the implementation of
these curricula. 25.8%, i.e. 78 people, had
graduated or were studying at a Primary
Education Faculty while the rest were
educational theologians. The responses
show that a large percentage of 70%-
75% consider the changes in teaching
to be unexpectedly positive, especially
in the subject matter and the connection
of theological and religious knowledge
with socio-cultural issues (Karamouzis,
Fokidis, Tsirevelos, 2019).

In another research carried out as part
of a thesis at the Primary Education of
the University of the Aegean, 100 teachers
participated, of which 69 belonged
to Primary Education. The teachers
evaluated the 2017 and 2020 Curricula.
The answers range approximately at the
same levels as the previous survey and
underline the student-centered model of
RE (Deraki, 2022). The search for the
individual answers from the Primary
Education teachers in the two surveys
show satisfaction with the changes but at
the same time they call for the training
and better training of the teachers in RE.

Obviously, the data are indicative
and further targeted research is definitely
required. However, the results of the
research show that RE in the Primary
School is directly linked to the students’
cognitive and teaching competence.
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TN YVWOTLXY] KOl OLOAXTIXNY] ETTAOXEL.
Emopévwg oto Oépa pog xaboprotind
poAo Sradpopoatilovy N AdoxTinn Twy
OPNOKEVTIRWY KOL TOL TTPOGPEPOUEVOL O
Onuoata pe Bpnoxevtind, beoroyind xoun
Bpnoxetoroyxd mepieyxduevo ota IITAE
TwY OL&popwy Iavemotnuiny. X yevixég
YOOUUES LOYOEL N TAPATNENON OTL OTO
[ITAE «n AwdoxTixnn Ty Opnoxeutixoy
OLOAOAETAL (WG LTIOYPEWTLXO, XAAG ®VPLWG
®G ETUASYOUEVO LAONuUa M EXEL ovTLXOTO-
otobel pe oyetixd podnuoto Kotvwvio-
Aoyiog 11 @pnoxetoroyiag 1 [loAttiopod
7 Ocoroyiog» (Kovxovvéapag Adyxrre,
2015, 0. 185).

Ewduxdtepa, 6mTwe paiveton péoo amd
Tov Odnyd Xmoudwyy tou [ITAE, tov Ebvi-
%00 xo Kamodiotptaxot [avemotnuiov
Abnvoy (EKITA), tpoopépovtal tow emtt-
Aeyopeva pobnuato «Xyolxn Opnoxev-
XN Aywyn» xot «Zntipoto MeAétng
ToU BOpnoxevTixod DoLYOUEVOL KoL TWV
OprnoxeLwyv oty Exmaidevon» (IITAE
EKIIA, 2023). Xto avtiototyo Tufuo
Tov Aptototeieiov IMavemiompiov Oeo-
oohovixng (ATIO) ov portytég/poLthitoLeg
UTTOPOVY Vo Tapaxoiovboovy amd Ty
Etoaywywn Katebbovon twv MovoovA-
LovLxey LToud®y g Ocoloyxng Xyo-
Mg To emtAeydpevo padnuo «loAap xow
Exmaidevon», eved {nmpoto Opnoxeiog
evtaooovtol oe dAke pobfiuoto (IITAE
AIl®, 2023). Xto HTAE 7ov Iaveriot-
piov Aryoiov diddoxovtol Tow pabuorto
«IToAtiopog xow Avobpnoxetoxy) Aywyn»,
«Avbpwmoroyixég xat Kotvwylohoyixég
Awaotéoelg tng Opnoxeiog, «Kowvwvio-
Aovio tng Opnoxelag xaw «AdoxTinn Twy
Opnoxetv» (ITAE Mavertotnuiov At-
yodov, 2023). 1o avtiotoryo Tufuo Tov
[Mavemotuiov Iwavvivwy amd to Tpéyxov
oxodNuoixod €tog dtddoxovtal tor hobn-
portor «AdoxTinn Twy OPNoXEVTIXWY», TO
omolo meptAaufaver Ipaxtixy Aoxnon,

Therefore, in our topic, the Teaching and
Learning of RE and the courses offered
with religious and theological content in
the Primary Education Departments of the
Greek Universities play a decisive role. In
general, the finding that in Departments
of Primary Education “the Didactics of RE
is taught as a compulsory, but mainly as
an optional subject or has been replaced
by related courses in Sociology or Religion
or Culture or Theology” (Koukounaras
Liagkis, 2015, p. 185) applies.

In particular, the Department of
Primary Education of National and
Kapodistrian University of Athens offers
the optional courses “School Religious
Education” and “Study Issues of the
Religious Phenomenon and Religions in
Education” (2023). In the Department of
Primary Education in Aristotle University
of Thessaloniki, students can attend the
optional course “Islam and Education”
from the Undergraduate Programme
in Muslim Studies of the Faculty of
Theology, while religious issues are
included in other courses (2023). At the
Department of Primary Education of the
University of the Aegean, the courses
“Culture and Interreligious Education”,
“Anthropological and Sociological
Dimensions of Religion”, “Sociology of
Religion” and “Teaching of Religions”
are taught (2023). In the Department of
Primary Education at the University of
loannina, from the current academic year,
offers the courses “Teaching of Religion”,
which includes Teaching Practice, “Social
Problems and Religion”, “Religion and the
Unconscious”, “Religion and Interpretation
of Religion” (2023). The Department of
Primary Education of the University of
Western Macedonia offers the courses
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«Kowvwvixd Ipofaquarta xow O@pnoxeion,
«Oprnoxeta xot AcvveldnTo», «BOpnoxet-
oloyio xou Epunvevtinn g Opnoxeiog»
(TITTAE Moawvertotp.iov Twoavvivwy, 2023).
Y7o [ITAE Touv ITavermiotnuiov Avtixng
Moaxedoviag Tpoo@épovtal Tor LobnpoTor
«0pbodokia xar [ToAtiopdg oty Exmal-
JEVOT» KoL TO ETLASYOUEVO «ALSoxTLXN
Twy OpnoxevTixdv», GTO oTTolo Elval
vroypewtx N [poxtin Aoxnon pe ™
OLdaoxaAior evog wpLtalov pobuotog o
pwioe téEn (IITAE Hoavertotnuiov Avte-
xhg Maxedoviag, 2023). 1o IITAE tov
[Mavemiotnuiov Osooaiiog péypt xot To
oxodNUoix6 €tog 2022-23, TpoopepdTay
70 eTAEYOUEVO pébnuo «Opnoxetoroyion
(IITAE Havemotnuiov Osooaiog, 2022),
omov 3 ovvedpieg elyayv wg Bépa ™ OFE
0L VTTNPYE WG TTPOXLPETLXN EQYOOL 1
xotébeon eviég ayediov SLdaoxaAlog yLo
70 M10. X7o [ITAE tov Anpoxpitetov [o-
vemotnuiov Opdxng galvetar ato Qpo-
A6yro Tlpdypoppor To pabnuor «Opnoxeia
X0l EXTIOLOELGY] OE TTOAVTTOALTLOULKES KOL-
vovieg» (IITAE Anuoxpitetov Maveniotn-
utov Opdnne, 2023). Térog oo IITAE tov
[Movemiotuiov Kpntng dev diddoxeton
x4moLo pébnuo oyetixd pe ™ OF (IITAE
Howvemotuiov Kovng, 2023).

Xe OA TO TTOPATTAYW ATTALTELTOL VOU
mpootebel 6Tl pévo tplo IITAE €xovy
wovipoe véan AEII/EAIIL. Avta eivar tng
Pédov, twv Iwavvivwy xat tng Abvoac.
‘Otov oAhoV SLdaoxeTol Labnuo oxeTxod
ue ™ Bponoxeta 1 ™ Adoxtiny Twv Opn-
oxeLTLXWY YiveTor amd péAn AEI/EAIIL
MY Tunuatwy M Moaverwiompioy xow
oTtd EXTOUTO OxoONULOIXS TPOTWTILXS. Tar
OTOLYELOL VTG ATTOTLTTOVOLY UE COPNVELDL
TNV LOYVN OXOONUOLRE RO ETTLOTYLOVLXE,
TIPOETOLUAGLOL TWY LEANOVTLXWDY/UEANOL-
oWV daoxGAwY YLo T OFE.

H obyypovn popen g Atdaxtixfig
TwY OPNOXEVTIXWY GTOYEVEL GTNY KOTA-

“Orthodoxy and Culture in Education”
and the optional “Teaching of Religious
Studies”, in which the Teaching Practice is
mandatory by teaching a one-hour lesson
in a classroom (2023). In the Department
of Primary Education of the University of
Thessaly until the academic year 2022-
23, the optional course “Religion” was
offered (2022), where 3 sessions had the
topic of RE and there was as an optional
assignment the submission of a teaching
plan for the RE. At the Department of
Primary Education of the Democritus
University of Thrace, the course “Religion
and education in multicultural societies”
appears in the Program (2023). Finally,
the Department of the Primary Education
of Crete does not teach any course related
to RE (2023).

To all of the above, it is necessary to
add that only three Primary Education
Departments have professors of RE
amongst the teaching staff. These are of
Rhodes, Ioannina and Athens. Wherever
else a course related to Religion, or the
Didactics of Religion is taught, it is done
by members of the teaching staff of other
Departments or Universities and by
substitute academic staff. The data clearly
reflect the weak academic and scientific
preparation of future RE teachers.

The contemporary RE pedagogies
aim at understanding the specificity of
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vonon tng totartepdtnTog TNg Bpnoxev-
g YAwoooc (Baothdmovrog, 2008),
xoMLepYEl TOo BpnoxevTixd xoL PneLoxd
yooppotiopd (Mrtpomobiov, 2021) xow
OepeAtdvetonr otn Stepedvnon Twv Hon-
OXEVTIXWY GTOLYELWY TWV TOALTLOUWY
(Aedqrwvotavtic, 2013) pe éupaon oty
0p0680EN vevpatixdtTo (Xortlneppot-
uidng, 2006) %o Tov SLEA0YO GTOV SNUO-
oL0 X0 TAOLPOALGTLXS YWEOo (ZToyLovvi-
dng, 2021). Zuyypbvwg eivor SLadpootixn
xo emtbopel Ty xatdption ot OE péoa
omt6 ™ Propoatiky pébodo (Kalantzis &
Cope, 2013), Ttg obYYEOVES Bewpieg pé-
Onong xo Tig SLdaxTIxég TPOoEYYLOELS
(Kovxouvépog Atéyxng, 2015) xabdg xow
v eEotxeiwon e Tig Baotxég apyEg ™G
dramohtioptxig oywyrg (Jackson, 2016;
Méyoc, 2022).

To ototyeion avTd TEOGPEPOLY TNV
ETTAPXELO OTOY LTTOPNPLO EXTTOLSEVTLXO
Tt va yvwpioet o Babog xar oty ovvé-
YELOL VO ONLLOVPYNOEL TLG TTPoDTTobETELS,
wote o0 pabntig/m poabrtoia vo etvor txo-
vog/txovn vou Yvwploel Tov Oed -e@oécov
BéPRoa oTEVEL, TOV CLYVAYOPWTO AAAG
XOL YO OVOXOAADDEL TOV EXVTO TOL UECD
omé éva pabnua avbpwmiotixng Tondel-
ag (Kovxovvépog Atdyxng, 2019). 'Eva
Té€Tolo pabnuo dev eivorl oLTOTLXG AN
OTTOTEAEL TTPOXANGY YLOL TOV/TNY EXTTOLOED-
Txd. Mo tétola TpdxANoY lval PEaAL-
OTLXN XL TTPOAYEL TN CLUTEPIANYY %o
TOV EXONUOXPOTLOUO GTOV ONUOGLO YWEO
UETW TwY OPNoXELTIXWY.

Avté o mAaiolo copTepiAndng LTIN-
petel xaw n VAN awtod Tov tevyovs. H
Androula Toannou peAeta v aELomoi-
NOY TOL EXTOLOEVTIXOD SPALATOS OTY
SLOOXTIXY] TWY EVLUYYEAXWY OLNYNOEWY
%o Ty enidpoon oty NN TowTédTNTA
Ty podntov/podntoiwy. O Konstantinos
Diamantopoulos dtepsvva pe v a&lo-
TolNoN Pty PeBOdwY Tor oYoAxd EY-

religious language (Vassilopoulos, 2008),
developes religious and digital literacy
(Mitropoulou, 2021) and is based on the
investigation of the religious elements
of cultures (Delikonstantis, 2013)
with an emphasis on the Orthodox
spirituality (Hatziefraimidis, 2006) and
dialogue in the public and pluralistic
space (Stogiannidis, 2021). At the same
time, it is interactive and wishes to
gain religious knowledge through the
experiential method (Kalantzis & Cope,
2013), contemporary learning theories
and teaching approaches (Koukounaras
Liagkis, 2015) as well as familiarization
with the basic principles of intercultural
education (Jackson, 2016; Magos, 2022).

These elements offer the sufficiency to
the prospective teacher to get to know in
depth and then create the conditions, so
that the student can know God if they have
any faith, the other and the self through a
Humanities course (Koukounaras Liagkis,
2019). Such a lesson is not utopian but
it is a challenge for the teacher. Such
a challenge is realistic and promotes
inclusion and democratization in the
public space through RE.

This framework of inclusion also
serves the material of this issue. Androula
Ioannou studies the use of educational
drama in the teaching of gospel narratives
and the effect on the students’ moral
identity. Konstantinos Diamantopoulos
investigates using mixed methods the
school textbooks of the Greek RE and
seeks interdisciplinary visual encounters,
connecting the visual with the religious
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yeLptdtor g eAAnvxng OFE o avalntd
OLETILOTNLOVIXES ELXUOTLXEG GUVAYTYOELC,
oLYOEOVTOG TNV OTTTLXN e TN Hpnoxevtinn
YAwooa. O MuydAng [Mapaoxsvdémoviog
eketdlel T obvdeon tng HpmnoxevTinng
YADOoOG oTov BPNOAEVLTIXG YOOULLOLTL-
ouod pE TN PLAocoQia TNG YADOOOG TOL
Wittgenstein, eved 1 "EAeva Kopvopdxn
TLOPOVGLALEL ONUOVTLXE GTOLYXELOL OYETLXA
Ue TG avTtANPELS Twy BEOAdYWY exTo-
SELTIXWY YLO TNV ETAYYEALOTIXY] TOVG
TALTOTNTO. XoL TN OLdooxaiior Tng OF,
oc oOYXQLOY] UE TTLPOUOLOL EQEVYOL TTOV
Tpaypotoroinxe to 1997.

To diebvn dpwueva oty OFE peta-
@€povy ot avtamoxpioetg Tov Nalip
[ToabAov Naldp yio To 150 Xvvédpro
tov European Forum for Teachers of
Religious Education (EFTRE) xat yto t0
130 Atebvég Zuvédpro yra ™ «Bpnoxeio
xor Ty Hvevpoatixdtnto oty Kowvwvios,
eved o Nixog TorpéBerog Ypdpet yia To 20
Meydro Zovédpro tng Atebvoig OpbHido-
Eng O=olroyixyic 'Evworng (I0TA).

[Sraitepn yopd oxeTiny pe TNy avé-
OctEn Ty ONULOXPOTIXWY LOLOTNTWY UETL
¢ OE mpoopépet to oevéiplo tov [Mdp-
You I'vpiAn, Tov avadetxviel ) Brwpo-
TN xo dradpaotixn Lébnon otn B” Av-
xelov, OTTwe o To oxESLo dLdaonaiiog
Yoo ™ I Anpotixod pe emixevtpo tny
ETEPOTNTOL OTTO TLG TTPOTTTUYLOXES (POLTY-
Toleg Xopio Koapmodpn xar Auxotepivn
Kdaratov touv IITAE touv [lavemiotnuiov
AvTtixng Moxedoviag. H HAn oAoxAnp-
vetal pe 1t BLBAtoTapovoioon amd Tov
Xpnoto GpadéAro oto teAevtaio BLBAlo
Tov xabnynt) Abavooiov Ztoyiovvidn,
TTOL SLEPELVA T OYOALXY] TTaLSELDL KoL TN
OE otov dnudoro xwpo.

Ta mepteydpevo xoL avToL TOoL TEV-
¥OULG ETULOLOAOVY OE ETLOTNUOVLXY] BAom
vou GUUBAANOLY INULOLEYLXA KL DLEPEL-
YNTXE 0T SLOULOPPWOY] ULOG SUYOULXNG

language. Michalis Paraskevopoulos
examines the connection of religious
language in religious literacy with
Wittgenstein’s philosophy of language,
while Elena Kornarakis presents
important evidence on theological
teachers’ perceptions in Greece of their
professional identity and the teaching of
RE, compared to similar research held
in 1997.

The international events at the RE
are conveyed by the responses of Nazir
Pavlos Nazar for the 15th Conference
of the European Forum for Teachers of
Religious Education (EFTRE) and for
the 13th International Conference on
“Religion and Spirituality in Society”,
while Nikos Tsirevelos writes about the
2nd Great Congress of the International
Orthodox Theological Association (I0TA).

The script by Giorgos Grillis,
which highlights the experiential and
interactive learning in the 2nd Lyceum,
as well as the teaching plan for the 3rd
Primary with a focus on the otherness
of the undergraduate students Sophia
Kambouris and Aikaterini Katsiu of
the Primary Education Department of
the University of Western Macedonia. A
book review of the Professor Athanasios
Stogiannidis’ new book by Christos
Fradellos explores school education and
RE in the public space.

The contents of this issue also seek, on
a scientific basis, to contribute creatively
and exploratory to the formation of a
dynamic in modern RE in the Greek public
school. This expectation increases with the
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ot obyypovy OE oto dnudoto oyoAsio.
Avt 7 mpoadoxio avEdvetal pe TNy 67
[MoveAApvia Zuvavtnoyn OcoAdywy Tov
dtopyovwvetl o IaveAAviog Ocoroytudg
2ovdeopog «KATPOZ» oty Ocoroyinn
XyxoA tov AIIO améd tig 10-12 Noep-
Botov 2023. To bépa elval xaipLo xou
EYEL TOV TLTAO «ANULOXEOTIXO XYOAElO XOo
Opnoxevtixn Exmaidevon». Avopoifo-
Ao p OpB6S0EN ypLotiavixn Beoroyio, ot
ovOPWTOAOYLXES TNG OLOOTAOELS XL O
OpnoxevTindg ®OGPOG EYovy TN dVVOUY
X0 TN SLVOULXY] YO XOAALEQYNIOOLY TN
ovuTePiANYN LEaw TNg VYY) EOoYYS SLda-
xTxNg g OpnoxevTinyg YAWooog %o
ETUXOLYWVLOG.

Kon avéyvwon!
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Enjoy the reading!
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Abstract

This study evaluated the effect of drama activities based on Gospel stories on the
aspired moral identity of secondary school students. Seventy 13-year-old students
at a gymnasium in Nicosia, divided into an experimental and a control group, were
taught the same four Gospel stories, but only the intervention group participated in
drama activities. The experimental group students wrote down their impressions in
a small text. All the participants took “The Value Clarity Questionnaire” (VCQ) to
measure the results before and after the study. The experimental group’s pre-test
VCQ score was significantly higher than the control group’s, while both groups’
post-test scores showed significant improvement. Interestingly, the control group
also benefited from teaching Gospel stories and improved in areas with lower
scores than the experimental group before the study. Most students found drama
activities more engaging and effective in encouraging them to reflect on their
values and identify the person they want to be. The findings suggest that drama
activities based on Gospel stories can positively impact students’ value clarity. This
is important because value clarity is linked to a life consistent with one’s values,
well-being, and improved self-esteem. This small study could be expanded and
contribute to a greater understanding of how drama activities in religious education
classes can assist students in forming their aspired moral identity.

Key words: Gospel stories, drama activities, moral identity, Value Clarity Questionnaire
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Introduction

One of my 13-year-old students recently realized the remorse, regret, and inner turmoil
caused when values and behavior conflict. She confessed: “Nowadays, anyone who tells
the truth is a “snitch”. Although if I hide the fact that my life does not match what I believe
in, this will eat me inwardly, and I will suffer. But rather than react and confess the truth,
I prefer to stay closed off”.

Following our values can significantly enhance well-being (McLoughlin, Stapleton,
Pendrous, Oldham, & Hochard, 2022). Engaging in behavior consistent with our most
cherished beliefs and principles, we feel a sense of harmony, purpose, and fulfillment
(Sagiv, Roccas, Cieciuch, & Schwartz, 2017). We present a genuine version of ourselves
to the world, boosting our self-esteem and self-respect. Living in alignment with our
values enables us to be authentic and maintain our integrity. It provides a dependable
framework and a stable foundation, direction, and purpose, which can contribute to
increased resilience in the face of adversity. Furthermore, consistently adhering to our
values can inspire and positively affect others.

The Religious Education course and teacher-student and student-student interactions
can empower children to reflect, lead them to self-awareness, and discern what truly
matters for a fulfilling life. Biblical stories, especially Gospel stories, provide abundant
examples of virtue, values, and spiritual struggle (Achituv & Lichtenstein, 2023). They
are a moral reflection guide to cultivating virtues in a phronesis manner and forming
an aspired moral identity.

This paper describes an intervention in Religious Education classes that I teach that
involves engaging students in drama activities based on specific scenes from Gospel
stories and examines how this affects their level of value clarity and, therefore, their
aspired moral identity. In the public Gymnasiums of Cyprus, the second-grade Religion
Education curriculum centers on studying Gospel stories. The intervention was created
in a manner that facilitates and does not impede the curriculum’s objectives.

1. Background

1.1 Value clarity

Defining values can be a challenging task. Values are the fundamental principles, beliefs,
and ideals that shape our decisions and actions, guiding us as a moral compass to
what is important and meaningful in life. They are deeply ingrained and developed
through personal experiences, cultural upbringing, societal influences, and reflection.
Values provide a framework for evaluating situations and making decisions. They are
essential in defining who we are and what we stand for. They assist us in prioritizing what
is most important to us and guide our interactions with others. Values are “qualities of
character we aspire to embody in pursuit of our goals” (McLoughlin et al., 2022, p. 4).

Our values should not be influenced by aversive control or social approval and
must remain independent of others’ opinions and desires. People who firmly grasp
their values are less likely to conform to others (McLoughlin et al., 2022).
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To consistently uphold and adhere to our values, it is unquestionably necessary to
understand what these values are. Values clarification is a dynamic process in which
individuals determine what they consider essential to their lives and shape their aspired
moral identity. Clarification of values is necessary for individuals to define, comprehend,
and prioritize their values and beliefs. It involves self-examination, exploration, and
expressing the individuals’ true values, while its primary objective is to enhance self-
awareness and direct individuals to make choices that match their fundamental values.

Values clarity is a valuable tool for people seeking to live more authentically and
ethically by aligning their actions with their deeply held values and beliefs. It can be
facilitated through various methods, including journaling, guided exercises, group
discussions, and conversations with mentors or counselors. Because value clarification
can be developed, education is crucial in helping students discover and hold up to
their values.

A school’s vision and mission go beyond imparting knowledge and skills. They
aim to shape students’ character and foster a love for what is beautiful, genuine, and
authentic. Education’s primary objective is to create a school environment where students
naturally cultivate virtues and values. Existing curriculum subjects could be used to teach
character, including virtue perception and reasoning, through intentional educational
efforts (Harrison, Burn, & Moller, 2020). Values make our lives meaningful. Virtue
leads to actualizing human beings and fulfilling life’s purpose (Arthur, 2021). Teachers
discreetly support students to be open-minded and self-determined, to seek a life purpose,
and to pursue peak experiences - the “ultimate meaning in life” (Kristjdnsson, 2016, p.
714). They are called upon to perform a high and sacred task, to create opportunities for
their students to experience “the ideals of truth, beauty and goodness” and “emotions
of aesthetic ecstasy and moral and intellectual elevation” (Kristjainsson, 2016, p. 714).

1.2 Drama activities in Religious Education courses

The benefits of enriching teaching with drama activities have been repeatedly demonstrated;
therefore, we will not elaborate further. The connection of moral education with drama
activities is successfully tested from kindergartens to high schools (Gervais, 2006;
Koukounaras-Liagis, 2010). In particular, the Gospel stories are easier to understand
when taught interactively through drama activities. Understanding the time’s culture,
society, traditions, beliefs, and religious customs helps the students comprehend the
stories and become more literate about the Gospels, their language, and their settings.
Unlike a catechetical system, which seeks students’ faith responses, the teaching of
scripture should follow an inclusive educational approach (Grajczonek, 2003).

Most students enjoy drama activities, which allow them to participate actively
in learning. Through these activities, students learn effortlessly through experiential
approaches (Koukounaras-Liagis, 2010a). They put themselves in the hero’s shoes and
develop empathy when performing a role (Constantinidou, 2022; Edmiston, 2000).
The drama activities help the students experience the heroes’ emotions, reflect on
their motives and thoughts, and live the critical dilemmas they faced (Clement, 2021;
Grajczonek, 2003). The main characters’ conflicts become the students’ conflicts (Rai,
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2014). Drama helps students relate aspects of their own lives to those of the characters
and draw lessons from the studied stories.

In addition, drama activities enrich the lesson, increase students’ interest, and
motivate them (Gervais, 2006). Students who otherwise find a class dull and unattractive
learn naturally and effortlessly with their active involvement in drama activities. To
perform in a drama activity, they must comprehend the plot, the characters, and the
interactions. Furthermore, drama activities usually require teamwork and eliminate
the fear of expression in front of others (Winston, 2005). Through drama activities,
emotions, thoughts, and the body can be engaged in a social context that fosters moral
questioning (Gervais, 2006). Everyone can be involved, including the teacher(s) and
students. No one is a passive observer waiting for their turn, and everyone has an equal
chance to participate in the ongoing development of the drama. Students are encouraged
to articulate their thoughts, defend their positions, engage in debate, offer suggestions,
and provide justifications (Grajczonek, 2003).

In the literature, there have been several suggestions to integrate drama activities,
theater, or theatrical play with Religious Studies courses in Greek schools (Constantinidou,
2022; Koukounaras-Liagis, 2010a, 2010b, 2011; Ladopoulos, 2019; Mparlos, 2018).
However, there are fewer examples of this integration in Cyprus (e.g., Hadjioannou &
Stephanis, 2023).

According to Koukounaras-Liagis (2011), Theatre in Education programs can
effectively change students’ attitudes towards diversity in religious courses. The author
successfully implemented these programs in Religious Education courses and found
that students actively participated, critiqued, argued, compared, and made choices while
developing their social skills. All students could participate, collaborate, negotiate, and
take responsibility regardless of their religious affiliation. Incorporating performance
and drama techniques in Religious Education courses can be an inclusive approach
that respects students’ cultural and religious identities while avoiding indoctrination
or creating religious divisions.

2. Methodology

2.1 Purpose and research question

This pilot study was designed to evaluate the impact of intervention with drama activities
(based on Gospel stories) on aspired moral identity.

The pilot study aimed to address the following research questions:

What impact do drama activities (such as conscience alley, hot seating, or voices in
the head) based on selected Gospel stories have on aspired moral identity?

How could drama activities based on Gospel stories affect how children reflect on
their moral identity?
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2.2 Participants

The study group consisted of secondary school students (second year) attending the
subject of Religious Education at a public Gymnasium in Nicosia, Cyprus. The researcher
and author of this study was the teacher of Religious Education in both the control
and intervention groups for the school year 2022-23. The intervention group consisted
of two classes of 18 and 20 students. The control group comprised two other classes
of 19 and 20 (13 years old). Two students did not agree to participate in the research.
Five other students were absent from school and missed some lessons and the post-test.
Finally, the intervention and control groups consisted of 35 students each. Intervention
Group (N = 35, 17 boys and 18 girls, 13 years old) and Control Group (N = 35, 15 boys
and 20 girls, 13 years old).

2.3 Research tools:

(a) The Value Clarity Questionnaire (McLoughlin et al., 2022, p. 37; see Appendix A),
translated into Greek, was used as a pre-test and post-test (quantitative data). The
VCQ gauges how soundly individuals comprehend and express their values. It does
not evaluate valued actions, rank, or specify valued domains or phenomena. Instead, it
measures the clarity with which respondents understand their values. Research indicates
that the VCQ has excellent model fit, test-retest reliability, and criterion validity, confirming
its ability to measure value clarity rather than valued action. The tool consists of seven
questions answered on a five-point Likert scale, from strongly disagree to strongly
agree. Every item takes a score from 1 to 5. No item needs a reverse score. The sum
of the seven items’ scores is the VCQ score for each participant. That is, a participant
may take a VCQ score from 5-35 (Appendix B). The VCQ’s reliability and validity were
examined and confirmed by McLoughlin et al. (2022), who conducted a research study
with 468 students from the UK with a mean age of 13.92 (SD age =1.50).

(b) Small text written by students.

For the second research question, the students reflected on the drama activities they
were engaged in and wrote a small text after the end of the intervention in December
2022. They evaluated the drama activities and their impact on their aspirational moral
identity. The students were given three guiding questions but were mainly encouraged to
express their thoughts and impressions freely by writing a brief paragraph. The guiding
questions were: What were your thoughts on the lesson incorporating drama activities?
Did the drama activities aid in your comprehension of the character’s inner struggles
and dilemmas in the Gospel stories? In what way do you believe drama-enriched lessons
could potentially impact your perspective on values, and what holds significance to you?

2.4 Procedure and Analysis

The research was conducted for four weeks (2 x 40" lessons per week), from mid-
November to the center of December 2022. The intervention was implemented in two
Religious Education classrooms at a secondary school in Cyprus with 13-14-year-old
students. Another two Religious Education classrooms were chosen to be the control
group. Any changes in the experimental group were tested with a pre-test and a post-
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test. However, the existence of the control group was deemed necessary to rule out any
other factors (such as the teaching of the Gospel stories) that might have changed the
aspired moral identity and to isolate the drama activities’ effect.

B

The control and experimental groups completed “The Value Clarity Questionnaire’
(VCQ) as a pre-test at the beginning of the research procedure. The experimental and
control groups attended 4x40" lessons (1a, 2a, 3a, 4a) discussing four Gospel stories.
Additionally, the experimental group had another 4x40" lessons engaging in drama
activities (1b, 2b, 3b, 4b) focused on the Gospel stories characters’ values, thoughts,
motives, and actions. As a result, the experimental group spent twice as much time as
the control group studying specific Gospel stories. A more analytic description of the
intervention with drama activities is given below. The two groups completed the same
VCQ as a post-test a month later. In addition, the experimental group wrote a small text
to evaluate the drama activities and their possible impact on them. The quantitative data
obtained from the participants were analyzed with SPSS 26 using descriptive statistics,
the Mann-Whitney U Test, and the Wilcoxon Signed Ranks Test. Qualitative data were
analyzed using content analysis.

2.5 Ethical Considerations:

¢ Parental and student-informed consent was sought in writing. Students were also
informed verbally about the study’s purpose, consent, procedure, and duration
(Robson and McCartan, 2016, p. 216). Adequate information was also provided about
how the research will be used and reported and its benefits. They were reassured
that they had the right to decline to participate or withdraw at any time (APA, 2017).

e Drama activities are part of standard teaching procedures. Enriching teaching with
drama activities is an approved and applaudable pedagogical method. The control
group missed the opportunity to participate in these beneficial and pleasant drama
activities during the research procedure. This disadvantage was overcome when
lessons with drama activities were designed for the control group after the research.

* Some students might have felt obliged to participate in the research since the researcher
was the teacher of the class. Therefore, alternative schoolwork was provided to the
students who felt uncomfortable engaging in the drama activities or were unwilling to
fill out the questionnaires or write a small text about the drama activities. They were
assured that participating in the research was not compulsory, with no consequences
for their grades.

¢ There were not any children with disabilities in the two selected classes. Three children
had learning difficulties like dyslexia and ADHD. The lessons were differentiated,
containing activities to meet the learning needs of these children as well.

2.6 The intervention

The following is a brief description of the implemented drama intervention. Despite
challenges, the characters in the selected scenes from the Gospel stories act in a value-
consistent manner. The Gospel stories studied in the Second Grade Gymnasium Religious
Studies course are found in a textbook assigned by the Cyprus Ministry of Education,
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Sport, and Youth. The book, written by Tsananas and Mparlos in 2006, was previously
used in Greek secondary schools as directed by the Greek Ministry of Education and
Religious Affairs. While it has been replaced in Greece since 2016, it is still used in the
Gymnasium of Cyprus.

1# Scene: John the Baptist preaches in the desert boldly without fear that he may
displease the Pharisees or King Herod. He dares to accuse King Herod of committing
adultery and taking his brother’s wife (Luke 3:19-20, Tsananas & Mparlos, 2006, pp.
45-46).

Students played the “Hot Seating” drama activity (Koukounaras-Liagis, 2010b;
Neelands & Goode, 2015). One of the students played John the Baptist’s role. The
other students asked him what he thought when he defended his values, risking his
life. “How did you dare accuse the King himself?” “Didn’t you know he had the power to
imprison you or take your life?” “King Herod made a sin; why did you have to pay for his
faults? You had an extremely ascetic life with deprivations, offered yourself to God, and helped
many people with your preaching; why end your life in prison?” John Baptist (presented
by a student) expressed his thoughts, fears, and dilemmas. “I might be a fool, throwing
myself in the lion’s mouth; what am I expecting? King Herod will devour me!” *“People come
from all the sites of Israel to listen to the Lord’s word, to find comfort, to confess their sins,
and to ask for forgiveness; do I have the right to risk my life?” “My Lord chose me to be his
prophet, to speak the truth, and to lead his people; how can I shut my eyes and pretend not
to see this sin? 7 “If I silence myself to save my life, I will be rightfully accused of cowardice.
Who will be left to teach people God’s will?”

2nd Scene: Peter, Andrew, and the sons of Zebedee leave their boat and nets, their
only means of livelihood, to follow Jesus (Mark 1:18, Tsananas & Mparlos, 2006, p. 51).
Relatives and neighbors might be surprised and consider their actions reckless and foolish.

The students played “Voices in the Head” (Koukounaras-Liagis, 2010b; Neelands
& Goode, 2015). The class is divided into two groups, representing the characters’
conflicting thoughts. Some of the thoughts of Peter and Andrew, John, and Jacob shout,
calling them to follow Jesus; at the same time, others urge them to refuse his invitation.
“We found inner peace near Jesus.” “He invites us, the illiterate fishermen, to become his
disciples!” “He is the Messiah our ancestors have been waiting for centuries.” ““Let us follow
Him, but where shall we live? How will we find food? What will become of our families?”
“QOur relatives and friends laugh at leaving them behind to follow This New, unknown Master.”
“We will leave it all; we will abandon the boat, the nets, and our family. To live close to the
Lord is worth every sacrifice.”

3rd Scene: Matthew leaves his customs office (Matthew 9:9, Tsananas & Mparlos,
2006, p. 51). Students play “Voices in the Head” (Koukounaras-Liagis, 2010b; Neelands
& Goode, 2015). He gave up a sure source of wealth to follow Jesus and, since then,
has lived a life of deprivation. The voices of his conscience show him the magnitude of
the difficulties he will face and the extraordinary privilege of being a disciple of Christ.
“How dare I quit my job and leave a secure income? Will I now be able to live in poverty?”
“Neighbors and friends criticize me for distributing my money to the poor. How could they
understand my remorse since 1 earned all this through steals and frauds?” “How much love
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I found near the Lord! All the world’s riches cannot be compared with the heavenly goods of
the Kingdom of God.” “I gave it my all, yet now I feel prosperous.” “Finally, I can fight for
what is truly important in my life.”

4th Scene: Jesus preaches in his hometown, Nazareth. His listeners are astonished
and react hostilely to him. They act like a mob, attacking and attempting to kill him
(Luke 4:29-30, Tsananas & Mparlos, 2006, p. 55). Indeed, some would admire Jesus and
believe his words. Nevertheless, they did not dare to differentiate themselves from the
crowd. The students play “Conscience Alley” (Koukounaras-Liagis, 2010b; Neelands
& Goode, 2015). The whole class is divided into two groups. They represent the different
thoughts of an inhabitant of Nazareth who believed in Jesus and was afraid to take his
place and defend him. “What are they doing? They are trying to throw him over the cliff!
Why? What wrong has he done?” “He is a prophet! He is the Messiah! He is the Son of
God! I want to protest and stop them. I want to protect Him. But how? There are many; I
am only one! I cannot act by myself! They might get mad at me! They might attack me! It
is better to stay calm and silent. I will leave. I do not want to witness this crime!”

3. Findings

Quantitative data were analyzed using descriptive statistics and nonparametric tests
because the data was not normally distributed. The z-scores of skewness and kurtosis are
larger than 1.96 (p < .005) for some of the variables for both control and experimental
groups, and therefore, the data was not considered normal (Roussos & Tsaousis, 2020).
The nonparametric Wilcoxon test was consequently preferred over the paired sample
t-test.

Means of both growps on pre-best and post-test
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Chart 1. Means of the scores of each item on the pre- and post-tests for both groups
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Chart 1 presents the means of both groups’ pre-test and post-test items. The red
color is used for the results of the intervention group, while the blue is for the control
group. The means of post-test items are depicted with a continuous line, while the
means of pre-test items are displayed with a dashed line.

3.1 The control and experimental groups differed significantly at the VCQ
pre-test.

A primary observation (Chart 1) is that even before teaching the Gospel stories, the
control group had a lower mean than the intervention group at almost every component
of the VCQ. A Mann-Whitney U test confirmed this. The VCQ total pre-test scores of
the control group were significantly lower (Mdn = 26.00, n = 35) compared to the
intervention group’s (Mdn = 30.00, n = 35), U = 415.00, z = -2.33, p < .05, with a
small (according to Cohen, 2018) effect size of r = .28.

Table 1. The mean for each item of the VCQ for the control and the intervention groups

Control group Intervention group
Pre-test Post-test Pre-test Post-test
Std. Std. Std. Std.
ean o = Mean Dev. Dif. Mean Dev. Mean Dev. Dif

1. T have a clear idea of what
personal qualities are 3.86 .69 = 4.17 79 +.31 447 66 457 .66 + .40
important to me.

2. T have a clear sense of
what is important to me,
rather than what others 4.17 99 423 65 +.06 409 115 431 1.02 + .22
say should be important
to me.

3. I can stop engaging in
behaviours that are not 557y 09 366 144 +.09 420 80 426 78 +.06
allowing me to be the best
possible version of myself.

4. I know exactly what type
of person I do not want 4.29 .93 451 .89 +.22 451 78 454 .85 + .03
to be.

5. I am confident that I can
explain what matters to 3.57 1.09 403 .89 +.46 3.77 1.03 4.03 1.07 +.26
me to others.

6. I would rather be
criticised for expressing
my values than to avoid
criticism and stay silent.

7. There are multiple ways
of showing the personal
qualities I would like to
show.

Total Score 26.80 3.86 29.00 378 +2.20 9871 402 30.41 3.92 +1.40

369 130 386 103 +.17 366 1.40 403 1.04 +.37

3.66 1.08 420 1.02 + .54 4.31 .80 437 073 + .06
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3.2 The experimental and control groups’ total post-scores did not differ
significantly.

Accordingly, a Mann-Whitney U test was run to compare the two groups’ post-test
scores. It revealed a non-significantly lower total post-score for the control group (Mdn
= 29.00, n = 35) compared to the total post-score of the intervention group (Mdn =
31.00, n = 35), U = 453.00, z = - 1.18, p = .060, with a small effect size of r = .22.

3.3 The score for each VCQ item and the total score increased for both groups.

Chart 1 shows an increase in the control and intervention groups’ post-score on each item
of VCQ. The degree of this increase is depicted in Table 1, which presents the mean for
each item of the pre-test and the post-test for each group. For the intervention group,
the rise of the mean scores of the first and sixth items was more considerable; for the
control group, the mean scores of the seventh and fifth items increased the most.

Table 2. Wilcoxon Signed Ranks Tests for the Intervention Group
Median  Median

Pre-Test Post-Test Sig- ’

1. T have a clear idea of what personal qualities are ~ 4.00 5.00 -3.30 .001* .39
important to me.

2. I have a clear sense of what is important to me  4.00 5.00 -.98 .329 -
rather than what others say should be important
to me.

3. I can stop engaging in behaviours that are not  4.00 4.00 -.54 .593 -
allowing me to be the best possible version of
myself.

4. 1 know exactly what type of person I do not 5.00 5.00 -.24 .813 -
want to be.

5. I am confident that I can explain what matters  4.00 4.00 -1.42 156 -
to me to others.

6. I would rather be criticised for expressing my  4.00 4.00 -1.77 .076 -
values than to avoid criticism and stay silent.

7. There are multiple ways of showing the personal ~ 5.00 4.00 -.57 564 -
qualities I would like to show.

Total Score 30.00 31.00 -2.65 .008* .32

3.4 Only the first item score and the total VCQ score increased significantly
for the intervention group.

As seen from Tables 2 and 3 with the Wilcoxon Signed Ranks Tests results for each of
the two groups, the first item is the only item for which both groups have a statistically
significant increase compared to the pre-test. A Wilcoxon Signed Ranks Test revealed that
the intervention group’s post-test score for the item “I have a clear idea of what personal
qualities are important to me” was significantly higher (Mdn = 5.00, n = 35) compared
to the pre-test score (Mdn = 4.00, n = 35), z = -3.30, p = .001, with a moderate effect
size (r = .39).

Although the scores of the experimental group on the individual VCQ items have
not significantly increased after the intervention, the rise in the overall score of the VCQ
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is statistically significant. A Wilcoxon Signed Ranks Test revealed that the intervention
group’s total post-test score was significantly higher (Mdn = 31.00, n = 35) compared
to the pre-test score (Mdn = 30.00, n = 35), z = -2.65, p < .05, with a moderate effect
size (r = .32).

Table 3. Wilcoxon Signed Ranks Tests for the Control Group
Median  Median
Pre-Test Post-Test
1. I have a clear idea of what personal qualities are ~ 4.00 4.00 -2.18 .029* .26
important to me.

Sig. r

2. I have a clear sense of what is important to me  5.00 4.00 -0.41 .682 -
rather than what others say should be important
to me.

3. I can stop engaging in behaviours that are not  4.00 4.00 -.31 .760 -
allowing me to be the best possible version of
myself.

4. I know exactly what type of person I do not 5.00 5.00 -1.35 A74 -
want to be.

5. I am confident that I can explain what matters ~ 4.00 4.00 -2.16 .031* .26
to me to others.

6. I would rather be criticised for expressing my  4.00 4.00 -1.21 227 -
values than to avoid criticism and stay silent.

7. There are multiple ways of showing the personal ~ 4.00 5.00 -2.92 .003* .35
qualities I would like to show.

Total Score 26.00 29.00 -3.81 .000* .45

3.5 Three VCQ item scores and the total VCQ score increased significantly
for the control group.

More impressive were the changes for the control group. Table 3 shows that three items
(the seventh, the first, and the fifth) presented significant growth. The Wilcoxon Signed
Ranks Test displayed a significantly higher post-score for item 7, “There are multiple
ways of showing the personal qualities I would like to show” (Mdn = 5.00, n = 35), than the
pre-score (Mdn = 4.00, n = 35), z = -2.92, p = .003, with a moderate effect size (r =
.35). A higher post-score was reported for the item “I have a clear idea of what personal
qualities are important to me” (Mdn = 5.00, n = 35) compared to the pre-test score (Mdn
= 4.00, n = 35), z = -2.18, p < .05, with a small effect size (r = .26). Another significant
increase was noted for the item: “I am confident that I can explain what matters to me to
others”. The Wilcoxon Signed Ranks Test estimated a higher post-score (Mdn = 4.00, n
= 35) than the pre-score (Mdn = 4.00, n = 35), z = -2.16, p < .05, with a small effect
size (r = .26).

It is noticeable that the overall VCQ post-score for the control group grew significantly
(Mdn = 5.00, n = 35) compared to the pre-score (Mdn = 4.00, n = 35), z = -3.81, p<
.001, with a moderate (almost strong) effect size (r = .45). The increase in the control
group’s total score is greater than that of the intervention group’s.

Below are the graphs with the frequencies of the answers in percentage for the
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questionnaire items that showed a statistically significant increase according to the
Wilcoxon Signed Ranks Tests. The frequency graphs for the remaining items are
presented in the Appendix.

| have a clear idea of what personal qualities are important to me.
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3.6 Drama activities helped students reflect on their moral identity.

Even though a clear impact of the drama activities on students’ aspired moral identity
is not evident from the quantitative data, the students’ small texts attest to it. “I think the
drama activities helped me quite a bit. They influenced me; I think with what we did, I have
become a better person. I stepped into the heroes’ shoes and understood how they felt”. *“The
drama activities influenced how I think about my character. Now, I understand how important
it is to have and defend values”. “I was puzzled by the drama activities. I was forced to put
myself in the heroes’ shoes and think about their feelings at certain moments. I thought, “If 1
were in their place, what would I do?” “With the drama activities, Gospel stories influenced
me the most. I became aware, and I became a better person”.

The Gospel stories’ portrayal of characters’ inner struggles through drama activities
caused the students to contemplate their values, what they deem important in their
lives, and whether they possess the bravery to uphold those values when challenged
by others, and if they have the strength to defend them.

3.7 Some students became more determined to defend their values, while
others did not.

The quantitative data show an almost significant increase for the item: “I would rather
be criticized for expressing my values than to avoid criticism and stay silent.” Indeed, some
students expressed their decisiveness to preserve their values. “I find that drama activities
for Gospel stories can positively influence my own beliefs and feelings. I want to be able to
defend my values vigorously when others underestimate and disrespect them.” “I want to be
able to defend my values with the same mental vigor when others mock or reject them because
they are significant.” “The drama activities helped me understand better the inner struggle of
the characters of the Gospel stories because we had to put ourselves in their place and think as
they thought.”

Very few students hesitate to declare their determination to hold onto their values
no matter what it costs. “I wish I could defend my values with the same mental fortitude as
the characters in evangelical stories. For me, it is challenging. But I try not to be influenced
to follow my values when others don’t believe in me, mock me, and reject my values.” *“I
wish I could defend my values, but I believe that, in some cases, I would not. Many say
that they will defend their values, but this is not generally being implemented.” “I find that
upholding and defending your views and values is not frequent enough nowadays. There are
many reasons, but one is the fear that others will reject and mock them.” *“I would love to
express my opinions and ideas without fear that others might reject me and leave me alone. I
want to be able to defend myself at critical moments when I know I won’t have someone to
help me stand when others throw me down.”

3.8. Drama activities may have a future effect on students.

All the students described the lessons with drama activities as “more vivid,” “livelier,”
and “more comprehensible.” Some accepted that it was a trigger to think. “Drama activities
helped me realize that even the saints, perhaps, had second thoughts. They faced dilemmas
until they took final decisions consistent with their values.” “Drama activities were a way to
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express ourselves freely and share our thoughts. They make me wonder, *“What would I do if
I were in the position of the main character?” I’'m not sure.” Some students declared that
nothing changed about the way they think about aspired moral identity. They already
had an apparent image of the person they wanted to be. “I enjoyed the drama activities;
they made the lesson livelier. But I don’t think they influenced how I feel about values and
what’s important to me.” Some others look at the possibility of a future benefit from
drama activities based on a Gospel story. This possibility is confirmed by Achituv and
Lichtenstein’s study (2023, p. 192) which observed a remembrance of Bible stories
from childhood that are meaningful later in life “mainly related to the social and value-
centered messages of these stories.”

“The drama activities were very innovative and made our lesson more interesting. However,
I don’t think they made me change my thinking; it doesn’t change how you feel so soon.
However, I was faced with some dilemmas, and 1 was puzzled. Perhaps later in life, when I
grow up, I will remember the attitude of some of these characters and their words, and they
will protect me in my life.”

4. Discussion of findings

The study presented here is a pilot study. Even though the quantitative data did not
demonstrate an apparent overall effect of the planned drama activities (based on Gospel
stories) on students’ intended moral identity, the process is not pointless and useless.
The problematic points highlighted can determine future research. Implementing the
drama activities intervention on a large sample and for a more extended period might
have given more spectacular results. Analyzing the characters’ inner struggles in the
gospel stories positively affected the students’ aspiring moral identity. Though not as
clear from the quantitative data, the contribution of drama activities to this positive
effect was more distinct from the students’ statements in the small text they wrote.

If we examine the reasons for the subtle increase in the overall VCQ score of the
experimental group, we should concentrate on the high pre-scores of the experimental
group. If a 5-point rating was given from the beginning, there was no way to depict
any other improvement.

Although the findings are not sufficiently enlightening about the effect of the
intervention on students’ intended moral identity, they prove encouraging for the level
of clarification of values that students are presented to have.

According to the results of the students’ self-reports, they have a clear image of the
qualities of the character they do not wish to have. On the other hand, they are aware
of the characteristics they want to embody, and this awareness became even stronger
after the lessons about the Gospel stories (with and without the intervention).

It could be argued that Gospel stories send very loud messages and that their usual
teaching, even without drama activities, greatly influenced the control group. Teaching
and more extended discussions with the control group have helped improve the verbal
explanation of values (item 5) and various ways to express them.
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The increase (.37) in the average from M = 3.66 to 4.03 for the intervention group
was noticeable but not statistically significant for point 6: “I would rather be criticized
for expressing my values than to avoid criticism and stay silent”, while the control group
showed an increase only (.17), from M = 3.69 to 3.86. It could be somewhat arbitrarily
assumed that the examples of the characters in the Gospel stories who vigorously
defended their values contributed to this change. However, there are some students
expressing hesitation and even fear to assert their values when it costs. Adolescents must
recognize how social and cultural influences affect their values and decisions (Mosconi
& Emmett, 2003), even if they’re not prepared to defend those values.

5. Strengths and limitations of the research

5.1 Strengths of the design

¢ The research tool VCQ was assessed for “concurrent validity, discriminant validity,
internal reliability, test-retest reliability, predictive validity, and incremental criterion
validity” (McLoughlin et al., 2022).

e The data were obtained from two comparable groups (the intervention and control
groups had the same number, age, and subjects taught by the same teacher).

¢ The intervention was designed as part of the teaching procedure. The drama activities
were based on Gospel stories indicated by the curriculum. Enriching lessons with
drama activities is widely considered beneficial and fun; therefore, the parents did
not hesitate to consent, and most children enjoyed participating.

5.2 Limitations of the design

¢ The intervention group had high pre-test scores.

¢ The VCQ was translated from English to Greek. The tool has not been revalidated
in Greek or in the context of Cyprus. Future research can be employed to examine
the tool’s reliability and validity using an adequate sample size.

¢ Data were collected from self-reports. There may be errors due to misunderstanding
some questionnaire items, an inability to self-assess, or a desire to present a better
self-image.

* A semi-structured interview with focus groups might have been more appropriate
for collecting qualitative data. Permission for interviews was not granted because
focus groups would have been designed during school at the expense of lesson time.
The written text was an alternative, a less preferable solution.

¢ This research is a pilot study. The sample was small. The sample choice was not
random but convenient. The sample consisted of students whom the researcher
teaches. Therefore, the results cannot be generalized.

¢ The time of the investigation was limited. The changes in the declaration of values
might not be observed so soon. The Gospel stories chosen were those that were to
be taught in November according to the curriculum of the Second Gymnasium. The
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research was designed in a way that did not disrupt the children’s curriculum. Perhaps
some other Gospel stories would have better favored the clarification of values.

6. Summary and recommendations

This pilot study attempts to estimate the effect of certain drama activities based on
Gospel stories on aspired moral identity. It also provides information about how drama
would help children reflect on their moral identity.

An intervention with drama activities based on Gospel stories was designed and
implemented in a secondary school in Nicosia (Cyprus). The sample consisted of students
who attended the Religious Education course taught by the researcher. The students
were divided into experimental and control groups for the research. All the students
were taught the same four Gospel stories, and the intervention group was additionally
engaged in drama activities. Both groups completed the Virtue Clarity Questionnaire
(McLoughlin et al., 2022) as a pre-test and a post-test. After the intervention, the
experimental group wrote a short text to reflect on the impact of drama activities on
their learning and moral identity.

Nonparametric tests revealed that the experimental group had a significantly higher
total VCQ pre-test score than the control group. Both groups significantly increased
the post-test score compared to the pre-test. However, the difference between the total
post-scores of the two groups did not prove significant. The post-score for the item “I
have a clear idea of what personal qualities are important to me” was significantly higher
than the pre-test score for both groups. The findings indicated that the control group
benefited from teaching the Gospel stories and increased the score of some components
of the VCQ, which were lower than the experimental group at the pre-test. Most students
declare their preference for drama activities that add life to the lessons. They confirmed
that drama activities made them considerate about values and the type of person they
wanted to be. Some doubted the possibility of character change due to some drama
activities without ruling out this happening in the future.

Although it does not emerge clearly from this study, drama activities based on
Gospel stories could have a beneficial effect on clarifying the values that students
consider significant for them.

Recommendations for further studies:

¢ A future investigation into the type and content of drama activities included in the
intervention should precede.

¢ In a future redesign of the research, it would be helpful to have an instrument that
measures the degree and type of each student’s involvement in drama activities and
to make a correlation between students’ involvement in drama activities and their
post-test scores.

® 13-14-year-old students might not comprehend the questionnaire items similarly. An
identical discussion with all the involved groups about the meaning of the items of
the Value Clarity Questionnaire would reduce misunderstandings.
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* A larger sample for the study may demonstrate the effect of drama activities more
clearly.

¢ The intervention time could be extended to a semester or even a year.

Incorporating drama activities into Religious Studies classes can significantly enhance
the teaching experience. Students eagerly participate in drama activities and have the
chance to express themselves, develop empathy, deeply contemplate values, and envision
their aspired moral identity. Enriching the teaching of a Gospel story with drama
activities allows students to experience the inner conflicts, moral dilemmas, and spiritual
struggles of characters who serve as role models. Future research could investigate the
most impactful types of drama activities on students’ moral identity and the benefits
of consistently implementing drama activities in the Religious Studies course.

Bibliography

Achituv, S. & Lichtenstein, R. D. (2023). Which of the Bible stories do you remember? The significance
of selected Bible stories for early childhood education students. British Journal of Religious Education,
45(2), 186-199. https://doi.org/10.1080/01416200.2022.206143

American Psychological Association. (2017). Ethical principles of psychologists and code of conduct (2002,
amended effective June 1, 2010, and January 1, 2017). http://www.apa.org/ethics/code/index.html

Arthur, J. (2021). A Christian Education in the Virtues: Character Formation and Human Flourishing (1% ed.).
Routledge. https://doi.org/10.4324/9781003141877

Clement, P. (2021). The use of creative drama in inculcating moral values to children. Dougirei Journal of
FEducation, 13, 182-185.

Cohen, L. Manion., L., & Morrison. K. (2018). Research Methods in Education. 8th edition. London & New
York: Routledge Falmer.

Constantinidou, S. (2022). Playwriting and Dramatisation as learning tools in the Religious Studies course. [H
Ocatpxn Mooy xat N Apapatonoinoyn we epyoieio pébnong oto pabnua twy Opnoxevtixwy]. Issues
of Religious Education [Zntiuato Adoxtidic twv Opnoxevtixdv], 4(1), 217-230. Available at: https://
ejournals.lib.auth.gr/religionteaching/article/view/9126/8537 (Accessed 2 October 2023)

Edmiston, B. (2000). Drama as Ethical Education. Research in Drama Education: The Journal of Applied
Theatre and Performance, 5(1), 63-84. https://doi.org/10.1080/135697800114203

Gervais, M. (2006). Exploring moral values with young adolescents through process drama. International
Journal of Education & the Arts, 7(2). Retrieved [date] from http://ijea.asu.edu/v7n2/.

Grajczonek, J. (2003). The drama of teaching the Gospels: what works in the catholic preschool? Journal
of Religious Education, 51(3), 59-63.

Hadjioannou, E., & Stephanis, C. (2023). Religious Studies Course and Multimodal Teaching, [Mé&6np.o
Opnoxevtixdy xot IoAvtpomixy Adaoxaiio]. Issues of Religious Education [Znthpoto Adaxtixng
twy Opnoxevtixdvl, 4(1), 818-829. Available at: https://ejournals.lib.auth.gr/religionteaching/article/
view/9290 (Accessed 2 October 2023).

Harrison, T., Burn, E., & Moller, F. (2020). Teaching Character; Cultivating Virtue Perception and
Virtue Reasoning Through the Curriculum. Educational Review, 72(5), 617-634. https://doi.
org/10.1080/00131911.2018.153

Peer-reviewed article
ApOpo pe SLAY xpLtixy] aELoAGYNoN


https://doi.org/10.1080/01416200.2022.206143
http://www.apa.org/ethics/code/index.html
https://doi.org/10.4324/9781003141877
https://ejournals.lib.auth.gr/religionteaching/article/view/9126/8537
https://ejournals.lib.auth.gr/religionteaching/article/view/9126/8537
https://doi.org/10.1080/135697800114203
https://ejournals.lib.auth.gr/religionteaching/article/view/9290
https://ejournals.lib.auth.gr/religionteaching/article/view/9290
https://doi.org/10.1080/00131911.2018.153
https://doi.org/10.1080/00131911.2018.153

ANDROULA IOANNOU 35

Koukounaras-Liagis, M. (2010a). “If school was like this, I'd like to go all day.” Theatre Education
Programs: the proposal for the new school. [“Av ftav €tot To oxoAeio, O Ao voo Tyaivew dAn v
nuépo». Oeatpomtardoywytxd Ipoypdupato: N TEdTOoN YLor T vEo ayoAelo]. Education and Theatre,
[Exmaidevon xow Oatpo], 11, 43-53.

Koukounaras-Liagis, M. (2010b). Educators in action. New multimodal teaching. [Exmoudevtixol ev Spdoet.
Néa moAvtpormixn didaxtixy]. Athens: Grigori Publications.

Koukounaras-Liagis, M. (2011). Can an educational intervention, specifically Theatre in Education, influence
students’ perception of and attitudes to cultural and religious diversity? A socio-educational research.
British Journal of Religious Education, 33(1), 75-89. https://doi.org/10.1080/01416200.2011.523526

Kristjénsson, K. (2016). Flourishing as the aim of education: Towards an extended, ‘enchanted’ Aristotelian
account. Oxford Review of Education, 42(8), 707-720.

Ladopoulos, G. I. (2019). From the theatrical stage to the teaching practice: Application to the new
curriculum in Religious Studies of the 3rd High School (Connection with Educational Drama &
Intersubjectivity). [At6 Tt Osortpixs oxnvy oty Sdoxtixh TEdEN: EQoppoyh oto véo mpdypaupo
omovdwy ota Opnoxevtind I" Tupvaoiov (Zovdeon pe Exmoudevtind Apdpon & Avabeportindrnro)]. Issues
of Religious Education [Zntiuato Adaxtivic twv Opnoxevtixdyv], 2(1), 303-311. Available at: https://
ejournals.lib.auth.gr/religionteaching/article/view/6871/6770 (Accessed 02 October 2023).

McLoughlin, S., Stapleton, A., Pendrous, R., Oldham, P., & Hochard, K. (2022). Development and
preliminary validation of the value clarity questionnaire in adults and adolescents, PsyArxiv, https://
doi.org/10.31234/osf.io/u97q3

Mosconi, J., & Emmett, J. (2003). Effects of a Values Clarification Curriculum on High School Students’ Definitions
of Success. Professional School Counseling, 7(2), 68-78. http://www.jstor.org/stable/42732546

Mparlos, A. (2018). We experientially explore the story of Zacchaeus. A didactic proposal based on
Educational Drama. [Atgpevvodpe Bropatind v totopio Tov Zoxyaiov. Mio dtdoaxtixy TpdTaomn
ue Béon o Exmoudevtxd Apdual. Synaxi [Xovatn], 148, 75-84.

Neelands, J., & Goode, T. (2015). Structuring Drama Work: 100 Key Conventions for Theatre and Drama (3™
ed). Cambridge: Cambridge University Press.

Rai, R. (2014). Comparative effectiveness of value clarification and role-playing value development models for
selected values for primary school students. IOSR Journal of Humanities and Social Science, 19(1), 28-34.

Robson, C., & McCartan, K. (2016). Real World Research. A Resource for Users of Social Research Methods
in Applied Settings. (4" ed). London: John Wiley & Sons Ltd.

Roussos, P., & Tsaousis, Y. (2020). Statistics applied to the social sciences using SPSS and R. [Ytatiotidd]
EQAOUOCUEYY) OTIG XOWWVIXES ETILOTHUES UE TN YoNon Tov SPSS xar tov R.] Athens: Gutenberg.

Sagiv, L., Roccas, S., Cieciuch, J., & Schwartz, S.H. (2017). Personal values in human life. Nature Human
Behaviour, 1, 630-639. https://doi.org/10.1038/s41562-017-0185-3

Tsananas, G., & Mparlos A. (2006). Religious Studies. New Testament. The Jesus Christ and his work. Second
Grade Gymnasium [@pnoxevtixc. Koy Awbixn. O Inoodg Xoptotos xot to €pyo tov. B” T'vuvaoiov].
Greece, Ministry of Education and Religious Affairs, Culture and Sports: Institute of Computers’
Technology and Diophantos Editions.

Winston, J. (2005). Drama, narrative and moral education. Routledge.

Peer-reviewed article
Apbpo pe LAY xprtiny] aELoAGYNoN


https://doi.org/10.1080/01416200.2011.523526
https://ejournals.lib.auth.gr/religionteaching/article/view/6871/6770
https://ejournals.lib.auth.gr/religionteaching/article/view/6871/6770
https://doi.org/10.31234/osf.io/u97q3
https://doi.org/10.31234/osf.io/u97q3
https://doi.org/10.1038/s41562-017-0185-3

36 DRAMA ACTIVITIES ON GOSPEL STORIES AND MORAL IDENTITY

Appendix A: The Value Clarity Questionnaire

Below, you will find a list of statements. Please indicate the degree to which you
agree that these statements apply to you.

1 2 3 4 5
Strongly | Somewhat| Neither | Somewhat | Strongly
disagree | disagree | agree agree agree

nor
disagree

I have a clear idea of what personal qualities
are important to me.

I have a clear sense of what is important to
me, rather than what others say should be
important to me.

I can stop engaging in behaviours that are
not allowing me to be the best possible
version of myself.

I know exactly what type of person I do
not want to be.

I am confident that I can explain what
matters to me to others.

I would rather be criticised for expressing
my values than to avoid criticism and stay
silent.

There are multiple ways of showing the

personal qualities I would like to show.

(McLoughlin et al., 2022, p. 37)

Appendix B: Raw Data with Total VCQ Scores and Means

Control Group

Pre-test Post-test

VO01|V02|V03|V04|V05|V06|V07|Sum || VO1|V02|V03|VO04|VO05|VO06 |VO7|Sum || Dif
AO1| 3 4 4 5 3 3 4 26 4 3 5 5 4 4 4 29 +3
AO2| 4 5 2 5 3 4 4 27 4 5 4 5 4 3 3 28 +1
A03| 2 2 2 2 4 4 3 19 4 3 2 4 2 4 5 24 +5
AO4| 4 5 4 5 4 5 5 32 5 4 3 5 4 5 5 31 -1
AO5| 4 3 3 4 2 2 4 22 4 4 4 4 4 3 4 27 +5
AO6| 4 3 3 4 2 4 3 23 4 3 4 5 3 4 3 26 +3
AO07 | 4 4 4 3 4 4 4 27 5 4 4 5 3 4 5 30 +3
AO8| 4 3 5 4 5 5 4 30 4 4 5 5 5 4 5 32 +2
A09| 5 5 3 5 5 5 5 33 5 5 4 5 5 5 5 34 +1
A10| 4 3 2 5 2 4 3 23 5 5 3 2 5 5 5 30 +7
A11| 5 4 2 4 4 2 5 26 5 4 5 3 5 3 5 30 +4
A12| 3 3 4 3 4 3 5 25 3 4 3 4 4 3 5 26 +1
A13| b5 4 3 5 5 4 4 30 5 4 5 5 5 4 5 33 +3
Al4| b 5 5 5 5 5 5 35 3 4 3 5 5 4 5 29 -6
A15| 5 2 2 4 5 2 4 24 5 4 2 5 5 2 3 26 +2
A16| 4 5 4 5 5 5 5 33 5 5 5 5 4 5 5 34 +1
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+2

+2
+5
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+2
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+4
+3

+4
+2
1.86
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35
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5
3
4

3

4

4
3
3

A17
A18
A19
A20

A21
A22
A23
A24
A25
A26

A27
A28
A29
A30

A31
A32
A33

A34
A35

Mean | 3.86 | 4.17 | 3.57 | 4.29 | 3.57 | 3.69 | 3.66 | 26.80 || 4.17 | 4.23 | 3.66 | 4.51 | 4.03 | 3.86 | 4.20 | 28.66

Intervention Group

Post-test

VO01[V02|VO03|V04|V05|V06| V07| Sum [[V01|V02|V03|V04|VO05|VO06| V07| Sum

Pre-test

Dif

+3

+4

+5

+2
+1

+3
+1

+4

+5

+2

+5
+7

+5

34

32

34

29
35
34

35
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33
34

34

29
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27
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5
5

3
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4
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BO1
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B0O3
B04
B05
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A07
A08
AQ9
A10

A1l
A12
A13
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A15
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A23
A24
A25
A26
A27
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A28 | 4 1 5 4 3 2 5 24 5 5 5 5 2 4 5 31 +7
A29| 3 4 4 4 3 5 4 27 4 4 4 4 5 5 A 30 +3
A30| 3 4 3 2 2 2 3 19 4 5 3 2 3 3 3 23 +4
A31| 4 4 3 5 3 3 3 25 5 4 4 4 3 3 3 26 +1
A32| 4 5 4 5 3 5 4 30 4 5 3 5 3 5 4 29 -1
A33| 4 5 4 5 4 3 3 28 5 5 3 5 4 4 3 29 +1
A34| 4 4 4 5 5 4 5 31 5 5 4 5 4 3 5 31 0
A35| b5 3 5 5 3 5 5 31 5 5 5 3 5 4 5 32 +1
Mean | 4.17 | 4.09 | 4.20 | 4.51 | 3.77 | 3.66 | 4.31 | 28.71 || 4.57 | 4.31 | 4.26 | 4.54 | 4.03 | 4.03 | 4.37 | 30.11 | | 1.40

Charts of frequencies in percentages (not included in the main text) of the VCQ items. Pre- and post-test scores
for the control and intervention groups.
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| know exactly what type of person | do not want to be,
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Abstract

In Greek education, religious textbooks play a significant role and are often the
primary source of learning material. This study explores the visual components of
Greek secondary religious textbooks. It aims to answer questions about the types
of visuals used, their content and placement, and how they interact with the text.
The research employs a mixed-methods approach, combining quantitative and
qualitative processes. The study also examines the issue of “otherness” and how
the visuals in the textbooks can stimulate students’ participation and engagement
regardless of their color, nation, or personal beliefs. The findings suggest that an
interdisciplinary approach to learning and personal stimulation through inter-social
and interreligious connections can effectively address the issue of otherness. The
study’s results confirm the above hypothesis and provide interesting insights into
the dynamics of religious textbook visuals.

Keywords: visuals, interdisciplinary approach, otherness, connection, correlation

1. Theoretical background

There has been a tremendous shifting process concerning (upper)secondary religious
textbook material over the last ten years, which primarily consists of the fruit of
educational and theological discussions and processes among peers, while on the other
hand, derives from the changing of the political scenery in power (Zachos & Michailidou,
2014, p. 1). The latest religious textbooks combine pictorial wealth framing in almost
every didactical unit. Nevertheless, the general pedagogical and communicative stances
of many scholars worldwide still advocate introducing pictures into text (polymorphism),
transmitting knowledge more vividly, and creating a smooth cognitive experience of the
message served for the student.

The main pedagogical principle is grounded on enhancing the cognitive part
instead of an abstract and stripped visual aspect of learning (Tursunmurotovich, 2020,
p. 98), cultivating such a knowledge consolidation and deepening mental climate
(Tursunmurotovich, 2020). Furthermore, the didactical pictures provide an extra working
space for students to criticize and analyze the textual material efficiently (Guo et al.,
2018, p.244). The eye-catching concept also works for the case, while the front and
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back covers of the books (or at least one) are also pictorial and serve the eye attraction
mode of the students (Guo et al., 2018).

Four categories of pictures seem to be provided: a) Orthodox religious images,
b) interreligious images, and ¢) modern photos and artful illustrations. Often, picture
captions provide additional theological, historical, and social stimulation for further
study. There is no systematic division of the pictorial material in the textbooks, which
is rather multi-scattered in the content spectrum. Group tasks and individual exercises
follow at the end of each unit; some are grounded in specific visual content (Li, 2017, p.
57). All the above image groups serve a logical-based learning methodology illustrated
by precise footsteps: a) eye capturing, b) extrinsic curiosity cultivation, ¢) intrinsic
exploration of the visuals, and d) stimulation and critical thinking.

Eye-capturing mode creates the initial bond between the textbook and the future
reader (Magn et al., 2020, p. 759). The extrinsic curiosity cultivation mode makes
curiosity rise and develop, and the intrinsic exploration mode facilitates reading and
deep study (Ajibade & Elemi, 2012, p. 163). At the same time, the mind is stimulated
at the end and starts to synthesize and criticize the material.

After the above illustration, it is regarded seminal to mention the main aspects and
goals of the present research: a) to provide empirical evidence of the recent religious
textbooks’ visual behavior, b) to provide empirical evidence of the kind of visuals
used, ¢) to examine the connection between the visuals and the textual material and
d) to examine the approach of the otherness (diverse ideas emerging by students of
a multi-cultural classroom). Before analyzing the above goals, two main noteworthy
concepts emerge from the division mentioned: visualization and critical process (Ajibade
& Elemi, 2012).

1.1 Visualization and critical processes anatomically

The human brain functions visually (Stark, 2001, p. 126), with cortical neurons
transmitting optical signals (Stark, 2001) from environmental images to the brain
through reverse mirroring mode (Ramachandran & Altschuler, 2009, p. 1693). This
process recreates the whole picture in the brain like a puzzle game (Kiorpes, 2016, p.
11384), with the object brain definition following as a subconscious content task. The
prefrontal cortex and the hippocampus develop the critical and recall processes in the
individual’s memory bank (Miller & Kohen, 2001). The brain works as a net (Deco et
al., 2008, p. 1), connecting thousands of neurons for information transmission (Deco
et al., 2008). However, research shows that a sophisticated matrix for decoding visual
stimulations and the subsequent processing of informational and social experiences
plays a crucial role in the brain’s holistic formation. The prefrontal cortex objectifies
initial visualizations for analysis and decision-making products.

So, when visualization makes critical connections, the binding process provides
individual or social significance. Every significance derived by optical stimulation supports
the social and biological sustainment of the person since the latter cannot live without
physical provision and personal or social meaning. Both significantly affect the existence,
duration, development, and thriving of an individual in modern civilization. In addition,
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the current social nutrition of humans is the significance of things, which means the
relations developed among them and their consequent impact on every individual
following their own lives. In that concept, social connections are merely regarded as
a fruit of the inside brain matrix, which is plastic (Jincke, 2009, pp. 521-538) and
constantly being developed, especially in students of middle education. Education is a
critical but not unique source of finding significance, especially religious education since
the latter reads the social letter’s symbolic meaning and finds the hidden importance
beside the typos. If that is the case, religious education is a monstrous burden for the
survival of human civilization as a denoting inheritance.

Textbooks, for instance, include a comprehensive social meaning platform structured
by textual and pictorial utility (Houts et al., 2006, p. 174). A message to be provided
to students is always at the center of the didactical process. This message should be
certain, solid, and multi-referenced. The latter means that by helping students effectively
and facilitating synthesis and critical thinking, the message should relate to various
cognitive disciplines, providing different parts of the meaning puzzle. In that concept, the
interdisciplinary symbolic approach to learning finds its ground in the Greek textbook
visualization through text and images combined (Leeuwen, 2005, p. 1).

1.2 Greek religious textbooks and the interdisciplinary symbolical approach

Religious textbooks are a helping tool for religious education and teaching and a reference
teaching basis for the didactical process (Erricker, 2010, p. 33). All (or most) disciplines
follow the same politics (Foster, 2011, p. 5)! when the teaching areas facilitate the
textbook context. According to Greek educational reality, the (upper) secondary education
disposes of religious textbooks for both levels, secondary and high school?, which include
three grades each. Every grade disposes of a unique reference textbook according to
which the religious education teacher must perform their teaching process grounded
in the related curriculum (Erricker, 2010). This obligation does not include the official
usage of other religious textbooks (Dinama, 2015, pp. 42-43) since the multiplicity of
reference textbooks has yet to be officially established in the Greek educational system.

Nevertheless, every religious teacher feels free to supplement any other source of
educational information, including every necessary book for unit planning, with web
material, related multimedia, articles from the imprint or digital press, and so on.
Academic freedom in Greece is quite popular in disciplines that do not require final
exam assessment. The latter means that in the context of religious education, at the
end of each semester, a recap test occurs. At the end of the final semester, the religious
education teacher could also choose between performing a test or a written assignment.
In every case, the teacher’s planning should follow the assigned curriculum based on
the religious textbook provided (Keast & Council of Europe, 2007, p. 120).

Although the teaching course is set, the creative dynamics of the theological discipline

1 Foster claims that academics from the school textbook may be roughly divided into two camps:
(a) those who uphold the critical and analytical structure and (b) those who uphold the historical
structuralism.

2 High school education is equivalent to upper secondary education.

Peer-reviewed article
ApOpo pe SLAY xpLtixy] aELoAGYNoN



KONSTANTINOS A. DIAMANTOPOULOS 43

are not framed. The religious teacher could use necessary didactical means to facilitate
the student’s learning and understanding by enriching and grouping the didactical
material according to the required circumstances (Keast & Council of Europe, 2007, p.
65). The latter could be accelerated when a connection is made between the provided
material and the new one found. Those links could not be manifested in an accurate
and absolute way since the prospects and intentions of each teacher differ significantly.
The only way such an endeavor can be achieved is through an interdisciplinary symbolic
approach to learning (Hummel, 2010, p. 959). The latter relates to positioning hints and
symbolical elements in the textbook (Hummel, 2010), which can drive students’ minds
toward other areas of knowledge and thinking. Including textual components is one
approach, but text and image combinations could offer much more (Nugent, 1982, pp.
163-174). Visual material is an essential component of didactics used as a paradigm or
stimulus. Both functions serve the leading cause: understanding and connecting. When
speaking in terms of wholistic cognition, one cannot survive without the other (Schnotz et
al., 2014, p. 974). The learning process is grounded in finding connections (Greco &
Sosa, 1999, p. 92) to discover new knowledge or enlighten existing ones. The problem
that occurred is what might happen when there is no current knowledge in the first
place. The previous issue can be solved by creating an experience (Bruner & Olson,
1973, p. 125). The latter could be quickly and gradually formulated through dynamic
symbolism, which can stimulate the brain and memory. A fundamental pre-knowledge
basis® occurs through that stimulation, shaping and expanding the preexisting experience.
Through that experience, knowledge comes forth (Argote & Miron-Spektor, 2011) as
the fruit of the symbolical impulse as direct or indirect thinking on the object referred
to. The latter is served beneficially through imaging.

1.3 Connections are the heart of knowledge

Knowledge is everywhere®. Everything around the world concludes knowledge (Schnotz
et al., 2014). The point is that there is no cut-off piece of information. Well, it may
seem like it, but in the end, the meaning of things can be found concerning one another
(Baumeister, 1991, p. 20). Elements of nature are connected and interact with one
another; people are constantly in several interrelationships; technological achievements
are grounded on the logical linkage of their components; a modern enterprise functions
from the perspective of cooperation among its peers; a doctor cannot exist without
patients; and the list might be endless. The same concept holds for school and academic
learning provided through schooling, teaching processes, and textbooks (Baker et al.,
2012).

If the above principle generally works, that does not exclude any specifications
or malfunctions in the sphere of the human world since every human mechanism
has drawbacks of any kind. The linear methodology applied through the textbooks
is regarded as a traditional specification of Greek education. Specifically, in the Greek

3 Pre-knowledge elemental basis occurs when an individual disposes of previous cognitive ground
about an object or experience about a situation or process.

4 B. Russell speaks about two kinds of knowledge: knowledge of truth and knowledge of things. The
former is based on belief, while the latter is based on awareness (Duncan, 2018, p. 3564).
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science and math textbooks, the information parts of the advanced grades do not always
conclude revisions of the presupposed cognitive functions (Dimopoulos et al., 2005, pp.
174-5), with which the new knowledge is essentially adherent. The old mental items
are regarded as a prerequisite. A similar philosophy occurs in other disciplines and
usually has extra modifications in the logic of reminding or simplifying paradigms.

Fortunately, religion subjects are formatted from a series of topics that function
as citations to other themes of interest, following the new pedagogical trend of the
cumulative learning approach (Koukounaras Liagkis, 2014, pp. 153-169). The latter
means that the student could easily understand what is happening in a chapter’s case.
However, if they are willing to explore further, they could take an advanced look at
another unit building up its tower of knowledge (Scardamalia & Bereiter, 2014, pp.
97-118). On the contrary, that might not turn out to be science subjects, presupposing
the previous knowledge consolidation, without which the new text material given could
not be digested. A similar occasion could also hinder life learners who are pleased
to develop themselves (Boeren, 2019, pp. 45-59). So, school textbooks are rather a
prerequisite in Greek education (Troianou, 2013, p. 92).

An explanation of the above matter might be the linear way knowledge is provided
via the textual or mathematical formulas used in each case. On the other hand, another
learning path is provided by following a spiral direction of study, which combines
the past textual knowledge with another new cognitive part, usually offered via hints,
allusions, or titles. The new unique feature would usually be presented through images
of any kind in the marginal space of the page (Agrawal et al., 2011, pp. 1847-1856). In
that instance, the new information is not analyzed but tends to stimulate the students’
minds to find additional information for the studied material. In that way, a stimulated
student processes the image hint and tries to see what connects that new information or
image content with their current material while simultaneously getting back to ensure
the connections and forth to find new and building the cognitive structure in their
own way (Scardamalia & Bereiter, 2014). Indeed, learners learn better from what they
understand (Brogaard, 2005). When this occurs, the textbook’s images serve as mental
stimulators; to make sense of the text, the reader attempts to piece together the pictures
in their head by connecting the seemingly unrelated notions of them. So, images create
cognitive branches that travel the mind further from the text, seeking connections with
other mental parts. Advanced learners and students follow the previous process to seek
unifications and understandings beyond the existing ones, creating multi-branching
interrelations.

Visualizing multi-branched relationships may be effective (Kirby & Moore, 1988,
p-169). As the inquiry progresses, the person can make several connections between
various items, extract relevant information, analyze the data, develop patterns when
possible, and ultimately comprehend the information presented within its context
(Moore & Dwyer, 1994, p- 279). Information’s context is based on how constituent
pieces relate to one another via their many identities. A student’s assignment may make
sense within the classroom frame, a statistical measurement may be meaningful within
the edge of its study, and a television program may be utterly comprehensible within
the boundary of a television show. Everyone can benefit from seeing the world from a
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broad perspective (Hinds et al., 1992, p. 29). It is important to note that the frame may
expand or contract depending on the information at hand, making it very malleable. In
that concept, multiple learning branches consist of structures, and numerous academic
branches consist of knowledge sources. All the above processes may occur in various
dimensions in the human mind when pictorial material is used for brain stimulation.
The stimulated brain focuses faster and produces ideas and relationships (Kirby &
Moore, 1988) through memory invocation.

The religious textbooks include various illustrations, encapsulating pieces of
intercultural and interdisciplinary information and knowledge suitable for a current
multicultural class (Smajic, 2008, p. 40). Religious teachers could use their hints according
to the case by setting up their learning playground (Rehman et al., 2022, p. 10554).
Students could make a statement, agree or disagree with a previous stance, or even
express their feelings by playing a game of grimaces or body expressions. The point is
that every student could participate in the picture exploration process by contributing
their own experience and knowledge from their perspective, building their learning
tower (Rehman et al., 2022). For all those reasons and even more, illustration material
is so important to be studied in its form and function, both theoretically and empirically.

1.4 Significance and peculiarity of illustration material

The textbook illustrations can differ based on the subject, page size, curriculum, author’s
methodology, citation type, and age group it caters to. Illustration strategies have
specific characteristics that may seem insignificant, but they play a substantial role in
the impact and importance of pictorial material. These structuring strategies include
using color, picture size, placement on the page, and supplementing the text to make it
more accessible and attractive (Rehman et al., 2022). The learning objective should be
connected to the parallel text material provided, and a more direct relationship would
lead to better results in coloring and consolidating.

On the contrary, the more indirect the above relationship is manifested, the more
abstract learning results are extracted (for example, learning to use critique, symbolisms,
allegories, diversions, and similarities). There may be numerous instances in which
students’ minds appear not to focus thoroughly when studying their textual content and
concurrently noticing the corresponding images (Cardoso et al., 2012, p. 1831), leading
to abstractions that are not directly consistent with the textual material itself (attention
abstraction is not the case here). However, such illustrations cannot be excluded from
the educational process since they are still products of learning stimulation achieved,
and students should be encouraged to express their thoughts and learning experiences
even in an abstract way or learn to convert abstraction to construction (Hasan &
Mitchelmore, 2006, p. 279).

Religion textbooks use various illustrations in different sizes and locations:
photographs, paintings, Christian religious iconography (hagiography), modern religious
art, abstract paintings, geographical maps, and mind maps. In addition, social and
intercultural illustrations denote a new novice educational perspective of learning
through acceptance; the latter could be only the beginning. Artful thinking is one of
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the best ways to enhance learning through acceptance of otherness, which denotes two
main parameters: a) there is not only one way of seeing things around, while there will
always be students in class having diverse perspectives; and b) many other academic
disciplines could help build a better view of the schooling curriculum in the context of
an interdisciplinary educational philosophy (Cooper et al., 2001, p. 230).

1.5 Recommendations for diversified teaching concepts

The argument that there is not only one way of seeing things and that better knowledge-
building is enhanced through a broader learning experience knocks on the door of the
modern learner and student, and a wide variety of learning approaches support the
current school curriculum trends. A similar occasion tends to be implicated in the Greek
(upper) secondary curriculum, although other exterior social (at the most) limitations
seem to activate negative educational results (for example, school board extensive
opinion diversions, education political union interventions, or major complex school
management decisions).

Moreover, when persisting monolithically on one teaching approach while a new
one needs to be thoroughly examined as a possible best practice, the education system
and mentality need a great deal of truthfulness and relative feedback. It is like a little
kid being allergic to something, and its parents look after it by treating the allergy but
not avoiding the substance or cause that created it. In some way, the same occurs in
the Greek educational reality since learning is a multi-dimensional process grounded
in many disciplines interrelationships. The latter is called the interdisciplinary approach
(Deneme & Ada, 2012, p. 885). Religious subjects could be included in this substantial
educational process.

It concludes the core rendezvous point of various cognitive realms like history,
archaeology, sociology, law, physics, philosophy, and more (Deneme & Ada, 2012). As
referred to in this context, knowledge is connected to other cognitive areas, in contrast
to the old-fashioned scientific and teaching approach based on interpreting the world
through the lens of only one discipline each time. The above scientific exclusion had
several consequences: a) psychological ones, since the advocates of a viewpoint fanatically
insist on their point, mostly connecting persistence with selfishness; b) communicational
ones, since the advocates of a viewpoint unfairly interrupt a fruitful communication
with other scientific or philosophical cultures’ representatives; c) scientifical ones, since
the advocates of a viewpoint do not allow themselves to see other aspects of truth; and
d) sociological ones, since the advocates of a viewpoint exclude themselves from the
socialization processes.

The latter point provides much food for thought. The knowledge-discovering
process is not an absolute item ready to be consumed but the method of introducing an
unknown object to the subject for research willing to find additional possible aspects of
it. That is called conceptual learning to most authors (Duit & Treagust, 2003, pp. 25-62).
In that concept, cognition is based on a direct epistemological or realistic philosophy like
Bernard Russell’s concerning the immediate awareness and concentration on the object
and natural facts expressed by language (Russell, 2013, p. 1) for interpreting the world.

Peer-reviewed article
ApOpo pe SLAY xpLtixy] aELoAGYNoN



KONSTANTINOS A. DIAMANTOPOULOS 47

On the other hand, cognition is now bridged with relativism from a sociological point
of view. Philosophical relativism is not only the tool through which object relationships
are examined through the lens of research, but even more so since humans are the
protagonists in making relationships happen to produce actual consequences and
cognitive products (Lave, 2018, p. 201). A human conversation or a scientific debate
might be the crossroads of exchanging not only ideas and methodologies in a technical
way of speech but also an intercultural meeting experience through which a way of
thinking probably emerges as an exchange of cultural currency. Therefore, intercultural
currency is grounded and supported through pictorial material in the context of religious
textbooks. The former might be a hypothesis. Furthermore, a question arises: How can
that occur?

Firstly, religious discipline disposes of the advantage of combining and using diverse
scientific areas and fields, through which a comparative approach to the reality of God
is supported. The contemporary religious curriculum in (upper) secondary schools is
no longer based on strictly memorizing dogmatic principles but on applying them in
free discussion to benefit the pupils as individuals and as members of an organized
and democratic society (Mercer & Littleton, 2007, p. 1). Learning the object itself is not
prohibited, but it seems more beneficial to understand the object considering its context.
Therefore, illustration approaches in religious textbooks support contextual knowledge
(Levin et al., 1993) in combination with classroom task groups or interactive creative
assignments. Educational texts in most scientific fields provide many illustrations,
enhancing contextual knowledge in science and the humanities. Simultaneously, they
seem to be quite consonant with the pedagogical directives a group of academic textbook
specialists formulated, tending to make the textual material more approachable and
appealing.

Besides the fact that illustrations may help students resolve inquiries (Bodrova
& Leong, 1996, p. 56), the former might turn out to be a proper stimulation for the
more weakened students and students with special needs to (re)activate their hidden
skills and participate equally in the educational activities (Bodrova & Leong, 1996,
pp- 26-27). Indeed, modern classrooms include students of various backgrounds and
unequal capacities, and the teacher should find a balance point to regulate the classroom
dynamics by adding and teaching more capabilities or enhancing the existing ones
(Bodrova & Leong, 1996). Individual teaching may not be feasible in the context of a
systemic classroom®. For that reason, simultaneous educational help is provided under
certain legal and pedagogical circumstances in Greece to help needy students obtain
the rest of their classmates following the general learning stream. On the other hand,
another ready-to-use solution is at hand. The textbook illustrations could be used as
a vantage point for making simple learning tasks for all students during class (Boova
& Leong, 1996).

A vivid example might be the didactic usage of the miraculous biblical cure of
the blind man by Christ. When the deepening learning process of the current biblical
account might lead to boring situations (even though miracles of Christ are never dull to

5 A systemic classroom involves many interactive students from different cultures (Mercer, 2010, p. 2).
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narrate in class), religion teachers could take the lead and initiate a diversified didactic
strategy by proposing to their students to search the internet for a photo based on that
miracle or more, if they are able to, and make a collage in their religious notebook,
keeping their comments underneath. They could even sketch that alternatively, or even
make a poster with all their work included. Theoretically, contextualization takes the
place of textualization, which might occur when an image is employed pedagogically.
Students can connect themselves with each unit’s content and broaden their knowledge
experience creatively and productively (Johnson, 2002, p. 12).

The connection with the art discipline was more than evident in the above case.
There are also many other occurrences in which textbook pictures cite other essential
and appealing-to-use subjects (Jewitt, 2008, pp. 252-253). For instance, a picture of a
protestant, Catholic, or Orthodox mission endeavor could demonstrate the possible relation
with the materialistic and, therefore, medical needs of the third-world populations,
starting a debate concerning the best social-world politics that could be adapted and
implemented for the well-being of those people and how the whole process could be
realized. The poverty, famine, illnesses, lack of medicine and education, the need for
clean water provision, and other requirements could easily make a case for a sociological
discussion regarding the religious subject in class in the context of a democratic classroom
(Darder, 2017).

A textbook picture of space, Earth, and other planets also contains a beautiful motive
for a profound didactic connection between the biblical creation process and humankind’s
future scientific and space perspective. In that frame, the conquering of space and the
vision of space travel could inflame students’ curiosity, fantasy, and argumentation
moods and nourish the class climate for starting to make group presentations on
peculiar scientific topics that might be associated. In such a way, religion class could
be grandly opened to different arguments and scientific debate, enriching students’
experiences and skills.

The point of creating a diversified didactic ground is not only the link between
religious discipline and others in the school curriculum. The interdisciplinary methodology,
of course, aids a great deal in the didactic and learning processes and multiplies the
methods and approaches of the reference topics derived from different academic areas.
On the other hand, one can learn from one another, and several mistakes could also
be avoided among teammates. There is also an additional essential concept related to
visual stimulation and learning. Older textbooks were based on textual formation, and
their visualizations were limited enough, especially in (upper) secondary education;
consequently, students were obliged to work independently and deliver their homework
on a fixed schedule. Individual learning was the only one planned to keep students to
themselves.

On the contrary, when books introduced several illustrations, their content was
enriched, and their size grew thicker. Firstly, students needed to familiarize themselves
with what to do with the images at some point. Gradually, teachers were instructed to use
visual material and broaden the textbook learning content even more (Johnson, 2002).
Then, students start making links and rough-noting additions to their existing ones, or
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the knowledge has been consolidated. Note-taking simultaneously with listening and
participating formatted the new style of didactic approach (Sahlstrém, 2002, pp. 51-52).

A more exciting advancement was observed through oral communication and debate-
making in the classroom because of the new approach (Sahlstrém, 2002). Students used
to make their stand and participate more enthusiastically in the learning process, while
the character of learning was converted from passive to active. The connection of the
pictures with the texts inflamed a new connection among the students. It is necessary
to mention that social connections are a complicated social situation depending on
several factors and variables like human character, social environment, circumstances,
social theme chat and chemistry, mood, health, way of thinking, mental condition, ethics,
social views, and many more. A similar frame holds in education as well. However, the
educational system and didactic strategies could advance themselves and create processes
and presuppositions of cultural, social, and scientific interest and poles of appeal (Bryk
& Schneider, 2004, p. 4); textbook illustrations are part of such a concept. Students
are not expected to be converted to social or scientific learners through methods and
books; their intention and attitude are the first-class mechanisms to link them with
knowledge (Scardamalia & Bereiter, 2014) and make them understand they are part
of a broader reality.

Bond enhancement in class is one branch of the case, while the other accepts students
of different nationalities (Kirova & Prochner, 2015, p- 382). In religious education,
social bond broadening and enhancement of social relationships for advancing school
life are included in the calling of all educators, especially those of humanities and
theology disciplines. The biblical message of Christ for people to love one another is
undisputed (Ferrini, 2021, p. 27). While everyday practice and social logic cultivate
individualistic rituals and cynical viewpoints for life methods and human beings’
attitudes and manipulations, their teachers and parents make the difference in a new
formation by teaching them otherwise. Even so, the practice appears to be much more
problematic given that social cruelty can occasionally come from within families. However,
the current school philosophy develops a systematic approach to intercultural issues
through integration classes or cultural school projects throughout the school year in the
context of an accumulative logic that accepts everyone as they are. In every case, during
religion classes, students from different cultures should be motivated to participate in the
whole learning dynamics of the classroom (Francis, 1992). The same principle should
be a part of every school discipline throughout the school curriculum. Nevertheless,
the language communication hindrance hinders the achievement of the learning and
socialization goals. The benefits of the accumulative religious classroom atmosphere
concerning the illustration of the above educational framing are explained below.

Pictures could offer an outstanding pedagogical service when used creatively and
effectively (Hosseini et al., 2015). The latter means that the meaning of the day’s lesson
could be conveyed through visuals to all the students (international students included).
Then, the religion teacher could initiate a debate in class or assign a related artful thinking
activity (Chemi, 2014, pp- 370-383), motivating and inflaming students’ participation.
The above concept includes only the outline meaning of the visual methodology since
a whole new communicational and pedagogical philosophy is developed beneath it.
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The visual elements of the textbooks include particles of general communicational
planning through which every picture may function as an alternative language tube.
The architecture of an image is a hidden narration that emerges via its drawn elements
(Hullman & Diakopoulos, 2011, p. 2231).

In the first reading, conceptual sketching includes several autonomous features, but
still, in the context of a drawn canvas, autonomy could easily be considered a part of their
secret or bizarre relationship. The game of the visual elements could be transmitted in
class as a pedagogical game or a communicational challenge (Hullman & Diakopoulos,
2011), since the visual alphabet has generated new modes of thinking in the kid’s
brain, ready to provide new stimulations and responses in the classroom. The concept
is the conversion of the textual alphabet into a visual one or vice versa, depending on
the didactic occasion. Consequently, astray students with a low class participation index
gradually grasp a more dynamic learning approach in class. In addition, international
students are increasingly linked with the rest of the class members, advancing their
communication interactions and social capacities and making their class work even
better. However, the most important clue could be the gradual conversion of a possible
negative climate in a family through the in-school change of the student’s mentality.
That could be an interesting academic area to examine elsewhere, however.

The old accounts about prehistoric humankind using the first visual cave-wall
imprints for communication reasons are a practical example of how visuals have been
used throughout the deep human past as a communicational or reminiscent tool. That
was the first pedagogy through which primordial survival and messaging were served.
Complicated situations demanded creative methods to be handled. The same principle
could work for a modern-day classroom coping with current demands.

2. Methodology

Pedagogically significant, pictorial school materials should be more noticed in favor of
textual analysis and formation in educational settings. However, this review considers the
importance of visuals in promoting critical thinking, motivation, participation, abstract
thinking, imagination, and collaboration. The research utilizes a mixed methodology
approach (quantitative and qualitative) to examine the frequency and relevance of
religious textbooks’ illustrations, captions, and content and their connection to neighboring
chapters. The researcher considered the above methodology approach crucial because
the research objective (Religious Textbook Analysis) includes both content and numeric
data. In addition, the image analysis process is quite cohesive, mostly with hermeneutical
and observatory tools. However, in many cases, there were quantitative transformations
of the qualitative data for better review by the reader. In that case, multi-methodology
reading is identified with mixed methodology in the context of the method terminology.

Specifically, the present analysis focuses on the religious textbooks of the three
secondary school grades (A, B, and O) and the first twenty pages of each one, whose
titles are provided in Table 3.2. This selection was made for two reasons: a) to grasp a
representative sample of the visuals provided from the three textbooks’ grades, and b) to
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have greater period flexibility regarding the process of the results. Rather than focusing
on each textbook’s specifics, the idea for a bloated database sprang from examining
a tiny but representative sample of each one and then having the opportunity for an
intergrade comparison. The three religious textbooks were uploaded to the ATLAS
TI Suite, a qualitative analysis software. The first twenty pages of each textbook were
marked for review. Consequently, according to the book’s content, every visual element
was selected and identified by its kind and subject using a particular coding system
(Williams & Moser, 2019, p. 47). The latter means that every code retrieves a sum of
information concerning the visual elements, including the primary index, for further
adherence. The codes used are shown in Table 2.1 below:

Table 2.1. Code list

n codes

1 center

2 codex scanner photo
3 drawing map

4 hagiography

5 left

6 modern orthodox art
7 painting

8 photo

9 right

10 sketch

1 top left

12 up-right

13 Western religious art

The above codes (Table 2.1) consist of an accumulative list of the codes used for all
the textbooks reviewed. Two kinds of codes have been used: a) those pointing out the
visual form of the codes used in the religious textbooks (numbers 1, 2, 3, 4, 6, 7, 8, 10,
13) and b) those that point out the location of the visuals referred to (numbers 5, 9, 11,
12). Both codes were critical since they indicated the kind of illustration used and their
preferred location in the textbook. The illustrations’ geographical character throughout
the religious textbooks plays a significant role since the latter is related to the textbooks’
textual elements and should be easily accessible to the students. The above codes are
based on a qualitative and graphical examination of the following three textbooks used
in secondary school, some of the attributions of which are presented in Table 2.2:

Table 2.2. Secondary religion textbooks’ titles and page expansion

Titles
Grade A - A journey for life Grade B The Church — A life = Grade C The testimony of the
— the meeting of God and course through history Orthodox Church around the
man according to the biblical world
narration (20 pages selection %)
Pages: 151 Pages:146 Pages:89
13,24% 13,69% 22,47%
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As shown, there is a descending page tendency among the books from grades A to C.
The more primary diversion observed is indicated between grades A and C (61 pages)
rather than between grades B and C (51 pages). Grade A’s textbook focuses on biblical
narration analysis and presentation; Grade B’s textbook focuses on presenting various
church personalities through the centuries; and Grade C’s textbook presents various
church history topics. In every case, there is also an additional content peculiarity since
the above table’s content description consists of the central core of the textbooks.

A crucial choice was made about the length of the research after choosing the
evaluated religion textbooks and using the codes to characterize the images. The detailed
revision of the pictorial material was not the first goal, but extracting an interesting
sample would provide a seminal kind of information concerning the type, the place,
and the content of the illustrations reviewed. In that case, the first 20 pages of each
textbook were thoroughly researched, as indicated in Table 2.2.

Additionally, each picture’s substance was carefully considered, following the
caption for each image. A no-title indicator was used when there was no caption or title.
The next step was to organize all the captions into one place and link them afterward
to a theological topic (category). Moreover, it was fascinating to show the statistical
frequencies that emerged according to the quality of the pictorial material used and
the formulated links among them. In this way, the reader could easily shape a view of
the visual anatomy of the Greek religion textbooks and find relationships among them
when such a task is doable. In every case, all the visual materials and maps included
in the first 20 pages were under research. For more details, follow the Results section.

3. Results

When setting the results’ order, the first research consideration was to extract the
statistical data concerning the codes used. Therefore, a first-hand impression is given
below:

Table 3.1. Grade A religion textbook frequencies

Visuals grounded textli) I;)Te(}liffe;liirsl:)lute Colum:;;l;elative Totals Absolute
¢ Codex scanner 3 18,75% 3
¢ Drawing map 1 6,25% 1
¢ Hagiography 4 25,00% 4
e Painting 2 12,50% 2
¢ Photo 5 31,25% 5
e Sketch 1 6,25% 1
Totals 14 100,00% 14
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The Grade A religion textbook results are shown in Table 3.1 above. The first column
describes the findings in terms of visual coding quality objects; the middle column
provides the absolute numerical frequencies; and the third column provides the percentage
frequencies correlated. Photographic material (31,25%), hagiographical material (25,00%),
and codex scanning photos (18,75%) are the most prominent visual data according to
the results. On the other hand, there is an absolute percentage similarity between the
drawing map and sketch visuals (6,25%). The last column shows the total numeric
findings, according to which 14 visual objects are the content of the first 20 pages of the
Grade A religion textbook. A chart of the above percentage data is presented as follows:

- &t l\....ulrrl pnhata » & drawing map - e hagogr aphy
Lar-A Gared L= 1.2
o panitlng p o Phole g 2 sketch
el Feala Gral

g |'H’- T S AR

o phido
Gr=14, 31, 15%

Chart 1.1. Grade A religion textbook frequencies

Interestingly, the orientation of the above visual objects (chart 1.1), as depicted in the
religion textbook, is illustrated in Table (3.2) below:

Table 3.2. Grade A visual objects orientation

Grade A Religion textbook visual objects location

Orientation Column-relative

Gr=16
Absolute
¢ Center 9 56,25%
o Left 3 18,75%
e Right 1 6,25%
e Top-left 2 12,50%
¢ Top-right 1 6,25
Totals 7 100,00%
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Chart 1.2. Grade A religion textbook location frequencies

The data shows that the most prominent orientations are the center (56.25%) and
the left location (18.75%). The “Gr.” indicates the total grounded findings in the three
religious’ textbooks, and the blue frames the related chapters. The general location
tendency index throughout the Grade A religious textbook is oriented from top left
to center according to the displayed arrow in Chart 1.2. The visual material captions
found at the center location are shown in the pivot table (3.3) below:

Table 3.3. Grade A visual captions and chapters

Codes -

Captions’ Comment . . Correlation
orientation
The photo shows kids going to school.
. Anna Frank’s diary
From Anna’s Frank Diary (text .
lated to the passage from elementa center photo and her life generally
rela passag Y included school life. 4
to Secondary School)
The Scripture and the candlestick. The candlestick
nd Scriptur iy
The divine inspiration of the New center photo a cripture  are
coherent  elements 4

Testament canon .
with the canon.

The creation of man. The creation of man
. o center . . .
The divine inspiration of the New is not included in the

hagiograph
Testament canon gtography New Testament canon.
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An
Celebration.»

artful painting called «The

The of
celebration needs to

notion

be more abstract. The

t inti to S d
The passage from elementary to center panting p assage to 'econ ary
is only considered an
Secondary School o
optimistic situation for
all kids.
The topic of the artful painting is The alphabet of
«The Alphabet of the church.» center sketch the church is the
A new look to the Church’s alphabet beginning of the
. o . v
(teaching). Christian faith.
The First page of Matthew’s Gospel. There is no direct
Center codex correlation  between
Looking into the Old Testament scanner photo Matthew and the Old
Testament.
Jesus and Samaritan dlalogue. N center There is a direct
God talks to humans in Biblical hagiosraph correlation
narrations. glograpiy ' v/
Jesus saves Peter from drowning. There is a direct
center correlation between
The Realism of the Biblical Narrations hagiography the facts that /
happened.
The books of Old and New Testament
canon. center  drawin
The Holy Scripture accumulates map & The title of the chapter

the experiences of man and God’s
meeting.

is far more symbolic.

According to Table (3.3), the first column is divided into two sections: the first (the one
up) provides the content of the caption, while the second (the one down) signifies each
textbook chapter. The second column maintains the code of each visual, linked with
the kind and its location in the textbook. A wholistic impression of any reader could
focus on the transcendence of the ex-elementary students ready to go to secondary
school and the parallel effort of introducing the elements of the Christian Scripture
(Richards & Bredfeldt, 1998, p. 1). In addition, the focusing matter is also served through
the top-left-to-center tendency movement of the visuals in geographical terms, while
simultaneously there is a visual balance between the photo and hagiographic material
(50%), which possibly denotes a coexistence between Orthodox tradition and the modern
vision of religion through modern art expression, visuals of which are missing so far
(visual content paradox).

Proceeding to Grade B’s religious textbook, the first data impression follows in
Table 3.4 right below:

Table 3.4. Grade B religion textbook frequencies

Codes Grade B religion Textbook Column-relative Totals Absolute
Absolute
¢ Codex scanner photo 1 7,14% 1

Gr=4
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e hagiography 9 64,29% 9
Gr=12
e photo 2 14,29% 2
Gr=14
® Western religious art 2 14,29% 2
Gr=2
Totals 14 100,00% 14
- o codex scannar photo o hagiography o photo o wactern raligious arg
Gr=a =18 =14 =2

11 o rapdling
Gr-18. 64, M

Chart 1.3. Grade B religion textbook frequencies

As illustrated, hagiography covers the most significant part of Chart (1.3) (64,29%)
compared to the photo visuals (14,29%). The traditional way of visualizing is the
most prominent in the first twenty pages of the grade B textbook. It is interesting
to follow Table 3.5 below and observe the location of the visuals referred to:

Table 3.5. Grade B visual objects orientation

Codes Religion Textbook location Column-relative Totals Absolute
Absolute
e Center
Gr=23 5 35.71% 5
o Left
Gr15 6 42.86% 6
* Right
Gr=6 3 21,43% 3
Totals 14 100,00% 14

Peer-reviewed article
ApOpo pe SLAY xpLtixy] aELoAGYNoN



KONSTANTINOS A. DIAMANTOPOULOS

57

i ek}

e, 47 8%

o o B e - :.L.I:
=21 Ge=15%

&gt
D=1

w et
Grad, ML AR

Chart 1.4. Grade B visual objects orientation

Noticeably, a dynamic left movement tendency of the visuals derived from the center
location of the current religion textbook, according to the statistical data of the table above
(Chart 1.4) is observed, illustrating the exact opposite tendency movement in comparison
with the previously examined textbook. However, there is a current similarity regarding

the visual location in both books since the center and left sides are essentially the most

preferable and vital locations, as illustrated so far. The next step of the research is to
define the content of the related visuals:

Table 3.6. Grade B visual captions and chapters

Quotation Name

Codes

The Pentecost.

The expansion of the church toward center hagiography

the nations

the ascension of Christ

The Pentecost

The Pentecost
The Pentecost
The Babel

The Holy Spirit into the life of the center hagiography

church
The Vine

Jerusalem and
community

the

first

Codex scanner photo

left

right
religious art

Christian hagiography left

Western

Correlation
There is a consequent
correlation between
Pentecost and the

expansion of the church.
There is a consequent
correlation between the
ascension of Christ and the
Pentecost.

Direct correlation.

The relationship is
formulated via opposition.

The first
communion may  be
considered a branch of
Christ Himself.

Christian

Peer-reviewed article
ApBpo pe SLAn xprtixy akLoAGynon



58 RELIGIOUS TEXTBOOKS FOR TRANSDISCIPLINARY VISUAL ENCOUNTERS

The Church as a ship . Inaccurate
. . . hagiography left .

Christ and church relationship correlation.

The Holy Eucharist in the Primitive The Holy Eucharist is the

Christianity center photo center of the life of the v

The Life of the primitive church church timelessly.

John the Evangelist with his deacon,
Prohorous

. hagiography left Direct correlation. v
The First Obstacles and the Seven o &oPiy
Deacons’s election
John the Evangelist
The tradition of the first Christian center photo Inaccurate
community correlation.
John the Chrysostom
- - . . Inaccurate
The tradition of the first Christian hagiography right .
. correlation.
community
Apostle Paul center v
Paul’s Charismatic personality Western religious art Direct correlation.
The Pentecost . ) )
center hagiography  Direct correlation. v
The Pentecost
Paul’s way to Damascus .
The Christi . d ter hagi h Consequent correlation Y
e Christian persecutor is converted center hagiogra
X p X grography between the facts.
into the apostle of the Nations.
The Apostle Paul .
. . . Consequent correlation
The Christian persecutor is converted hagiography left v/

. . between the facts.
into the apostle of the Nations.

As can be noticed, many hagiographies enhance the traditional Orthodox way of
textbook illustration, mainly on the left side of it. Beyond the illustration matter, an
interesting observation could also be made: that most of the captions are strongly
linked with the notion of the church. The main corpus of the church’s theology as it
has been delivered to subsequent generations is based on a few key concepts: the vine,
Pentecost, the church as a ship, the apostle Paul and his journey to Damascus related
to his miraculous conversion, and the contributions of John the Chrysostom and John
the Evangelist. The expansion of Christian teaching through the apostle Paul and the
historic church’s contribution dynamically embraced all the people of the historical
world with no exceptions, gradually shaping the ecumenical character of Christianity.
The latter has educational and moral significance concerning the respectfulness of
otherness as a whole (Lickona, 2009, p. 74).

Moreover, the statistical data concerning the Grade C religion textbook are illustrated
as follows:
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Table 3.7. Grade C religion textbook frequencies

Grade C Religion Column-relative
Codes Textbook frequencies Totals Absolute

Gr=18 -Absolute %

¢ Drawing map 1 5,56% 1
¢ Hagiography 5 27,78% 5
e Modern Orthodox Art 3 16,67% 3
e Painting 2 11,11% 2
e Photo 7 38,89% 7
Totals 18 100,00 18
- o drEwE e o hagiography » o redenn orthodos art
Gr-2 Gr-18 G -3
. n»_iimiug - -.'.-_nhn:nm
(pr=4 fHr=14

o phato £ P Esongraplny
Gr=14, 34 805 Gr=18 J7 1E%

Chart 1.5. Grade C religion textbook frequencies

The photo-visual objects are prominent in the context of Grade C’s religion
textbook (38,89%). This means that the modern illustration tendency is quite
vivid and highly positioned in contrast to the hagiographic visuals, estimated at
18,27%. The difference between them is approximately 10%, which is significant.
It is also observed that modern hagiographic visuals are statistically quite close
to the latter (16,67%), which means that the current art depiction tendency is
strongly preferable. Kids in Grade C may seem more mature and more familiar
with stylish art visuals than their younger classmates. Furthermore, an illustration
contradiction emerges between Grade B and C visual frequencies since there is a
massive contradiction between the hagiographic tendency of Grade B (64,29%)
and photo-visuals (38,89%) of Grade C. Grade B religion textbooks seem to
encapsulate primarily hagiographic material.
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In contrast, the Grade C textbook includes many photo illustrations. Concerning
the frequency of matter among the three textbooks, an illustration peculiarity frames
the preferable visual philosophy of the authors. On the orientation of the images used,
the following data are informative:

Table 3.8. Grade C visual objects orientation

Grade C Religion textbook

Codes orientation Column-relative % Totals Absolute
Gr=18
Absolute

e Center 9 50,00% 9
o Left 6 33.,33% 6
e Right 3 16,67% 3
Totals 18 100,00 18

1 T i bl o Figha

. =2t ar=14 Grel

omght
GG, 1G,6TH

Chart 1.6. Grade C visual objects orientation

Concerning the above data (chart 1.6), a solid, centralized preferred location is
depicted all the way, while the eyes of the reader are oriented to the center of
the religion textbook. Centralizing the preferable site means an additional central
meaning comes forth simultaneously with the textual information provided. So,
the reader should place the illustration information next to the textual ones.
On the other hand, left-positioned images tend to be correlated with the textual
material in content terms. The left preference is still significant, though (33.33%).
The final step of the analytical approach includes the content research of the
illustrations, as below:
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Table 3.9. Grade C visual captions and chapters

Quotation Name Codes Correlations
no title left modern orthodox .
No correlation
The Orthodox Church today art
The Communion of the Apostles . There is an ethical
center hagiography . v/
Brotherhood type of correlation.
The Pentecost The Pentecost is
the inflame and
hagiography right e
Different countries — exact origin S1OgTaphY 118 the reason for the
church’s expansion.
Orthodox Mission A Comphcated
. o left photo .
The body functions through its limbs. link

Orthodox world scattering
The whole world presence of the center drawing map Direct correlation. 4
Christian Orthodox Church

Crete Panorthodox Council

o L center photo Direct correlation. v
The Christian church organization
Starting up of Crete’s Panorthodox Synod . .
. center photo Direct correlation. v
The consciousness of the church
no title | o ¢ ¢
The Life Proposal of the Orthodox No correlation.
photo
Church
no title .
. L . center photo No correlation.
Coping the questionings of life
no title .
] o . left photo No correlation.
Coping the questionings of life
no title o .
] o . center painting No correlation
Coping the questionings of life
Abraham’s hospitalit Ethical t f
. P Y Lo center hagiography I?a . ype 0 v
Faith as the form of God’s hospitality relationship.
The Holy Trinity ) . ) )
. . . hagiography right Direct correlation. v/
God as Trinity- God as a loving society
The  Announcement of  Jesus’s
Conception left modern orthodox _ . .
R Direct correlation. v
Mary’s Announcement of the good art
news
itl
no ute modern orthodox art .
Mary’s Announcement of the good right No correlation.
news &
no title . .
. ) . center painting No correlation.
Faith as a continuous blessing of God
The Last Supper The Holy Eucharist,
through the mystic
. . . hagiography left supper, is the 4
Living with meaning .
meaning of all
meanings.
no title .
center photo No correlation.

Unity and equality
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It is observed that many of the visuals above have no caption whatsoever. Therefore,
it was considered critical not to describe but to mention the occurrence as it occurs.

4. Captions’ correlation

After pointing out all the captions of the liable images of all secondary religious textbooks
simultaneously with the detection of the captions (titles) of the chapters referred to (all
placed in the right corner column of the according tables in an up and down position)
and statistically estimating the frequencies of the visual products used and finding out
the relevant utility tendencies, the next step of the present research was to find out the
possible dynamical correlations developed between the visual materials of the three
religious textbooks with their textual chapters (Unsworth, 2001, p. 3). Therefore, the
statistical results of the established qualitative correlations between captions and chapters
would provide a noteworthy overview of the qualitative linkage between images and
textual formations throughout the religious textbooks.

The methodology was simple and focused on finding any correlation between
the visual and the chapter title. If there was no caption, there was no connection
to discuss. Direct connectivity between them both attested to a direct correlation,
and a consequence pattern was characterized as a consequent correlation between
them. Moral and ethical relationships were also used as links between comparable
notions. In the case of a successful correlation, the symbol “v"” has already
been typed; otherwise, causation was placed instead. Researching a relationship
consists of multi-dimensional work (Atkinson et al., 2000, p- 71) for someone to
obtain since objectivity and subjectivity are mixed in various ways. However, the
utility of specific explanations and criteria is considered a balance keeper between
the realities mentioned above. The latter was the path of the present research
regarding the quantitative estimation after the qualitative one as a pointer to the
magnitude of the existing linkages. The results are below:

Table 4.1. Caption’s correlations

Grades Total number of items  Number of correlations %
Grade A 9 5 55,556%
Grade B 14 1 78,57%
Grade C 18 9 50,00%
Total 41 25 60,97%
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Chart 1.7. Caption’s correlations

Grade B reaches the maximum correlation point (pictures with textual formations)
at 78,57%; on the contrary, Grade A and B religion textbooks dispose of 50%
accumulatively at their first twenty pages. Abstract picture themes, the unsuccessful
content relationship between text and images, a lack of captions, or inaccurate
topics in images are the main reasons for a low correlation index. However, the
above sample generates a general idea about the illustration technique used.
On the other hand, their pedagogical utility might dispose of a few different
functionalities concerning the reception issue. The latter could be pointed out
directly below in the conclusions section.

All the above results were regarded as quite critical in the context of the
present study. The kind and location of the images and their caption cover,
consisting of their essential content, behave essentially in the learning process.
Students encapsulate the role of the receivers, while the religious textbook images
the part of the transmitters (Cowdy, 2020, p. 24). The transmission process is a
complicated function, and its efficiency when pictures are involved depends on
their exact textbook location, their size, the use of coloring, the aesthetics, and
the relationship development between the forms of the illustrations and the text
next to them. Naturally, the linkage between text and images and producing a
new notion as a learning experience occurs mostly in younger minds (Mantei
& Kervin, 2014, p. 77). That is why the more vivid the illustration material, the
more effective and solid the cohesiveness will be. There are few studies regarding
the systematic approach of textbooks under the lens of their illustration covers
since the textual formation tradition is considered a prime case. However, pictorial
learning is integrated dynamically into the school textbooks of all disciplines,
indicating a new brain language formation tendency (Mantei & Kervin, 2014) in
the context of the globalist new pedagogy. Greek RE seems to follow the trend.
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5. Conclusions

After analyzing the twenty pages of visual material included in each of the three
secondary religion textbooks referred to, some critical conclusions emerged,
which are displayed below:

a. Connectivity is the primary sense in which knowledge and cognitive functions
in the middle education system in Greece work. The connectivity philosophy
concerns how notions and optical displays may present themselves as
connected to the human mind. Understanding is grounded in connectivity.

b. Visual textbook stimulation is considered a primary element in the educational
context. They are divided into two basic categories: those that add educational
information to the current textual material and those that appeal to students’
attention and aesthetics.

c. Visual religion textbook location is seminal; every image position serves
different pedagogical functions. Right and left side locations to enhance
connectivity functions, either encouraging students to add knowledge to
their existing cognitive background or to simplify or consolidate their current
textual material. Moreover, connectivity has an abstract learning character
since it stimulates the brain to do additional personal thinking or cultivate its
critical potential. That is the point of textbooks’ low index visual correlation
(50-55%) embracing % of the twenty pages examined, which might serve the
above abstract learning purpose. Simply put, a picture of conceptual content
might distract attention, generate thoughts, or extract memories. The latter
function is legitimate in the context of religious education.

d. The center’s location is a supplementary or emphasizing learning tool. Texts
are interrupted via higher or lower-page central visuals, enhancing the main
messaging of the text provided. Lower-central visuals could serve low-
content text significance; higher-level page visuals help with high-content
purporting. Still, the latter argument is not within the direct scope of the
present analysis and illustrates an assumption that may need to be studied
in another research context.

e. Concerning the frequency results, it is regarded as seminal that in Grade
A, modern photo visuals cover 31.25%; in Grade B, traditional Orthodox
hagiography covers 64.29%; and in Grade C, photo illustrations cover
38.89%. It is also noticeable that there is almost a balance between Grade B
(traditional Orthodox hagiography illustration) and Grades A and C (modern
photoillustration).

f. Regarding the frequency of textbook location results, it is noticeable that
Grade A’s favorite visual location is a central position (56,25%), Grade
B’s favorite location is the left position (42,86%), and Grade C’s is the
center location (50,00%). Therefore, the preferred and dominant locations
regarding the three religion textbooks are the center and left spots of the
books.
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g. The correlation issue being developed between visual and textual formations
was thoroughly examined. Abstract picture themes, the unsuccessful content
relationship between text and images, lack of captions, or inaccurate topics
of images are the main reasons that frame a low correlation index (Grade
A and C, Chart 5.1). However, the above sample generates a general idea
about the illustration technique used. On the other hand, their pedagogical
utility might dispose of a few different functionalities regarding the reception
issue, the stimulation of the brain, and the generation of ideas, enhancing
the students’ capability.

h. Disregarding the dominant research frequencies and locations and going
further from the correlation issues between textual and visual formations
as depicted, it might be interestingly argued that the modern and abstract
tendencies and options of Grade A and B’s religious textbooks consist of a
pole of appealing to otherness in an individualistic and spiritualistic level
of discussion.

i. Finally, the “otherness” idea could also be embraced in the educational
activities of Greek (upper) secondary schooling by linking the religious visual
textbook’s stimulations with other school disciplines, structuring a whole new
mindset for the students, including all their background knowledge in the
same cognitive package. The latter demands multi-level individual work on
behalf of the Greek teacher and working in groups among teachers of different
disciplines to find new pedagogical communication and interaction areas.

In summary, the traditional pictorial material (hagiographical illustrations) is
balanced with the more modern depictions among the three grades of religious
textbook material. In contrast, in location terms, the center-left textbook spot
is preferred for the illustrations’ depiction as such. There is also a descending
page course comparing the number of pages of the three grades, which might be
correlated with the intention of a smoother learning course instead of a heavy
study one. There are no traces of the older learning methodologies, while the
illustrations are regarded as prominent tools for enhancing students’ learning
and social bonds.

Under the lens of the present research conclusions and given the fact that school
textbook illustration studies have not been cultivated systematically yet, the
emphasis on the structure and importance of a new school optical language for
the benefit of the learning issue (Chuah et al., 2021, pp. 1356-7) seems to be also
in an infant stage; it would not be a hyperbole to claim that the present study
may consist of a vantage point for further academic analysis and stimulation
for further research in the field.
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MepiAndn

To mopdy Gpbpo dlepevvd oto TAaiolo tng OpnoxevTintg Exmaidevong ty évvola
¢ Opnoxevtinng YAWooag otov HpNoxeLTIXG YOOUUATLONS XOL ETLONUOLVEL
OLOYETLOUOUG YLt T AELTOLEYLOL TNG KE TN PLAocopio TG YAWooag Tov Wittgenstein.
H yAddooo wg pnéoo mov vmrpetel Ty emxovwvio LETOED Twy avbpwTwy dev
OLYLATA PGVO SLOLOPPWTIXG TTOPAYOVTO. TOU TTOALTLOMOV ULOG XOLVWVIOG AAL
TLOPAAANAOL EVOLL XOLL TO XATOTITPO GTO OTCOL0 OVTAUVOXAGTOL O TTOALTLOROG AVTOG.
Méoo oto medio awtd vIAPEYEL xo N exTaidevon, Paotkds oTH O TNG OTolog ElvorL
o yooppatiopos. H Opnoxela wg pépog tou moALTLopod, xabiatd avoyxoio )
oLUTEEPIANYN TOL BENEKREVTIXOD YPOLULOTLOLOD WG LEEPOVLS TOV TTOAVYQOULUATLOUOY
otov omoio otoyevel N exmaidevon. O HBonoxevtinds yooupotiopds eEetaleTon
wg Stadteaoio pabnong g Bpnoxevtinng YAwooag, 1 omola Sev mepLopileTol
OTN YVWOOY] TWY GYETIXWY 0pwY XL GUUPBOAWY, OANG ETLEXTEIVETOL XOL GTNY
omOxTNOY SEELOTATWY KATAVONGYG TOU TOALTLOTLXOD TOUG (POPTLOL WG EQUNVELLDY
Tov %®0opov. O xevtpindg POAog Tng Hpnoxevtixng YAWwooog atov Hpnaxevutixd
YOOUUOTLONG QwTileTon, SLeLPOVETOL OAAG XoL eviaybeTol omtd Tn oOVIEGT TOV
ue ™ Brryxevotaivixy @riocopio tng Bpnoxsutinnig YAwooos. H tehevtaio xotd
Tov Wittegnstein, €xet €vay LLa{TEPO XOPAXTNOO LE TOUS BLXOVG TNG XAVOVEG, OL
OTLOLOL TTOLPATTELTIOVY XL OE {0l GUYXEXQLUEVY aTdon (WG,

AE€Eetg-»Aetdid: OpnoxevTixdg Yooupatiopds, Bpnoxevtinn YAdooa, Bpnoxeutixnn
exmoidevor, Wittgenstein.
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Abstract:

This article researches the concept of religious language in religious literacy in the
context of religious education and finds associations between its function and the
wittgensteinian philosophy of language. Language as a means of communication
between people is not only a shaping agent of a society’s culture but it is also the
mirror in which this culture is reflected. Within this field there is also education,
the main goal of which is literacy. As part of culture religion makes it necessary to
include religious literacy as part of the polygrammatism that education is aiming at.
Religious literacy is regarded as a process of learning the religious language, which
is not limited to the knowledge of the relevant terms and symbols but also extends
to the acquisition of skills for understanding their background as interpretations of
the world. The central role of religious language in religious literacy is illuminated,
expanded and reinforced by its connection with the wittgensteinian philosophy of
religious language. The latter, according to Wittegnstein, has a distinctive character
with its own rules, which also refer to a particular attitude of life.

Key words: religious literacy, religious language, religious education, Wittgenstein.

1. Etocaynym

Elvat yvwoTtd mwg 1 YAOWGoo YEVLXA OTTOTEAEL EVOY XWOLXO ETILXOLYWVIOG UETOED
Ty avbpwTwy. H emixotvwvio amoteAel Ty xOpLor Asttovpyior TG YAWOOOS TTOU
oLVYTEAEL OTY] CLVEVWONOTN LETAED TwV avhpWTwY oA %ot EVEVTEPN GTNY XATAVONON
™G B TTLYNG VTTOPENG OAAG %Ol OAWY TWY ETULTEVLYULATWY TOL AVOPDTTLYOL TTYELUOTOG.
Emewdn n YAwooo amoteAel péoo dLédpaong LETRED Twy avBpwTwy xot ot dvbpwTot wg
XOLYWVLXA OvTor {OVY OE XOLVWVIEG UE GUYXEXPLLEVES OELEC, XOAVOVES KO TTOALTLOULXEG
TOPUOOOELS, 1 YAWOOO TTOL XENOLLOTIOLOVY ELVOL QLOLXO YO ELVOL GTEVA CUVIEDEUEYY
UE TLG XOLVWYLXES XL TTOALTLOULXES TOUG CLVNDELES KoL YO DLAUOPPHWVETOL COUPWYX
pe owtég. Qg ex TOLTOL 7N YAVOOO ATOTEAEL Evar EQYAAELO TO OTTOLO JLOPOPPHVEL TOV
TIOMTLOUO ULOG XOLYWVLOG OAAG XOL OTO OTIOLO OLYTOVOXAGTAL O TTOALTLOUOG TY|G.

Méoo ot0 TAGLGLO0 aLTO LTTAEYEL %ot N EXTTOLGELOY, Baoindg OXOTTOS TNG OTOLoG
elvor o ypoppotiopdg (Kovxovvépog Avdyxng, 2015, a. 147). O 6pog Ypouottopog
(literacy) onuadivet T SLYATOTNTOL TOL ATOPLOVL VoL AELTOVPYEL ATTOTEAEGUOTLXA OE SLAPOPQL
TEPLBAANOYTOL XL HAUTAOTAOELS ETILXOLVWYLNG YONOLLOTTOLWYTOG XELUEVO YOATTTOV
%ot TPOEWOoELXoL AGYoL, xabwg emtiong xat un YAwooixd xeipevo (Mytotxomodiov,
2001). H avémntugn xémotov Babpod YOouLLoTlopol TEaYLKTOTOLELTOL oYX GTO
OLXOYEVELOXO %OL TO XOLVWYLXO TEPLBAANOY Xabdg pobolvovpe T UnTEten Lo YAWOoo
%ol XOTOPHWMYOLILE VO ETULXOLYWYOVUE UE OLOPOPETIXA ATOUO OE OLOPOPETIXES XOLVWVLKEG
XOTOOTAOELS. QOTHOO0, DTTAPYEL N VALY XUL XATTOLOG CLUOTNLATLXYG EXTALOEVONG,
™G OToLaG Ol OTTOLTAOELS EAVOVTAL GGO TILO TEPITTAOXY] YIVETOL 1 ETTULXOLYWVIXL XL
T OYETIXA UE aLTNY xelpeva xafwg xot oL avdyres oTny ayopd cpyaoiog, omoTe
OVEAVOVTOL X0l OL ATTOLTNOELS YLOL TNV EXTIOLIEVLOT OE SLAPOPA ELON YOOLUATLONOV.
Q¢ ex TovTOL, Bootxdg OXOTOG TOL OYOAELOL efval vor avaTOEOLY oL VéoL avbpwTol
70 emimedo xoaL T €(0Y] YOOAUUATIOLOD TTOL ATTOLTEL N XOLYWYIK YLl TO TTOEOV KOl
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0 LEANOY. AUTOG glvat 0 %x0oVwLxdg Yoopporttopwds (Mrntoitxorobiov, 2001; TERA.
NwxoAotdrg, 2010, oo. 240-243). Op.wg T0 o)0Aelo xaheiton vor ovarttOEEL xaL TOV
OYONXO YOOUUATLONO, Tor €0 EXEIVOL TOL YOOUUATLOUOD TOL ELVOL OTTOOALTNTO YL
you ortodwoovy oL pobntéc otor poabiuoto Tov TEQLAAUBAVEL TO TTEOYPOUUOL GTTOLIWY.
H oyoAuxn exmaidevon pe tov xabodnymtind tng pOA0 TPOoPEpel aToLG LabnTég Ta
WLOVTEAN YOOULUOTLOMOV, TN YVWON Xl TG OELOTNTES OTE VO AVTLUETWTLLOVY XPLTLXE
TNY TEOYUOTLXOTTO XOL YO CUUUETEXOLY 0TN SLapipPwaon g (Giroux, 2004, dmtwg
ovapépetor 010 Kovxovvéapog Atdyxng, 2015, o. 190).

"Evoe amté tor ToAAG €07 YOOUUOTIOUWDY GTO OTTOL0 OTOYEVEL 1 exTtaldevon elvo
%ot 0 OpNoxeLTIXOG YPOUUOTIOUOG. XTO ooy dpbpo StepevvaTal 6To TAALGLO TNG
Opnoxevtinng Exmaidevorng 1 évvola g Opnoxevtinng yAwooog otoy Hponoxevtind
Yoopuotiopd pe oxomd vo emtonuavbody cvoyetiopol yio T Asttovpyior TN KE TN
@Lhooopio tng YAwooog Tov Wittgenstein. H epyasio vrodiatpeitar oe téoogpa xpLo
©EPY. 210 TPWTO WEPOG eEgTalovTor oL Adyot Tov xobioTody avaryxaio tov HpnoxevTind
Yooppotiopd oty Opnoxevtiny Exntaidevon. Zto debtepo pépog mapovotdleTal
Yevixd o BpNoxeLTIXOG YOOPUOTIOUOS e dtadtxaaion TTPOoAnPNg g BpnoxevTixyg
YADOoOG. 2TO TELTO UEPOG OVAADETOL O TPOTTOG AELTOLEYLOG TNG YAWOCAS GTOV
Opnoxevtid yYooppoTiopd péaa amd ™ pabnotoxn dtadixooio. To TétopTto péEPOC,
TENOG, TTPOYRLOTEVETOL TO ONueior aOVOEGNG TOL HPNOXELTIXOD YPOPUOTIOUOD E TN
@Lhocopio g Bpnoxevtinng YAwooog tov Wittgenstein.

2. O 0pMO%EVLTIROG YOOULOATLOUOS KOL 1] OVAYXOLOTNTA TOV GTY
Oornoxsvtixn Exmaidsvon

0 6pog «BpNo%reLTIROG YOOUUOTIOUOS» YoNotoToleltor oty BLpAtoypapio pe TEELS
TOLAGYLOTOV BLOLPOPETLXOVS TEOTOVG: o) Avapoptxd pe 0 LAbnon oXeETXd PE TLg
Bonoxeieg xo Ty avamTuEn xow epPabuvon g BponoxevTinng yeNoNg TG YAWooOS pe
avoLy Tl xo opEPOANTTTO TEOTO, B) 0 OYEoM e TN KLEAETN XOL TNV XPLTLXY| TTROCEYYLON
TwY HPNOAELOY YPNOLLOTIOLWOVTOS GUYKEXQLULEVY] OTTTLXY] YVWOOTNG %ot ahifetog %o Y)
OYETLXA PE TN Labnon pe Bpnoxevtixd tpémo (Jackson, 2016, oo. 32-33). e oyéon e
TOL TTAPOTTIAV W, TTPOAOLOPLLOVTOG OVOAVTIXOTEPX TO TIEPLEXOUEVO TOL HGPOL HPNoxELTLXAG
YOOULOTLOUOG, oVu@wva pe tov Wright (1993, 0. 47) evwoodpe Ty txavG o XE4moLon
VoL OXEPTETOL, VO ETILXOLVWVEL XOL VO EVEQYEL UE YVWAN, EELIO xa evotabnaio amevavt
070 Qovopevo e Bpnoxeiog. Kotd mopdp.oto tpémo 1 Moore (2007, 6. 56) AéeL 6Tt 0
BoNoxeLTIROC YOOUUOTLOUOG CUVETTAYETOL TNV LYXOVOTNTO SLAXPLONG XOL AVOAVOYG LECW
EVOG UEYAAOL QPACUOTOG EQUNVELWY, TWY DepeAlwdwy onuelwy oto omolo v Bpnoxeio
OLOOTOVPWYETOL [LE TNV XOLVWVLXTY, TTOALTLXY ol TOALTLOTLXY CwY]. O OBpnoxevtixdg
YOORUATIOUOG OTTWG XOTOVOELTOL CNUEPD EQUNVEVETOL LE TN AELTOLEYLXY] EXJOYY] TOL
YOOUUOTLOROD, 1] OTTOLOL OE OYEOY [LE TOVG TOPOTIAVE OPLOULOVS CLUVIOTOTOL GTNY LXAVOTYTO
TWY avpOTWY Vo amoxToby €@6dta Tov Har Tovg ETLTPETOLY Vo TTPOGaP.OLoVTOL XKoL
VoL ETULTUYYAVOLY LEGOL GTO LVPLOTAUEVO xOVWILXO TAaioto (Arapovtig, 2013, o. 24;
NixoAoUdng, 2010, o. 249; wEPA. Prothero, 2007, o. 15).!

1 T plo emoxdémnon tov 6pov «Bpnoxevtindg ypoppotionés» PA. Kovxouvvapog Avdyxng xou
Sexaddung (2022, oo. 80-87); Lester xow Chan (2022, oo. 12-15); Sakaranaho, Aarrevaara xou
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"Evag mpwtog Adyog tng avoryxondtnTag Tov Honoxeutinod yoouuotiopmod sival To
YeYovog 6T 1 Bpnoxeio amotéAeoe oTo TAPEADOY AAG %o ONUEPD LEPOG TOL TTOALTLOULOV
ToL xabe Ao oe Babud péAioTa ToL advvaTel xaTTOLOg Vo eEETAoEL TO Evar LéyeDog
%o vor oayvonoet to Ao (pPA. Geertz, 2003, o. 97; Kovxovvépog Atéyxng, 2015, o.
202; Moore, 2007, 0. 5). Etot, epdoov oxomdg exmoidevong eivor va Bondd toug véoug
ovbpwTOoLG YO XA TOVOOVY TOY XOGU.0 GTOY OTTOLO avyxovy, oL BpnoxevTixég emoldnoeLg
XOUL TTPOXTIXES WG LEPOG OVTOV TOL XOOUOL TTPETEL YO YIVOVTOL OVTLXELUEVO UEAETNG KO
pébnong pe oxomo TNy xoTovomon xow Ty emtxovwvia.? (Kovxovvapog Avdyxng, 2015,
0. 202- wEPA. oo. 203-204). Emurpdoderta, Gtav 1 Bpnoxeion tov axorovbei xdmorog eivou
%0l ONUELD AVOUPOPAS TOL TTOALTLOUOD TNG XOoLvwviag Tov Let, Tdte 1 BpnoxsvTndTnTd
Tou xobopilel TEPLoGHTEPO TOV TPOTO CLUTEPLPOPAS Tov. BéPBata avtd dev Loydet
T600 YLt TOUG LaONTEG xaL LAALGTO YLow ToUG EPNBovg dLoTL v Bpmoxeia dev TaLpLdlet
UE TOY GUYYQPOVO XOL EXXOOULXEVIEVO TPOTO Lwne. QoTHo0, oL €pevveg €xovy Oelkel OTL
6o atoyelor g Bpnoxeiog Tonptalovy pe Tov olYYPOVo X000 0oXOVY UEYAADTEQEY
eTLOPOGY GTY] GUUTIEPLPOPA TWY EPNPRWY XOL TUYYXAYOLY EVPVTEPTS XOLYWVILXTG OTTOSOYNG.
H 6pnoxevtixdtnta SnAadn €xel LoYLEOTEPT OXEON UE TNY OVATITLEY TV LabNTwY xoL
LEALOTA TV €PNV oy To BpNoxeLTIXG TEPLPGAAOY GTO OTTOL0 LEYAAWYOLY TOLPLALEL
Lo TOAD GTOUG (BLovg ot oTov TPOTo {whg Tovg (Kovxovvépag Atdyxng, 2015,
0. 102) TV awtdv Tov AGYo oL épnpot eppavilovtar vo cuvdvaLovy Ty €vvoLo ToL
«LEPOVL» Oyt T6o0 pe v ExxAnoior xo 0 Bpnoxsvtindtnro, aAAd TEPLOOHTEPO UE TNV
TPOOWTILXY GPULPA, TNV OLXOYEVELX X0l TO XOWwvtxd TAaiato. ‘Etol, av to tepd oty
gUTIELPLOL TWY ONUEPLVWY EQNPBwY xot Twv Bpnoxelwy touv xéopov dev cuvtibetor amAd
OO OPNYNUOTLXA OTOLYELOL AAG Elvort LEPOG TNG avbpWTTLVYG CLUTEPLPOPES, TWY
TETOLHNoEWY KoL TWY AELWY PLag XOLVWViaG, TOTE 0 BPNOXELTIXAG YOXUUATIOUOS OPELAEL
vo elvort LEPOG NG YEVLXYG EXTIALOELONG %ol O (BLOG Vo TTEQLAGUBAVEL SLETILOTNUOVLXN
aVEALGY] TOL LEPOD %o TN obYyeovng Bpnoxeutixdtrtog (Kovxovvdpog ALéyxng,
2015, 6. 102, vroo. 35).

"Evag 8ebtepog AdYog tov xabiatd Tov BpMoxeuTixd YOAUUOTIONS ovayxaio aTny
exmaidevon, eivot Gt oL Bpnoxeieg TEOOPEPOLY Lot EVOANOKTLXY] ELXOVOL YLOL TOV XOOULO
IOV UTOPEL Vo ELOAOYNOEL TLG TTPODTTOHETELS TOL XAYOVLOTIXOD TTAdLGlov ToL xdbe
TOALTLOOV. Me Tov TPOTTo awTdY M LEAETN TV HpnoxevTixdy avTtANPewy, ev avtLhéoel
UE O,TL EVPEWG TLOTEVETOL, UTTOPEL VO BEATLWOOEL TG VOr TTOPEUTTIOOLOEL TNY XOLTLXN
oxédPm xaL ™Y eavtooio.

"Evog tpitog Adyog siva, Twg 1 ootk yvwon twy Bpnoxeldyy otny exmaldevor el

Konttori (2020, oo. 1-4).

2 0 Jackson (2016, go. 22-23, 33) Staxpivel avépeoo 6Ty «xotovinon e Bpnoxeiog 7 twv Bpnoxethdv>»
(understanding religion) xot oty «Bpnoxevtixy xatavénon» (religious understanding). H mpwt
@pdon onpaiver ™y avtiAndn mepl Bpnoxeiog mov evdexopévws €xovy GAOL oL TOALTES O XdTToLoY
Babpd evdd n dedteEn ™V avTiANdn TOL PTToPEL Vo avaTtTuyDEl aTtd TLOTOVG XO EVEQYE HEAN LLOG
Opnoxelag. Avtd Tov €xel onuacior 60OV oPOPA TNY oVayXoldTNTH TOL HEPNOXEVTIXOY YOAUUATLOKOD
elvor 0Tt owTég oL txavdtteg efvon oxeTIxég HETOED Toug. Tor TaddeLypor v xoTovénon ULag
Opnoxeiog Stopopetixng amd ™) Opnoxeion xdmotov eivor duvortd vo guvteléoel ot OpnoxevTixy
oV xortowvoneT. Hopdpora, N 0PNOKRELTLNY XOTOUVONGY XATTOLOV YLOL [LLOL GUYXEXPLUEVT Ttapddoon Do
UTTOPOVGE VoL GUVTEAEGEL GTNY xOTovonam Twy Béoewy pLag dtapopetixng Opnoxeiog e avtiy TNy
amodn otnpilovton oL dtohoyixég N drabpnoxelonés mTPooeYYloeLg TG XATAVONGNG TwY BpNoxeLdy.
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OLOLAOTIXO YUPUXTNOO OE Lo SNUOXPOTLXY XOLVWYIX TToL YiveTow amd pépo oe UEPX
0AoévaL xo TtePLoaGTEPO TTAoLPoALaTLx] (Moore 2007, 6. 5). ATt6 Ty AN TTASLEA, M U1
OVOYVWPLON TWY AGYWY TNG VoY XoLOTNTAS ToL BpMoxeuTLxod Yoo uLoTlonol opBAYveL
™V xoTovomon g avbpwmivng epmetpiog, n ool BeBaiwg ovumeptAopuBdyer xaL ™
Bonoxeio, xow otéAvel 10 Aavbaouévo prvopo 4Tl N TEASLTALN APOPE TTEWTLOTO GTNY
WLWTLXN a@olpa Tov avhpwToL v avThETEL Ue TO OTTOLO GAAO XOLVWVLXO POLYOUEVO
(Moore, 2007, 6. 5).> Avtiy axptPdg v avtiAndmn épyetor var avotpéoet o BpNoxevTxdg
YOOUUATLONOG. ATTOXTWOVTAG *ATTOL0G pia Baatxy Yvwon Twv Hpnoxelwy Tov x6opov
Léow tNg exmtaldevarng epfoabidvel oty xoTOVONON TNG TTOAVTTOALTLOULXOTNTOG XKoLl
BEATLOVEL TNV LXOWVATNTA TOL VoL OTTOBEYETOL TTOPA Var Pofdtol To dtopopetixd (Moore,
2007 o. 6; TEPRA. oo. 28-33). Ov pabntéc xahobvtor amd ™) LeEAETN TwY BENoXELDY Vo
ovopw™hoby Yo BepeAioxd epwTLaTo TG avbpd VNG VTTOPENG LE TPOTTOLS TTOL
EUTIVEOLY TOV GTOXOOWUO %ot TNy %xELTixy] oxédm. ‘Etol, 1 yvwon twv Bpnoxsvtindy
ToPUOOOEWY TTPOAYEL TOY CERATUO GTNY TTOLXLAOULOPPLO ATTOPEVYOVTOG TLS TTOPAVONOELG
oyeTxd Pe to dropopetixd (Moore, 2007, oo. 30-31). Av cuyuTOAOYLGTEL SE TO YEYOVHC
OTL oL ONUEPLYVEG %OLVWVieg eV TOAAOIG dev elvar OpnoxevTixd eYYOAUUOTES xoL TLG
¥opaxTNELleL M Evdelor GO0V oPOPE 01N YAWooO e TNy oTtoia TpooTabel vor apbproet
Evar VoMo YOpw omtd T HpNoxeuTixd epwTARaTY, N avoryxaldTnTor Tov BpnoxevTixol
YOORLOTLOROD oty exTtoidevoy yivetor axopo mo enttoxtixy] (Wright, 1993, oo. 47-
48). ¥to onpeio awté avttAoppovipoote BePaiwg Tov onuavtivd POAo TTOL UTOPEL Vo
eTLTEAEOEL N XOAALEQYELO TNG DPNOXELTIXNG YAWTOOG 0TOV DPNOoXELTIXS YOOUUATLOUO.

3. O Opnoxrevtinog YooppoTionds wg dtadtracio nadnong Tng
0pnoxsuvTinig YAOoGOC.

Y10 mAaioto Tov BpnoxevTinod ypoppaTiopoy, N Bpnoxevtinn Yvhon otoug pobntég
TIPOCPEPETOL WG L0 DLASLXATLO TTPOOWTILXNG TTEOGANPNG ULOG YAWTTOG SLOLOPPWTLXNG
TOL EALTOV TOLG UL TTPOGOLOPLOTLXYNG TNG XOVATOVPNG, 1 0Tl EQUNVEDEL TOY (OLO
%o Tov x6opo 1ov ovv. H mpdoAndn tng yYAwooog ot Stadixacio Tov Hpnoxeutinod
YOORUOTLOUOD OEV ONUOLVEL ATTANG TN YVWON 0pwY, AEEEWY Xal GLUPBOAWY, AAAG Xou
TN YVWOY TOL TTANLGLOL TTOL YEVVE %0l SLOLOPPWVEL OAO OVTA ToL OTOLYELO *oOWG
%O TOL TOALTLOPLXOU PopTiou TToL xopilovy (Kovxovvdapog Adyxng, 2015, oo. 194-
196; mpPA. Erricker, 2010, . 122). Me tov 0pnoxcutixd YOOUULOTIOUO WS LEPOC
TWY TOAVYQOUULATLOULWOY: — EYVOLX TTOU LDTTOONAWYEL TNY TTOLXLALOL LOPQPWY XELUEVLY

3 Zwotd mapatneel o Wright (1993, 0. 49) 61t 1 1 «duwtixomoinon» g Bpnoxevtinig niotng mov
TopoTneeiTon oNuepo oTov AvTixd TOAMTIONG OTEVA oLVOESEUEVY UE TNV €vvola TG eAevbepiog
dnuiovpynoe pioe avtiAndn mov elval xowog TOTOG ONUEPR, COUPWVO UE TNV OTOLOL TH CLTOUOL
SnuLovEYody Lo dtxy Toug TpaypatixdTyTor TEPL Opnoxeiog ywplic deopole pe TLg LatopLxés pileg
g xobepLdg amd avTég, ne amotéAeopa Ty évdeta Tov HpnoxevTixod dLaAdyov oL cvvaxdAoLbo
odnyel oe pio 0TéON EOVTOUUEVTAALGTIXOD TOTOL, OTNY OTTolal LPWVOVTOL TE(YN EVTOS TWY OTTOLWY
LTTAPYOLY N ACPAAELXL X0 AVEGT TV EExADPWY amtavTioewy. Méoo 60 TAaioLo avutd ot avbpwmot
oTUYWG ONLLOLEYOVY TN O TOLG oA0ELaL TTPOGTATEVOVTAG TNV OTtd Tor SVOGROAX EQWTARLOTO EVTHG
TOL 0TtOlOL Xoiot PWVY SLOAGYOL SevV UTTOPEL VoL AXOVGTEL.

4 T por avoAuTixy) Topovatooy TG EVolag TV «ToALYPouUoTlopwy» BA. Cope xot Kalantzis
(2009).
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OANG %O ETUXOLYWVLOG PLECO OE Lot TTOADYAWOO KOl TTOAVTTOALTLOWULYY] XOLYWViX — O
uontng amoxtd TN SEELOTNTA TNG ASLTOVEYLUNG XPNONG AVATAOATTATEWY, EVVOLWY,
xploewy, exOVwY, GUUBOAWY XoL GAAWY TEOTIWY TAPXYWYNG VONUATOS XAL TEAOG OTOV
UETOOYNUOTLOUO TTOL TOV OONYEL OE TTPOGWTILXESG ETULAOYES KO EQUOUOYES TWY YVWOEWY
xot Ty deElotitwy (Kovxovvapag Atdyxng, 2015, 0. 196). Kot ovvémera, dtoy
pwLAape yioe @pnoxevtixn Exmaidevon oto oxoleio ptAdpe Yo éva pabnuor YAwaoog
%o ETUXOLYWVIOG xoiL Oyt Yo €var pabnuo totoplog. Ipdxerton yrow €var €6dLo Tov
oUYYPOVOL TIOALTY], TO OTTOLO TOV TIAPEXEL TN DVVATOTNTO VoL ETULXOLVWVEL e Tov O av
70 eTtOLUEL, PE TOV EVTO TOL XOL LE TOUG AANOLG. 'L awTé, 6TO OYOAElD eExTTaLdebETOL
Yo vou YVwpLllel xoAd TN UNTELXY TOU YAWOOO OAA& X0l OTTOLO. GAAY] YAWGOO TOL
YXOELALETOL YLOL VoL EQUNVEVEL TOV XOGUO YOPW TOL, EV TPOXELUEVW, TN Bpnoxeutinm
YAWooa. Avtiy axpLBwg ™ dradixacio TeptAauPavel o BpnoxevTixdg YEOULOTIOUOG
(Kouxovvépog Atéyxng, 2015, o. 225).

H obyypovn Opnoxevtinn Exmaidevon BAETovTOg TN YVWOON TTEPLGGOTEPO WG
BLOUOTIXY OLXELOTTOINOT TTAPA WG UETADOGY TTANPOPOPLNGS, ATTOTEAEL EVOLY ONULOVTLXO
SLALOPPOTIXG TTOEAYOVTA TNG TEOOWTILXNG TOVTOTNTOS TWV LabNTwy ot paALoTo
Twy €PNy xot emTAéoy Bonbd otny xovwvixoToinoy Toug WG UL SLodLXACio
oAMnAeTtidpaons. To BpnoxevTind pébnuo pe Tov Tpdmo awTdy Yyiveton vor pabnuo
oToPOLTNTO YLot OAOLG TOLG LabNTEG SLOTL PEPVEL TOVLG [BLOVG %O TNV EUTTELPLOL TNG
{wNg Toug 0To KEVTPO TNG L&bnong xot tovg Stddoxel 1 HBpnoxevtinn YAOooo, 1
OTOLX, OTIWG AVOPEPULE, ELVOL ULOL YAWTOO EQUNVELOG TOU XOTUOL OAAG XOL WG TETOL,
®xVplwe, pLor YAWooo epunveiog g {whg tovg (Kovxovvapag Atdyxng, 2015, o. 235).
H Staduxaocio avt) xotavoeitalr 6to TAALIOLO TNG XOVOTPOULXTLPLOTIXNG TTEOGEYYLOYS
™G wé&bnone,® n omolor avTtAauPBaveTor TN YVWon o oxéon pe ™ (w1 Tov pabnt, Tig
OVALYXES O T EVOLOPEPOYTA TOV. LX0TOG NG Opnoxeutixng Exmaidevong o avtiy
™y mepintwon elval vo suoyetiost T Lo Ty podntwy pe tov xéop.o tng Bpnoxeiog
O)L UE XPLTNOLO TN CQOALOLXYN TTANPOPOENOCY TOL YLK TO HPNOKELTIXG PALYOUEVO Ol TLG
oLapopeg BpnoxevTinég ToPaddoels oAAG e [Bdiomn TL amtd ™) Bpnoxeio €xeL vomuo oty
w1 toug. 't awtd ot Opnoxevtiny Exmaidevon éxel vomuo vor pwtape «mtwg BAETELS
ToV %00U0;» ovtl «TL otevelg;». H Opnoxeio oto oyoAeio ypetaletar yroti Bonbaet
ToUG LOONTES Vo xaTavOaoLY T OGN TNG LETAUOPPWAYS TOL avbpwToL 6To TAALGLO
™G oY€ong Ke Tov Ocb 1 T0 LTTEPPaTLXG, N OTTOLaL EYEL UEYEAN ONUOOLO OTY] SLOULOPPWOY
NG TPOOWTIULXNG TOVTHTNTAS TOLG YLow TNV oToiar LLAfoape TopaTave. (Kovxovvapog
Avéyxnng, 2015, oo. 192-193). AvTtH N TEOGWTLXY TAVLTOTNTO eV SNULOVEYEITOL e
QLOLXO TPOTO TG N BLoAoyixn wplpaon. OL EépnPol pe evepyNTLXd TPOTTO TEETEL Vo
ovalnTNooLY %ol Yo ovaxoADPOLY TNY TOHVTOTNTE TOVS XL VO SLUPLBAGTOVY UE TLg
o OVVOLLES %O TLG OVETIAPXELES TOVG. [l.y. N oyéon Ke To Lepd aTny TToLdLxnn NALXIo
eEnyeitor wg oygon Ue ™ UNTEPR AAAG TNy TTPWTY €@PPeior N Evvola TOL LEPOD AAAGLEL
%ot TPOodLoPLLeTaL O OYEON LE TOUG GAAOLG, T AVTILXELUEVR XL TOLS TOTTovg. H
Bpnoxevtinn Yvwon mepthapBavel oxplBug oty T Stadtxooion xal YIVETAL oV TIXEIUEVO
ULOG EXTTALIELONG TTOV AVATTTOOCEL TNV TTPOCWTULXOTNT TOL LodNTN OALOTIXE, WG
TEOCWTTO TOL EYEL TN SLYATOTNTO V&L TILOTEVEL ETELDY] YVWELLEL, xoTavoEL, expEdleTon

5 Toa pta ouvortixn Topovoioon tov xovatpouxTiPlopod BA. Elliot, Kratochwill, Cook xow Travers
(2008, oo. 338-351) xar Kovxovvépac Audyxne (2015, oo. 207-229).
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X0l ETUXOLYWVEL Ue TN YAWooo mov poabaivel otn Bpnoxevtiny exmaidevorn, dnAadn
Bonoxevtiny] YAwooo (Kovxovvapag Atdyxng, 2015, oo. 192-193).

4. H Asttovpyio g YAWOGOS 6TOV 00MNOXEVTIRG YOOULATLGUO.

H avadelEn g onuoaoiog g YAwooog atov Hpnoxeutind YOXUULOTLoUnS Vol Lot OYETLXG
VEOL TAGT, TTOL TOVILETOL GAUEPO GTOV XWPEO TS Ppnoxevtixic Exmaidevong (Jackson,
2004, 6. 75). H ddooxodio twv Bpnoxeldv 610 TAaicLo Tov HpnoxeuTixod YOoULuoTLopmod
mpémel va Bonbnoel Ttoug pabntég vo xatavonoovy 6o 10 SLVATOV TEPLOGHTEPO TV
YAWooa, Ty 7ot o TG aELdoelg 6owy €xovy OpnoxevTixég amddelg AN xou
60wy drotnpovy pla wn Bpnoxsvtinn otdon péoo oty xolvwvic. Me dA o AdYLoL,
ypeLaletar vo ypnotpomornbody pébodot ov va divovy atov pobnt) ) SuvatétnTo Vo
xotovonoet ) BpnoxevTin YAWwooo péoo amd Ty omtTixn Tov TTLoTob. To epunvevTind
de mAaiolo 6To omolo evtdooeTal v StdaoxaAla Twy Bpnoxelwy TEETeL va elvor exelvo
IOV AV TLXATOTTTPLLEL TOOO TNY TTOLXLAOLOPQIOL XOL TNV OVTLULOYXOUEYT QVOT TOLG, 6GO
xoL ™y avumopdbeoy BpnoxevTixdy xol U HPNoRELTIXGY LOEWY XAl VTO TTPETEL Vo
AVOYVWPELOTEL G OTTOOLTNTO XOUUETL TNg pobnotaxig Sradixaociog (Wright, 1993, oo.
72-73; TePA Jackson, 2004, 0. 6). Auth 1 dtadixooio aotel Qovtaoio xon evouvaichnon
%o SLAPEPEL oTtO TN LONOYN N TNV OVOTPOPY] OE XATTOLO. CLUYXEXPLULEVY] OpnoxevTixn
xotevBuvon (pPA. Jackson, 2004, 6. 87). H ddaoxaiio twv Bpnoxetdy dev pmopel vou
TEPLOPLOTEL OTN YVWOY TNG LOTOPLOG TOVG N TWY EEMTEPLXWY TOLG YXPUXTNOLOTLXWY.
Eilvat avéyxn vo xatavonoel xovelg Ty €vvola g Hpnoxeutinng YAWooag 6Ttwg
XONOLULOTIOLELTAL ATt TOVG TLOTOVG, TLG EXPEACELS TYG TLOTNG TOVG, TLG aEleg xo T
ovvooOnuotéd Tovg. Mo TéTolar xaTovONoy oo Tel eV YV 0AAG oo Tel TTOEAAANAX
OUYXEXPLUEVEG OTATELS XAL LXAVOTNTEG TTOV OVATTTOGCOLY TNV AVTOYVWOLO XAL TNV
XOTOVONON TWY TLOTEV® XOL TWY OELWOY TWY GAAWY GAAG XOL TWVY 0ELDY TTOL oVoYYWELLOLY
v avBpd vy aEtompémneta (Jackson, 2016, oo. 21-22). O pabntic xow xVpiwg exeivog
IOV SLOYVEL TN TEWTYN EQMPEl EQPOILALETAL LE TN YAWOOO XL TN YOOLUOTIXN TNG
TLPOXELUEVOL VOl EQUNVEVTEL TOY XOOUO XOL YO TTPOGOLOPLOEL TOV EXVTO TOL OE OYEDN
ue awtov. To Tondi emxolvwvel oy o€ CUYXEXPLUEVO TOTILXO X0l XOLVWYLXO TTAGLGLO
UE TTLO OWVETTTUYUEVOUG %ol WELLOVS dANoLG (OtxoYEéveLa, EXTTOLSEVTLIXOL, GUYOUNALXOL)
%Ol €TOL GUUUETEYEL OE XOLYWILXA 1] TTOANLTLOULXE Xablepwpéveg epumelpies, TIg omoleg
VONUATOSOTEL XL EOWTEPLXEVEL XUTAVOWYTAS EVVOLEG TTOL TOL ELVOL XPNOLUES YLot TN L
Tov. AvTY elvot pLor SLodLXATLOL XOTAGXEVYG TNG YVWONG OO TO (3LO TO LTTOXELLEVO [LE
Béiom Suwg ™Y xowvwyLxy dLadpaon %ol To YOnue TTov divel to {dto ota Tpdypote. O
TOMTLOUOG TwY avBpwdTwy amoteAel xabopLotind Topdyovta YLortl TTPOOPEQEL TN YAOOOO
%o o oOULBOAC TTOL TTEOXAAOVY TNV avbPWTLYY ovETTTUEY. Ay pdALaTo TpooTeDEl
xot 1 Brohoyixn mpodtabeon TwY TOLSLOY YO XXTAVOOVY UOVOL TOUG TTOAAES YVWOELS
N oty epiTTwon g Opnoxsvtinyg Exmaidcvong v avalntody tov Ocd 1 to PO,
OVTLAULBOVOLOOTE TTWG T «EQYAAELN» TNG YVWONG TTOL TTPOCGPEPOVTOL GTTY EXTIOLIEVOY
AELTOLPYOVY WG LEGOAXPBNTEG TWV TILO TEONYUEVWY PUYOAOYLXWY SLepYaoLwy Toug. H
BonoxeuTing Yvwon oty TEPITTwon avTh dev TEPLOPILETUL OTN QPALYOULEVOAOYLXT] TNG
TIPOGEYYLOY, TTOL GLVLOTATOL GTO Vo BLOVEL 0 LobNTNG 0TO OYOAEl0 TTHG TLGTEVEL O
TLoToG ULog Bpnoxelog. OPNoxELTIXY YVHON €V TTPOXELUEVL ONUOLVEL TNY XATOVONOT,
ONAadY ™) VvONUaTOSOTNOY, EVVOLOAGYNON XOL EQOEUOYN TNg Bpnoxevtinng YAwooog
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— yooporttxng amd tov podnty (Jackson, 1997, dmwe avagpépetor ato Kovxovvapog
Atbynng, 2015, oo. 191-192). ‘Otov 7 Yvdon TpooAnedel pe authy Ty évvora ypeLdlovToL
BeéPRotar xo AAA €L8Y YAWGOWY YLOL TNV XATAVONGT TWY GAAWY, OE GYEON [LE TOLG OTOLOVLG
0 nontig amoxtd owtToovVELdINGLo XL avTLANYN ToL *GopoL 6AoL. H Stapopd awvTrg
™G DedPNoNG TNG YVWOONG E TN POLYOUEVOAOYLXY] TTPOTEYYLON TNG ELVOL OTL YVWON EV
TIPOXELULEVW Elvor Uior ePTTeLpLXy] Stodixooior xol Oyt pict EEWTEQLYN TTEAYULOTLXOTN T
1oL LTTEEYEL aveEGPTNTO. ol epbg (Kovxouvépag Atdyxng, 2015, oo. 191-192).

Me v éupoon ot onuacio tng YAWooog Tov divel o BpnoxeuTinds YOrUUATLOUOG
UTTOPOVE VO XU TOAGPBoVPE OTL 0T pLobnoloxy SLodixaoior ETUXEVTPWYOULUOTE O ULOL
«yYhwoouxn deEotnrox (Wright, 1996, 0. 166). O 6pnoxeutixds YOoupotiopdg amoxtd
€TOL EVvay EVVOLOXEVTOLXO YopoxTrpa. Ti onualvel OUwe awTd TEAXTIXA GTOY XWEO
g Opnoxevtinng Exmaidevong; Ov pabntég €pyxovtar 010 oxoAeio xaL xaTéxovy 7NoN
pLor 0pNOXELTIXY] YAWOOOL TTOL TNV €YOLY ATTOXTNOEL amtd TN dNpdoLo oaipa. Mo
TETOLX TTRO-XATOYONOY EX LEPOLG TWV UAONTWY TEETEL VO avaryvwELoTEL, Vo Yivel
omodextn xot vo ex@paotel. Ou pobntég Oo Tpémel vo Exovy Ty suvxonplo oo amd
™ ponotoxn Stadtxaoion var avoryvweioovy Tig TNYES QLTNG TNG TTEO-XATAYONONG TNG
amoxtnbeiong Opnoxsvtinyg YAWooag, oL omoleg evtonilovtal 6To onuelo cLVEYTNOTS
NG LOLIALOYPLOTLOVLXYG OXEPTNG UE TLS GAAEG BpnoxsuTinég TaPAdOoELS OAAG XL UE
ovbpwmiotixég avtiAndelg un Bpnoxevtixéc. Ipoxetpévov o HpnoxevTndg YOOUUATLONOG
vou TTETVYEL TOY GTOYO TOL, oL pabntég Oor mpémet var petoxtynfody amd ) Sixn Toug TPo-
xatovomnon Ty Bpnoxsutindy Oepdtwy mTPog Evay dtéhoyo ue Tig eELOTOPNOELS XAl TN
YAOGoO TWY SLoPOP®Y BPNOXELTIXWY TTHPASOCEWY OTWG TLG XU TEXOLY OL HPNOoXEVTLXES
%xowotNTeg Xobdg emiong xow pe avttAeLg Tov apvovvtal T Bpnoxevtiny mioty. H
QOPTLON TTOL ONULOLEYELTAL LETAED ULOG EQUNVELTIXNG TNG TTLOTNG TOL TL YVwEL{ovy oL
wontég amd ) pioe TASLEG KoL PULOG EQUNVEVTIXNG ATtO TNV GAAY] TTOL TTPOXAAEL TOV
polbnt pe eElotopnoetg xan aELoelg mepl aAnbetog 0mwg exppalovton oo Tig Bpnoxeieg
XOL XOTE GUVETIELX TTOL (PEPVEL AVTOVG EVWTILOG-EVWTILL UE TN Bpnoxsutiny apgLBoAio,
OO TEL Lot x{VNOY] TTPOG ULaL XPLTLXY] EQUNVELTLXY 0TN pobnataxy] Stadixaoio, LETW TNG
omoiag umopel vor avartuydel pLa Stokextind] Tng ohfetog xow g apiBoriog (Wright,
1996, 60.175-176). H Topamdve mpo-xatovénoyn mov avogépope g Bponoxeutixig
YADOOOG aTtd TNY TAELEA TV LOONTOY POPE TNV LILWTLXY CEOLEX, TNY POVTATLO XOL
TNY TPOOWTILXY] TOUG EUTELPLR, 7] OTTOLO OTTWG OVAPEPUUE CUVOVTATOL GTO XWEO TNG
Bonoxevtinng exmaldevong pe ™) INUOCLX GPALPX TWY SLAPOPWY LOPPLY HpnoxevTixyg
niotng (mpPA. Erricker, 1994, éntwg avagépetar oto Wright, 1996, o. 166). Eivow

6  H amodoyn tng «bpnoxevtixng apeLporiog» otn Opnoxevtixy exmaidevon Oyt Lévo dev dnuLlovpyel
eumOdLar AN amoTeel emimpdobeta Eva OeTind xar avayxaio mpoomTortodpevo atov HpnoxeuTixnd
Yoappotiopd. H oyxohixy) TéEn Sev pumopel vor ayvorioel ) obyypovy xowwvio evtdg tng omolag 1
Opnoxeion amotedel éva OePeALdDEg «OVTIAEYOUEVO» Ko ] OLSOOROUEVY TeEPl OTAG ELXGVOL GUVLGTE
wévo plor omd Tig TOANEG ETTLAOYEG TTOL €XEL EVAOTLOY TOL 0 PabnTig ev deL Tng eviAtxng {wnNg Tov.
AT6 ™V GAAN pepLd, owTd Sev onpaivel 4Tl To Stoypovixd gpW o TTEPL TNg oAbeLag TTov BéteL v
Opnoxeion oxetixomoteital 1 vroPodpiletor aAAG TOPAUEVEL TO TEWTOEYLXO CHTNLO. YLXt TO OTTOlO
opeieL vau pepLtpuvé dtopxte 1 Bpnoxevtiny exmaidevoy. To {htmuo tg odfbetog to omoio eketdlet
N Opmnoxeion xow Tl GUYSEGUEVOL [LE BTG OVTOAOYLXE EQWTALOTO GUVALOL LE TNV QUPLOBATNON AVTAG,
Bonbder Tovg pobntéc vo Ttomobetnbody vredbuva - ywelig a priori amavtioelg - amévavt. oTo
OepeAtdddn Oépoto oL oPOPOVY TNV awWbPWTILYY VTTOPEYN GUVELSNTOTIOLWOVTOG TTOPGAANAC UE TOV
TEOTO aVTOY TNV aEia g ueAétng awthg (Wright, 1993, oo. 50-64).
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TEOPAVES OTL 0 POAOG TNG YAWGoog oty Stadixacio avty xablotatar xalptog.” H
TPOOWTILXN EUTIELPLAL TWY LoONTAOY elvot LeY onuovTixn aAld Sev UTopel va punvevbel
KE Lo titwTxy] YAwooo. H atouixn eumelpio dev amotedel plo avtdvoun mepLoyn
LOLWTLXOV YONUATOG OAAG TIRETEL Vo €p0EL GTO QWG LETO OTtH EVOL SLUTTOXELLEVLXO VONUXL,
T0 0Tt0l0 aTToXTATOL OO TOV ONUOoLo dtaroyo. OL pabntéc mpemet va evboppuvbody va
OLePeLYOVY Tov oLKBOALXS YoPoOXTNP TNG HENoxeLTIXNG YAWTOAS, O 0TTOLOG TTOPOVLTLALEL
OOLOTNTEG UE Ta AAAX £{07 YAWOGoG AR xow draopés. H Bpnoxevtinn xatavdnon
ETILTUYYAVETOL OYL HECW WLOG TTPOYAWOOLXNG EVIOOXOTNONG AAAA UETO OTTO Lo
OAOXANPWUEYT YVWOON TNG YAWOOOG, EV TPOXELLEV®L TG OpnoxevTixyg, g omolag To
VONULOL TTPOEPYETOL UTTO TLS OLAPOPES TTAPASOOELS TWY OTTOLWY 1 YAWooo €xel dNUOoLO
yopaxtipo. (Wright, 1996, oo. 166-167). ‘Omtwg pmopel vo yiver xatovonto, avt v
ovtiAndN ™S YAWooag dev avTAEL TO VONUO TNG OO L. U TOVOUNUEVY] ATOULXOTNTO
OAAG aTtd éva eoTd TIOL cLYXPOTELTOL OE oYéom UE Toug dAhovg (Wright, 1996, oo.
170-171). Kot o0t elvout pior TopdUeTpog oty omtoio TEETEL Vo SHOEL TTPOTEPOLOTNTOL
1 Opnoxevtin Exmaidevoy. Ly xatovomnoy g 0pnoxeuTixng YAWoooG OTAVOLUE
UEoO OTtO TNV XOLYY] YAWOOO XOL UE AXVTOV TOV TPOTO UTTOPOVUE Yo oxeloTotnbodue
oVuBoia xor SINYNoELg amd Tov XWEo Twy Honoxetwy. o va xataAgBoovpe Aotmtéy
Donoxeio exelvo oL ypeLdletor dev elval Lo XATAOVGY GTNY ATOULXY] EUTIELPLOL OAAG
oTLG TOLXIAEG YAWOOLKEG TTOPASAOELS, EV TTPOXELUEVL TLG Bpnoxevutinég, ov embup.ody
var TTPOoo@EPoLY gpumveio Lo To vomua Tov xoopov. (Wright, 1996, 60.173-174). O
EpnPBog péoa amd ™ pobnotoxy) Stadtxaoia BoloxeTol aVTLUETWTOG UE TNV OVAYXY VOU
XAVEL TTPOCWTILXES XPLOELS YLow dLYNoELS ol avTiTlOéueveg xovwyixég opddes. Edw
7 StavonTixny), cobnTixn, N xar Hpnoxevtinn avaTTLEN TV LabNTOY arattel Ty
OLXELOTIOLNON TWY LOPPVY TNG XOONUEPLYNG YAWGOOG WG TOU XATAAANAOL LEGOL YLOL
VOU XOTOVOOVY, VoL aTtoQacilovy xot vor avtamoxpivovtonl ot nobnotoxy diadixaoio
UE TPOTO TTOL Vo EAELOEPWVEL AT TNY AVTAPXELA TOV EYW.

5. OpMo%eVLTIROG YOOUUATIOROG ROl BLTY*EVOTAIVIXY] PLAOGOQL
g 0pnoxevTinng YAWGoOs.

Qo eTLYELPNOOVIE OTY] CLVEYELO YO GUOYETIGOLUE TN AstTovEYLo TN BpnoxevTinng
YAWooag otov HpnoxsvTind Yoapuatiopnd pe ™ Prryxevotatvixy avtiAndn mept
0pNOXELTRNG YAWOTOG XL TNG XAUTOVONONG VTNG WG EQUNVELNS TOL XOGOV. ATtd TOY
OLOYETLOMO oVTOY, OTtWS B Setybel Topaxdtw, o xeEVTELXOG POAOG TNG YAWOOOG GTOY
Bonoxevtind yooppationd ewTiletotl, SLELEVVETOL XAAG %ol EVIOYVETOL LOWUEVOS ATTH
™ @Lhocopio tng YAwooog tov Wittgenstein. Avapépopue Ndn 6t evtdg g Stadixaotiog
0L BP7MOREVLTLXOL YPAUUOTLOROD 6ToY 0Ttolo (0QeideL va) oToYEVEL N eExtaidevon, 1
YVwon g OpnoxevTinng YAWooog v oNUaivEL ATTAWG TN YVWON 6pwY, AEEEwY xoL
OLULOAWY AAGL XL TN YVEOY] TOL TTAXLGLOL TTOL YEVVE tLTOVG TOLG OPOVS XDWE o

7 Ty onuooio g YAWooog, oto TAalolo Tou HpnoxeuTixod ypoppoTiopol entonuoivel xat o Jackson
(2004, 6. 88) otnv cpunvevtixi ToL LEBOBO, TNV OToloL XOPAXTNELLEL OLGLOGTIXE WC Wi LEéBOSO YLow
Vo X0 TovoNoovue TLg et Hpnoxeiog amdelg Twy dAAwY. Xto TAaloto avg g Lebddouv tovileTon
N XENON TWY EVWOLHOY TWVY (SLwY TwY LodNTOY X0 TWY ELTELPLHY TOUG WG EVOL GNLOVTLIXG XOUUATL TNG
podnotoxg dradixaciog.
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TOL TOALTLOTLXOV POoPTioL oL xouilovy. O Wittgenstein (1977, § 23) oty (botepn)
QLA oco@iar Tov T aLTOV oxPLPWS Tov onueiov, amd StaPopeTixy] BERota apeTnEia,
Lo AEEL TTWG «TO VO ULAGUE pLor YAWOOO €lval LEPOG LG SPATTNELOTNTOGS N ULOG
oG Lwng». Ot «pop@és Lwng» etvar xuplopyog 6pog otn @Lhocopio Tov Wittgenstein
%o oLYLGTOVY %4TL To dedopévo xat amodextd (Wittgenstein, 1977, 0. 280). Xe awtéc
EVOTTAPYOLY EVOLOPEPOYTO, GUYNDELEG, CUUTIEPLPOPES XL OL OTTOLEG EV YEVEL ATTOTEAODY
ouT6 TTOL ovou.dLovpe TPOTO Lwe. BéBata, vmtapyet plar avaplBuntn TottAlor Lop@edy
Cwng xow YAwoowy. H Opnoxeio xa v Opnoxevutiny miot kot Tov QLAGG0(Oo amtoTeAsl
pioe amd Tig ToPadESOUEVES LOPPES LwNg %ol HEWPELTAL WG «TTPWTOPOLYOUEVO» JLOTL
ATTOTEAEL TTPWTAEYLXY EXQEOON TNG LoPPNG Cwhg (Epyd, 1997, 6. 103; mtpPA. Wittgenstein,
1977, § 654) %t wg ex TOVTOL BV LTOPOVPE Va. TNy aryvorioovpe. H yYAhooo awthc tng
©woppNg Lwng, n Bonoxevtixy YAdooao, ypetdletal vo epunvevbel pe Hpnoxevtixodg 6povg
OLoTL og awvtifetn TEPIMTWOY YAVETOL O TTPOYUATIXOG XOEOXTNEOS TNG BpnoxevTinng
lotne. Avtn 1 BEon xabioTaton oo ue Tov 6p0 «YAwootxd oty vidl» oL eLonyelToL
0 PLAGCOPOG GTY PLAOGOMIO TOV, O OTTOLOG ELVOLL GLYLPAGCUEVOS LE T Dewplor Tov
VONUOTOG TNG YAWTGOOG XOTA TN XENON TNG, COUPWYX UE TNV OTTOlo N YAWGOo OeY EYEL
piot «AoYLXN» OAAGL TTOAAEG XL GUVLOTA ULOL UEYGAY] CUANOYT] TTRAXTLXWY EQAOLOYWY,
xobeptd omtd Tig omoieg €xel T I TG Aoyixn. ‘Etol, 0o 6pog YAwaooxd oy vidt
ONAWVeL Tar SLapopa tediar aTor ool YWELLeTaL N YAWOoR, OTtws 1 BeoAoyixn YAWooo,
N ELAOCOQLXN YAWTOR, N YAWToo TNg xobnueptvng emtxotvwviog x.a. H évvolor «vonmuo»
elvar avtiotolyn pe v évvora oy vidl. Tow oy vidtor eivar TOAAG xaL SLa@opwy
ey xaL Sev €ouy OAa Evar YVWOPELOUO TTOL vor Tar xavel mowyvidia. Koatéd avaroyo
TEPOTO OL YPNOELS TNS YAWOTOS TTOPOoLALALovY ToAvpop@io. OTtwe oe xdbe ToLyvidt
VTTAPYOLY XAVOVEG GTOVG OTIOLOVE TTPETEL VOL LTTXOVOLY OL TTALXTES, TTOLPOUOLO OE
xabe YAwooLxd moLyvidt LTTEEYOLY xavVOVES TTOL Xabopilovy To VoMU TwY AEEEWY, 7
TNENON TWY OTTOLWY TEETEL VO YIVETOL OEB0OTY] Ttd HAOLG TTPOXELUEVOL VOL EYOVY VOO
Tor Aeybpeva Toug. H (St AEEY Tov yprnotpomoleltor o SVO SLAPOPETIXE YAWOTLXE
moyvidtoe cupPaivel vor €xel SLooPeTLxd VONUA OTtwg TT.Y. N AEEN «TTTEPOG», TTOL GTNY
xobnueptyn emixovwvia yponotomoeitot yior va OnAwbel o avdpog yYovéag eve atny Ay.
Coopn yLow vou dnAwel 0 Oedg. XNy TEWTN TEPITTWON «TATEPUS» ONULOLVEL EVOL OV UE
OLYXEXPLUEVOL AVOPWTILVOL YOEOXTNOLOTIXA EVE OTY OEVTEPY TEPLTTTWOY] SNAWVETOL LD
TIVELPLOTLXY VTTOPEY, EVOL TTVELULATLXO OV, TO OTTOLO WG TETOLO GTEPELTOL OTTOLXONTTOTE
KOPOXTNPELATLXA TTOV EXOLY GYEAN KE TNV avBpd vy OTtapEyn. H abyyvon Ty YAwooixwhy
oLy efva 1 awtio yior ™) dnutovpyio coBopwy @LA0GoPLXEY Aabwy xon adteEGdwy
(‘TAwooxd mouyvidt’, 2004). Ay eEetdoovpe ™) «ypappotxi» g Bpnoxevtinig ToTng
Oo dobpue 6TL To avTixeipevd g, 0 Oeds, eivat SLaPopeTixd amd TS UE TO OTTOLO
€YOLUE VO XEVOLUE O AAAeG TtepLoyég Tov Adyou. O Wittgenstein Aéetl otig StaAéEetg
Tou: «Eav 1 epwtnon avaépetal otny OToEEN evdg Beod 1 Tov Beod, TéHTE TALlEL
EVay EVTEAWG SLOPOPETIXO POAO aTt’ 6,TL oy aVOPEPOTOY OTNY VTToPEN 0TTOLOLANTTOTE
TPOOWTIOL N AVTLXELULEVOL TIOL ETUYE Var TTANPOPOoENHL YU” awTtd» (Wittgenstein, 1984,
0. 37). To vo. PLtApe dMAadh Yiow Ty VTTOEEN oLTOD TOL «OVTLXELLEVOL» BEV E(voL TO
{dL0 TEAYLA UE TO VoL AGUE Yo 0TTOLOdYTTOTE TTPdoWwTOo 1 Ttpdywoe. (Hudson, 1975,
0. 179). Eni mapodeiypatt, N YOORLOTIN] Ty MEEWY «Tiotn» %ot «ahfbeto» 610
XWEo g Bpnoxeiog ot eldxdtepa Tov HpnoxeLTIXOL AGYOL XATA TOY PLAGCOPO
OTTOXTOVY EVOL XOLYOVPLO VOMUA, OLAQOPETIXO OTtd EXEIVO TTOL €YOVY AVTEG OL AEEELS
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otig epmelpxég mpotdoelg (Phillips, 1976, oo. 142-143). Ev ocuvédet, 1 dtopopd tng
Dpnoxevtinng YAWooog amd Tor GAA €[0T YAWGOWY 3EY OPOPE OTN YOOUUOTIXY] LE
TO YYVWOTH TEPLEXOUEVO TOU HPOL XAUL TO GUYTAXTLXO OVTE TNV ELOLXYN 0POAOYLOL QL TNV
xofeav Ty 0pod TOAEG PoPES M BPNoUELTLXY YAWOGO XAVEL XPNON TTOAAWY PLAOGOPLXLY,
PLYOAOYLXWY %O GAAWY ETULOTNULOVIXWY Opwy. H Stapopd apopd ot Asttovpyior TOL
ETULTEAOVY OL 6pOoL o Tol 6To TAaLoLo TNG BpnoxevTinyg YAwoooas. '’ awtdy Tov AdYyo
1 BpnoxevTinn YAdooo eivor pLo LdLaltepn YAWooo emeldn €xel pio dtaitepn Aoyixm
%ol ex@Edlel pa dtaitepn popey Lwns.

Mio GAAY onpovTien Topduetpos, oty Opnoxevtixy Exmtaldevon, 6mwg 1dn €xovue
OVOUPEPEL, ELVOLL 1) OLVEY XY XALTAYONOYG EX LEEPOLS TWY LolbnTddv Tng Hpnoxevtixng YAwooog
OTtwg Ypnotpomoteiton amd Tovg ToTovs. Kot évag ToAd Baotxdg TpoOTog Xenons g
BpnoxevTtinng YAwooag eival v cLUPBoALXY xPNoN CVTNG, TNV OTOLar OL SLOAGHOUEYOL
xoAovvTOL vou Stepeuyioovy péoa omd T pobinoton dtadixacio. O Wittgenstein pLAwvrog
ot QLA0GoQioe TOL YLl TN BPNOXEVLTIXY YADCO EPLOTA LOLALTEQWS TNV TTPOCOYY] OGS
OTOV ELXOVOAOYLXO TNG YOPOXTNPA. AV X0l OTA YOUTITA TOU OEY ONAWVYETOL [LE TOPTVELO
TO TEPLEYOUEVO TOV OPOL «ELXOVOL», LTIOPOVULE VO TTOVWE TTWG 1] EVVOLOL OVTY] ONULOLVEL
«ovtéro» (model) A «oyédto» (map) yroe Ty TpoypatixdTnta. Ewdixdtepa, n etxévo
ot Hponoxeio xatd Tov AvoTpLoxd ELAGGOQO ExeL dAANYOELXO 1) GUULBOALXO XOPOXTNO,
OLVOEETOL UE EVOL TPOTIO CLUTIEPLPOPAS, E ULt GTAON LWNG YEVIXOTEQO KO GUVLOTA EVaY
«08NY6» Lwhg Yo Tov Lot (mePA. Barrett, 1991, 6. 256). O tpdémog éxbeong oAAG %o
epunvetag g HBponoxeiog PEow TV ELUGVWY XAVEL TTLO SLOPWTLOTIXO TO UNVUUEA TNG KTTO
TO VO SLLTUTIIVEL OUPYPNILEVES KL YEVLXES TTPOTAOELS OAAG KOl TILO OLTCOTEAEGULOLTLXO,
ool 0 TLoTOS xobodNyelTaL OTTO €V CUYKEXQLUEVO LOVTEAO GUUTEQLPOPAS 0T LwN
tou (Barrett, 1991, 0. 132). Excivo 8¢ mov éyet tdiaitepn onuoocio eivor, Tong 1 etxdvo
ot Opnoxeio yponotpomoleiton xaTéd Evay eVIEADG SLAPOPETIXO TPOTTO ATTH TNV EVVOLXL
TT0L SLVOLUE GTNY ATELXOVLOT EVAG avTLXELULEVOL 1] EVOG Ttpoawtov (Wittgenstein, 1984,
0. 37). Avapepdpevog o Wittgenstein 06 Yvwato €pY0 NG amelkvLlong Tng dnutovpyiog
Tov avBpwToL aTd To Bed ToL MiyonA Ayyehov avaépet, 6Tl 1 Bpnoxeion dddoxeTon
UETO aTTO TETOLEG ELXOVES %O EXELVO TO OTOLO €XeEl onuaaior oAAG dev Exel Tpooeybel
600 o Empeme elval M TEYVLXY TNG XENOMS TNG EXOVOG OTO XWEO Tng Bonoxeiog
(Wittgenstein, 1984, 0. 44). Emumpdobeta, dtov o @rAdoopog avapépetal atn xpnomn
™G exOVLY amd T Opnoxelon evvoel ™ xpNomn wLog AEEng M pLog opddog AEEswy Tov
ovvdéovtal pe pio popey Cwhg (Barrett, 1991, o. 176). H ebpeon tng teqvixig g
YXONONG TWV EXOVWY CLVIOTATAL GTO VO TTOPATNPTOVUE TG WV TES X PNOLULOTTOLOVYTAL
o (w7 ToL TLoTOY, TL oNPOiVoLY OWTEG Yo TN Lwh Tov (TtEPBA. Wittgenstein, 1984, o.
44). Otay Mpe 6T 1 ewxdva glvor évag 0dnYog {whg Yo Tov ToTtd onuaivel Tog 6,1t
X0 OV TEPATTEL TNV EXEL LAPXWG EVWOTILOY TNG oxEPng Tov. [liotn atny ewxdva anualiver
TOTY UETOXIYNTY, N OOl BEY QPOLVETOL LETH OTTO it ETTULYELONUATOAOYLOL AOYLXYG
OepeAiwong g aAAG amtd To YEYOVOG OTL UECW TNG ELXOVOG O TILOTOG OLOLOPPUVEL
oAGxANEN ™ w7 tov (Wittgenstein, 1984, oo. 26-27). Eivaw téoo onpovtixy n miotn
oty ewodva yio ™ Oponoxeio odupwyva pe tov QLAGco@o Tov Aéel Twg OA0 To BApog
méptel oty ewxévo (Wittgenstein, 1984, o. 58). Avtd onpaivel, 6Tt 1 amdAeta Tng
ELXOVOG OLYLOTA XOL OTUWOAELXL TOV TL ELVOL OLOLWOES OTN YPLOTLOWVLXY] TTioTN OLOTL, €V
TEAEL, Pé€oal oo TN XENoN TN exévos Bo xatavonbel xow v oxéon mov vTépEyeL LETAED
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NG TLOTNG X0 TOL «AVTLXELULEVOL» aTO 0Tolo 1 TeAevtaia Ttoparéumet (Phillips, 1993,
0. 48). Eduxdtepa, 1 miotn oty adfbeta tng etxdvog, onpaiver oamodoy athg wg evog
TPOTOTOL 1| xovéve (norm) oAifetog xa GLYLGTE COLEWYL Pe Tow Goa exDéoape %o
TopaTévw pioe oporoyio iotewg (Phillips, 1993, o. 44).

Mio tedevtaion odAAé& eEioov onpavtixy 0éomn tng Brtyxevotaivinng @LAocopiog N
omolo €xeL xolpLor oNUaaior YL TO POAO XL TOY XoEoXTHPo TNG BonoxevTinng YAwooog
otov HpNoxeLTIXE YPOUUOTIOWS, EIVOL X0 TO «ETLYELPNULO XOTA TNG LOLWTLXNG YAWOCOG»
(private language argument) pe to omoio aoyoieitor o Wittgenstein. O @LAéo0pog
vooTnEllel 6TL dev elval SLYXTOY Yo LTEEPEEL pioe «LALWTLXY YAWTow». Me tov 6po
oVTOV, EVVOEL T YAWOOoO exelvn T™ng oTolag oL AEEELS aVOLPEPOVTOL «TE oUTH TTOL
oc umopel va To YvwEilel xavelg Tapd LOVo eXelvOog TTOL TY] ULAGEL OTO AUECQ,
Wwtixd tov arobfuortax (Wittgenstein, 1977, § 243; mpPA. § 269). Ev avtibéoer pe
™V ovtiAndn o, N YAwooo yia tov Wittgenstein 6mwg amotumtiveTorl 6T0 VOTEPO
QYO TOU E€XEL ONUOOLO YOPAXTNPA POV «TO YO ULAGUE pla YAWOoo elval LEPOG
pLtag SpaoTnELOTNTOG, N ULag Lop@Ns LwNg». AuTd onualvel 6Tt N YADOOH OTTOXTA
™ onuooia ™g péoo amd TNY xovwvia. Miot YAWGoo Ywelg TNy xoLvwvLtxy] SLeoToom
g elvor plo oxotavontn YAwooo. Koatéd tov @LAdcopo 1 evtdmwon yro Ty OtapEn
LOLWTLXNG YAWOOOS OLTLOAOYELTOL ATtd TN GUYYVON TOL YIVETAL UETHED TOU LOLWTLXOV
KOPOXTNEO TWY PLYLXWY YEYOVOTWY TOL OTTOLOL GLYLGTOVY IO TTPOTWTILXT EUTELPLOL KOl
TOL ONUOGLOL TPOTIOV EXPEOOTG TOVG, TTOV GLVOEETOL UE TNV OVAYXY XONONS XATTOLOV
%X0LYOU YAWOOLXOD XWOLXO TIPOXELUEVOL V0L XOLYOTIOLGOVUE GTOLG GAAOLG Tor conuortor
pag wote v yivouy xortavontd (‘Emuyeipnuo g tdiwtixig YAwooog', 2004; mpefA.
Rhees, 1996, oo. 55-70). Me Tig Topatnpenoetg tov Wittgenstein yta to adLtéEodo Tng
LOLWTLUNG YAWOOOG, OVTIAXULBOVOUOOTE OTL XUTA avAAOYO TPOTO %ot 1 BpnoxevTinm
YAWOoa 1 oolor exEalel To HpnoxevTixd PoLvouevo Sev UTOPEL Vo elvor LOLWTLXY.
YVVETWG, To emyelpnua ot 1 Bponoxeio cuvLoTd atoutxy] LTTGOEGM ToL *abEVHG KoL HOTE
ovvéTela Oev PTTOPEL Vo €xel AdYO aTov OMuooto xweo xabiotator éwAio. H Opnoxeio
Oewpobpevy LTTO TNY PLTYREVOTOIVLXT EVWOLOL WG L0 GUYXEQPLUEYT LOPPN {w1g evToTtileTal
oty epumelpio g xabe BpnoxevTinng xowwdTnTog, N ool amoteAel To OepeAdrdeg
OpnoxevTind Yeyovdg xotda Tov Lhdooo. H eumelpion g oyéong Tov avbpwdmoun pe tov
Oed mpénel v avalntnlel TNy TEOXTIXY TNG XOLVOTNTAS XOL GTO TEAETOVPYLXO TTOV
ot axoArovbel. H Bpnoxsutinn yAdooo dnutovpyeitor amd 0 Bpnoxsutinn xowotnTo
X0l CLYLPOULVETOL LE OAN TYY LTTOOTAOY TOL HPNOXEVOUEVOL XOL TNG XOLVOTNTOG GTNY
omoia Lel o Oev Elval TEOLOY ULOG OLTOULXYG KO OLOVOMTLXYG ETEEEQYTLOG TNG
Opnoxevtixng mlotng. Atopo xar xowdTNTa «{oLY» HETA TN YAWooo %ot YL oVTO
ot Bpnoxevtiny YAwooa eival mopodoo 6AN 1 Bpnoxedovoo PuyN TOL ATOUOL XOL
™™g xowotnTog. BéPRata, tor Propoato Tov xobevdg elvor TEOoWTILXE xo xovElS eV
umopel va Brwoet xotéd tov LdLo axpLfudg TPOTo TG epmeLpieg dAAoL. QoTdo0, YLoL Vo
EXPEATEL XATIOLOG TLG TTPOOWTILXEG TOV EUTIELPLES YOENOLULOTIOLEL AEEELG TNG XOLYOTNTAG
oty omolo avrxel. H mpoowmixy Exppooy tov Hpnoxeutixod PLopotog ey xotopyeiton
oAAG xoAeltar vao cuotoymbel pe ™ YAdooo tng BpnoxevTing xovdTnTog amd TNy
OTTOlO TTPOEPYETAL TTPOXELULEVOL Y& YIVEL XorTavonTy. Extdg tng YAdooog dev umapyet
GAAN 086¢ oG TNV TpaypaTixoTTe. H Opnoxevtiny yAdooa mapeuPaivel petoEd
Tov avbpwTov xo Tov Ocod xabopilovTog TOY TPOTO XATAVONCEWS XKoL PLOGEWS TOL
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O=00 artd tov Bpnoxebovta (Mmobxng, 1970, oo. 14-15). Ot «pop@ég Lwihg» pag wbody
vou artodeyTovpE TN Bpnoxevtinn YAWooo wg €va xovotixd @onvopevo. [paypott, 0
YAWOOLXN XOLVOTNTA YEVIXE ElVaL 1 TTEWTYN TEOLTOHEO AAG X0 To BeUEALo Exppoomng
Tov ToALTLoPOV. BéBata dev vmapyel pla YAwooo ko pioe YAwooLxn xovotnTor oAAG
TAN00G YAWOOWY XoL XOLYOTATWY, TTOL 1 SLAPOPE TOLG EYXELTAL OYL LOVOY GTO. GOUBOAX
OAAG %L 6ToV TPOTO BEENoNg ToL *GopoL xot TN {wNe. Kdbe yYAdooa ovviotd ko
uLo droupopeTiny Bewypmnon tov xdouov xor g Lwng. ‘Etot, n Bpnoxevtiny YAdooo elvor
OLYXEXQPLLEVY], OEY LTTAPYEL ONAcdY] Liot Lovo Bpnoxevtixy YAWooo ahA& droxpiveTon oo
ULOC TTOLXLALOL [LOPQY, TTOL X DEULE VTLOTOLYEL XL OE [LLOL CUYXEXPLUEVY] LOPYT] LS.

Kotdmiy Ty 60wy exbéoope tihetor Eva eDAOYO €pKTNULOL TTOVL EYEL XalpLoL oNUaTio
Yioe To Oépa pog. Av m Bpnoxeutin YAWooo €xel T dLxY] TNG AOYLXY] TTOL AYTLOTOLYEL OE
pLon Ll TEEYN LOPPN LWwNG THS aVTY N YADOOO UTTOPEL Vor YIVEL XOTOVONTY GTtd TOLG WY
Opnoxedovteg; To xdbe YAwooixd mowyvidl ato omolo 1 xabe eldovg YADGoO avyTLaTOLYEL
ExeL Evary aUTOVOUO KO DLOXPLTO POAO 1| LTTOPEL YO GUOYETLOTEL XL UE GAAX, DLOLPOPETLXAL
YAWOOLXE TTaLYYIOLO; LTNY TTEAVINGCY] GTO EPWTNUN QVTO UTTOPOVY Yo pag xatevfvvouy
oL LOPYES CmNG LE TNV PLTYREVOTOIVLXY] EVVOL OTIWS TNV OVOADCOUE TTOROTTAV®, OL
oTtoleg PWTILOVTOL UECW TWY YAWOOLXWY Toyvidtwy. Mmopobue vo vtootnpiEovue
6t o Wittgenstein mpooeyyilel oMoTixd Tig Lop@éc {wnig (ToaxeMaptddng, 2000, o.
216). To avBp@ Vo TEATTELY TEPLAAWLBAVEL TTOAEC XKoL TTOLXIAES OAANAOSLATIAEXOLEVEC
3T TNELOTNTES, TTOL UAPTVPEL TNY AAANAOGLOYETLON TWY SLOPOPWY LOPPWY (NG XOoL
TWY AYTLOTOLYWY TOVG YAWOOLXWY TTOLYVLOLWY. AGQPOANS LTTAEYOLY YAWOTLXA TToLyVISL
oTo 0TTolor OV GLUUETEXOLY GAoL. QOTOTO, LETA LEYGANG SuaxoAlag Ha amodetxvdoue bt
LVTTAPYEL YAWOOLXO Ttayvidl oTo 0Tolo ey umopolue va AdBovue pnépog. H xabnueptv
eumeLpion GAAWOTE LOPTLPEEL, TTWG OEV UTTOPOVUE VO LLAGUE Evar €(30G YAWTTOG OLOTL
ELOOTE «TTOAOYAWGGOL» POV YENOLLOTIOLOVIE TTOAAG YAwaatxd owyvidta. O xobévag
QoG TEPVAEL LETO OTtd ULtar TTANOWEO POAWY %ot GAOL OL POAOL AAAGL XOVEVOG EEYWOELOTA
oLYATTOTEAOVY awT6 Tov eipaote (Mavovodxng, 2004, oo. 46-47). Kotd ovvémeta, 7
OpnoxevTiny YAOooo oy o LOLOUOPEY LTTOPEL vou Yivel xorTavonty, emetdy] dev elvo
ulor eVvTEAWG GAA O OYEDTN UE TNV XOLVY] YADGOX, AAAG 7 (BLot YAWOOO TPOTTOTTOLUEVY
yiow ploe eduen) ypnon (Hudson, 1975, o. 156). Zvvemdg, 1 Opnoxevtixy oty mov
exQEAleToL LEoa ot ALTNY TN YAWaoo 3ev UTopel va epunvevbel aveEdptntor amd
TLg GAAEG pop@ég Lwhg (Kerr, 1997 [1986], o. 31; Phillips, 1993, o. 69).

6. Xvpwepdopoto

To mopdy &pbpo drepedvnoe oto mMAaloLo g Opnoxeuvtiung Exmaidevong v évvola
XOL TOY XEVTPLXO POAO TG HBonoxeuTing YAWGoOG 0Toy HpNoxeuTIXd YOOUUATIONO, UE
OXOTtO VO ETILONUAVEL CLUOYETLOUOVG UE TN PLAocopio Tng YAwaoog tov Wittgenstein.
O Opnoxevtindg YOORUATIONOG Ue TNy évvola Tng eUPabuvorng xat g xenong g
Bonoxevtinng YAWooog Toviletar oNuepa aToY XWEOo NG Bpnoxsvtixng Exmalidsvorng
%O XPIVETOL G ovayxalog YLow Toug EENG AGYOLG:

o) H Bpnoxeio amotedel pépoc 100 TOALTLIOROV TOL %x&be AL, SLomioTwon TOL
x00LoTd adVvoTn TNV xoTavONoY ToL EVOS peYEDOLG GveL TOL GAAOL.
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B) Ot Bpmoxeieg TPOTPEPOLY Lo EVORAOXTLXY] ELXOVOL YLOL TOV XOOLO TOL WLTTOPEL
vou oELoAoYMoEL TLG TTPODTTODETELS TOL XAVOVLOTIXOD TTALGloL TOL Xébe TOALTLOWOV.
YUVETIWS N HEAETN TOL DPNOXELTIXOL PALVOUEVOL UTTOPEL vor BEATLIOEL TNV XELTLXY
ox€PN AN %Ol Yo SLEVPVVEL TN QAVTOGLL.

Y) Ze po SNUOXPATIXY XOLYWVIOL TTOL YIVETOL GUYEXMS KoL TLO TTAOVPAALGTLXA 7
OL3aoxoAlo TwY BPNOXELWDY EXEL OLOLAOTIXG XAEOXTNPO. ZTNY avTOET TEPITTWON, N
EMeLdn Tov BpNoxeLTIXOV YPOLATLOROD oBAOVEL TNV xoTavonon Tng avbpdTvng
eumetplag xa dnuiovpyet ) Aavboopévn avtiAndn 6t v Bpnoxeio apopd amoxAeLoTixd
otV LOLWTLXY o@oipa Tov avbpwTov.

H Opnoxevtiny Exmaidevon Bonbd toug pabnrég va xatavooovy ) yAdooo, tny
TOTN %Ol TLG OELWOELS GOWY EYOLY DPNOXELTIXKES ATIOPELS OANE %ol GOWY SLoTNEOVY
utoe un Bpnoxevtinn otdon oty xotvwvic. Mo Tétolor xaTavONoY ATTOLTEL LEY YVOOT
OAAG Y EELBLETOL TTOPAAANAN CUYXEXQLUEVES GTATELS XL LXOUVOTNTEG TTOV OVUTTTOGCOVY
TNV OVTOYVWOLO, TNV XOTOVONGY TWY TULOTED® TWY AAA®Y A& xaL Ty oELdy v
Yével ov avoyvwpilovy ™y avbpwmivn aklompéneta. Ewdixdtepa, 1 Bpnoxevtium
YV TPOCEPEPETOL 0TOVG LobNTéG we pta Stadixacio TEOCANPNG YLaG YAWOOOS, TNG
OpnoxevTinNg, N omolo dev ONUALVEL ATTAWG TN YVWON AEEEWY, WY %ol GUUBOAWY OAAG
%XOL TN YVWOY TOL TOALTLOTLXOU QopTiov TTov xopilovy. H deEtdtntar mov amoxtéd o
uobntie péoa amd ™ Stadixacion Tov HENOAEVLTIXOY YPOUUXTIOULOD VO YONOLULOTOLEL
KLE AELTOLPYLXO TPOTO AVUTTOLPOOTAOELG, EVVOLEG XOL GUUPBOAN Elval Lol «YAWOOLXY
OELOTNTO», XOPAXTNPELOTIXO TTOV KOG ETILTPETEL, OTAY ULAGUE GTO OYOAEl0 LTTO TO
mplopo ot Yo T0 Bpnoxevtind pdbnua, vo evwoodpe TpwTLoTo Evar Labnuo YAWooog
XOL ETUXOLVWVIOG.

Me v éppoon ot onpacio TG YAWaoog Touv divel o HpnoxevTinds YOrUUATLOUOG
ovTtAopBovopoaote 6Tl TEOGAAUPAVEL Evory EVYOLOXEVTOLXO YopoxTNEd. O XoEoxXTHPoG
ovTog Tov HpnoxevTixod Ypauuatiopod eivor excivog oL pag avolyel To Tedio
OLOYETLOKOV TOL UE TV PLTYXEVOTALYLXY] QLA0cOio TNG HpnoxevTixng YAWooOS, 1
oTolor PWTILEL, SLELPVVEL %o EVIOYVEL TOV XEVTOLXO POAO NG YAWooog o avtdy. O
OLOYETLONOG OV TOHG evTOTiLeTon o Tplar onueior TOL elvot Tar eENG:

1. H éppoaomn mov Sivel o Bpnoxeutinds Yoouuottopdg otn yvawon s Honoxeuting
YAWOO0G W GTOLYELOL TOL TOMTLOMOY evduvapwvetol amd T B€on Tov Wittgenstein
OTL «TO VO ULAGUE ULor YAWToo efvor LEPOG ULOG SPATTNOLOTNTOS 1] ULOG LOPPNG LwNe»
(Wittgenstein, 1977, § 23). O @tAdoo@og tovilet 6t v Opnoxeio xow 1 Bpnoxevtixny o
OTTOTEAOVY piot 0Tt TLG TTOPUOESOUEVES «LOPPES LwMe». H YAWooa avtig tng ropeng
Cwng, N Bponoxevtinn YAwooo elval pio Witaitepn YAWoow, 1 omoio TPOXELLEVOL Vo YLVEL
xoTovonTn XENEEL epunveiag pe Bpnoxevtixolg 6pove, dLoTL o avtifetn TepinTwon
¥évetor o awbevtindg yopaxtnpog g Hpnoxevtinng miotng. Avtn 1 0€on xabioTaTon
OOUPETTEPT UE TOV OP0 «YAWOTLXO TToLyVidL», 0 OTTOLOG oG XOAEL VO VLY VEDGOVILE TO
SLaPOPETLXSO VONUO TTOL TTPOGACUBAVEL 1 YAWOOTO XL OL GPOL TTOL Y ENOLLOTTOLOVYTOL GE
TNV oTo JLAPOoPa TTESLL GTOL OTTOLOL YWELLETAL, OTTWG TT.Y. 0TO TEdLO TN BpnoxevTixng
YAWOOOG, TNG PLAOGOPLXNG YAWOOOS, TNG ETMLOTNUOVLXNG YAWOOOS, TNG YAWOOOS TNG
xaOnueELYNG ETLXOLYWVLOG X.O.

2. O BpnoxevTindg YOOUUATIOUOS CUVAVTATOL ETTLONG UE TN QLAOGOPLO TNG
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Bpnoxevtinng yAwoooag tov Wittgenstein oto Bépa tng ovpPoAxng yenong g
DpnoxevTinng YADTTOG, TNY OTolo oL LotONTES XOAOVYTOL YOU EQEVLYNOOLY LETOL ATTO TN
pnobnotoxn Stadixooio. O ELAGCOQOS EPLOTE TNV TEOCOYN LAG GTOY ELXOVOAOYLXO -
oLULOALXS yopoxTa TG BonoxevTInNg YAWOoHG, Tovifovtag 6Tl N etxdva. oty Bponoxeio
YOMNOLLOTIOLELTAL XOTA EVOY EVTEANS OLOPOPETLXO TPATTO OTTO TNV €VVOLXL TTOL JLVOLUE OTNY
OTTELXOVLOY] EVOG OVTLXELLEVOD 1] VOGS TTPOaWTOoL. Exeivo 8 mov mpémel va tpooeybel
wtaitepa elva N eVPEGN TNG TEYVLUNG TNG XENONG TWV ELXOVWY 011 Bpnoxeia, pue dAAx
AOYLOL, TTWG OVTEG YENOLULOTTOLOVVTAL OTTO TOV TLOTO XOL TL ONUALVOLY Yo TN {wN ToV.
H diadixaocio avty eivor onuovtixn Stdtt €tot Bo xatavonbel xow n oyéon Tov LITAEYEL
UETOED TNG TTLOTNG KO TOU «AVTLXELUEVOL» GTO OTOLO TTPATTELTIEL.

3. 'Eva teAevtaio onpelo ouvavtnong tov HpNoxevTixod YOOUUATIOUOD UE TN
@LAocopia g HBonoxevtinng yYAwooag tov Wittgenstein xat (owg T0 oNUayTLXOTEQO,
ELVOIL XOL TO «ETLYELPNUOL XOTA TNG LOLWTLXNG YAWOOAS» TOL PLAoabpov. Eidope atov
Opnoxevtind yoaupaTiopd 6Tl N YAWGoX Ty Stapdpwy HpnoxeuTinwy Topaddoswy
dev umopel vo gpunvevbel pe pla «OLwtixn» YAwooo, pe pio YAWooo oL €XEL WG
OTTOXAELOTLXY] TTNYN TNV TTEOOWTILXN EUTELPlt TwV Labntoy. To atoptxd Brdpoto
Ty pointwyv BéRata dev ayvoolvtor aArd TEETeL var EpoLY 0TO Pwg HET aTd Eva
OLOTTOXELUEVIXG VONUOL TTOL aTOXTATAL oTtd ToY dMudato StaAoyo. OL pabntég xarodvton
vo petoxtynfody amd ™ Sixn Toug TPEO-XaTovéMo Twy HponoxevTinwy Depdtwy pe TV
oTolal EQYOVTOL GTO OYOAEL0, TTPOG Uior BpnoxevTInn xoTOVONoTN HETWL TNG XOLYYG YADCOOG
TTOL YEMOLLOTTOLOVY Ol SL&Popeg Bpnoxeieg, oL omoleg TPOoPEPOLY Uio epunveia YLow TO
vOnuUoL Tov x0opoL pe pioe YAwaao 1 omoio €xel dNuoato yopaxtnipo. To «emiyelpnua
x0T TNG LOLWTLXNG YAWooog» Tov W. tovilel eppotixd ot dev umopel vor LTTAPEEL
«OLWTLXN YAWOGO», Uioe YAWooo dMAadY] TN OTToloG oL AEEELG AVOPEPOVTAL «OE VTO
IOV OEV UTTOPEL Vo TO YVWEILLEL XavelS Topd LOVO EXELVOG TTOL TN LAGEL: OTA QUECT
LOLWTLXE TOL oabfuoTo> (Wittgenstein, 1977, § 243), détL ploe YAWooO oetoxtd T
onpooior ™e péoo amd TN xowvwvic. Miot YAWooo INAadY] xwEig TV XOVwvLxn TNg
dLaotoan eivor piow oxotavont YAwooo. Katd avéhoyo 1070, yiow Tov QLAGGOQO, xoL
1 Bpnoxevtinn YAwooo 1 omoio exppdlel To BpnoxsvTind PoLvouevo Sev UTOPEL vou
elvor LOLwTLXN. Kot ovvémeta, dev evotabel n mepLwvoun Béon ot 1 Bpnoxeio ouviotda
otoutxn vtoheon xow WG ex TOHLTOL deV UTTOPEL Vo EYXEL AGYO GTOV 3MLOCLO YWEO.

Ou onueptvég xolvwvieg, ev ToAAOLG, ev avTiOéoel pe to TopeAbdy dev eivar
Bonoxevtind eyypdppoteg xo yapaxtnoilovtal amd pia Evielo GOV Qo TY YAWGGO
ue v omoia opBpwvovy AGyo oyeTxd e T Bponoxeio oL T epwTAROTO TTOL oYETICOVTOL
pe owty. e Tov Adyo awTdy 1 €pevva axeTixd Le ™ Opnoxevtiny Exmtaidevoy opeilet
Vo SLOTNENOEL KoL VoL EVTIELVEL TO EVOLOPEPOY TTOL €XEL aP)LOEL Vo DElYVEL OTN ONUOGLO
ToL POAoL TN Bpnoxev TG YAWooag atov Hpnoxevtind yoouuoatiopd. O dtéAoyog Tov
EPELYNTLXOV OWTOV TEDLOV LE TOL PLAOGOPLXA PEVULOTO TTOV GTRAPNKAY ATO TLG AOYES
oL 20% ot. TPOG TN REAETN TNG YAWOoG N oTola ouveyiletor éwg Tig pépeg pog (H
KoaOnueopwr, 22 TovAiov 2022, o. 15), uropel vor SHoeL xopmo@Opo TTOTEAECULOLTOL.
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Mepidndn

To mapdy &pbpo mapovotdlet Tig avttAndelg Twv BcoAdywy oty EANGSa yia
TNV EMAYYEALOTIXY TAVTOTNTA TOVG %Ol TOV TOTTO/ILdoxTIXN TG OpnoxevTixyg
Exmaidevong (OE) orjuepa (2021), o obyxpLon pe mahotdtepn €pevvar Twy
ANEEaVSpoL LtawpdToviov xot Xté@avov KovpopdmovAiov mov éytve to 1997.
H épevva mpaypoatomotndnxe to 2021 xoat oe 302 6eoAdyoLG-ExTALSELTLXOVG.
Arevepynbnxe péow cpwtnuotoroyiov, pe epwthoelc xAetotod tomou (Likert) xow
N avEALOY] TwY Sedopévwy €YLve pe To otattotxd cpyaheio SPSS Statistics 20. Ta
OTTOTEAEGLOTOL TNG EPELVAG OVASELXYVOLY OTL oL OeoAdyoL-exmondevTinol, aTnV
TAsLoP @i Toug, BEWPEPOVY GTL 0TO TYOAELD EXOVY ETLOTNULOVIXO, TTALSAYWYLUO KO
2OLYWVLXO PONO, EVE) TTOAGLOTEQO TOV TIPOGOLOPLLOY WG TIVELUOTLXO, XOTYTLXO KOl
XOLYOVLXO. AXOUY] QolveETaL OTL LTTNEETOVY Evar PLAbnua TTov evBopEVVEL Tov SLEAOYO,
OL3Ao%0LY OTNY TAELOVOTNTE Toug TLg Bpnoxeleg Tov xGapoL xal axolovbody To
op.oroytoxd pébnua, ditdaoxovtag v OpHodotn Xototiavixy) Adooxaio xow GAAES
Opnoxeies. H emhoyy toug awty oyetileton pe v NAxia, o@od 660 TTLo xoVTd
elvor xémotog ot péon nhxio (40-50) emtAéyet vor axolovBrioet Tov opoloyLtond
Tomo. [lop’ 6Aovg ToLG TTEPLOPLOUODG TOL SELYUOTOS XOL TNY EAAELYPT] OTATLOTLXNG
aElomiatiog oty €pevva Tov 1997, Tar aoteAéapato. LTTOYPALUILOVY TN oNaGio
IOV €YEL N TTPOOWTLXY] Oewplor TNy exToLdeLTIXY TEAEN ®oL TTNY EQAPUOYY
%x&0e véou exmtondevTINoD UETPOL, AAAG XOL TNV OAACYY] TG CLUTOELXOVOG TWV
0E0AOYWV-EXTTOUIEVTIXWDY Tt TEAEVTALOL TOLAVTA YPOVLOL.

AéEetg - KAewdtd: Ocordyog, Opnoxevtixy Exmaidcvon, [lpoowmixy Oswpla,
EmoyyeApoatindg avtorpoadtoptopds, Kotvwvinds pdiog
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Abstract:

This paper examines the perspectives of Greek theologians regarding their
professional identity and the pedagogical approach of Religious Education (RE)
in the present day (2021), drawing comparisons with the research conducted by
Al. Stavropoulos and St. Koumaropoulos in 1997. The study was conducted in
the year 2021, with a sample of 302 theologians-educators. The study employed
a questionnaire as the primary data collection instrument, utilising closed-ended
questions of the Likert scale type. The obtained data was subsequently analysed
using the statistical software SPSS Statistics 20. The findings of the study indicate
that a significant proportion of theologians-educators saw their function in schools
to encompass scientific, pedagogical, and social dimensions. This is a departure
from the past understanding of their role, which primarily emphasised spiritual,
catechetical, and social aspects. The instructional approach employed appears to
be dialogical in nature, encompassing the teaching of world religions. They declare
that they follow the confessional type of the RE encompassing the instruction of
Orthodox Christian Dogma as well as other religious traditions. The decision made
by individuals is influenced by their age, as individuals who are closer to middle
age (between 40 and 50) tend to opt for the confessional type. Notwithstanding
the constraints imposed by the sample size and the absence of statistical robustness
in the 1997 survey, the findings underpin the significance of personal theory in the
realm of educational practice and the adoption of novel educational approaches.
Additionally, they shed light on the evolution of self-perceptions among theologian-
educators over the past three decades.

Key words: Theologian, Religious Education, Personal Theory, professional self-
determination, Social role

1. Etcoywym

Try teAevtolo etxooaetion TporyportomoLBnxoy avoxatatdEelsg oc TaryxdouLo eninedo,
oL 0TToleg eTMPEEATAY ToPWS TNy Exmaidevoy xal Toug eUTAEXOUEVOVG OE LT,
OVEUEGE TOUC (PUOLXE KO TOUC EXTIALSEVLTIXOVC %ol TO €pY0 Toug (PpLddxy, 2011,
0. 539). To dedopévo tng amaitong yia éva oyoAxd TePLBEANOY TTov Bor TTPooEEpEL
OOPAAELO TOGO GTOY PabnT) 600 X0l 0TOV EXTOLSELTLXO, OAAG o Bor SLaaaAilel TV
OOLAAELTTTY] TTPOCAPUOCTIXOTNTA TOV OTLS OUYYPOVEG OVAYXES TNG UETOVEWTEQLYNG ETTOYNG,
TP0odLoPLLEL TO TALGLO TwV aAhaywy oty Exnaidevon (llaotopdrg & Kopd, 2015,
0. 1. Ot exmondevTinol wg ETOYYEALOTIES, GTOY EIVAL CVOLXTOL GTNY OAAXYH XOL GTNY
TP6oANPN VEéwy dedopévwy otn pnébnon (Fullan, 2016, 6. 9) vidbovy emPBefAnuévn Ty
ovaYRn oVaeLYXEOTNONG TOL TTESLOL PAOYNG TOUS XOL KYATIPOGOPUOYNG TWY OXOTTLY
%ol oTOYWY ToL exTadevTikod Tovg épyov (Todog, 2014, oo. 47-50). Av owtd dev
ovuPaivel, TOTE «TO TYOAE{0 XLYOVYEVEL VO TTOAYEL LOVOALOLXES YAWTOESG, SNAWTIXES TWV
eEeLdxevpévwy YVWoewy, xat, oxopa Bobdtepa, Twy YVwoewy Ttov Yivovtor dOYuoto Twy
(AW TGV, TOL PLAGGGOLY TNY VTTOPEN EVOC XL LOVO xGopoL» (Recalcati, 2020, o. 127).

T7 dradtxacion LT TNG OAAXYNG KAL TTPOCOPUOYNG ETNEEALOLY 1 TTPOOWTULUATNTO
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%O OL OVTLANPELS YL TOV ETTAYYEAULXTIXO POAO TOL €YOLY OL EXTTOLOEVTLXOL. 2TO
Dépa avTo emixeVTPWYETOL TO TOPOY GPBPO XL oLYXEXPLUEVX OTLG AVTIANPELS TWY
DeoAdYWY YLO TNY ETTOYYEALOTLXY] TOUG TOVTOTNTO XAl LAALOTO O OOYXOLON UE T
amoteréopoto mapipoLag épevvog tov 1997 (Kovpapdmovrog, 1998). Eivor copég
OTL M ETMAYYEALXTLXY] THVTOTNTO TOL EXTTOLIEVTIXOD OEV ELVAL CLUUTIAYNG, OPOV GTY
OLAPXELOL TNG EQPYOOLOG TOL OTTOSEYETOL, OUPLOBNTEL, ATTOPEITTTEL ROl OVOSLALOPPLVEL
Tig B€oeig Tou. Emiong, emmpedletol amd Ty TEOOGWTILXY] THUTOTNTO KoL TO LOLALTEQX
oToLyEio TNG TPOTWTUXATNTAG TOL (PPLSExN, 2015, 0. 34), AAA& %o artd TO ELEVTEPO
oUVOAO, TTOL ELVOLL M XOLVWVLKL, TO XPATOG, TO TOTILXO TTACLOLO XOL TO TYOALXO TTEQLBEANOVY.
Aev elvar, AoLTtoy, 0 exXTTOLSEVLTIXOG ULo LOVASO, OAAG CLVELINTO UEAOG SLOPOPETLRWY
duvaptxdy ouvdAwy (Abiyvpa, 2017, o. 278), Tov onuaiver 6t dev vYioToTOL XAl
amohvTdTRTO XdToLoG owbevTiog 6To épY0 TOL | xdmota povodtdototy adibeta (Tadpog,
2014, oo. 47-50). H perétn tng owToetxdvag Tou EXTTLSEVTIX0) KOTOSELXVOEL TOL
ropordve (Koopdémovog, 1990, 0. 72), ahhd %ot 6Tt DTTAEYEL CLYEYWS AAAOYY] XOL
TPOCOPULOYY TOV EXTIALSELTLXOD axOUN Xl 0TLG TTemoLtdnoeLg o LTOHETELS TOL « YL
™ QUOY TNG YVWOTG, TOUG GXOTIOVG TOL GYOAELOL XoL TN SLEEXYWYT] TNG OLOATHAALOG»
(Dpudéxn, 2011, 6. 539). Tty TepintTwon LEALGTO TwY BE0AGY®Y, 0 eEXTTOLSELTLIXAG
OVOYXALETAL VO OVOVEWVETOL, ETTELDN ETLOLWOXEL VO PEPEL TOLG EPNPBOVS TLO XOVTA
ot poabnoroxn dadixaoio, Yo CUUTOPEVETUL UE TLS AVEYXES XOL TLG YVWOELS TWY
poONTeY, Adyw TEPLEYOUEVOL, TTOL Elvar M Bpnoxelo, oAAG xol oL BpNoxeLTIXES XaL UN
OpnoxevTixég memolONoELS, oL oyeTiloVTOL PE TS LTTAPELOXES aVOlNTNOELS TOL XAbe
TPOTWTOL, AAAG xa Tov ToALTLopd tov (Everington, 2012; Kopvapdxng, 2011, o. 379).
2T LOVTEQVOL ETTOYN, LOALOTO, Xl oy EAAGSo Tor TEAevTOlor copayTar Ypovio LOLaiTEQDL,
éxel avaderybel évag TpoBAnuaTiopds Yo Ty LToYEEWTLXY H€on Tov pabnuatog Twy
Opnoxevtxdy (M10) oty Exnaidevon, tig dpeg didaoxaiiog, Tov THTo Tou pobruortog,
70 TPHOWTO TOL OEOAGYOUL %O YLOL TO TTOLOG TOV ETLAEYEL, xabdg xaL yLow T SuvaTdTNTo
™G ATOANOYNG TV LoONTOY amd ) Stdaoxailo Tov podnuartoc.

H Opnoxevtiny] Exnaidevon (OE) xaleiton pe ™ ostpd tng vor axorovbrioet
ovovewUéveg Bewpleg nabnong xow va dwoet otouvg pabntég xar tig pabnroleg ™
duvatdtta vou «paboivovy péoa otig oyéoelg ot and Tig ayéoets» (Kovxovvépog
Atéyrne, 2015, 6. 160). Avté onpaiver Sidaoxalio ue Béon To TEPLEXOUEVO, 0AAS YLoL TOV
pobnT) xow ™) pabnTLo, THY TEOoWTILXY EXTTOLIELOT] TOL XOL TY] GUAAOYLXY] XOUAMEQYELA
toug (IMupyrwtdnng, 1999, 6. 290). Ito TEOOWTO XAl OTLS OYECELS O TTOALTLOUOS KOl
1 Bpnoxeio ovveyilovy va €xovy Tov POAO TOUG GE TTPOGWTILXO, TOTULXO XOL TTAYXOGULO
enimedo, xoL Yo avtd 1 OF éxel 1 0€on g oty Exmaidevon. Mévo mov onuepa
ot OF, og avty v mtondorywytxy] Stadtxaoio, To TEOOWTILXA PLOUATA TwY €QNBwY
OTTOTEAODY oLPETNPLO DLEPEVYNONG TOL BLBALXOV UNVOUOTOS X0 GUVELINTO GUVOLTTAYTNLOL
Twv véwy pe t Bpnoxeio (BaotAdmovrog, 1998, ao. 136-139). Avtooxomdg g pédnong
dev elvot N LETAS00N TNG YVWONG, OAAG 1 TTPOOWTILXY EQUNVELX XOL OELOAGYNOT TNG
(Baothémovdog, 1984, 6. 157). Ko avtd yivetar oty téEn cuAloyixd (Kovxovvdpog
Avérynne, 2015, 0. 211).

2e awTd TO TAXLGLO, 1 OLEPEVYNOY] TWY aVTLANPEWY Twy HcoAdYwY, ofuepa TTOL
TOOYLOTOTTOLELTAL 1] TTAUPOVO €PELYOL XL 1] CUYXPOLON TNG UE TNV avTloTOLYY] EQELVX
Ty AAEEaVSpoL LtowpdmovAiov xor LTE@avov KovpapdmovAov, g mteptddov 1995-
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1997, éxer evOLoQEPOY, OE OYEON LAALOTO LE TLG AAAXYES TTOU €XOLY ETEADEL %ot TLG
VEEG OTTOLTNOELS. XTO TPy apbpo, avaibovtol ol Booixég EVWOLES TNG EQPELYNG TTOL
oPOPOVY GTNY TPOoWTILXN Dewpior xow TNV ETaYYEALOTIXY TOWTOHTNTA TOL HEOAGYOL-
exmodevTinol oty EAAGSa, oe cuvdptnom pe Tig oUYYPOVES OOl xo cuvhTxeg TTOL
ETLXPUTOVY YLO TO EXTIOLSEVLTIXO Xo Ttodarywytxd Tov €pyo. H épsuva Stevepyninxe pe
70 (310 EPWTNUATOAGYLO TNG Epeuvag TN dexacTtiog Tov 1990, pe xdmToleg TEOCAUPUOYEG,
wote vo dtamioTtwbel oA oy otny etxdvar Tov €xovy oL BeoAdyoL Yo Tov pOAO ToLG
o710 oyoAslo xot ™) 0éon g OE. Ta amoteAéopoto TaEOLOLALOVTOL OVOAVTIXG XOL
OUYXPLTLXA, X0 XATAUIELXVOOLY T G0PY] dAAXY TwV HE0AdYWY xot TwV xELTNElwy T1g
OVTOELXOVOG TOVG, POV TTPOXPIVOVTOL T TOLIAYWYLXE KO EXTTOLOEVTIXE XOLTNOLO
oc oyéon pe to Beoroyixa xotl exxAnolooTind. Ou TEOTATELS XAl OL OXEPELS TWY
DeoAOYWY exTodevTIXWY TTOL EAaBaY LEPOG GTNY EPELYA, ULTTOPOVY Yo EQOEUOGHOVY
oTLg oYoAxég atbovoeg, Yot Oa evioydoovy oNUAVTIXG TNV ATTOSOTLXOTNTO OLAAG KO
™y emayyeApotixdtte v 0eoAdywy (Cresswell, 2016, oo. 4-6).

2. H Mlpoowrixy] Ocswpio TOU exTOLIELTLXOD

H Tlpoowmixy Oswpio (IIO) cvvodilel TV OALOTLXY TTEOCEYYLON TOV EXTTOLSEVTLXOV
OYETLXA UE TLG ETOYYEAUOTLXES TOU TPOTEPALOTNTES. ATTOTUTTWVEL TIg B€TELg TOoL YL
OAEG TLG CLVLOTWOEG TTOL OLPOPOVY GTY OLIAXTLXY] SLUSLXACLO XOL XTTOGXOTIOVY GTNY
TOOYLATWOT LG ATTOTEAEOHOTLIRNG Lodnotonig TTpdEng (Richardson, 1994, oeh. 187). H
T TOTNTOL TTPOOSLOPLLEL KoL OPLODETEL TO «EYW» TOL LTTOXELUEVOU, 1| ELXGVOL TOL EVTOV
TIOL TTPOPBAAAETAL, OVOYEWVETOL XOL YIVETOL XATAYONTY OTTO TOVG AAANOVLG XOL, CUVETIMG,
amoteAel TPOOTOHECY, AL TOTPOGSLOPLGLOD KoL CNUELD AYAPOPAS GTNY KOLYWYLXOTO{NOY
tou (Holland, Lachicotte Jr, Skinner, & Cain, 1998, go. 270-271), enetdf «n déopevon
glvor ot oL YTICEL TLG TOVTOTNTEG XOL OSNYEL OTOV AVTOTPOGALOPLOUG» (DPLEAXT,
2015, o. 20).

H mpoowmixy avamtuEy tov mpoowmov cuuBadilel xaL UE TNY ETOYYEALXTIXN
eEENEN Tov, «SNAadY oL TTeToLBToELS oL 1 CLUTEPLPOPG cuYEovtar oTtevdy (Hargreaves
& Fullan, 2009, o. 23). H mpocwmix etxévor ToL eEXTTaLIELTIXO) OVTLXOTOTTOLLEL TN
OLYOALXY] OTEOY TOL ATEVAYTL 0T {w1] X0l ATOTEAEL ATOTEAETUO DLOPXOVG XAL ETLTTOVYG
JLepYaolog oL TTPOGBAETEL GTNY 0PLODETNON TOL EYW XAL GTYY KYAOTN CUVEQYOOLO LE
70 00 (Koopomoviog, 1990, 6. 72). To mtpdowno péoa amd oty T SLodoun amoxTtd.
0L WELLOTNTH, ETTELSN aVaYVWELLEL TO XOAD, TO ETLAEYEL XL TO TTOOYULXTOTTOLEL
(Hargreaves & Fullan, 2009, oo. 23-25). Aey emtilntéd oty emoryyeALaTixy Tov Stadpout
NV TPEOPBOAY TWV YVWOEWY TIOL EYEL ATTOTAULEVOEL, AAG 1] GLYXPOTNUEVY] TTPOCWTILXY
oL Hewplor XATOYLEWVETOL ATTO TNV ETLOTNULOVLXY] TOV ETTAOXELR, TNV EUTELOLO XL TNV
Puyomtandoywytxy Tov xatdption (Kovxovvdpog Atdyxng, 2011, oo. 194-195).

To ey®, 6uwg, xatorypdpel oxéPeLg, TETOLONOELS, TTPAEELS, TTOU AVOUPEPOVTOL KOG
YVWELOUOTO TNG TTPOOWTILYNG LOTOPLOG TOL EXTTOLIELTIXOV %Ol WS OEDOUEVD TTOV TOV
tpoodtopiCovy (Bohm, 2000, 0. 200). e avth ™V AdLAXOTY TTOPELO TO «EYW»
ovoryvwPLZEL T TTPOCWTILXA TOL GTOLYELD, Tt OTTOlaL SLoLPOPOTTOLOVY %Abfe exTtaLdevTLXG
amtd Toug dAlovg (Ppuddéxn, 2015, o. 35). To vroxeipevo xaieitor vo Béoetl Tig
TOPUUETPOVS TTOV YONUATOSOTOVY TNV OUTOELXOVO TOL PETO aTd oxéPELS, XIvNTE,
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evépyeteg xan ovvorobfpata (Znltodvrag, 1993). O avbpwrog amoyxioTpwveToL omd
TEEPLOPLOLOVE TTOL TOV EYXAWBILOLY %ol TPOOBAETEL OE VEEG TTPOOTTTLXES TTOL AVOXOULVLLOLY
™ (N Tov (Aernxwvotavtic, 20090, oo. 17, 46-48). H arydmn eivor 1 xoteEoyhv 086¢
YL TN YV®WOY TOL TPOGWTOV, ETELdN lvar xotopbwpo g xaboAunng amodoyng Tov
dMov (Tovvopdic, 1989, o. 34).

H cEEMEN TOL «EYW» dLaPOPPOYEL LELOTTPOCWTLES, TTOL TTPOGSLOPLLOLY TOV
EXTTOULGEVTIXO X0 OTTOTUTIWVOLY YVWPELOULOTO TOV YOPOXTNPA TOV, OTIwG N NOLxn oxédm,
70 06 alobnuo xow N MO cupTEPLPopd (ZuyxoAAitov, 2008, oo. 110-113). EmimAéoy
N TPOCWTILXY THVTOTNTA ETULEEBALWOVEL TN LOVASIXITNTA TNG ATOULXNG OvTOTNTaS. Méoa
oTOV YPOVO SLorypdeTOL ovayAvPa v Topeia TG EEALENG TNg, emavamtpoadiopilovto
Ol TTPOOWTILXES TNG ETLAOYEG XL UTIALTNOELS, YIVETOL OVAGTOYXOUOG YL TOV POAO TNG
OTOV ETOYYEALOTIXO XWEO xo Ttepiyvpo. H atoutnn ovtdtntor CUAAEYEL TLG LTOULKES
X0l OPLOOLKEG TTOPAOTACELS TTOU OV TLAXLBAVETOL, JLOTOOYUATEVETOL TLG ATTOPELS KoL
TG O€oelg oL aTOSEYETAL, KO GTY] GUYEYEL TTPOPRAAAEL L TEG TTOL TNV Xabopilovy.
AUTEG OL XOLYWVYLXES AVATTAPAUTTATELS ATTOTUTIWVOLY TLG TTPOOWTILXES TIPOCAAUBAYOVOES
TOU ATOROV, TTOL JLAPLOPPEVOLY TNV OTTTLXN TNG Dewplog Tov o oTadLoxd dopoby
TLg oLYONES TNG KOLYWYLXNG TpaYpoTLXdTTAG TOL cuvorov (Kappdc, 2014, oo. 420-
421). H oMnientidpaon g 10 xat tng emayyeApotixig EEAENG oLYXAIVOLY OTLG
Topoxate Héoetlg:

1. H avamtuEn g TPOoWTIXOTNTAG XL 1] ETTAYYEALXTLXY] TRV TOTYTA TOL dUGKAAOL
CLYSLOULOPPWYOVTAL UECA GTOY YPOVO.

2. Ou exmtodevTixol pe apxetd xpovia vTneesiog dey emtbLULOVY aAAoYES %ol
oVaXOTATAEELG, eTeLdY] atobdvovtal to BApog Twy YPovwy.

3. H emBefaiwon tng mopeiog tov exmatdeutinoy, xabwg xol n amodoyy] Twy
TPOOTTAOELWY OTTd TOVG GUVEPYATES TOV, EVLOYVEL TO %{VNTEO TOL YLOL TTPOGPOPE KoL
XOTAELOVETOL G TTPOOWTO AAG X0 wg emoryyeALortiog (Hargreaves & Fullan, 2009,
oo. 23-25).

AE(ler va onuetwbel Twg N avavéwon TNg EXTALSEVTLXYG TTOMTLXYG oLYVA aTtwhel
EXTTOLOEVTLIXOVG UE TPXETA XPOVLOL LTTNPEDLOLS, TTOV EWLUEVOVY TIELOUATIXA OE TTAXLOTEPES
Oewpleg xar mpoaxtixés. To xowvd yvwplopoto xdbe nAtxtoxng opnddog opOTEYVWY
OLOLOPPWYOLY TNY TV TOTNTO YEVEAS UE APETNELO TO TTOVETILOTNULOKE XOOVLX X0 0ONYO
To ypovio. vrenpeaiog (Ppvddxn, 2015, oo. 253-257. EmimAéov xaboplotind péro ot
QUTNY TNV OVOOTAATIXOTNTA EYOVY TOCO OL ANELTPOOETUES EXTTAULSEVTIXEG XAAXYES TTOV
TOEATNEOVYTAL OTNY EAANVLXY] EXTTOLGEVOY] GO0 KOl 1] PUOLXY XOTIWOY] TWY AELTOLOYWY
™G, AVYNTLXA ATTOTEAECULOTO OVTWY TWY OVAVEWTIXWDY OLEPYNOLWY ATOTEAOLY TOGO
N OVOUOPPWOY TOL ETTAYYEALXTIXOD TOUG POAOL, M cLYYYN avabewENoN TNG OTTTLXYG
TOUG YWVLOG XOL 1] CUUTTOPEVGY] UE ETILXOLPOTIOLUEVES ebOSovg didaoxaiiog, 600
xat v odtopopion xot 1 éAAetdn opoywytxdtnrog (Ppuddxy, 2011, oo. 544-547).
Anopaitnn anaiton Tov POAOL TOL EXTTALSELTIXOD ATTOTEAEL 1] 0dLEXOTTY] EVOOOUOTIN O,
eTELON N UEAETN TNG GULUTEQLPOPAS TOV XOL N XATATOEN TWVY ETAYYEALATIXWDY TOL
TPOooTO0ELWY OE ETUTEDN, ATOTEAEL TTPOTEPALOTNTO TNG TTEOCWTILUNG OAAG XOL TNG
OLAAOYLXYG TOL BeAtiwong (TTaotopdig, 1996, o. 14). Emopévmg 1 Stopdpewon tng
TPOOWTILXNG TOVTOTNTOG EIVOL EVaG LAPXNG AYWVOS ETTOVATTOOCILOPLOUOD GTOLYELWY
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TOUL OLOAOKOYTOG, TTOL AVOXALVLLOVTOL XATW OO TLG CLUVEYELG LETABOAES TOL ATOULXOV
%o xovwvixob yiyveaOor (Delisle, 2008, oo. 9-10). H T10 evepyorotel 0 déopevon
TOL LTTOXELPLEVOL Vau YiVEL xDPLog Tng Lwig TOL %ot TwY POAWY TToL LTNEETEL (PPLGXY,
2015, o. 40).

3. O p6Aog tov 0coAdyoL 6TO EAANVLXO GYOAsio

MeAetwvtog mohardtepeg avttAdelg BeoAdywy, yivetol avTiANTTo OTL OL aTtOPELS
SLOPOPOTTIOLOVYTAL VEAOYO UE TNY ETOYN XOL TLG TEOTEPALOTNTES TTOL HETOLY OL
exTollOeVTIXES 00NYleg ata exdoTtote Avolutixd [lpoypappota. TlopdAinio eivor
€YTOVO TO EVOLUPEPOY TTOVETILOTNLLOXWY dAUOHAAWY vau xotaféTouy Tig Béaelg Toug YLo
ToV POAO TwY HeoAdYwY TTOL LTINEETOVY 01N AsuTtepofdbuta Exmtaidevon. O AnuntoLog
Mwpoaittng, péoo amd to BLBAla Tov, Topovotalel To TEPGTLTTO ToL BEoAdYOL, O OTTOl0g
xoAeiton vo xatoéoel TNy TPOoW XN TTPOTAGY GTOY OXESLAGUO, GTNY LAOTTOLNON KoL
oty aEloAdynorn tov M10. Arapaitytn TpodTdbeon os avtd to eyyelpnua eivor o
oefoopdg ToLv POAOL TWVY PabNTWOY, xaOOS Xow N EVOPLOVLETN TWY JLOUKTIXWY ATTOLTHOEWY
UE TLG EXTTALIEVTIXEG ATTALTHOELS TTOL TTPOXVTTTOLY EVLOTE OTLS OYOALXES aiflovoeg
(Mwpaitng, 1935, oo. 173-175). O Ocordyog mpooavatoliletor o éva xaTNYNTLXO
©wéOnuoL, TOL GTOYO EXEL TNV EVTOEN TLVY LabNTY 0T AetTovpYLxn (w1 ™g ExxAnoiog
(T'xérong, 1967, 6. 44) xow o@eiler vou awoteAel TPdTLTO NBOLE, PLOPPWONG X0 THOTEWG
ytor Toug podnTég Tov (Bcodwpov, 1984, 0. 389).

Zoupwvo pe tov Nopo 1566/1986, o OcoAdyog xaAsitor vo TEWTOGTATHOEL
oe ptoe abdpufn eTavAoTOGY], TTOL GXOTTO EYEL VOU ATOROXPVVEL TO MTO amd tnv
oTaELwon xol Yo aVoAGBEL TTPWTOBOVALEG UE OXOTIO VoL ATTOXATUOTNOEL TY OYEGY TOV
pe toug pobntég Tov. O dddoxwy EeTLPEAAAETOL VO AVTHAALCOEL ATTOPELG UE TOVG
OULOTEYYOLG CLVASEAPOLS TOV, var axoAoviel T peadtnta wg pébodo didaoxaiiog o
TEAOG Vo TpooAopfBavel ot pabnotaxn dtadixacio abyypoveg B€oeig tng Wuyoroyiog
xo g Mawdoywyixnig (Mopxoavtovng, 1988, oo. 11-12). H dtdaoxaiion o@eiler vo
YopoxTNELleTaL amd eVEALELr XaL O EXTTOULIEVTIXOG XOAELTAL VL ETULAEYEL TLG TEYVLXEG
exelveg TOL TOLPLALOVY TTEPLOGOTEPO OTLG (PLYOAOYLXES TTPOTEPALOTNTES TV LabnTY
Tov. Ilpodmdébeon avtig tng duvautxng mopeiag eivor o apotBaiog oeBaouds Twy
TPOOWOTTWY, TG oxéPNg xon Tng dmodng (Baotddrovrog, 1984, oo. 159-161).

O vrevbovvog exTtoLdevTINGG VOARUPBAVEL TNV EXTTALSELAY] TNG VEXS YEVLOG XATW
oTto TLG CLVEXWG UETABOANOUEVES LoTOPLXEG dLYOTHES, LLOOETEL Véeg dLdaxTixég, TodEL
VO ATTOTEAEL TNV XEVTPOUOAO dVVOUN TNG TAENG, UETAPEPEL TN SLVULXY TOL POAOL GTOVG
pobmtég, oL omoiot dev Spovy arTouixd, 0ANG cLOTELPHVOYTOL OE 0pddeg (AeArwvoTavTic,
20090, oo. 49-50). Av xow 1 Stdoxtiny Stepyooion amottel THY OVETTUEN SLOTTPOCWTILREY
oyéocwy, oL BeodyoL auyvd yopoxtnpillovtal wg povayixol évbpwmol extdg TwY
otbovayv. Avt 1 ovvbun Wlaitepa TopaTNEEiTOL OE EXTIOLSELTLXOVG UE TTEPLOTOTEQN
XEOVLOL LTTNEEGLNG, TTOV KPAUTOVY ETULQYUAOKTLXY] OTACT EVOVTL TWY VEOTEQWY CLVOIEAPLY
toug (Koopdmovrog, 1990, 0. 20). H mAetovitrta twy e@hifwy emlntel 0to Tpdowmto
Tov HE0AGYOL Evay oYOLYTO GUYOULANTY, TTOL UE TV GUULTIEQLPOPE XOL TN 0TAoN Tov Oa
teavoroLioet TLg poadoxicg Toug (Koyxoving, 2003, oo. 97-102). EmtnAéov 7 yption
TWY VEWY TEXVOAOYLWY OTTOTEAEL TTPOTEPOLOTNTO TNG OYOALXNG Labnong xaL Tpoopépet
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TOAMATIAR 0EAY] 1600 o pobntég xol o exmodevTIXOVS OGO KoL 0T SLEUXTLXY
dradixaoio Tov MO (Koyxolng, 2003, oo. 195-200). O HeoAdyog avtimpoownedeL
QwvN xor ™ copio g 0pHdoEng Xptotiavinyg [lapadoorng o xabe oyoAxn povéda
%o XoAelToL vor cLVOEaEL TNV 0p00C0ELO e TO ONUEPLYO XOGPO, 0PLLOVTOG WG ATTOALTY
TPoOTTO0ETN WV TNG TN ox€amg TNV eAevlepior dAAG xow Tov oeBaoud Tng TEOALPETNS TOL
ovBpwTov. MAALGTA 0 EXTTOLSEVTIXOG OPELAEL VO ELVOL OLYOLYTOS GTO TTPOBANLOTAL TTOL
OTTAGYOAOVY TOUG VEOUG KAUL VO GTEXETOL TTAVTOTE LA TOUG XOL YO UMY ETNEEALETOL
antd ™ BpnoxevTin? Toug TowtdTyTa (Kovpopdmoviog, 2003, oo. 31-32).

4. O Kovotpourtitopodg »ot v eidpocy] TOL 6TOv POAO TOL
0zoAbv0UL

H petavewtepixn omtixy amoTeAsl YLot TEOOEYYLOTLXY] TTOTIELOOL AVAVEWCYG TWY
ETILOTNUWY XOL TNG XOLVWVLAG, amd apyés xal akieg Tou elyay Bpel E3apog UéypL xo
™ dexoetion Tov 1990. Z1dy0g otV TOV TOL XKVNULKTOG ElVOL N ATTOSOUTOY FESOUEV®Y TTOL
elyoy eyxAwPioet Tov dvbpwmo o xowvwvicg 0pHOAOYLOTIXES, TTPOGUVATOALCUEVES OF
oxAovnteg, doypotixég Béoelg ko aAnbetec. H diepyaoia avty amoteiel anapaitntn
TPobTTO0ETY YLor Tov polbinTy, Wwote va eivor og B€om va ouoyeTilel T oyoAxn nabnon
UE TLS TTPOOWTILXES ETULILWEELS TOL MG ot TG HEAOVTIXES ToL xortaxthoetg (Kalantzis
& Cope, 2013, 0. 55). To &ropo xat 1 drod Tov Yivetal To LETPO XoL AToXAONAWVEL
Y amoAuTéHTTR TN owbevtiog xa T povodidototn adRbeto (Asuxd BiBiio, 1995,
0. 14). H xowomviaw TAaLoLOVETOL ortd TLG DTTOXELLEVIXES OXEPELS XOL TTPAEELS TWV
avBpdmwy (Tadeog, 2014, oo. 47-50).

O xovotpouxtfiouds emiyelpel voo avavewoet v [awdoywyun avtiAndn xot va
TPOGOWOEL (Lo VEX ATTOYPT GTN OYOALXY] XoONUEPLYOTNTA, ATTOGEGUEVOVTOS OVTTY ATTO
Ty owbevtia Tov daoxaroxevtpxob mpotomov (Kalantzis & Cope, 2013, 0. 53). Ot
xowvotopoL mTpooavatolopol g Emtotiung g Atdaxtinng amodetxvdouy Twe «1
YV o Tov pabfuatog Sev eQapuoleTor amAKg xot pévo atn didaoxoaiios (Marples,
2002). H dromn nébnon mov xobnueptvé mpoohaufdver o épnfog pe emLppoéc amd Ty
OLXOYEVELE TOL, TOV PLALXO TOL TTEPLYVPO OAAG XOiL TNV XOLYWVLX, YIVETOL TO EQUATHOLO
yviow T véo Yvewor (Baothdrovrog, 2006, 6. 66). Ie pior eTOYR TOL TOPATNEELTOL
EXPNEN TNG YVWOMG, 0 LabNTNg xoAsiTto vau TNy avoryvwploeL, vou Y] GUCYETIOEL, Yo TNV
omodeyfel ko oTN CLVEYELX VO TNV EVTAEEL CUVELINTA GTNY XAONUEPLYOTNTA TOV, OO
«yvon Spdone» (Xotlnyewpyiov, 2012, 6. 40). O xovotpouxTPLopic amoBAénet o Wi
PLAOGOQLXY] EPUMVELR OYETLXA PE TN o Tng pébnong (Kovxouvépag Atdyxng, 2015,
0. 208), n omoia uopel va evtaydel ot dradixaoia xEbe YVWOTLXOD avTLXELUEVOL TG
Aevtepofdbutag Exmaidevone. H mawdeion Tpooavatoliletol oe éva TAaloto eAevdepiog
xo. dpdomg (Kovxovvapog Atdyxng, 2015, . 190) xar oL €pnfoL éxovy evepY? CLRUETOYN
oc auTh TN dlepyoaaio.

H OE xoAsito va mpoypotwost 1 oblevEn tng Oponoxeiog pe tov pobnti wg
oLHVTOPXTY TTPOCWTULKOTNTA, WG TTOALTIXO OV, WG LEAOG ULOG ORASAG OAAG KO
g xowowviag (Erricker, 2010, 6. 39). H peAétn g TOATIXAG %KoL TOL TOALTLGUOV
drorypovixd TPodTobétel xor peAétn Tov Bpmnoxevtixol @otvopévov (Wright, 2004,
0. 166). AutH 7 eEeAxtiny] Topeior dev aToSLYOUWVEL TOV BEOAOYLXO YOPOXTAPOL TOL
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YVWOTIXOD YTLXELUEVOD, OAAG xail OeY TaTICEL TN LUK TLXY] TOV TTPOCEYYLON UE TNV
xorviymon (Tlepoervc, 1998, 0. 148). Kébe véog Sropop@iiver Ty Tpoowmixy Tou Bewpia,
eEatoptxeel ™ wabnoy, amodéyetor OTL M YVWoY Eivol GYETLXT X0 OL VOO TOSOTNOELS
mohvdtaotateg (Kovxovvdpog Atdyxng, 2013, 0. 67). H OF eotidler oe pLor ouYXQOTNUEYY,
ddaonahion T Bpnoxeiog wg @otvopévon xot we epmetpiog (Kovxovvdpog Atdyxng,
2015, 0. 184), 61oL oL LobNTéC axoAoLBWYTOC T GTASLA TNG PLOUOTIXAC TTEOGEYYLONC
XOAOVYTOL YO GUVELGPEPOVY TTPOCWTILXES EUTIELPLES KL DTTOXELULEVIXES EUTELPLEG BiTAN
oE YEYOVOTO oL XoTAOTAoELS Tou HonoxevTinoy yiyveobor, vo Tor vonuotodotrioouvy,
Vo TaL vaAbGoLY He0AoYLXd xot TEAOG VoL TOL EQOPUOTOVY TIEAL 0T (w1 Tovg. AvTdg O
ovoyeTlolog emBePornwvel Twg xot | OFE xodeiton vo axoAovboet To aEroxd cbotuo
NG emoTAUNG xo Oyt Tig emiToryég tng Bpnoxeiog (Grimmitt, 1987, oo. 258-259). Av o
oxordg g Exmaidevong eotidler otny opoy] évtakn Tmwv véwy oty xovwvia (Bohm,
2000, o. 200), n OF Ttodg 0dnYel 08 0TSO TOV TPOGAVATOALGUG %ol TOVG TTPOCTDISEL
e@odia amapaitta. ‘Etol o pabntig ovyxpotel tn yvwon os plo adidAetmtty oyéon
Béonc xa avtiBeone pe T ToAMaTAéS TTpoYaTixdTTES TOL XGoPov (Kovxovvépac
Avéyxng, 2013, . 64-68).

5. H "Epevva

5.1. Ex0Tdég xoL EPEVVNTING EQOTNLATA

2X0TOG TNG TTOPOVONS EPELVOG ELVOL 1] XOETOYOPAPNOY TWY OVTIANPEWY TwV BEoAdYwY
EXTTOULSEVTIXWY TTOL LTINEETOVY ofjuepa (2021) oe oyoleiow Tng AsvTtepOBdbutog
Exmaidevong oty EAAGSa o abyxpLom pe tig avtiotolyeg avttAndets tov 1995-1997
(Kovp.opbmovrog, 1998). MeAeTdton 1 TROGWTLYT RO ETOYYEALKTIXY THLTOTNTO. TOL
BeoAdyou, To €pY0 TOL GTO GYOAELO OXAAG Ol GTNY XOLVWYiK, OTIWS KoL 7] SLOOKTLXY
TPocéyyLon Tov M10, ov axorovbody oty oxoAx TAEY. To TeAxd moplopoto TNg
€pgLYOG BLYOLY Uit GPOLELXY ELXOVO YLOL TNV ETTOYYEALXTIXY UTOELXOVO TwY OE0AGY WY
EXTTOULOEVTLXWY OE OUYXQELOY PE QTH TIOL LPLTTATO TTPLY TPELS dexaetieg (Kaopoaryehpyos,
2002, oo. 49-50).

To epevyNTIXG cpWTAUOTH TNG EPELVOG Elvat:

1. Towx elvar 1 emoryyEALOTIXY TRUTOTNTA TOL COYYEOVOL HEOAGYOL;

2. Ilotog tomog MtO vrnpeteitar and Toug HeoAdyovg 610 EAANVLXS OYOAE(O;
3. H nAuio twv Ocordywy oxetiletor pe tov tvmo M10 mouv axoiovHodv;
4.

[Toteg Srtapopég Tapovalalovy oL avTAPELS TwY BEOAGYWY YLoL TOV ETTOYYEAULOTLXO
TOUG OV TOTTPOGOLOPLOWUO CNUEPX OLAAGL OE OYEDT LE TNV EPELVA TWY AA. XTOWPOTTOLAOL
xo 2T. KovpopdrToviov, tov €yive to 1997,

5.2. MeOodoloyia, nébodog, deiypo ot detypotoAndpio

H épevva pebodoroyixd eivor pio TooOTLXN €QELYO UE CLYXELTIXA GTOLYELD, OLPOV
OLYXPIVEL TA ATOTEAECUATA TNG UE ATTOTEAECUATA TAAXLOTEQYNG EPEVLYAG, TWVY
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Etawpdroviov xor Kovpopdmoviov (1997), xor TopbAo Tov HEAETA TLg avTAAPELS TwV
EXTTALOELTLXWY OEV EXEL TTOLOTLXA YOoPOXTNELOTLXA. Kot atig dbo €pevveg oL epevvnTég
OTTOOEYOVTOL LD TUROLYLOLTLXY] GLYONXY, TNV OTToloL TNY TTOPOTNEOVY XOL TYY TEPLYPAPOLY
peoltoTixd ot avtixelpevixd (Xaoodvdpo & Tovdac, 2004, 6. 34), opod 0 oyedLoouidg
TV oTATLOTIXGOY Stadixaotdy dtémetor and oaphveta xor axpifeto (Kopoyehpyoc,
2002, . 228). H mocotixy épevva, BéPota, oTldlel oty eYXLEOTHTO. X0l OELOTILOTIO
(Xaooavdpa & Tovdag, 2004, 0. 33) Twvy apLOUNTLIXGOY PETPNOEWY XAl GTN GTATLOTLXY
OVAALOY] TWY ATTOTEAECUATWY TOVG, TOAYUO TO OTOLO ELVOLL ONUOVTILXO GTNY TTOPOVTO
gpeuva, aAAG Oyl o€ peydro Bobud otny mTorotdTeE. Ouwg v ToooTIXN €PELYA, WG
OTOTLOTLXO EQYOAELD, OVODELXVOEL YEVIXEG TATELS VOGS OElYLaTtog xa oty LoTtopio g OFE
N TTUVEANVLAL EQELYAL TWY LTOLEOTOLAOL o KovpapdmovAiov, Tov Tpoypatomotninxe
70 1995-1997 pe 0TéHY0 TN YOETOYPAPNON TV AVTLANPELY Twy BE0AGYwWY TNy EAAGSo
OYETLXA UE TO €pYO0 TOUG oL To MTO ot Méon Exmaidevon, eivar xoufuxn yro awtéd. To
[OLO OXOTIEVEL %O N TTOPOVOO EPEVVAL XL YLO AVTO YPNOLUOTOLNOE TTPOTUPULOCILEVO TO
(010 EPWTNUATOAOYLO LE TNV €peuvar Tov 1997. To avoavewévo epWTNUOTOAGYLO TTEQLEYEL
TLG ONAWOELS TNG XPYLUNG EPELYVOLG, TTOL UETAPEPDNUAY OE EQWTAUXTA XAELGTOY TOTTOL
XOL OTY] CUVEYELX TTPOOTEDMUOY VEX OYETIXA UE TO EPELYNTIXA EQWTNUATA, TO OTOLXL
ox0AoLHOVY TLg GUYYPOVES aTtaLTHOELS TV ETatnuody g Aywyng. To epwtuoatordyto
otabéter LYPNAS ovvteAeoT aELloTLoTiog eowTEPLKNG oLVETELHG Cronbach’s Alpha=0.802,
OV E{VaLL ONUAVTLXO YLoL TLG XOLVWVLXEG xot exTtotdevTixég épevveg (Mertens, 2005,
0. 404). H ovdhvon Twv Sedopévmy €YLVE UE TEQLYPOLPLXY OTATLOTLIX X0 GTOTLOTLXN
ovoyetioswy oto SPSS Statistics Data Document 20 yioe Windows. H cuAAoyn twv
dedopévwy éytve pe dtébeon oe Google form tov epwTnuaTOAOYIOL UECH TWY OYOALXEY
novédwy xow tov Havertotuiov (Boaxy/Siabéorun derypotodndio) (Mertens, 2005, o.
375). Ov atavtrioelg Sivovtay avodvopo. H aEtomiatio tov epwtnuatohoyiov eréyyOnxe
TAOTLXG ot Selypa 45 OcoAdYwY o TEALXA 1] CLANOYY] TWY GESOUEVWLY OAOXANPWONKE
oe téoocplc wnveg (07 Tavovapiov 2021 - 04 Ampiaiov 2021). To deiypo eivorr 302
Beordyor exmordevTtinol amd GAx Tor YEwYPaPLxd Stapepiopota g EAAGSog oe abvoro
mAnbvopod mepimov 3000 xa dmwg ivar Qoavepd axorovbnbnxe n BoAuxy/Stabéoiun
derypotoAndio.

6. To amwoteAéopaTa TG EQEVYVOG

H avédivon twv evpnuatwy xat n Topdbeon Twv amoteAeopdtny Yivetal pe Bdon to
EPELVNTLXA EQWTNUAT, TTOL €YOLY Tebel BTNV apeTNEla TNG LEAETNG. XTO TTapdy Gpbpo
TOEOLOLALOVTOL TO ONUOVTLXOTEQD EVPTUATO TTOV ATTOYTOVY OTO EQELYNTLXE EQWTHUOTA.

6.1. H exayysApotixy TowtotnTo Tov OcoAdyov

Ao ™y avdAvon Twy 3edouévwy TpogxvPe 6Tl oL BeoAdyor exTtatdevTiXol oTNY
TAstoPnpior Toug BAETOLVY OTL GTO ETTAYYEAUG TOUG LTTAPYEL IO GEENXTN AL OYOOTY
obvdeon g Ozoroyiog xow g Houdaywyxrc emtotiunc. To 76,5% (N=231) Bewpel
LTOEXTY TN OXEON TwY dV0 TLADYWY, avoALTIXE To 48% (N=145) cvp@wvel xaL to
28,5% (N=86) ovppwvel oc armérvto Pabud. Ta T0600Té Twv H0AdYWY TOL SLaPwWYOLY
pe o) TV TEOTOON Elvor YounAd Lo 8% (N=24) eved to 15,6% (N=47) dev éyel
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amodm yrow To ovyxexptpévo Bépo (Tiv. 1).

Mivoxag 1. Ocsoloyia yia euéva, mpdta arn’ oAa, onuolver Houdoywyxy TExYn xot ETLOTHIUN

Aedopéva TToocootéd %
Aropwved amdéAuto 3 1,0
Aropwve 21 7.0
001e SLoPwVL 0VTE CLUPWVE 47 15,6
PPV 145 48,0
ZOUOWYE oTtOALTO 86 28,5
XYNOAO 302 100,0

Axdbum, o/m Beohdyog Tpotdoael Tov poA0 Tov TodorywyoL-eppLYwTY. H ovvtpLmTing
mactoPpmeia, 87,1% (N=263), Tov Jeiypotog amodEYEToL 1S TPOTEPULOTNTO TOY POAO
0L TS oY WYOV-EPPLYWTA. TN ovvéyeta To 11,6% (N=35) Stdxetvtor ovdétepoL ot
oAc t0 1,3% (N=4) amAwg Stopwvody pe Ty Tapovoo Béon (TTiv. 2).

MMivoxoag 2. Kata ) yvdun pov o/n Ocoldyos cijuepa Oa mpenet vo eivat mpowtiotws matdoywyos-

eupuYwTHS.

AeSopéva Soyvétno IMocooté %
Arapwved améAvTa 0 0
Aropwved 4 1,3
0V1e dLopwvd 0VTE CLUPWVE 35 11,6
ZOUEWY 158 52,3
ZOHOWVG XTOAVTO 105 34,8
XYNOAO 302 100.0

TéAog, oL OcordyoL, OTTwe Qaivetal amd Tl ONAWOELS TOVG TPOTAGGOVY TOV
TaLdoywYLxd ToUG POAO GTO OYOAElo dNAWvVoVTaG 6Tl 0/Y) BeoAdyog onuepa Har TpEmet
TOVW oIt OAOL VoL SLOAEYETOL XOL YOU OXOVEL TLG ATTOYTYOELS TWV KoONTOV/TOLOY oTa
obYYEoVe EPWTARATE ToLS. To 99% (N=299) Twv gv evepyeiot B20AGYWY GLUPWYOVY e
™y TPoTaoN 0Tl 0/1 BoAdYOog oNpepa o TEETEL TTAVEL aTt’ OAo Vo SLOAEYETOL KO VO
OXOVEL TLG OTTOVTNOELS TV HOONTOV/TOLOY GTo GOYYPOVO EQWTNULOTA TOUG XKL LOALG
3 (1%) exmoudevTixol dnAdvouy ovdétepot (Mivaxog 3).

Mivaxog 3. Katd 11 yvdun pov o/n 0coldyog oiucpa Qo mpénet mavw am’ dia va Stadéyetat xat
Vo OXOUEL TIC ATTAVTHOELS TWY UXONTOY/TOUIY TTo OUYXOOVA EQWTHUNTH TOUS

Aedopéva Soyvétro ITocooté %
Obte SLopwved 0VTE GUUPEWYE 3 1,0
ZOUPWYE 91 30,1
ZOUOWYE oTTOALTO 208 68,9
ZYNOAO 302 100,0
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6.2. IToto TOTO pabduratog emtAéyovy ot Ocordyol;

H avéivon Ba eivar xodd va Stofootel pe ty vmeviduion 6t axorovbnbnxe xaL o
SLoWELOROS TwY TOTWY NG OFE twy KovpapdmovAiov xar ZtavpdmTovAov, dnAady| oe
XOTNYNTLXO, OLOAOYLAXO, LY OpOAOYLOXO xor Hpnoxeloroyind, aAAd TpooTébnxay o
oL oVYYPOVES TTPOTEYYLOELS TTOL GTNELLOVTOL GTOY XOVOTPOLXTLBLOUG KOl TN PLOUATLXN
nabnomn. O avtiAnderg Twy BeoAdyYwy YL Tov TOTO ToL MTO TOL TOLPLAlEL GTO
TPOOWTILXO TOUG ETTAYYEALATIXO TTROPLA OEV CUYUALYOLY OVAYXOOTIXE OE EVOL XOLYO
mAaioLlo B€oewy, YEYOVHS amOALTA (PUOLXO OE EVa XOGLO TTOL XVPLAPYEL O TTAOVPAALOUOG
oTOPEWY %Ol TOPASOYWY.

21y mopodao INAwan 360MxE 1 SLYATOTNTO GTOVG GUULUETEYOVTES, VoL OXOAOLONGOLY
TO TPATUTIO TWY TUTIOTTOLNUEVWY ATTAYTNOEWY ToL elye Ttpoxafoplost 1 epevvnTEL 1
VOU GYOUPEPOLY TNV TTPOOWTILXY TOLG B€am, av Bewpodoay Gt dev Toug ®EALTTTOY OL 10N
dobeioec (Tlivaxog 4). To 93,7% (N=283) twv cvpuetexdvtny oaxorovdnooy tic dobeioeg
amavThoELS, EBLXGTEPR 1 TTAELOVOTY T, To 35,8% (N=108), TpoTipnd T didooxahio
™G Opb630ENS YPLoTLOVLXNG TTOPAS00NG KoL TN SLOXELTY UEAETY] TWY GAAWY YVOOTWY
BomnoxeLdv (oporoyLoxd pébnua), ot detdtepn Béom Boloxetor to HBpnoxetohoyixd pébnuo
pe 10600t6 23,5% (N=71). AxohovBei t0 14,2% (N=43) twv B20AGYwY TTOL ETTLAEYOLY
TO OPLYOG XaTYTX0 (édnue, eved wovo to 3% (N=9) Baoiletor otig epmetpieg Twv
Loty xo ™) ovoyETion Toug pe BpnoxevTixég évvoleg. Télog Lbévo évag/pia Beohdyog
(0,3%) Bewpei 6Tt  OF dramporypotedeton xotd faon oby)eovous TEORAULATLOL0VG
omd Ty TAsvpa TN Bpnoxeiog/twy BpnoxeLwy.

Mivaxog 4. O Oz0Adyog emtAéyet Toy tomO TOL MTO

Aedopéva Zoyvotnto IMocooté %
"Exet ®x0plwg XoTnymTird YopoxTROn 43 14,2
"Exet xvplwg Bpnoxetohoytnd yopoxtioa 71 23,5

Awddioxel TopdAnAa e v OpBEd0En ypLoTiavixy] Tapddoon xou

, , , 51 16,9
GMeg YvwaTég Opnoxeieg

Atddoxer v OpH680EN ypLoTLavixn TOEAd0o X0t dLoxELTé Xot 108 358
GAAeg YVWOTEG Opnoxeieg ’
Awamporypotedetor xotd éon olYYEOVOLS TEOPRANUOTLOUOVS 1 03
omd TNV TAELEG TNG Bpnoxeiog/Twy Bponoxetdy ’
Booiletar otig epmetpleg twv  pobntdy  mwpoodidovtag To 9 3.0
BpnoxevTtind vémpo oL Exovy ’
AAro 19 6.3
XYNOAO 302 100.0

6.3. H oyéon g NAtriog Twv 0coAdywy pe Ttov TOTO pobdnuoatog Tov
ETULAEYOULY

O éleyyog ovoyéTiong TNG NAXLAG TWY CLUUETEXOVIWY OTNY EQELYN XOL TOL TOTTOL
dLdaoxoAag, OTWG TAUPOLOLAGTNAE TAPATIAVW, TTOPoLataae LoxvEY cvoyétioy (Chi
Square: 0, 014 / Phi: 0, 62) otov éAey)0 ovoyetioewy x* TOL TPAYULATOTOLONXE LECW
SPSS.
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O BeoAdyor nAxiag amd 40 éwg 60 — n ToOALTTANOETTEP OUAda TOL delyportog —
TOPOLOLALOLY COPT TTEOTLUNGY GTOY OLOAOYLaXO TUTTO ToL MTO. ATodéyeTor Ty (SLo
emthoyn xot 10 40% Twv epwHEvTrwy TOL AVNXOLY BTNV NALXLAxXT opado ad 51-60
0mws ot 10 30% Ttwv xebnynToy arnd 41-50.

To xotmmTnd pébnuo eméreEe 10 PLEYOADTEPO TTOGOGTO VEGTEPWY EXTIOLIEVTIXWY
%o oTH 1 oLYOARY Paivetar acOUBoty Le ™Y NAxio oty (av xat To delypa eivon
wxpd). Ou uxpdtepec NAtxieg (22-40) twy exmatdeuTixwv-0c0Adywy Seiyvovy dtL
Bploxovtal o avollNTnoy TOL ETMAYYEALXTIXOD TOUG TTPOQPIA, 0LV XOL OL OTTOYTY|OELG TTOU
gxovy dobel amd avtn ™V NAXLaXT OpLASH SEY TOPOLOLALOLY LOLAITEPES ATTOXALOELG.

6.4. To awoTEAEOROTO TNG CUYXPLTLXYG EPELYVOG

*  A@opun tng Tapoboog QYaTiag LTNEEE N TTavEAAN VLA Epevvar oL SLeEnyin amd To
1995-1997 «To €pyo tov Ocordyov Kabnynt) xot to uabnua twy Opnoxsutixwy ot
Méon Exntaidevon» and tov AAEEavdpo M. Ztowpdmovro, Avarinpwt) Kobnynt)
g Ocoroyiung XyoAng tov EKITA xow tov Xtéoavo Kovpapdmovro, Hcordyo
g AsvtepofBabutag Exmaidcvong. Elvar anapaitnto v avapepbody apytxd ot
SLoPOPES TTOL LTTAPYOLY GTN pebodoloyia TN Epevvag WOoTE Vo YIVEL XoTaVONT)
oe Bé&bog N oVYXELON TWV ATTOTEAECUATWY.

e Ot gpevyntég BpLoay WS OTATLOTLXO TANOLOUO TNG EPELYNTLXOV TOLG EYYELPNULOTOG
TO 0UVOAO TV ev evepyeia OcoAdywy xabnynTwv/ xabnynTELwy Twy Anuoociwy,
[Metpapotinddy xoar ISLwTixdy oxoAielwy Tng AsvtepofBdbutag Exmaidsvorng.
Amevfivinxrav oe exmtondevTinodg Tov €xovy Tomobetnbel oe dAa Tar YEWYPOPLUE
JLapeplopato TG EAMNVLXTG ETLXPATELOG OAAG xor Tng KUimpov. Ta amoteAdéopata
TTOL AVOXOLYWOAY T XOTETOENY OE TPELG OUASES, 0TOLS BEOAGYOLE TTOL BLEAOKOLY
oty Attixn, otny lleptpépeia xar atny Kompo. Zovppeteiyoy 263 xobnyntég
(amotehel 10 5.4% Twy gy evepyeio Ocodywy) amd Ty A’ xow IV AtebBuvorn ABnvedy,
ortd ™y Kontn, tv Ayaio, tnv HAslo, ™ P6do, 1 POLdTdor %ot ™y Kdmpo
(Kovp.opémovdroe, 1998, oo. 8-9).

e ZuvETaEY Vol oOVTOUO EPWTNUATOAOYLO pe evéa (9) epwThUaTe UE OXOTO Vo
XoToYPGPouy TLg avTIAPELS TwY eV evepyeior BEOAGYWY YLor TO YVWOTIXO OVTLXELUEVO
Tou dtddoxovy ota ['vuvaoia xor Abxela, vo TAEOLGLAGOLY ToL TTEOBANUOTO
TTOL OVTLULETWTLLOVY aTNY XUONUEPLVOTNTA TOUG xaBWS KoL TLE TPOOWTILXES TOVG
vmodeikelg yoo Ty emtiAvon owtwy (Kovpapdmoviog, 1998, o. 7). EmécEay «tny
TEYVLXY TNG XOGVNG OTN JLATAEN Xo TAELYOUNOY] TWV EQWTNOEWY» KO 7] GUAAOYLOTLXN
TOUG EEXLVOVOE QT TO YEVLXO KO TTPOYWOEOVOE XALUAXWTA Ot Ldxd Bépatar Tov
oxeTLCOVTOY UE TO TTOULSAYWYLXES, DLOUKTIXES OAAG KO XOLVWVLXESG TIPOTEPULOTNTES
Ty BsoAbywy (Kovpapdrovrog , 1998, o. 7).

e H épevva xowvomonbnxe péow twv LyxoAxwy ZupBovAwy M.E. oto oyoieio evbdvng
TOUG X0l 0T GLVEYELD O HEOAGYOG ATTEGTEANE TO GUUTTANPWUEVO EQWTNUATOAGYLO
ToxLdPoULX oTOV X ONYNTN ZTOwPdToLAO TN Ocoroyinn Lo, Tunuo Kotvwvixig
Ozoroyioc (Kovuapdmoviog, 1998, 6. 8 xow 60).
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o  Apa emionuailvovtal oL ToEOXATW SLOPOPES OE OYEDN UE TNV TIOPOVCN EQELVAL

* o 7 EVTUTIN LOPYY TOL EPWINUATOAOYLOL ETETPETE GTO SELYUO VO UMV OTTAVTE
OTLG EPWTAOELS TTOL TOLG BLoxOAeve N arépevye oxomipa (Kovpoapdmroviog,
1998, oo. 10-11).

e (. 7o deiypa elxe ™) duvaTdTNTH Vo SNAWYEL TOL TTPOGWTILXA TOV GTOLYELL GTO
epwtuatoAdyLo. O Kovpopdmovog emtonuaivel ot oL BeoAdyol pe Tig emwvopeg
amavtnoelg Toug emthopody va eival apeotol téoo otovg [lavemioTnuioxode
30OXAAOLG TOVG, OGO %Ol GTOVG LYOALXOVS XuEBobAovg Tov cvvepyalovTol
(Kovpapdmovrog, 1998, 6. 12). ‘Etot, peydrog aptBpdc omd Toug OLUUETENOVTES
artovtoly ertdvopa (71,7% oty Attixr xow 80,4% oty [epLpépeta) xor SNAGYOLY
av avAxoLY GTNY TAEN TwY AdixY 1 Twv xAnptxdy (Kovpoapdmoviog, 1998, o. 10).

® Y. 7 KEYOAAN XEOVLXT] DLAPXELDL TNG GLAANOYVG TWY ATTOVTNOEWY TOV OELYUATOG, ATTO
Tov NoéyuPpto touv 1995 péypt Tov AmpiAto tov 1997.

e O AA. Etawpdmovrog xaL o Xt. KovpopdmovAog emtonuaivovy 6Tl «ot 'EAAnveg
OcoAdyol dev elvar cuynbiopévol oe TETOLOL £iB0VLG EPELYES AL TTOAEG POPES YL
oVTO EXSNADYOLY OVAOGTOAES 1 OLATNEOVY ETLOLAKEELS Xl SLOTILGTOVY WG TTPOG
TNV ATTOTEAEGUATIXOTNTA TOVGS, X&TL TTOL oiyovpo emtnEedlel TNy Tpobvulor xo
ETOPEVIG XL TO TTOGOOTH GLUUETOYNG Toug» (Kovpapdmovrog , 1998, 6. 8) o awvtée.
[Mapovotaletol Lot EGWOTEEPELX ATTO TNV TTASVPA TNG OLYXEXPLULEVNG ELOLXOTNTOG
TTOL GLYVA ATTOTUTIWOVEL JLABEON ATOUOVWONG XAAG XaL EAAELYT EVILOPEPOYTOG
OVTOANOY NG OTTOPEWY UETOED CUVASEAPWY.

e [loteg dtapopég TaPOLGLALOLY Ol OVTLANPELS TwY BEOAGYWY YL TOV ETTOYYEAULXTLXO
TOUG AVTOTTPOCOLOPLOWO oNuEPX aE oyéon e To 1997,

o Xy apyxn épevva (1995-1997) o exmondevtixol SAwoay o oeLpd 6Tt 1 Ocoloyio
YU’ owtode xVptwe onuadver: Kowwvixy] Ipoopopd (Attixh: 54,8%, TlepLpépeto.
59,8%), ovppetoyn oto lepamootorxd €pyo tng Exxinoiag (Attixn: 51,8%,
[Mepupépeta: 63,9%) xor amodoyh tg Emtotiung g Osoroyiog (Attixn: 36,7%,
Mepupépeto: 35,1%),. AvtiBetar oty Topovoo épevva, 670 (BLo EPWTNU.O, TO delyu.o
eméleEe o€ oslpd: TN oOUTPOEN TG Ocoroyiog kot tng [lawdaywyinrg Entotiung
(76,5%), 10 x0wVLX6 TPGowTo TN Ocoroyiog (67,9%) aAAd xon tv Emtotiun
¢ Ozoroyiog (63,3%).

e Ty dexaetio Tov "90 oL BeoAdyoL Bewpovdoay GTL 0 POAOg YL’ aLTOVG NTaY GE
0eLPE TOL TYELPOTLXOD 03MY0L (AtTixy: 84,3%, TlepLpépeta: 83,5%), Tov xoTnynTh
(Attin: 25,9%, Teprpépeta: 33,0%) xar Tov Qopéa Yvwoewy (Attixd: 16,9%,
HepLpépeta:18,6%). EAucpo divetal mPoTepotdTNTo. 6T0 POAO TOL TTALSAYWYOV-
epduywth/epduydtotog (87,1%), Tov exTondevTinol TOL EivaL POPENS YYHOEWY
(67,9%) xow. Tov TveLUATIXOD 0dNYOL (49,6%).

e O véoL xat M xowvwvio Bewpodoay, cOUPLV pe T avTtAPELS Twy OeoAdywy, 6Tt
0 BzoAbyog o émpeme vo eivar évar TEGOWTO SLohexTixG- ooyt (Attixd: 54,8%,
Meptpépeto: 59,8%), pe opanpixh xatdption (Attid: 53%, Meprpépeta.: 54,6%) , xon
vor oLYBLALEL Ttapadootaxd ot TPoodevTixd atotyeio (Attin: 50,6%, IepLpépeto:
41,2%). ZAuepa, 670 (BLo epOTUe 0/7 exTtadevTixdc e OF xaheitor vo eiva
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emewxnc (99%), drohextxdg/f xa owvorytoc/y (97,4%) ko wg eMLOTALOVOS VoL EXEL
TIOAD %x0oAf Yveon g Aoypotixnic, BifAurc xan Tatepixrc Ozoroyiog (86,4%).

e O Beordyol TOL CLUPETELXOY OTNY TTPWTN €PELVA SNAWYAY TIWG ELYOY OTEVY OYEoM
pe v Exxdnotio (evopio) (Attixn: 56%, Teprpépeta: 64%), ofyepa To. TOGOOTA
aLTAS TN oyéomg €xovy vroywpeoet (48,7%).

e To peyoAdtepo PEPOG TOL CLPYLXOD JELYUOTOS CUUUETELYE EVEQYE OE dPOOTNELOTNTEG
0L OYETLLOVTOY PE TOV avTLvoExwTxd arydvo (Attxn: 75,3%, MepLpépeta.: 66%),
pe eriavBpwmixd Wpdpoata (Attind: 72,3%, Mepupépeta. 57,7%) xan pe dpdoetg g
evopiog (Attxr: 68,7%, Mepupépeta. 83,5%). Ko ofiepo avdAoYES TTROTEPOLATNTES
éxovv oL BcordyoL, Lévo Tov To evopLoxd épyo (32,2%) éxel avtixataotodel o
ovppetoyf Toug oe Oworoyixéc Kivioeig xow Etpnviotixd KivAuorto(41,4%).

e TéAog otny €pevva TV ZTowpdTovAov xol KovpopdmovAov ol vedtepol v
evepyeio Ozorbyor (39,6%) emédetEay peyarbtepn mpobupion 6N GLUTARPWOY
ToL gpWTNUOTOAOYIOL. O KovpopdmovAog emLonuaivel OTL OTNY CUYXEXQLUEYY
OUGS0L DEY GUYXATOAEYOVTOL LOVO OL Ttpdoporta dtopLaBévteg Beoldyor (1-4 ypdvior)
MG xoL oL ovOTANEWTEG %ot oL wpopiabiot (Kovpoapdmovrog, 1998, 6. 10). Artd
70 delypa g TeAevTaiog €PELYOG UEYAAVTEPO EVOLOYEQPOY TNy TTpooTadeta
ot €detEay exmondevTixol Tov Stddoxovy amd 11-20 ypdvio ot Asvtepofdbuia
Exraidevon (36.4%). BéBora, to 2021 giyov ovpminpwbel 13 ypdvio ywpic véouvg
dtopLopode, Tov eEnyel ™ wn ovppeToy ovbpdTwy pe 1-4 ypdévio dopLtopod 1
epmetpiog (avamAnowtég xor wpopiabiot).

6.5 Ilepropiopol g €psvvog

H €psvva éytve og txavd opLbuntixd deiypo os oxéon pe tov mAnbuoud twv Hcordywy
-eXTTOLOELTLXWY, Lo vou YevixevBel (310%), av xow mtepLopiletal oc éva Babud amd ™
UN GUUKETOYN TNG NAXLOXNG OUEDOG Twy BEoAdYwWY ToL elvor amd 61 Twy xot TEVW.
Axoum, 6mwg xo OAEG oL €PELYES TTOL JLEPELYOVY AVTLANYPELS EVOS SelyparTog TTov Sev
eival tuyodo emtAeYUEVO, aAAd Stabéatpo Sdev Aapfdaver xot v TaEovoo EQELVA TLG
TIPOXATOPXTIXEG TETTOLONOELG TWV CUUUETEXOVTWY %L EEWYEVEIG TTPAYOVTESG, OTTWG
ouvinxeg drafiwong, HponoxevTndTTa, OLXOYEVELOXYN XATACTOOY XK.6., TTOV UTOPEL VO
ETINEEATOLY TLG AVTIANPELS xoL VOu SUGXOAEPOLY TNY EQUNVELR TWY KTTOTEAETUATWY.
To epwtnuatordyLo, BEBota, atardnxe oe OAn Ty EAAGSo péow Twy oYOoAsiwy xol oL
OTOVTHOELS TTPOEPYOVTOL OO OAsS Tig [lepLpépeteg exmaidevong kot xdmoleg EpWTNOELS
ToTHTNTA TTEPLOPLoay ot éva Babud xdmolovg eEwyeveic Topdyovtes. Baotxde, TéAog,
TLEPLOPLOUOG TNG CLYXELTLXNG EQELYOG ELVOL OTL TO EQWTNUATOAGYLO Tov 1997 Sev
elxe eheyybel otatioTixd Yoo T cLVOYN TOL oL TNY aElomioTio Tov, 0TTHTE dEV elvort
SLYOTOV VO EXOVPE OTATLOTIXA EYXVET COYXOLOY] TWY ELVENUATWY TWY V0 EPELVWY.
Amé v €pevva tng dexaetiog Tov 90 oL dAoELg TTEPLOPLLOYTOL GTOV TIVELUOTLXO,
XOTNYNTLXO HOL XOLYWILXO XAHOAXTNEO VK OL avtioTolyeg Tov 2021 eyx0ATWYOLY TOY
ETUOTNULOVIXO AAAG XL TLOLIAYWYLXO TTOCAYOUTOALGUO Tov pobfuotos. Mo owtd o
N €PELYNL TTPWTO TTAPOVLGLALEL TNV ELXOVOL XL TO ETTOYYEALXTIXO TTOPIA TwY OE0AdYwY-
exTTotdeLTIXWY T0 2021 xor dEVTEPELOHYTWG TN CVYXELOY UETAED TWY YEVEWY, N OTTOlX
YiveTol TEQLYPOQLXA.
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7. Zupmepaopato-XolNTNnomn

A6 To amoTEAECUOTO  TNG TTOPOVONG EQEVVAG TTEOXVTITEL OTL N ETTOYYEALOTIXY
ToVTOTNTA TOL Be0AdYOL OYeTileTOol pe TLG LETUPBOAEG TNG XKOLVWYING, TG CUYYQOVES
omoltoelg g Emtomung, tig avalntnoelg Ty podntdy oAAd xot Twv (Stwy. Ot
Beordyor —exmardevTinol TEOGALOPILOLY TNV ETAYYEAUXTLXY] TOLG TAVLTOTNTA UE [3dom
Tov ovvdvooud TG Osoroyiog ot Tng ovyyEovng Hodoywytung xor cuyxAlvouy pe
TLG ETOYYEAROTLXEG TTPOTEPOLOTNTES oL BE€Tovy %o oL Evpwraiol opdteyvol Ttovg
(Everington, 2016, o. 177).

Tow amoteAéopata xotadetxvbovy 0Tt oL v evepyeior BeoAdyol Tpoxpivovy e 76,
5% tn oyéon g Ocoroyiog pe Tig Emiotueg tg Aywyrg xot 1o 89.7% amodéyeton
TNV TPOTEPALHTNTO TNG ETOPXOVS TOLG XA TAPTLONG oTNY [owdaywytxn ot AtdoxTixy
Mebodoroyia. H dramiotwon avtn elvol onuovtixy, emeldy] ocuyve xataloyifovy
otoug BeoAGyoLg eppovy oto dtdoxtiopd (Matoobxag, 2001, o. 19). AxorovOvtog
TN LOVOSHUOYTY TOPEla TN PETAS00MS TNg TANpopopiog (tL) amoduvapvetor TG0
N webodoroyia () tne pabnoroxnyc Sradixacioc 66o xat 1 aELloAdéynon (yrott
dddoxetonr N ouyxexpLpévn evotnta /[II.M.A) avtig. (Kovxouvdpog-Atéyxng, 2019,
00. 63- 66). H obyypovn omtixd g Madarywyixic xor AdoxTinfc emttdooel Lo véo
Bedponon yra ™) StdaxTiny TOPELX, UE AVOVEWUEVOLS POAOLG dUOHAAWY %ot LoONTWY,
ue tor pobnuato vou Topaévouy Litor aAAG 1 YVKoY Yo CUUTIOPEVETAL oTabepd pe
T wabnon (Kalantzis & Cope, 2013, oo. 298-299) xow évay exmoudevtind YUe YVOHOELG
%ot epPLYWTY, OTWG TPEOGSLOPLLOLY TOY POAO TOLG X0 OL EXTTALOELTLXOL TNG EPELVOG
(87,1%). Mpdxettor yLow ToV «SLeLXOALYTA» TG Labnong (Ppvddxy, 2015, 6. 321), Tov
oyedalel T Bripoto TG pobnotoxng SLOaoxoALOG XaL T TTPOAYUOTOTOLEL UE TOVS/
TLg pobnTég/TpLteg ToPWHWYTOG TOLG VO SLATTPUYLATELTOVY XOL VO XOTOXTYIOOLY TN
yveorn (Kovxovvdpag Atdyxng, 2015, oo. 208-210), vo 0y 01x030uAo0oLy BLoportixd ot
idrot/ec (Matooryyovpag, 2009, oo. 192-193). H oyohuxy aibovoa amd ywpo StoéEewy
aAvoTPOCoPUOLETaL o £PY00TAGL0 deELoTHTwY Xot Yviorg (Pinar, 2004, 6. 3). 'Epyo tou
BeoAdyouv eivor va xataotioel tov/tn pobnti/tptar avtdExn, avTéVoUo xot LTTEVOLYO
og aTopLxd aAAG xo e GLANOYLXO entintedo (Xat{nyewpyiov, 2012, oo. 557-558). Ko
ovTo YlveTar Le TOV SLAAOYO o TNV LOOTLUY SLUTIRAYUETEVCT OAWY TWY EQWTNUATWY
Ty LodnTdv/TeLdy (99%), obuewva pe ™y épevva. O dtédAoyog givol to péco exeivo
IOV ETUTPETEL 0TOY PolinTn xaw ot pabntpio v vtoatnpiletl Tig amdelg Tov/Tng,
VO OTTOXTNOEL VTOTETTOLOMOY *OoL XVTOEXTLUNON AAAGR KL VO VOTTTOGOEL GTOUOLOKAL
™Y xowwvxn deEtdtntar g ovvepyooiog (Ntodoxag, 2007, o. 35). O/H éenfog dev
embopel €tolpeg amavtNoeLg, SLEXSIXEL TO XWEO/YEPOVO YLOL VO EXPEATEL TLG OXEDELS
xat va otabpioet Tig amopdoelg Tov. ‘Etot, eEgAiooetol oe evepyd TOALTN TTOL PTTOEEL
SLVOLULXE VoL EXPEAOEL XOL Vo DLTEEPAOTILOTEL Tt TLoTeEV® Tov/TNg (MTaxtptlh, 2020,
0. 142). @aivetat, Aotmtéy 6Tt to 2021 oL Beordyor-exmordevTtixol BAémovy Tov pOAO
TOVG TTEPLGGATEPO WG TOLIAYWYO TTOL LTINEETEL TNV EXTTOLGEVON TAPA WG HeoAdYO TTOL
xabodnyel oty Topeia ToLg TOVG VEOLG YEPLOTLOYOVG.

Ooov apopd oto 3e0TEPO £PELYNTIXS EPWTNUR, PalveTal OTL oL BcoAdyor-
exmotdevTIX0l oY TASLOPNPio TOLG LTINEETOVY €évar pabnua avolytd opoloyLoxd
pe ddaoxaiion Twv Bpnoxeldy aod Tig Stdaoxovy to 79,2%. To 23,5% péAioto
axolovbei to Bpnoxetoroyxd pabnuo (23.5%),10 000 TPOTAGOEL TNY ATTOXAELGTLXN
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oLYOAVTNON TWY PRV LE TIg Bpnoxeleg TOL xOGULOV, YWPELS OUWG Vo EEXTQOALEL TNV
OAOXANPWULEVY], YVGOT TN TOTLXHS Opnoxeutinic Tapddoorng (TotpéPerog, 2019, o. 67).
Axépn 1o 35.8% tov delypatog, Tpotiud T drdaoxaiion g OpbddoEng ypLoTiavixng
ToPBEA00YG %KoL TN SLAXELTY] LEAETY TWY GAAWY YYWOTWY Bonoxelwy, 0Ttwg LoydeL onuepa,
oVpewva pe to I1X tov 2023, aAia toyve xow oto [IX tov 2020. Me v Tpoohvxn Tov
16,9% mov emAéyel va dtddoxel TopdhAnAa ue Ty Opb8d0En yptotiovixy Ttapddoon xol
GAAeg YVwotég Bpnoxeieg, ovumepaivetal 6Tt TO OLOAOYLOXO pabnua elvoe 0 TOTTOG TTOL
TOTLUA VoL EQOEUOLEL TO 52,4% TwY OEOAGYWY EXTOULIEVTIXWY EVEH UIOL LELOVOTNTR, TO
14,2% emAéyel Tov xoTyntixd TUTTO Tov pobnuatos, H onuepv abotaon Twy oyoAelwy
dev emutpémel 6to MTO var €xel xoTYNTLYO YOXEOXTAPX, YLt XLVSUVYEVEL YO YAOEL TNV
vroypewtxy B€om Tov oo QpoAdyto Tpdypappa (Txpidng , 2019 , 0. 5). 1o TAaicto
TOL OYOAEloL oL N yELoTLavLx Beohoyior xoheital vou StaieyOel dnuLtovpyixd pe TNy
TOALTLOTLXY ot OpnoxevTiny Totxthopop@ioe Tov obyypovov xéopov (Toyxéloyiov,
2013, 0. 352) %o awT6 Paivetar vo To avtthapfdvovtal o BcoAbyor ofpepo.

ZYXETLXE UE TO TEITO EPELYNTIXO EQPWTNUA OLATILOTWVETOL OTL N ETLAOYY TOL
TOTTOL oyeTIETAL LE TNV NAia, ooV 6oo TLo xovtd Pploxovtorl ot Uéomn NAxio
(40-50) t600 TEPLEGGTEPO TEOTLLOVY TOV OPOAOYLOXO TOTTO %o TN SLdaoxoAlor TNg
0p0680Eng ypLoTLavixng Stdaoxaiiog xol Twy Bpnoxetwy. Ov Beordyor amd 40 €wg
60 €Ty eTAEYOLY TOV OUOAOYLOXO TOTTO SLOXOKAALOG, OL VEOTEPOL amtd 22- 40 eTwdv
ovol{NToHY TO ETOYYEALOTIXG TOUS TTPOPIA XOL Ol LEYOAVTEPOL OE NALXLOL EXTIOLOELTLXOL
dev xatobéTovy Ty amodn Toug cuvnbwg oe eumelpnég Tpoondbetes. Ta amoteAéopata
™G €PELYOG CLUPWYOVY pe Tig Béoelg Twy Hargreaves xau Fullan, émov emtonuaivovy
OTL N EMOYYEALOTLXY] OTOSLOSPOULO EVOG EXTTOLIELTIXOV TTaPOLGLALEL cLYNHWG TLg
TOEOXATL OLUKVULAVOELS: 0OYIXE 0/7 dLdAoxwv/ovoa elvar evBouotidng oaAAd e coPopég
eMeidelg 010 Tondorywytxd xor ddaxtixd medio (tpio mEWTa TN LTNEESiag), oTNY
TOPELoL TOPOPEVEL APOOLOUEVOC/N OANG %o TtoporywYLxOg/7 (Téooepa éwg xat eixoot
d%o €11 xoL 070 TEAOG TTOPOLOLALEL petwévn SLdbeo, amodoTrGTTo XaL TTPOOPOPE.
AOY® TTPOCWTILXWY XAL OLXOYEVELOX®DY cLYXLELWY (aTtd T eixoot 3Vo étn éwg ™
ouvtakloddtnon) (Hargreaves & Fullan, 2013, o. 37). AAAwote xow 1 ®puddny tovilel
OTL Tt X0V YYwplopoto x&be NALXLoxNG ouddog SLOLOPPLYOLY TNY TAVTOTNTO YEVEAS
UE QLPETNEIOL TOL TEOVETULOTNULOXE YEOVLAL %o 0dNYd ToL Ypovie vrnpeatiog (PPLSGxY,
2015, oo. 253-257). ).

TéNog 1 ovvavTNoY Twy dVO YeveWwY BeoAdywy amédelEe Ty TPOoNAWoY GTNY
Emiotun g Ocoroyiog, xon oty Kowwwixy [lpoopopd. Ot ev evepyeio exmardeutizol
onpepa Bewpovy emiBeBAnuévn ™ obuTpakn g Ocoroyiog xot g MMatdoywytxng
Emiotiung xot ovavewvouy Tig SPAOELS TOUG GOUPWYOL E TLS XTTALTNOELS TNG ETTOYNG.
Aev Topatnpodvton Laitepes SLoPOPES, OAANG emtonuaiveTol v eEEMEN Tng eTOUEYTS
YEVLAG.

TENOG LTTAPYOLY CNUOVTIXES BLAPOPES ATNY AVLTOELXOVA TwY HEOAGYWY XoL TwV
ETTOYYEALOTLXO TTPOGOLOPLOUO TOVG GTY] CUYXPLON UETOAED TWY ATTOTEAECUATWY TOL
2021 xow 1997. O exmondevtixol ™ dexaetion Tov 1990 dev avalnrodooy ™ cvvdeon
Mg Oeoroyiog pe Tig Emiotueg g Aywyng xol g ex ToVTOL oL epevynTéG AA.
XtovpdmovAog xot XT. KovpapdmovAog dey GLUTEQLEAXPBOY OVEAOYO EQWTNUO GTO
eyyelponué tovg. Tny meptodo excivn N Modaywyixn avavéwve T oxéon tne, T
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emdLEeLg xan oxomolg g (I'xpiing, 2019, 6. 5) Tdoo yLo T SLdaoxAAiR TOL YVHOOTLXOD
OVTLXELUEVOL OO0 KO YLOL TOUG EUTTAEXOUEVOLS TG Labnong. Kot yra owtd EBAeay Tov
EOLTO TOLG WG TIVELULOTIXO 00NYH o xoTMTN. H aAdoyn onuepa emtPBeforwver 6T
N OVOVEWOY TNG EXTIAL{BEVONG TTPOCPEPEL ATPAAELO XOL GTOVG EXTIALSELTLXOVG, POV,
TPOAO TTOL 7N TTPOOWTLXY] Dewpla Sev elvar eO%OAN 08 XAAXYEG, ETULXPATEL TEALXA V]
TPOCOPUOOTIXOTNTO TTOV ELVOIL ATTOEALTNTY OTLG OOYYPOVES OVAYES TNG UETAVEWTEQLUNG
enoyfg (Howotapdig & Kidea, 2015, 6. 1). Avti 1 Tpooappoyy @aivetat xoL 6to 4Tt oL
BOcoidyol to 2021 Tpotdooovy T oVUTEAEN TG emtoTNUWY Ocoroyiog xot Toudorywytxng
XOL TO XOLYWVLXO €0Y0 WS TOVG Paotxods Toug POAOLS 6TO OYOAElo eved Tto 1997 TNy
Kowvwvixn [Ipoopopd xat to IepamootoAnd €pyo tng ExxAnotog.

Tow Topamdyve copuTEPdoUOTH EXOLY TEOXTIXY OElat ETTELDY] XOPTOYPUYOVY TLG
oxéeLg, TIg avTLANPELS TV €V evepyelor HEOAGYWY OYETIXA UE TNV TTPOOWTILXY AN
XOL TNV ETOYYEALOTLXY] TOVG OTOELXOVO XOL TNV EEEALEY] TOLG pLETOL OE TTEPLTTOL TPELG
dexactieg (1997-2023). Tow amoTEAEGULOTO TNG TEOOTADELOG OVTHS EYOLY TTPOKRTLXY
oEla Yo Toug €v evepyeio BeoAdyoug, eTteldy] PLAOSOEODY YO EVNILEQWOOVY OAAG XOL VO
eVLoYOO0LY TLC TPOoTOELEC TNg eExmondevTixrc xowdtnrac (Cresswell, 2016, 6. 4). Ot
EPEVLVNTLXEG ATTOTIELPES EVEPYOTIOLOVY TOVG EXTTOLGEVTLXOVS Yo 0.oy0ANHovy pe Hépato
TIOL ATTOOYOAOVY TNV XAONUEPLYOTNTA TOVG, EVLOXDOLY TNV ATTOSOTIXOTNTE TOLG XOL
petaoynuatilovtar oe ovvepyatixodg enayyehpaticg (Kalantzis, Cope, XteAhdxng, &
ApBavitn, 2019, 6. 26). Ontwe dramtotwbnxe xotd T PLBALOYPOPLXY avooxdTTnom, 7
ETTOYYEALOTLXY] QUTOELXOVOL TOL EXTIALSEVTLXOD CUYXEPUAXLWVEL TLG TTPOCAXUPAVOVTES
NG TTPOOWTILXNG KAUL TNG XOLVWILXNG ToL TawTtdtnTag. H 110 Tpoadiopilel Ty oAlotixy
TIPOTEYYLOY TOV EXTTOLOEVTLXOD OYETIXA UE TLG ETOYYEAULXTIXES TOV TTPOTEPAULOTNTEC.
Amotumtdvel Tig Béaelg Tov ov oyetilovtal T6o0 pe TN StdoxTixn dtadixacio 600 xo
UE TNV TEOYLETWON LA ATTOTEAEOUOTIXAC podnotoxic tpdEne (Richardson, 1994, o.
187). Ot gpmeLpixéc EPEVVES BPYLRE XOTOYPAPOLY ATTOPELS X0t AVTLAAPELS TTOL CEYLXE
poLtpalovtal eXTaldeVTIXOL OE (BLOVG ETOYYEAUATLXOVS XWEOVS AN «UoxpoTtpdbeauo
TPOGTLOEYTAL OE ULOL LEYBAT TTOEOXOTOONKY] YVWOGEWY %ol LWV >», GTTOL SLOTLTIIVOVTOL
op@LBoAicg, A&by, aElec dAAG xo EATIIGEG TTOL TOVG ATTAGKOAOVY oL LOXPOTPOOETU O
OLYXAIVOLY OE TIPOTATELS OWOAULOPPWOTG ot avorpoooppoyhs (Altrichter, Posch,
& Somekh, 2001, 6. 251). To. cvuTePdoUOTH TS pELYVOC Eivarl axPLPWC Lo W TO
ONUOVTIXWES YENOLUK, YLOTL XTTOTUTTOVOLY TLS OLAOLXUOLES OLUTES %Ol TTPOCPEPOVY
ototyelo oL ypetdletor va Aopfdvovtol LTTOYPN GTOV GYESLAOUS TWY EXTTALGEVTLXWY
TIOALTLX WY, XOL XVPLWE GTOV OYESLATUO Ko OWVATTTUEY VEWY TTpoypoppdtwy ZToudwy Tov
XOAOOYTOL Ol EXTTOLOELTLXOL UE VTN TNY TTPOOWTILXY Dewplor xow avTd T ETOYYEALXTIXG
TEOPLA VoL DTTNPETNOOLY XAL VO EQUEUOTOLY GTO o)oAeio. Puotxd, OTTWS slval EavePd
N TEOCOPLOYY] XOL N OAANXYY] ELVOL TTAEOTNENOLUN XoL YLow oVTO pTtopel prebodixd vou
OTOYEVEL OE QTN N EXTIALBEVLON KOL 1 ETMULUOPPWOY] TWY EXTTOLIEVLTLXWY. OL SLOTTLOTWOELS
™G ox€omg, LEALoTO TNG NALXXiaG UE TLG TTOLdAYWYLXES ETTLAOYEG, LTTOPEl vo SonbnoeL
OTOV OYEJLOGUO X0 GTOYEVD TNG ETULUOPPWONG.

Ov tpoxAnoeLg evég x6GoL TTOL AAANGLEL PaYSOLo, GEY OLPNVEL OOLAPOPOVS TOVG
BeoAdYoLG-EXTTOULIEVTIXOVG XOL TO ATTOTEAECUATA TNG TTAPOVOOS EPELVOG ETTAANOEDLOLY
v Otdbeon Twv OcoAdYWY Vo GLYYEOVLOTOVY UE TLG OTTALTNOELS TNG OVYYQ0VNG
[Mowdorywyixnng xabwg xo TLg TEOTEPULOTNTES TNG KOLYWVING, 0POD 0POLYXPALOVTOL
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OAOL TOL UNYVLLOTOL XOL TLG AVEYXES TTOL TTPOPBGAAOLY YOPW TOLG %ot EVOPULOVILOVTOL UE
TLG Véeg ovvbnxec.

H ovppetoyn Ocordywy os gpevvntinég mpoomabeieg xatadetxvdel xot Ty €E036
TOUG OTTO TNY EXTIOUIEVTLXY] TOUG LOVOYLXOTNTO XOL TOV QUTOTIEPLOPLOUO TTOV XVPLOPYOVOE
moMdTtepa. H xaAAEpyelar TG OLVEPYOOLOG EXTTALIEVTIXWY, AVOVEWVEL TO OYESLOOULO
VEWY TTPOXANCEWY KoL 00MYEL OTASLOXA OTYY DAOTIOINOY VEWY EXTTALIEVTLXWY EPEVVOV.
MeArovTixd, véoL epevynTég Ba pmopoboay var SLEVEQYNOOLY Lo TTOLOTLXY EPELVAL,
UE O%OTTO Vo LEAETNOOVY ETTOYWYLXA OL TTPOOWTILXEG TETTOLONoELS ot aTtOPeLS TwY
ev evepyeto BEOAGYWY OYETIXG UE TG AVTLANYPELS TOUG YL TOV POAO TOLG GTO OYOAEiO
(Mertens, 2005, oo. 275-290).

H @pdon «n épevva dev tedetver Ttoté» (Altrichter, Posch, & Somekh, 2001, o. 226)
emPBeBotdveL TNV avdyxy SLedPLYOYG UE TTOLOTLXA OESOUEVO TTOPEAANAC LE TOL TTOGOTLXAL.
Eivor amapaitymn n Stepedvnon tng vonuatoddtnons twy 6pwy Y. Bpnoxstohoyixd
wéOnuoL, aAAG %o GAAWY avTANPEWY Twv BE0AdYWY YLa TO eTTdyYEALE ToLS. Oa Mty
xoNnowun n emavoAndn, emiong g €pevvog o emOUeYT dexaeTiar, Yo vo emifefotwbody
TOL CUUTIEQACULOTA TNG.
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H EAévn Kopvapdxyn yevwninxe xat peydiwoe otnv Abnva. Elvar mtoyltodyog Tov
Tunuoatog Ocoroyiog Tng Ocoroyixng ZyxoAng xat Tov Tunuoatog GLAoAroyiog Tng
DdLroco@LxNg XyoAng tov EKITA, xot xdtoxog Metamtuytoxod ALTAGUOTOS 0Ty
Ewixevon «Emotipeg g Aywyhc xow Opnoxevtixi Exraidevon» (EKITA). Yrnpetel
oto 1o T'EA Tlamayouv xow €xer mapoaxorovhnoet mAnbog oeptvapiny oyetind pe v
[Mowdoywytxn xot ™ didoxtinn pebodoroyio téoo tov MTO 600 xaL ELAOAOYLXWY
OVTLXELLEVWY. ZUPUETEYEL oTo [Tpdypoppa Tatdoywyiung xow Adoxtixng Entdpxetog
xot [Mpaxtiung-Adoxtixng Aoxnong péow Mevtopeiag Tov Tunuatog Ocoroyiog g
Ocoroyinfg yxohvic Tov EKIIA, wg Mévtopog (amd to 2015-cvjpepa).
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«Iepamootorn xo OpH630EN ExxAncio»: To cuvédpLo
e AreBvoig Opb6d0Enc Ocoroyinric Evworne (I0TA)
otov Boro (12-15/01/2023)

Nixog TorpéfBelog,
Ap. Oeoroyiog

“Mission and the Orthodox Church”: International
Orthodox Theological Association (IOTA) conference in

Volos (12-15/01/2023)

Nikos Tsirevelos,
Dr of Theology

Ztny oA Tov BéAov mpaypatomorninxe to 2° Meydho Zvvédplo tng Atebvoig
0p0630Eng Ocoroyinrc Evworng (I0TA) amd tig 12 éwg tig 14 Iavovapiov. To Bootxd
Bepo Nray «lepamootory] xar OpH630EN ExxAnoiax». To cuvédpLo @LAoEevibnxe amd
™y Axadnpio Ocoroyixwdy Lmovdwy Bérov xar v lepd Mntpdmoin Anuntetadog
xot AApvpod.

MISSION
AND THE ORTHODOX CHURCH.

T Secoxp [OTA Coxrepsce

q-
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110 «IEPAIIOXTOAH KAI OPOOAOEH EKKAHXIA »

Y10 ovvédpLo ovppetelyoy 400 oLUUETEXOVTEG/OLUUETEXOVOES Ot 45 YWEES Xow
mopovotdotnxay 350 axadnuoaixnég cpyaocies, oL omoieg avapépbnuay os olyypova
nmpota Tov avtipetwnilet  0p0630En ExxAnoia, o Xptotiaviopds aAAd xot o
TAavTNG. Extég amd 1o Boowxd Hépa mov avapépetar atny Opbddokn paptupia, Eytvay
OLBPOPES CLYESPLEG OYETIXA LE TNV XOLVwyLXY] Staxovio xot To Nbog g OpbHddokrng
ExxAnotoc, To SLAAOYO UE TLG ETMLOTNUEG, TLG GLYETELEG TOU XOPWYOLOD, TOV TTOAEUO
oty Ovxpavia, ™y TopavTixy péptpwve g ExxAnolog xabdg xor Tl mpoomdbeteg
Yot ELOYYEALOUOS TwY e0VY xat emovevoryYEAOUS Twy OpBod6Ewy (Yia To cLVESELO
xo TG Depotinég Tov popeite va to deite https://iota-web.org/ ).

Eidixéc ovvedpleg apiepdbnray xar otn Bpnoxevtinn exmaldevon xol XELOTLOVLXY
xatMom. OpLopéveg eLoNYNOELG SLEPEDYNOAY TLG TTOALTLXES, XOLVWVLXES XOL TTOALTLOTLXEG
otaotdoelg g ovYYXeovns Opbddokne exmaidevong oto dnudcio oyoAelo, v
TLOPOVOLACTNUAY XOL OYETLXEG EQPEVVES YLO TN CLUUETOYN TwWY LobnTdv/mabntoLwy oto
MéOnuo twv Opnoxevtixy oto Adxelo. Mo guvedpion aQLepOnxe GTNY LEPATTOGTOALXY

xoTNYNON xoHWS XKoL OTLS TTPOXANOELS TTOL AVTLUETWTILLEL 1) EXTIALOELOY LEQATTOGTOAWY,
ov3pWY oL YOvoxwy, Tov o StddEoLY T YNYEVN OTEAEYN OE CEULVAPLO OTLG
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LEQUTTOGTOALXES ExxANoles. e AN cuvedpio amoTuTtdnxoy oL TEORANUOTIoUOL YL
™ obyypovn Opb630EN exmaidevon oe un yototiavixa meptBairovta. [lto cuyxexpLpéve,
ovadeiyinxe n ovdyxn yioo Bropotixn pabnoy, SLUTOATLIOULXY] TTPOGEYYLOY AAAG o
eTxovwvion pe pobntéc/pabnroleg pe petavaoteuTind xot TEooELYLXO LTTORabpo,
EVEK) TTAPOVLOLAOTNAE O OLXOVILEVLXOG xaL dLabpnoxeLoxds SLAAOYOS WG ULOL AAAY LOPOT
poptuplog péoa amd Ty exmaidevon. EEGAAOL xoTorypd@nxoy oL TPOOTTTIXES TNG
eEXTTAL{OELONG GTOV OXASNULOLXO YWDPEO.

To ouvédpto g IOTA mpdopepe Ty gLXOLPLA YLOL AVTAUAAXYT] LOEWY XOL YOVLUTN
OAMNAETTLOPOOY PETOUED TWV CLUUETEXOVTWV/CGUUUETEXOVOWY. ZVYYEPOVWG Pavepwinxe
0 TTAOVPOALGTLXOG KoL OLXOLUEVIXOG YapoxTNoos ™S 0p0630En g ExxAnciog xou
oL SUYOULXEG TNG LOPTLPLOG TNG OTOV GUYYPOVO TAYXOGULOTIOLNUEVO XOL OLOOXWG
RETOBaANGUEVO x6op0 (BA. To Aeitio THToOL ad Ty Axadnuio OcoroYin®y ZToLdWY
BéAov https://www.acadimia.org/nea-anakoinoseis/deltia-typou/1077-iota-2 ).

To ovvEdpLo oAoxAnpwbnxe ™y Kuptaxn 15 Iavovapiov 2023 otov Boro pe
ToAvopytepatixn el Asttovpylar xow TEOOKVYNUO OTOL LOVOGTHPLO TWY MeTe®pwy.
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130 Atebvéc ZuveEdpLo yiow T Oproxeio
xo Ty [vevpatixdtnta oty Kowvwvio
[Ab7var, 20-22 Tovviov 2023]

Nolip - Hodvroc Noldp Osordyoc, Yrodrproc Atddxtopoc Nedte xo ZOYYO0V
e S Y YOS neLog pog ong YXOOVTS
EAAnvixng lotopiog

Thirteenth International Conference on Religion &
Spirituality in Society [Athens, 20-22 June 2023]

Nazir Paul Nazar Theologian, PhD Candidate in Modern and Contemporary Greek History

To erionuo banner Tov XYvvedpiov

Me peydin emituyio Tpoypotomombnxe, ard tig 20 €wg Tig 22 Tovviov 2023, to 13°
Aebvéc Xvvédpro yia Ty Opnoxeior xouw tqyv Ilvevpatixotnro otny Kowwvioe (Thirteenth
International Conference on Religion & Spirituality in Society), To omoto Stopyovdnxe amd
70 Religion in Society Research Network xot to [Towdaywyixd Epyaotipto Opnoxevtinig
Exmaidevong tov Tunuotog Osoroyiog tov Ebvixod xow KamodiatpLtoxod Iavemtotuiov
ABnvidv. To Bépa Ttov peTvod Tovedpiov tay «H Opnoxeio oty Anudoto Xpaipa:
Aro ta Apyoior Xpovia oty Meta-Newtepweij Emoyy» (Religion in the Public Sphere:
From the Ancient Years to the Post-Modern Era), evéd wg x0pLog wpog SteEorywyrig Tou
eTAE Onxe N Ocoroyixy) XxoAn Tov [avemionuiov Abnvwy, pe Tavtdypovn duvatdtnTo
ek amootdoews Topaxolodinorng, Léow dLadLkTHOoL.

H teAety) évapkng tou Zvvedpiov éaafe ywpo otig 20 IovAlov oto ApgpLbéatpo
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«AMxng Apyvptddng» tou Iavemiotnuiov ABnvwy, pe Toug xabLepwPévoug XonEETLGLOVG.
[Mio avorvTind, yorpetiopnobs amndbuvvay ex pépovg tou Iavenmiotnuiov AOnvwy o
[Tpdtavng MeAétiog-Abavaaotog AnudéTovAog, ex pépovg Tng Bcoroyixng ZxoAMg O
Koounropag Xpnotog Kapaytdvwng kot ex pépovg touv IHodaywytxod Epyaotnpiov
Opnoxevtiung Exmaidevong tov Tunuotog Ocoroyiog o drevbuvtig Tov, AVvamAnewg
Kobnyntig Maptog Kovxovvapoag-Aloryxng. EmTimAéoy, eloaywYtxég OpLALEG OYETIXA UE
™ Bepotinn xow Tig epyaoieg Tov Lvvedplov amndbuvay o emixe@oAng Tov Religion in
Society Research Network xat Koabnyntig oto Kévtpo Bulavtiveyy, NeoeAAnvixwy xo
Kumptoxwy Zmovdwy tou [lavemotnuiov g N'oavada, Ap. Luis G. Roger-Castillo,
xabdg xar o Ap. Phillip Kalantzis-Cope, wg emXEQOANG XOLVWVLXOS ETLOTALOVAS TOV
Common Ground Research Networks, evig opyoviopod-opmpéAa Tov TeptAopBdver xot
70 Religion in Society Research Network. H teAet] évopEng éxAetoe pe v mopdbeon
deklwong oto ovayté Tov xevTELxod xTNEtlov tov Ilavemiotnuiov AOnVvY, eved TELY
omd Ty eTioNUY] EvopEy Tov Zuvedplov oL oOVESPOL Elyoy TNV gvxotplor var Egvorynody
oto Movoeio tng Axpdmoirg.

Amo v Eevaynon oto xdaowxd uvnueior g A0pvoc

Ot gpyaotiec Tov Zvvedpiov Eexivnoay otig 21 Iovviov GToLG YWEOLS NG BcoAoYLXNG
2xoMg AOnvddy, pe xevtpixd optAnt) tov Kabnyntn g ZxoAng Ouxovoutxwy xol
HoArtixy Emtotnuedy tov Aovdivou (LSE) Jeremy Walters xow 0épo « Meto-xoopixéc
Hpoowptvétnteg xor n LOYxpovon Twy MeAdvtwv» (Postsecular Temporalities and
the Clash of Futures). AxohobOnoay TtpeLg etoorywytxol xOxAoL culATnong He TG eENg
Bepatixéc: o. H Mokt twy Opnoxetdy (The Politics of Religion)d B. H ®pnoxeio ot
Anpdoto Zpoaipo: Ao to Apyaio Xpovio oty Meto-Newtepini Emoyy (Religion in the
Public Sphere: From the Ancient Years to the Post-Modern Era) xow y. @pnoxevtixég
Opotdtreg xan Avapopés (Religious Commonalities and Differences), otoug omoioug ot
oUVESPOL LOLPACTNXUOY TLG ATTOPELG XOL TLG EUTIELPLEG TOUG OYETLXA E TNV TTOEOLOLO KO
NV ETTLPPEOT TOL HEPNOREVTLXOD GTOLYELOL GTO EXAOTOTE XOLVWYLXO TTARLOLO. XT1 CLVEYELX,
To ZLVESPLO TIEPOTE GTN PAOT TWY TOVTOYPOYWY ELONYNOEWY, LE ETTTE TTEWLYOVS KOl
ETTA LEONUEPLOYOVG XOXAOLG. Ot gpyooieg Tng NUEPAS OAOXANPW Oy e TN dedTeEPY
XEVTOLXY — €E a0oTAOEWS — OULAle arrtd Tov Kolmynt touv Havemotyuiov tov ®dpvtop
Aprototér MMamavixordov xar Bepa «IloAtinn Kowwvio: O KatdAAniog Porog tng
ExxAnoiog oe proe Anpoxpotind Anpdoro Zeaipo» (Political Communion: The Proper
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Role of the Church in a Democratic Public). H nuépa éxAeioe pe Egvdynon oto. xAootxd
pvnueia g Abvvog améd tov Kabnynt) tov Tunuoatog Kotvwvixng Ocoroyiog xot
Bpnoxeltoroyiog LwtnpLto Asomdtn o Ty Topdbeon delmvov O YVWOTH EGTLATOOLO
TAnotoy g AxpdmoAng.

ZTYRLOTUTIO aTtd TNV TIPWTY NUEPOL TWY EQYOLWY TOL ZLYVEJPLOV

H tpitn xow terevtaio nuépo Tov Lovedpiov AVOLEE UE TNV XEVTELXN OULAL. TOL
Kabnynt tou Havemotnuiov tov EdwpwPodpyouv Gert Biesta, o omoiog piinos pe
Oua «H Opnoxevtixn Exmaidevon oty Kowwvia g [lapdpunong: Lyxetxd pe v
Avéynn yro YépBoon» (Religious Education in the Impulse Society: On the Need for
Transcendence). AxoAoOONoaY ETTTA TEWLYOL TOLTOYPOVOL XOXAOL ELONYNOEWY, EVH OTN
ouvéyeta ENaPoy Yo Brwpartind epyaothipta xon ouvedpicg opioag (poster sessions),
UE TO XVLPLWG PLEPOG TOL XLLVESPLOL VoL OAOXANPWVETOL UE EEL OTTOYEVULOTLVOVG XUXAOLG
TOVTOYPOVWY eLonyoewy. Ot epyaaies Tov Zvvedpiov €xAstoay Ue Ty amovouy BpoBeiwy
o€ avepyOpeva péAN g axadnuoixng xowdtntag (Emerging Scholar Awards) amé v
EMGda xow 10 eEwtepind, eved YLor TO €E amoOTATEWS X0V TO LVVESELO EANEE UE Evay
SLadxtuoxd xOxA0 cv{NTNoTNG, Tov omolo cuvtévioe o [lpdedpog Tov Common Ground
Research Networks, KaOnyntig William Cope.

EEioov evdiaépov pe Tig i {domg oLVESPLEG NTAY XL TO JLASLXTLOXO TTOOYQOULLOL
Tov Xvvedpiov. H apyn éytve atig 19 lovviov — pio nuépa moLy Ty emtionuyn EvapEn tov
2uvedplov — pe éva dLadxtuaxd xouAwoodpLopa amtd Tovg vrevbuvovg Tov Common
Ground Research Networks, Kabnynty William Cope xow Tamsyn Gilbert, To omoto
oxoloVbnoe pion ouvedpio eEoLxelwoNg e TNY NAEXTEOYLXY TAXTPOPUO TOL LVLVESLOU.
H nuépa éxAcioe pe éva online {wvtavd spyaotipto amd tov Entixovpo Kabnynt tov
[Mavemiotuiov g Bootwvng Paul Thayer o Oépo tny mvevpatindnra Twy mondley
%ot ™ oLUBOAN TNg atn Stayelpton Tov TEVHoLS. To SLadixTvoxd OXENOSG THPEUELVE
evePYd xobOAN TN SL&pxeL TOL ZVVEJPLOL, UE TAPAAANAEG ooy POVES CLVEDPLEG,
BLpALOTTOPOLOLACELS XOL OULALEG.

TéAog, aEllel vo onpetwdel 6TL, TAPAANAX HE TLG aYYAOQwVeS ouvedpleg, EAafoy
YWPEO X0l CLYESPLEG TTNY LOTTOVLXY] YAWOOX, EQOCOY oL cuvepYaLouevol ue to Religion in
Society Research Network ¢opeic ivair, oty TAstoPn@ior TOLG, LOTTOVLXE TTAVETLOTHUL.
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Yooy uetd TV xevtowa ouwdioc Tov Gert Biesta

Amotipvtog 1o ZuvédpLo 0To oOVOAS Tov, UTopel vor btootnElybel 6Tl amotéAcoe
YEYOVOG LOLAUTEPYNG ONULATLOG, OTTO TIOAEG aTtdeLS xa L3Lwe Goov oupopd T dLebvi TPoBoAn
Tou [Tavemotuiov ABnvdv xow g Ocoroyixng ZxoAre. Mo TPyt opd €3 xo dexaeTies,
OTOVG YWEOLS NG Bcoroyinrg Ly0ANG cLYXEVTEWONXaY axadnuoixol, xabnynTés xot
(POLTNTES OTTO OACL TOL LY XOL TCAGLTY TNG YNNG, EXTIPOOWTIOVTOG OLOPOPETIXES XOLVWVLXEG,
TIOALTLOULXES xoL HONOoYEVTIXEG TTOPABOTELS, EVL TOLTOYPOVO TOLG B00MXE N evxonplor vou
gpbovy oe ey pe TV TAOVGLOL TTOALTLOTLXY] XANPOVOULA TNG XWENS Log. Evdetxtind,
070 ZLVESPLO oupueTelaY TepiTov 120 obvedpol dia {worng xow 50 €& amootdoewd,
EXTIPOCWTIMVTOG TIAVETILOTAULO XOL OQYOVLOUOVS amtd TLg eENG Ywpees: BEAyLo, M'oAAia,
Feppowvia, Aavia, EAGSa, Hvwpévo Baoieto, HITA, Ivdia, Ivdovnoia, lpAavdic, lomtavie,
loponA, Kovada, Katdp, Kive, Koropfio, Kovfért, Maxdo, Maioroio, Mekixd, Moovudp,
Nuynmpta, NopPnyta, Notiow Appuxt, Ovyyopia, Ovyxdvte, Iloawvia, [loptoyorio, XAoBevia,
Youndia, ToiBay, Toeyia, Ouhimtriveg xow Xovyx Kovyx. To yeyovig avtd, amd pdvo tov,
opxel yia vou Oewpnbel 1o ZuvédpLo wg 0pdoMUo YLow Tar EAAILXE BeohoYixd SpwUEVOL.

"Evog emimAéoy mopdryovtog ov cuvEPRaAe oty eTtLTUYLO TOL XVVEDPLOV, NTOW 7 [dLo
7 dopn Tov, N omota Baciotnne ot PLrocopio Tov Common Ground Research Networks.
"Exovtog wg Baoxn Tou amooToAn T dnutovpyio YneLaxwy xowotitwy pnabnong, to
Common Ground Research Networks, uéow twy empépovg Sixtdwy Tov, dTtwg To Religion
in Society Research Network, dtopyovever etnotwg évay peydro optbud ouvedplwy, tor omoio
BowotCovtor oty SLopxy] SLASPOCY] TWV CLUUETEXOVTWY XOL GTNY XOUAAEQYELX TOL PNPLOXOD
TouG Yooppatiopol. ‘Etat, yia to XuvédpLo tng Abnvoag dnutovpymbnxe n avtiotouyn
OLOSLXTLOXT] TEAATPOPUAL, LECL TNG OTTOLOG OL GOVESPOL EVIUEQWVOVTOY OE TTOXYUOTIXO XOOVO
YLOL TOLG YWPEOVG, TLG DEUATIXES, TLG ELONYNOELS X0 TLG EVOEXOUEVES OAAXYES GTO TTOOYQOULLOL
TOL XVVEJPLOV, eV dLoyeLPloVTOY %o TN LX) TOUG GUUUETOYY, OTTO TNV EYYPOPT] XOL TNV
TIANPWUY] LEYOL TNY ATTOGTOAY] TWV TEPLANPEWY %0l TO OVERAUOUX TTOAUECWY OYETLXE UE TNV
€LoMYNon Tous. Me awTdY TOV TPOTTO, 1] CUUUETOYN OTO ZVVESQLO JEY €YLVE ATTAG TILO EOXOAY
X0 TTROXTLXY]), AAGL XL TTLO 0LGLWANG, EQPHoOY xabévag xon xabepion amd Tovg oHYESPOLG
NTOY «VTTOYPEWUEVOS» VO CUUUETEXEL EVEQYQ OTO TNV 0XT] LEXOL TO TEAOG. 2TOV TOUEN
NG 0PYAVWONG, ONUOVTIXO PONO ETTOLEE %o M OUEOO TWY CLYTOVLOTHY, ATTOTEAOVUEVY] OTTO
UETOTTTUYLOXOVG XL OLOAXTOPLXOVS POLTNTES Ttd TNV EAAGD o ot To eEwTEELXO, OL OTTol0L
OLVEBOAAOLY GTNY OUOAY] POY] XOL UETABOOYN TWY CLYEDPLKY, EVE LTNEYE KoL xabnuepLyn
TEWLYY EVNUEPWOT YLt TNV €EENEN TWV €pYOL®Y TOoL ZLvedpiov.
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Ye xamoto SidAeluuct avaueoa ot CLVESQIES

Enuovtixn vTNEEE M oLUBOAN Tov Xvvedpiov xot oc eTLoTHULOVIXO eTtimtedo. H
duvoutxn emtlotpopn tng Bpnoxeiog otoy dnudcto yweo, tWaitepa TRV TEAELTALO
25etia, oe oLYSLAGPS LE TNY AVOSO TOL POYTAUEVTOALGLOD TTOLYXOOWLIWG XOL TLG OAOEVOL
UETOAARGTOUEVES CUVDHETELS TWY XOLVWVLWY, EEQLTIOG TWY avOPOTLYWY UETAXLYNOEWY,
xatéotnoay o BEua Tov PeTLVOD XuveSPlov Oyt LOVO EVILOPEPOY, OAAL oL EECLPETLXA
eTixolpo. Le VT LTTOPOLY v TPoaTehovy %ot GAAa QAEYOVTO {NTROTa, OTTIWS OL
DPNOXEVTIXES TTPOEATAOELG TWY TOAEULKWY OLYXPOVOEWY AVE TOV XOGUO, OANG %ot
7 «OLYOULALOL» TwY Bpnoxelwy pe T dtapopetixdtnta oe x40e popE”n g (eOvixy,
@UAETLRY, BpmoxevTinn, oeEovokixn). Try evPVTTA TOL ZvVedpiov ard dmodn Bepdtwy
POVEPWVYEL 1 TOLXIALX TWVY ELOMNYNOEWY, OL OTTOLEG XEALYP Y Evar ELPV PACU, ATTO
™ @LAoco@Lxy Hewpnon BENOAELTIXWY TEAXTIXWY XL TNV ELEMVLXY] CUVOTTOPEN TwWY
Opnoxeldy pé€ypL TG OUYYPOVEG TTPOXANCELS TTOL OVOOVOVTAL TG YEYOVOTH, OTTWG O
TOAep0g oty Ouxpavia, N Suvoutxy dvodog tng LGBTQ+ xowvdtnrog xot 1 LAty YLwdng
OVATITUEN TNG TEXYNTNG YOMULOoLYNG. MAALaTa, To evdtapépoy touv Zuvedptov evioydinxe
OO TOY XOGUOTIOALTLXO YOPAX TP TOL, EPHCOV TO TTHPATAVL Dépota eEetdotnnay aTo
TAG{GLO SLAPOPETIXWY EOVIXWY, BPNOAEVLTIXWDY, TTOALTLXWY XOL XOLYWYLXKDY TAPASOTEWV.

KAeivovtog, a&ilel va Yivel avoupopa xon GTLG TTPOOTITLXES TTOV OVOLYOVTOL LETA
™ deEaywyy tov Xvvedpiov. [TAoy, To Ebvixd xow Kamodiotproxd Iavemiotiuto
ABnvody amotedel ovvepyalduevo @opéa tou Religion in Society Research Network, ue
T LEANOYTLXAL OYESLO var xorTevbbvovTot Oyt Lovo a1y SteEaywym ovvedplwy, aAAd xoL
oc eLPVTEPES SPATELS, OTIWS 1N SLOPYAVWGY] SLASLXTUOXGY CEULYOPLWY XOL EQYUOTNELWY,
%xo0G xoL N OO ®OLVOD GUYYPOUPY KoL EXDOCY] TYETLXOD EXTTOLIEVTLXOD XOUL OXOONUALXOV
LAxOV. EmimAdoy, pe ™y oAoxANpwaon touv Zvvedpiov otnv Ab7va, To cvvedpLaxd
«EoTEPROL» avavewbnxe yLow Tov emlpevo Mo (23-24 Matov), omtdte ko Oar SteEoyOel
70 14° AieOvég Yuveédpto yior T Opnoxelor xau v Ivevuatixotnro otny Kowwvia ot
Moadpitn tng lomtawvioc, pe 0épo «Tomor, Kivnon, Xoovos: Ot Opnoxeies o Axvnolo
xou oe Kivnon» (Spaces, Movement, Time: Religions at Rest and in Movement), 6T0 omolo
70 [lavemiotiuio AOnvoy xatl 1 Ocoroyixr] oA avapévetol vor dHooLY SLYRULXA TO
«Top®OY». To xoaAdTEPQL, ETOUEVWLCS, BploxovTal UTPooTd!
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S ISNADIR

A6 T 24 €wg Tig 27 Avyodotov TpoypotoTotinxe to 15° LuvédpLo Tov European
Forum for Teachers of Religious Education (EFTRE) otn Pouy, pe 0épo I'épupeg
Tavew ano topayusvo vepa: H Opnoxevtiny Exnaldevon oe uetafaliousvovs
xoupoVs (Bridges over troubled waters: RE in changing times). IlpGxerton yiow T0o TWTO
OLVEDQPLO petd amd téaoepa ypovio. (AovBAivo, Abyovatog 2019), ool pecordfPnoe 1
movdnuia tov COVID-19, aAAG xow ploe ogtpd ortd eELOOL ONUAVTIXE YEYOVOTA, OTTWG
N Gvod0g Tov eOVIXLOUOD TTAVELPWTOIXA xoL 0 TOAepog oty Ovxpavia. Xe awTd TO
mAaioto, Booixdg oxomog Tov LLYeSPLov, CVUPWYN UE TOVS SLOPYUYWTES, NTOY TO
g M Opnoxevtiny Exmaidevon pmopel vor TpoooprooTel oTLlg véeg ouvinxeg, oA
X0l VO OUUPBAAEL EUTTOOXTA OTYY OVTLUETWTLOY TWY OVASVOUEYWY TEOXANoEWY. To
2VVESPLo QLAOEEVTinxe aToug Ywpoug Tov Link Campus University, eved — dmtwg eibioton
oe xébe ovvédpLo Tov EFTRE — wg @opéacg ouvdiopydvwong emtAéyxbnxe n eyywola
ETOYYEALOTLXY] EVWOT EXTTOLIEVTIXWDY TN Opnoxevtixng Exmaidevong, SNADIR tng
QLAOEEVOVOOG X WPOG.
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To 2vvédpLo dvolEe to peonuépt g 24™ AvyodoToL UE TLG EYYPOQPES TWY
OUPLUETEYOVTWY XOL TNV EXPWVNOT XOLPETLOUWY OO TN TTEOowELYY TPoedpo Tov EFTRE
Sonjia Danner xot tov yevixd yoappoatéo Tov SNADIR Orazio Ruscica. H evopxtrpto
outAlo €ytve amd ) BpoaPBevuévn pe 1o Global Teacher Award 2022 exmoawdsvtind
Maria Raspatelli pe 0épa «I'épupeg mévw amd tapayuéva vepd: Boioxdpaote o pLo
uetoBarrdpevy emoyr)» (Bridges over troubled waters: We are in a changing time) xou
ot oLVEYELXL axxoAoVBNoE 0 avamAnpwtig oyt Tov Ilavemiotnuiov tng [lddoPo
Andrea Porcarelli, o omotog piAnoe yio v eEgAEn g Opnoxevtinyg Exmaidevorng otny
ItoAia, oe eLoynon vmd Tov TiTAO «AddoxovTag ™ Bpnoxeio avapeon o YEQLEEG
xot telyn — H eEéMEn g Sidaoxaiiog g KaboAunrg exmtaidsvong oty ItoAion
(Teaching religion between bridges and walls — The evolution of teaching of Catholic
education in Italy). O x0xAog Twv OLALY 0AOXANEWONKE pe T Stadiktuoxi Ttopéufoon
g Stevbdvovoag ovpBodiov tov Culham St. Gabriel’s Trust, Dr. Kathryn Wright, 7
omoio torrobetninuxe pe BEpa «Ovtag Yépupeg: TAonywvTag oTov TEPITAOXO OO0 TNG
Opnoxevtinig Exraidevong» (Being Bridges: Navigating the complex world of Religious
Education). H mpwt nuépo tou Tuvedpiov éxhetoe pe v mapdbeon avenionuov
delmvouv oto eottatédpto Tov Link Campus University.

Armom and tovs vralprovs ydpovs tov Link Campus University
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H debtepn nuépa touv Zuvedptov dpytoe pe pio opodinn Topovoiaon omd Tig Bianca
Kappelhoff (Comenius-Institut, I'eppavia), Dr. Eszter Kodascy-Simon (Evangelical-
Lutheran Theological University in Budapest, Ovyyoapio), Dr. Sandra Cullen (Dublin
City University, Irish Centre for Religious Education, IpAav3ia), Dr. Sonja Danner
(KPH Wien/Krems, Avotpio) xow Dr. Tania ap Sién (St. Giles” Centre and Bishop
Grosseteste University, OuaAio), oyetixd pe ty enidpoon tng movdnuiog atov Tp4To
dtdaoxoiiog Twy OpnoxevTix®y, LT Tov TiTAo «*“0 Covid pe éxave va oxeETy...” Tu
éyel mporypotixd onuaoio otn OE» (“Covid made me think about...” What really matters
in RE). Axoholfnoe 0 Ttpihytog xOxA0G pYoTNELWY %0 0T GLVEYELXL GUVANDE 1 YEVLXY|
ovvéievon tov EFTRE, otn didpxeta tng omolag avoxotvsnxoy oL exmpdcwTol Twy
XOEWV-UEADY 0T0 *xeVTPLX6 ovpfBovAto Tov EFTRE. Amé v mAevpd g EAAGSag, wg
VEog exmpdowmog emiAéxOnxe o Ayyehog BaAhavétog, eved o Maptog Kovxovvapos-
Aréynng mopéuetve ot B€omn tov péAovg Tov exteAeotinod ovpufovAiiov Tov EFTRE.
EmimAéov, N ouvéevon emixdpwaoe ™y exAoyy tov xolbnynt touv [avemiotnuiov tng
Bé6vvng Bert Roebben ot 6éom tov mpoédpouv tov EFTRE. H nuépa éxieioe pe opadixég
emoxédelg oe BpnoxevTind Tomdonuo g Pwung: ot MeydAn Zvvaywyn xol Ty
EBpainy ZTuvowxio, oto MMpoteotovtxnd (Mn-Kaboixd) Kotpntipro, otic Kartaxdpfec
Tou Ayilov Zefaotiavol, oto Meydro Tépevog xar to lohauixd IoAtttotind Kévtpo,
%ol 0T ZoAAoYY Opnoxevtinng Téxvng Tov Batixavod.

H xevrowy alBovoa tov Xvyedpiov
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H tpiltn nuépa touv Xvvedplov Eexivnoe e xevTELd OULANTY TOV GUYEPYETY TOU
Zvpupoviiov tng Evpddmng xar tov Evpwraixod Kévtpov Wergeland, Ap. Ayysio
BoAAtavato xow 0épor «H Opnoxevtinn Exmaidevon wg mapdyovtog g SNLoXQoTIXNG
oyoAxrg {whg» (Religious Education as a factor of democratic school life), eveéy ot
oLVEYELX axoAoVONoE 0 deVTEPOG KOXAOG EpYUTTNELWY. META TO peonuepLovd YEDUA,
ot oVvedpot emttoxépinxay to Inoovitind Kévtpo g Poung xow n nuépa éxAcioe pe
v mopdbeon emtionuov deimvov ooy TEOoaALo XwWEo tou Link Campus University.

To mpoavAto tov Link Campus University

H teAevtaia pépa touv Zvvedplov meptAduBove dVo xOxAovg epyYaoTNELWY,
TIUPEYOVTAG TTV ELXALPLO. GTOVG CUUILETEXOVTES VO TTAPAXOAOLONCOLY boO EPYRTTNEL
dev undpeoay TLg TPONYoLUEVES NUEPES. To 2LuvédpLo éxctoe pe pnioe GLVOALXY aoTiunom
00wV EAaPoy YDEO GTN SLEPXELO TWY TECOAPWY NILEPWY XOL TO POVTEROD avavewbnxe
Ytoe Tov Abyovato tov 2025 ot Bovdaméat, 6mov Oa SieEoybel To emdpevo auvédpro.

[Siaitepn avaopd aEilel vo YiveL oToL EQYOTTNOLR, TOL OTTOLOL ATTOTEAETOLY XL TO
UEYOADTEPO XOUUATL TOU LUVEJPLOV. LUVOALXE TTAPOLGLACTNUOY EVVER EQYATTNOLO OE
T€00EPLS XUXAOVS. ‘OTTWG PUIVETOL TN PWTOYPOPLO TOL TEOYPAUULATOS, TTOPUXATW,
xabe epyaotpLto — pe eEailpeon dV0 — TaPOLALATTNXAY ATtd SVO POPES, WOTE VA
OteuxoALYOOVY oL GLUUETEYOVTES OTNY £TLAOYY] TOLG. Ot Bepatixég Tovg xdALPaY Eva
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gLEL Ao CTNUaTwY, oo ) B€on g Bpnoxsvtinig Exmtaidsvong oe Siapopeg wpeg
(Teppavio, Aovia) %ot To LEANOY TNG 0TO PETABOAAOUEVO EVPWTAIXG CLYXELUEVO UéYpL
eLOXEG OLOANTIXES TTPOOEYYLOELS XAl PLAOGOPLXOVS TTPOBANUATLOUOVE OYETIXE UE TNV
oElon TG TEYYNG xoL TN XENOLUOTNTO TG MOLXng 0T SdaoxaAion Twv OpnoxeuTinwy. Xapn
oe ot ™ DepoTinn TOLXLALY, OL CLUUETEYOVTES ELYOY TNV evXALPio Vo evnepwhovy
«OTTO TPWTO XEPL» Yo TLG EEEALEELS aTOY YWEO TNg OpnoxevTixng Exmaidevong Siebvic,
OAAG xOlL VOU EUTTVELCTOVY OTTO TV SOVAELA TWY GUVUSGEAPWY TOVG, TALPYOVTOG LOEEG
Ytor TOo 36 TOLG EPYO.
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To mpdyopauua Tov Xvvedoiov

‘Ooov apopd ™y TOLOTLXT ATTOTIUNOY TOL XLVEJPLOL, UTToEEL Vo LTTooTNELYDEL OTL
vTEEe DTy, Yo pLta oeLpd artd Adyoug. [lpwtoy, To YeEYOVOg OTL UETA amd TédoEpn
xeovior Tavdnuiog Begbnxay Eavéd amd xovtd dvbpwmol amd — oxeddy — xabe ywpo tng
Evpwmng ytoe voo oulntioovy oyxetixd e To HéANov tn¢g Opnoxevtixng Exmaidevorng,
OTTOTEAEL OTTO LOYO TOU TTOPAYOVTA ETLTUYLOG, EQPOTOY TO eVOLOPEQPOY YLow TN BEom o
TOV POAO TV OPNOKEVLTIXWY GTNY TTAEOVOA GLYXVELA TTUPOVOLACTNKE AVUVEWUEVO.
Acg onpetwbel 6Tl 0T0 SLATTNUX VAUETO GTO TTPONYOVUEVO GUVEDPLO XOL GE QVTO TNG
Poyung, extég amd v mavdnuio, pecsoAdfnoe n pwotxn etoBoin oty Ovxpavio, cAA&
%ol M vodog NG axpodelLdc xot Tov ebvixtopod oe oAOxANEN Ty Evpddmy, pe 6,1t
owTH oLVETTAYETOL YLow TN Opnoxevutiny Exmaidevon wg xateEoyny xweov cuvdvtnong
TWY OLOPOPETLXOTTWY.
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EmmAéoy, n (Sta 1 eumelplon TG GLUUETOYNG OTO LLVESOLO LTTNPEE «OALOTLXY]».
Kabe pépa dpyile «Oewpnmind», e TLg xeVTPLXES OpLAieS, epPabuve o TTLO «TTPOXTLXA »
Ormpoto, PEcW TWY EPYUOTNELWY KoL EXAELVE «PBLORATIXA », UE X&TOoLa ETTioxe)Y, OE
xwpovg Bponoxeutixod evdiapépovtoc. Iépa amd Ty xabopd mpoxtixy g akia, N
0pYAVWOY] TOL XVVESPLOL LE VTOY TOV TPOTIO XAL LE T1 CUYXEXQLUEVY] DOUY), ATTOTEAEDE
vrEeVBdULEN 6T 0 XWEOC g BpnoxeuTixic Exntaidevong dev (Bu émperne va) mepLopileton
oTNY av8ALoY BEWENTIXGOY INTNUaToY, ARG (Vo) apopd ot Lwvtavh epmetpio Twy
EXAOTOTE XOLVWVLWY XOL XOLYOTYTWY, UE OG0 TO SLVUTO TLO CUUTEQLANTTLXO TPOTTO.

KAeivovtog, n onuavtixdtepn mopoxoatadxn tov Zovedpiov dnAwvetol edyAwTTo
omtd Tov TTAO Tov: «['€PLPES TTAVWL AT TOPAYUEVOL VEQG». ZE ULor TTEPLODO TTOL OAEG
ot BePatdtnreg mEVw OTLG OTOLES Y TLOTNKE TO EVPWTALXO OLXOSOUNUA CLPLOPNTOLYTOL
ovoLyTé, amoteAel emitoxTixd xobnxov ot avbpwmol g exmaidevong xot LdLaitepa
600L aayoAoVYTOL ULE TV OLOoOXaALD LodNUaTwy TauToOTTOG, OTTWwS Tor OPNoXEVLTLXA,
vou Tloovy SLodAOLG SLIAGYOU %O ETILXOLVWVIOG VAUETH OTLG OLOPOPETIXES XL EVIOTE
ovtiheTinég Pwvéc. To ZuvEdpLo, pe Tig epyacieg Tov, dAAG xvpiwg péoo amd TNy
OVTAANOYY] OTTOPEWY, TTPOTATEWY XOL EXTTOLOEVTIXWY TTROXTLXWY, XLYNONXE ETUTUYWG
TTPOG TNV xoTteVBLYON TNG YEPVPWONS TWY YOOUATWY TTOL ATTUCYOAOVY TLG GUYYPOVES
EVPWTOIXES XOLVWYiEG. MEvel vau pavel xatd Tdoov, oL YEPLEES TTov Hor otxodouniody,
Oot avTtEEOLY GTOLG AVEUOLG XL ToL XOUOTOL TOL LEANOVTOG. Towg avTd amoTeAéoeL TO
Oépa evdg dAAoL cuvedplov...

Report of a conference
Avtomtoxpton amnd cuvEdPLO
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Tevix) weptypo”n Adaxtixod Xevopiov

TitAhog Atdoaxtixod Xevapiov: «O Ocdg pdg amoxaidntetor. Epeig, Tov
ovoryvwELLovPE; »

IF'vowotixd avtixsipevo Atdaxtixod Zevopiov: OpnoxevTixd
BaOuida - TaEn: B Avxeiov
Yroueta XxoAeiov s@oppoyng Atdoaxtixod Xevapiov: 'EA Bapng

Ocspotind wedlo/Oepotiny evotnto Atdaxtixod Xevapiov: OII1. Ocdg / 0.E.1.1.
Amoxaivdm

I'evixdg Enomdg Adoxtinod Levapiov:

No péper o emtapn Tor Tondia pe ™y Amoxahuvdm tov Ocod péoa amd mopadeiypota
g Aylog I'oopig, aAré xar obyyxpova, LSWUEVa xaTd xVELo AOYO péoo oTtd
TEOPANUATIXES XATAOTAOELG XL UE EVOY TPOTIO TTOL YO TTPOBYEL TNY XPLTLXY] TOUG

ox€Pm, va evhopplvel T dEXTIXOTNTA TOLG OTNY EVDEY] EUTTELPIO XOL YOU XOANLEPYEL TN
ONULOLEYLXOTNTA TOVG.

MMposdoxwpeva Malbnotaxd Amotedéopoto AtdoxTixod Xevopiov:
Ov pabntég/toLes:

e No avoyvwpilovy péoo amo TG oyeTLXES, BLBALXESG OAAG oL Oyt LOvov, SLNYNOELS
TOLE TPOTTOVS PE TOLG 0TTOLOVS 0 Bl amoxaAdTTETAL Péoa oty LoTopior (IvwoeLg)

* No dtepgvvoly dLaPopo THPASELYUOTH LETH OTtH T OTTOlL PALVETAL V] ONULOGLO
NG amoxGALPTG Tov O0d Yo Tov GvBpwTo %ot Tov xéopo (AeELdTnTeg)

e  Noa xoAAgpyoVy Oetixéc 0TAOELS aVOPOELXE UE TN SLVATOTNTO TTPOCWTILUNG
oLvayTnore pe to Belo (Ztdoetc)

OpnoxeuTnd TEPLEYOLEVO ALdoxTIX0D Xevopiov:

H AmoxdaAvdn tov Ocob eivor amd ta mo dVoxoia Bépoata Tog Stdaoxaiic,
(0WS TO SVGKOAGTEQO, ELOLXA GTLG UEPES [LOG TTOL 1] ETTOUPY] HE TN AcLTouEYLXY] {wN TNg
ExxAnotog eivor, yioe tnv mAstoPpneio Twv mondtedy dAAd xoL Ty YOVLWY TOVG, oXeOOY
ovoTapxtn. H Bropévn epmetpio g ExxAnoiog avtipetwniletonr oty o AbTEEN
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TeplTTwoy wg Movoetaxd éxbepo xar ot xeLpdTeEn pe xoxvmodio. Kdbe popd mov
eTyeLpel 0 OcoAdyog vou LA oEL e Ta TodLd Lo TEToLou eidoug {ntipota, Ppioxetot
OVTLLETWTIOG UE IO OELPA OTTO EQWTNLOTO. TOL TOTIOL: “Ko tov Egpovpe epeic 6Tt elvor
oAnbeto;” “Av ouvéBatvay avtd ToALd, yrati dev ocupPalvovy Ttwpa;” x.0.x. ETimAgoy,
OTLG UEPES UG, OTLONTTOTE OEV €XEL TN OPEOYISX TNG ETULOTNUOVLXNG EYXVEOTNTOS
aToPELTTTETOL OXESOV AVTOLATO WG VX0V OTY oalpo Tov MBbov xaL TG avTaATATNG
N, oUOUN YELPOTEPD, TOL TIAPAAOYLOUOV, TOL PEUNTOG XKAL TNG YELPOYWYNONS. Aoyixd
Oewpeitor pévoy 6,1t evdvetor tov pavdva g Entotung. Me Bdon ta mopamdyve
o070 Adaxtixd ZevapLo:

- Emuyerpeitar va meptypopel, va uTioTel xot vo dtepevynbel, xatd to duvartdy, o
Bébog xow TAdTOC, N PLwpating exxAnotaotixy epmelpio g v XpLotw AToxdAvg,
N omola efvot SLoPANG KA ATTAWVETOL UEXOL TLS NUEPES ULOG XOL ELG TOUG OLIVOG
TOY GLOVOV.

- Aev amogpebyeton N eTLOTNUOVLXT aANDELa aAAG, owvtibeTa, aEloToteitol N epTeELplo
ETUOTNUOVWY, TTOL EiYAY OVTLOTOLYES AVO{NTNOELS KoL OYWYIES, xow ETLYELPELTAL
oviyvevom, N PYNAGPNOTN xOL N AVOUETENOT KE T OPLO TNG AOYLXNG, EVTOS OtAAG %o
OTLG TIOPLEPES TWV OTTOLWY GLWLBOLVEL TO LTLEPAOYO QPALVOUEVO TNG ATTOXAALYTG.

- Emuyerpeiton pla “oncbntiny yépupo” avapeoo otny exxAnolootixn oAnbeio xou
TNV TEYYN TOL CNUEPX, ULE OELOTIOLNGY GUYYQOVWY LOPYES TEYYNG, OTTWG 1 LOVTEQVX
{wypapixn, To animation xot 1 Heavy Metal povoixy), xow uGAloTto o€ Evar YopoOUEVO
%ot LOtaltepa PLALXO YLor Tor TTadLd TEPLBAAAOY TTOL GLVSLALEL TN YVWON LE TO
mowyvidt (Al-Shara, 2015).

Mowdaywytxo meptexopevo Atdaxtixod Xevopiov:

To oevdplo otpiletar ot Bropatixy wadnon twv Kalantzis & Cope (2013) xou
oxolovbel T 4 yvworoxd otddia TG SLdaoxaAM G, OTIWE VTA TEOTEIVOVTOL GTO
Loydov, xatd ™) ooAxy xpovtd 2022-23, Tlpdypappo Lrovdwy (IIX) Opnoxevtindy Tov
Avxeiov (PEK699, 2020): Buivovtog, Nonpatodotwvrocg, Avarbovtog, E@opuolovroc.
Baoiletor atig abyypoveg exmondeuTinég apyég Tou xovatpouxtifopot (Kovxovvapog
Atéyxnng, 2015), g evepynTixAg LAONoNG, TNG OULOSOOLYERYATIXOTNTOG KAl TNG
o0blevEng exmaidevong kot dtaoxédaorng (Wolk, 2008), aklomotwvrog Tig pnebiddoug
Tov Brainstorming, Tov 5W and 1H, tng epyaciog og opddeg, Tov Adoxorov oe Poro,
g ovvévtevErg (Kovxovvépag Atdyxng, 2011; Matoayyodpog, 2011; Ppuddxy, 2009;
Xéoxa, 2016), tic TIIE (Zpvpvaiov, 2021), T Stapoppwtixy aEloAdynon (Allen, 1992;
Wiggins, 1998), axdéun xow xdmoteg Tpwtdtumeg Lebdddovg Touv e@oppolet o dtddoxwy
T TEAELTOLO Y POVLAL.

EminAéov mpoteivetal, wg evaAhoxTtixn exdoyy, 1 SuvaToTHTo AELOTTOiNoNS TNG
«aveoTpappévng téEng» (flipped classroom) xow tng aobYyEOVNS - €€ ATTOOTACEWS
exmaidevong. Mpodxerton yiow povtého pextig wébnorng (blended learning), wov cuvdudlet
™Y aoVYYEovN € amooTdosws Ue ™) oVYyeovn dtd Lwong exmtaidevorn. Apyixd ot
pabntég mapaxorovbody xémola PLyteoSLaAeEn, éva Stadpaatixd video 1 xATOLO
GANO EXTIOLIEVLTIXO DALXO GTO OTTLTL XOLL GTY] CLVEYELR, UECO OTTO XATTOLO EXTTOLOEVTLYY
Pneroxy) TAaTEopu.o, oxorovbel puior aELoAdynom, n omoio divel Ty svxotpior GTOV/oTNY
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EXTTOLIEVTLXO YO TLEPEL TN OYETLXY AYATPOPOSGTNOY TTELY arxoAovbrioet To puabnuo otny
T6EN. Exel O oulntmbodv oL tuydv amopiesg, B avarvbel oaxdun mo TAaTL& TO LTO
dtepedvnom Bépa xon pE€aor amd opaSOOLYEQYUTIXES KOl PBLOUATIXES dPUOTNELOTNTES
Oa emidiwylel va epappootel N véa yvwon (Hantla, 2014).

Extipopevn didpxeta Atdoxtixod Xevopiov: 3 SLOaXTIXES DPES

AEromoinon Teyvoloyioy T IIAnpopopiag xor Emixowvwviag (TIE): Video
animation, TAat@dOpu.o e-class.

YAuxoteyvixn Yrodopn: [ivaxag, Moapxaddpot, Adrtom, Bivteompotléxtopag,
Aradixtuo, DOAAa Epyaoiog.

AvarmtuEn AtdoxTixod Xevapiov:
1n wpo:
Apootnordtnro 1 (Budvovtag) (5- 67):
Brainstorming (I8e000eAAar)

A@ob ypopel otov Tivoxa n AEEN (N.) «Amoxdrvn», {nteitor amd tor Tadid vo
OYNULOTLO0VY TTPOTACELG LE TN A. «ATOXGALYPN» N KEATTOLO OTTH T TTOEAY WY TNG.

A@ob oyMUaTLOTOOY XATIOLEG TTPOTAOELS, OTY] OLVEYELX YIVETOL XATTOLOL €(50VG
XOLTNYOPLOTIOLNON AVTWY UE TNV EQWTNOY: «LE TL LTOPEL VO AVAPEPETOL 1] ATTOXGALYN; ».

H SpaompLédtnra yiveton pe laptop xot Bryteompotléxtopa o dLadpaotind Tivoxa.
Qot600, o TEPITTWON TTOL JEY LTLAPYEL N SLYATOHTNTA TOL PBLYTEOTPOTLEXTOPN, Hox
UTTOPOVOE YO YIVEL OE XOVOVLXO TUVOXOL [LE LOPXOOOPO 1 XLUWALX 1] XOWUT XOL TTPOPOPLXA.

H Spaommpldtnra €xel wg oTOX0 Vo TTPOETOLUATEL PBlopatixd Toug nabntée, uéoo
Tt TNV AVOUOYAELOY] TIEPLTTTWOEWY ATTOXAAVYNG TTOL YVWELLoLY NdN aTtd TN (W] TOULC.

Apaostnotétyra 2 (Nompatodotwvrag) (107):
Artful Thinking, péoa amd éva TpayovoL:

2N ovvéyeta, e ) Ponbeta laptop xot BLyteompoTtléxTopn, Ox0VYETOL TO TEOYOVdL
Golgotha twv WASP, eved ov poabintég mapoaxorovbody toug otiyovg touv Tparyoudlod
(TTopGpnuo) pe T petdppaon. Evorhoxtixd, by dev vrdpyet Bryteompotléxtopas,
umopel To Tparyoddt va Ttaybel amd laptop 1 amd xtvnTé TMAEQPWYO pE aGVPUATO MYELO
%ot vor 3obovy ot atiyol pe ™ petdppaon o @wtotuTio. O WASP eivor éva amtd to
ueyoAdtepa Heavy Metal ocuyxpotiuota twy teAcvtaiwy 40 €T6dv xoL T0 GLYREXPLUEVO
XORUATL xOXAOPHEMoE Tov OxTwPpLo Tov 2015 6TOV OUOTLTAG TOLG Bloxo.

Metd v axpdacrn Tov Tpayouvdiod yivetal mpoomabeia avaxdaAvdng Tov
TEWTAYWVLGTY] TOV TEOYOLILOV.

Antavtnon: Tpdéxerton yio Tov Kodd Anoty, o omoiog avayvopioe tov Meaoio
Xptotd oTov ZTOwEO.
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Ot pobntée amavtodv oty cpwtnon enctepyaoiog (Texyvixn: Epwtiostg —
Aravrtioetg): «OL dvo Aotég fray péptupeg g (dtog ATtoxdAvPng, apod xo ot dHo
elyov dimtAa Toug Tov XpLatd. Qatdoo, oL avTLIPATELS TOLG NTOY JLAUETOLXA owvTibeTEC.
Tu pmopel vou poavepwvel ovTtod;»

Evdeuxtiun amdvtnon: O Xptotdg amotedel “onuelov avtiAeyduevoy” ot {wn Log.
e 6A0VG TTOXOAVTITETOL, AN M TtioTn o AuTdy dev eivar xabdrov dedopévy. Kamotot
Tov amodéyovtor xor N {wh Toug aAANGLeL, A& %o xdamotot dey o Tov arodeytovy
N xow O Tov yAevdoovy axdun.

H dpaotnpiétnra €xet oxomd va sotidoet Heoroyind oto OEpa, mouv eivor 7
AmoxdAuy, xot LEALOTO UE EVOY OYETIXA AVXTEETTTIXG TPOTO, apod To Rock xout
ewdxotepa | Heavy Metal €xovv tawtiotel pe évay pn yptotiovixd tpomo Lwng mov
EXTTAV|OOEL EVYAPLOTA TOVG LotbNTEG.

Apaotnototnta 3 (Avaivovtag) (207):
Epyoaoio o Opddeg - ®OAAa Epyoaociag / ExiAvoy TpoBAuotog:

H téEn ywpiletor og opddeg twv 4-5 pabntwdv. Alvovror ®OAAa Epyoaotiog pe to
xelpevo: “H miotm Oepamedel, arld tL;” Tov 7. BaotAeiov Ogppob.

21606 ™G dpaaTnELoTNTog elval vor avoavbel to Tpog dtepedvnon {ntTua amd
OAo tor TaLOLAL, ETO OTTO GLVEPYOTLXES DLadLXAGLES, 0TO UEYOADTEQD duvatd Babog
%Ol TTAQTOG.

AxoiovBody Avoxovwoelg xo oxeTixy LolnTNnom.

2y mePinTwon oL N eMeEEPYATLO TOL KELUEVOL XPATNOEL TTEPLGGOTEPO AT
TOY TPOPAETIOUEVO YPOVO, XATA TLG AVOXOLVWOELS XxoL TN XulNTNnoy pumopel vor dobei
ULEYOAVTEQY] ERLQOGT GTNY TEAELTOLOL EQWTNOY], TTOL ELVOIL XOLYT OE GAEG TLG OUADES %Ol
ouvoilel xaAbTepa To OEpa.

Apaostnotétyra 4 (E@oappolovrag) (4°-57):
Mowyvior péAwy (Anprovpyia dtadoyov) - Atopxa oA Epyoaociog (AELoAdynom):

H teAevtaio dpaotnprotnta eméxel OEon E@appoyng xor AELOAGYMONG TwY OTAOEWY
TWY ToLOLWY, OYETLXE Ue doa culnTnOnxay.

Motpélovtor atoug pabntéc Atouxd @A Epyaoioc (O.E.) plog totopioc* pe
titho “H Bovpoartovpyn swxdva” xow {ntelton voo @TiaEovy €vay pixpd SLAAOYOo avaeco
OTOY TIOTEPOL KO OTY UNTEPO. LTNY TEOYRLATLXOTNTO. TTPOXELTOL YLow Evar aUVTOpO [layvidt
PéAwy, xotéd To omoio oL péAot dev divovtor o Kapteg, oAAé SnpLtovpyodvtol amo To
(oLt Tor TTOLOLA.

*H wotopio eivor mporypotixy xot ovvéfn oe pobftoia (tov diddoxovta) otny
Konty, étav avt) ntay toLoy etwv. H poabdntoio avty ofuepa elvar punyovinds oto
xopdfio. H (o elye TovioeL, TWG oy XATL TNV XPUTAEL CNUEPO GTO TTOSLAL TNG ELVOL V]
TloT™N TwY Yoty te. H ouyxexpiuévn mAnpopopia d6bnxe otovg pabntéc éva Aemttd
TIOLY Y TUTTNOEL TO XOLJOVVL.
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2n wpo:
Apaoctnorétyta 1 (Biwvovrag) (5):
ExixAnon spuweplog:

Zmreiton omd Tor ToLSLE You oXEQPTOVY xow vo Egywpioovy pio ToAD toyvpy epmeLpio
Toug (Ywpig var Ty Tovy oe oLEPLAONTEG TOLG), TTOL TLOTEVOLY TWG AELTOVPYNOE
xotoALTIX 0T {w Tovg. H epmetpio avty O pmopodoe va lvol 0ToLoGINTOTE
PVOMG XOL VoU oLPOPE ELTE OYOALXES, ElTE GAAOL ELS0VE ETTLAOYEG, OYETELS LE PLAOVG X.0.X.
2N oLVEYELNL, XWPELG OL OXEPELS TwY pabnTwy va avaxovwbody duvatd, xaAodvTol vo
ovapwTNHoLY TL NToY ALTO TOL EXOVE AVTNY TNV EUTIELPLO. TOGO SLVOTY], TS o Nty
7 (WM TOLG YWELG AVTNY, XOL OV TOVS GAAAEE TTPOG TO XOUADTEQO 0L LE TOLO TEOTIO.

Apaotnotétyro 2 (Nonpoatodotwvrag) (15°):
MapaxorovOyoy video:

Iivetow N Tapoxdtw etooywyn: « MTxaue, oNuepa, Taldld oe ot TN Stodtxaoia,
VO OXEQPTOVUE ULO EUTTELPLO. TTOL AAAEE AlYO M| TTOAD TN {wN PaG, YLOTl 0TO ONUEPLYO
nabnuo, mTouv eivatl evtoypévo otn Bepotixn g AmoxdAvdng Tov Ocod, Ho pog
OTTOOYOANOEL N TTEPITITWON VOGS avbPWTTOL oL ElyE Uiot TEOOWTLXY CLYVAVTINOY UE TOY
Ocbd xaL vt N epmeLplor TOU GAAaEE OAOXANPWTIXE TN {wY. O dvbpwTog avtdg dev
elval dAAog amtd tov Amdotoro [ladrox». I'ivetal, emtiong, puio ocdvToun avapopd yLo To
T0L0G Nty 0 Aéotorog TladAog oLy amd Ty AmoxdAvdn mov SéxHnxe.

[MpoPBairetar éva video* yio Tov Amdotoro I[ladAo: https://www.youtube.com/
watch?v=z83Eg86KGfw ue v odnyla Tpog ta TotdLd vor ONUELGOLY, X0 Té TN SLEEXELR
Tov video, pia 1 300 gpwtnoelg Tov B NbeAay v xdvovy otov Atéotoro Iladro, av
Bo elyoy Ty euxatpion voo Tov Sovy xal vo ULANoovy pLoli Tov.

*E7ted7 to video eivor opxetd peydro (27), cLGTAVETOL N TTEPLXOTH TNG TOUVIOG
UE TNV TEYVLXN TOL skip TwV ALYOTEQO ONUOVTLXWY GXNVEV.

Apaotnotétyra 3 (Avaivovrtog) (10°-157):
Adoxalog o polo:

2TN CUYEYELA, O EXTTOLIELTIXOG “ATOXAAVTTTEL” 0Tt TTaLdLE TwG 0 ATOGTOAOG
[ModAog eivor exel, oty TédEN xow Bo €xovy Ty evxonplor vo cul{ntioovy poli Tov. O
eEXTTALOELTLXOG, UEOO OTtO TN TEYVLXN AdoxaAog 6 POAO, avarauBdvel Tov pOAO TOv
Art. ITadAov xo oL LobNTég xEVoLY TTPOG AVTOY TLG EPWTNOELS TTOL EXOLY TTPOETOLULAOEL.

Evolhoxtixd, ov 1 TéEn elvan €totun yro pion T€Toto dpaatnoloTnTor amd LEPLAS TWV
padNTedY, N SpooTnELoTNTO UTTOEEL Vo avTixataoTodel amd Ty TEXVIXN TNG Avoxprtixg
Koapéxhag, pe xdmorov pobdnti vo maipvel Tov poAo evdg cuvodod tov Am. TTodAov.
Appdtepeg oL dpaaTNELOTATEG ATTOTEAODY DEATPOTTOULSAYWYLXES TEYVIXES XOL EVIEIXVLVTOL
Lo vou EPTTAEEOLY Tor TTodLE PLwportixd oto BEpa, Hote v To EETATOLVY GTO UEYAAITEQO
ouvotéd Béabog xatl TAGTOG.
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Apaotnotdtyra 4 (E@appdélovrog) (57-107):
Eppnvevtiné oxdiio - Atoputnd ®@. E. (AEtoAdynom):

H teAevtaio dpootnotdtnra €xet xan avty, OTws %o g 1% wpoag, Béon E@apuoyic
xot AELOAGYMoTG. Ztoug poabntég divetal Atoutxd O.E. pe titho “And tov ZotodA
otov [labAo” xow Toug {nreitot vor Ypdpovy Evar ULxpd XELUEVO OYETIXA UE TO TG M
AmoxdAvn tov XpLotod GAAaEE TOV ZodAO.

EvoAloxtixn exdoyn g 2™ pog:
Aveotpoppévy TaEx:

H 2" opoa pmopset, emiong, vo Stdaybel xar aocdyypovo Qe TNy TEXYLXY TNG
Aveotpoppévng TaEng. Me tov 1p6m0 awwtd t0 Zevépro Adaoxaiiog Ho mepLoptotel
oe éva TuTLXO BlwPO, OTTWE TEOPRAETETOL oemtd To T1.2.

Apaotnotétyra 1 (27°- Acdyypova)
EE amootaoewg mopaxorovlnoy Video:

ZOpQWva LE TNY EVOANOXTIXN auTY] eXS0yN, LTtopel vor dobel atny e-class o avdeopog
Tov video yia Tov AtéoTtoAo [IadAo: https://www.youtube.com/watch?v=z83Eg86K Gfw

To video voxabiota ™V Topddoon Tov poabNuoTog, N ool Yivetal €€ aTooTAOEWG,
oToY YPOVOo %o LE Toug PLOOVG TToL 0 LdLog 0 palbnTig emtbupel xaw pdAtota pe évay
Tp6To (animation), 0 0olog GLYSVLALEL TNY TTPOGPOPE. TNG YVWONG KE TNV YuyorywYio. H
OL3ooxOAL L EXPUETOANEDETOL XOT’ VTOV TOY TPOTO Tow OeTLXd oTOoLYElOL TNG OWBBYYPOVNS
%ol €€ aTOOTACEWS EXTA{EVLONG, EVK TawToypova dtac@oiiletal (Héow Tov quiz TTOL
axoAoLOED) %ot M oyeTR AELOAGYNON %Ol N GUEDY OWATEOPOSHTNGT TOOO TWY PoONTEY,
000 %ol TOV EXTTALIELTLXOV, 0 0TOL0g ETULRAETEL TNV OAN dradixaacio.

Apaostnotétra 2 (57 - 10°- Ac\yypova)
EE amootaoewg AELoAdynon - Quiz:

Ov pobintéc apod mopoaxorovdnoovy To video, xAODVTOL VOU XTTAYTNOOLY OE EVaL
uLxp6 quiz mov vTépyeL otig Aoxnoelg tng e-class. ‘Etol aupevig eEaopaiiletal 6Tl o
uobntég B dovy to video, eved apetépov AapBdvovy, OTWS koL 0 EXTTALIELTLXAS, TN
OYETLXY] AV TPOPOIOTNON KO LEALOTO QUETOL.

3" oo
Apaostnotétyra 1 (Biowvovroag) (57):
Y0voeon pe ta Tponyovpeve - Y'rwébeon Epyaoiag: “Av Mpovv ot 0éon tov...”

Apyxa, petéd oo plan obvtopn avodpouy] o 6oo TpoNYninxay Tig TEWTEG SV0 WEEG,
Yivetal amd tov exmoaldevtixd N ekng dramiotwon: «OAeg oL TEPLTTWOoELS avOPWTTWY
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IOV LOG OTTOOYOANCOY LEYOLG €0 ELXAY EVOL XOLVO YOEOXTNELOTLXO: TTLOTELAY OE
xamoto Ocb. Apaye, Ho pmopodoe xdmolog v avalntioet Tov Ocd N xot vo PLodoest Ty
Amoxarvdm Tov, av dev mioteve xabdéAoL oe ALTOV;».

Aivetor ot Toudta pio Y'mébeon Epyooiog: «Edy fuovy eywd ot 0éon evig
ovBpwmou mov dev matedel xaboAov atov Och, THoeg ThavdTnTeEg divewy oTOV EqLTO
©wov vo ovollnted Ty AmtoxdAudn tov B0l ot LwN LoV;».

A. 0%

B. 1-20%

I'. 21-50%
A. 51-80%
E. 81- 100%

O exmatdevTInOg POV ONUELWOEL TO TTOGOGTA GTOV TLVOXa X0l YOAPeL dlTTAn
TLG ATTOVTNOELS TWV ToLOLWY, AgeL: «Xnuepa Bor awoyoAnbodpe pe évay avhpwmo mov
Oyt wovov dev mioteve xoloAov aTov Ocd, aAAG xo TPOEPXOTaY aTtd Evar abeloTind
TePLBEAAOY, dINAadT] 1 €vvola Tov Ogod Sev LTPYE xABOAOL GTO BLOVONTIXG TOL GOUTIOW.
[Mpdxerton yiow Evay amd TOLG ONUAVTLXOTEQOVS €V LN ETLOTNLOVES TOL XOCLLOV, TOY
Francis Collins».

Apaostnotétyra 2 (Nompatodotwvrag) (107):
®.E.: Francis Collins - Avayvwor xstpévoo

0 exmadevtindc poLpdlet otoug poadntéc @.E. yio tov Francis Collins* (®.E. - “H
YAWGoo Tov O00”). Aot SiaPactel to D.E. oty odopéleta o doboby ot amopaitrteg
dtevxpLvioets, yivetal plor TEWT™N TOAD UixEY) CLLNTNOYN CYETIXE UE TO TL NTOY VT TTOL
XAVeL eVTOTIWOoN oYy TepiTTwon Tou F. Collins.

*O Francis Collins eivar évag amd Toug anpavtixdtepovg BloAdyoug tng emoyng
LoG xo €XEL GUYOECEL TO GYOUE TOU UE TNV ATOXWILXOTToinom Tov avbpwmivov DNA,
xabwg eivor 0 Atevbuvtrig ToL €PYRTTNEIOL TTOL AKATAPEPE VO TO ATTOXWILXOTTOLOEL
TTANpws. ETtiong, 1dLaitepo evdLa@époy TopoualaleL n ox€on TOL KE TNV THLOTY XOL TV
BpnoxevtindtnTa. MoAovdtt oy dbeog xar mpoepydtoy and abetotind mepLBdArov
EYLVE, UETO OTTO TTPOOWTILXA BLOUOTO OAAG KoL AOYLXY OXEPY], TTLoTOG XOLOTLOYOG KoL
ofuePo WA yrow Ty (yprotioviny) Ttiotn, wg 1o “édbpotopa’” AoyLxric ko ATtoxdAvdng
(Collins, 2017).

Apaostnotétyra 3 (Avardovtog) (15°):
Yvvévtevky (Atoutxy 3p0GTNELOTYTO)

2T OLVEYELD, TOL TTOLLOLA XOAOVYTOL VO TTAPOLY OLVEVTELEN amd Tov F. Collins,
XAVOYTAGS TOU Piot EQWTNOY OYETLXN UE TO DEpa TOL LOONUATOS XOL ATTAVTWOYTOS GOV
vo glvat o (3Log.
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Atvetow n €Eng odnyto:

«Bploxeote ooy SLTAG p6A0 Tov Anpoactoypdpou xot tov F. Collins. KaAsiote, wg
Anuootoypagot, vo xavete pio epwytnorn otov F. Collins, oyetixd pe v AmoxdAvdmn
Tov OeoV Tov elval To BEpa Tov pobNUaTOS. XTN cLVEYELR, Do ATV TNOETE GOy Vo
etote o idtog o F. Collins. [lpoomabnote, we Anuoctoypdgot, oL epwTNOELS ooG aPeVHG
VO XTTOVTOVTOL ATTO To GESOUEVOL TOL XELUEVOL XOL OUPETEPOL VoL UNy eEXVTAOVYTAL OF
povoiextixég amavtnoels. Emiong mpoornabnote, wg F. Collins, vo atovtioete otny
£0WTNON UE OXEPELS AVTANUEVEG AT Tl OTOLYELX TTOL TOG GLVEL TO XELUEVO>.

21N OLVEYELX YIVOVTOL OVAXOLVWOELS aTtd Toug pobntég mov emboupody va
ULOLPAGTOVY TLG OTTOYTNOELS TOUG. O exTTatdevTIXOg CUYKEVTPWVEL XL dLaBalel GAeg
TG aTTaYTRoeLg Ty TTatdtdy. Ta O.E., eEdAlov, amotedody xor atotyeio AELOAGYMONG
oTtd TOV EXTIOLIEVTLXO.

Apaotnotétyra 4 (E@appdélovrag) (3°- 49):
Sopeove - Ato@owve (Thumbs up - Thumbs down) (AEtoAdynom):

H dpaotnpLédtra pmopet va yiverl pe SLé@opovs eVaAAAXTIXOVS TPOTTOVG, AVAAOY
xot pe tov otabéaipo ypoévo. ‘Evag and avtodg civar to Thumbs up - Thumbs
down. Zto motdid Slvovtol XATOLEG ONAWOELS XL XOXAOLYTOL VA OVTLOPACOLY GE
OVTEG aNXRWOYOVTOG N XATEBGLOVTOG TO SEYTUAG TOLG, AVAAOYO LE TO ALY GLUPLWYOLY 1|
Stopwvoly. Axorovbody cbvtopes OYETIXES OLTLOAOYNOELG.

Apaoctnotétyro 5 (6°- 7°):
(@pnoxeutind Survivor - Avoactoxacpuos)

Ov pobintég ywpilovror oe Opddeg twv 4-5 xo EMLAEYOLY EVOY TTWTO EXTPOCWTO.
Mo vo yivel axéun o {wvtovy 1 dpaotnltdTnTor LTToPoVY axdun xoL Yo ETLAEEOLY
évae vopa yroe Ty Opédoar tovg. H SpaotnpLtétnra amotedeitor amtd 5 IMpipouvg xo
todpLbueg oopoatinég aoxfoelg (challenges) ov wmwopodv va yivouy otny aibovoo xot
ONULOLEYWVTOG EVYAELOTO ponotoxd xApa, T.y. 3 push ups, 3 mLpovéteg, TPEELLO aTtd
TolY0 o€ TOlYO0, GALa TAvw omd éva Bpavio 1 1 TpltovTto 6T0 XaAGbL TwY ayENoTwY!
‘OAot ot I'plpor avapépovtal oe doa etmtwdnray xar culnTbnray xotd 0 Stdpxeta
oL pabiuoatog. OL exmpdowmol €pYovToLl OTOV EXTTALSELTIXO oL TTolPvovy OAoL poli
Tov 1° T'plo. Ztn ovvéyela Tnyaivovy atny Ouddo Toug xot Tov AVvouy. ‘Otay divouy
Tov Tpio oToV eXTTOLSELTIXRO XAVOLY KO TNV AVTIOTOLYY OWUATLX doxnon (T.y.
otov 1° T'pipo xdvovy 3 push ups, otov 2° 3 mpovéteg x.0.x). o vau Yiver axdpun Lo
SLo3POoTLXN M JPAGTNELOTNTOL XOL VO GUUULETEXOLY OAOL, XAd elvor oe xdbe [Mpipo
voo 0AAGleL 0 exmtpdowToc. Edv o 'plpog éxel amaviniel owotd xor €xel yiver o
N COUATIXN Aoxnon, N dpaotnEldtnta cuveyilel ne tov 2° I'plpo x.0.x. pé€ypt va
oloxAnpwiei. Eivor plor Spaotnotdmntar Tov amotTtel 0OTWwodTOTE TTPOETOLLOOLO, OAAG
%o EEQLPETLXN EYOTYOQPOY] OTTO TOV EXTTALIELTLXO, AN UTTOPEL Vor XA&VEL Tor TToLOLEL Vou
dovy, oty xvpLoAekio, to Mébnua... aAALog!
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H dpaoctnoidtnra €xel wg oxomd tov Avacstoyooud €ntl 6owy mponyninxoy xot,
emiong, oL XAl EXTALIEVLTIXOG VO XV TONELOAOYNOOLY TNY EUTELPL TOVG, OVTWG
ot vo elfobdvovy TEPOLTEP® GTNY XoTovdnoy e xal vor Bedttwboly (Cimer, Cimer,
& Vekli, 2013). Eivow, wotdoo, doopévn pe évoy monyvedy Tp0mo Tov cuvdLEleL To
ToLYVIOL, TN CWUATIXY dPAGTNELOTNTA, TNV TTVELUKTIXY XOL TY CWUKTLXY EYOYOQOY, TNY
OULOSOGVVEQYATIXOTNTO, TNV QULAAX XOL TOV TALYVLWOT OVTAYWVLOUO. AXOUYN %O OL TTAEOY
adLépopol pobntéc (ko wéhota, cuyHbwe, axELBHOg awTol!) emtBLPOVY Vo GULULETEXOLY
070 ToLyvidL xo plyvovtol ot poym yrow ™) vixn! EmimAéoy, eivor pio dpaotnoldtnto
oL oLVESEL e T Atapoporoinuévn Atdaoxaiior (Tomlison, 2010), xabwc T0 x&be
oSt pmopel vou emAEEEL ¢ ATV TOV POAO TTOL TOL TOLPLALEL TTEPLOGOTEPO.

Apaotnotétyro 6 (AcHyypovn)

(Epyoaoia yio to owitt: Awa@opomoinuévn AELoAdynomn)

Qg televtaio SpaoTNOOTHTH ETAEYETAL Uit OIOVYXO0VY %Ot €E ATTOOTACEWS SPACTNOIOTTO
010 TAaloto ¢ eEatoutxevusvne aklodoynons. Avovtal oTtouvg ualdnTég TpEls epyaoies,
WG QYOO TETOAUNVOL, HOTE Vo eTtAEEOVY xoat vor xavovy T ulo, omotor Oelnoovy. Ot
dpaotnoLotyres elvon SroBolluLouévne duoxoliog, arattovy SIPOPETIXOVS TUTOUS ATTAYVTNOEWY
xo aevfovoyTal oe SLOPOPETIXC. EVOLOLPEQOVTOL, YLl YO UTTOPOVY VoL ayTamoxptfody, avaioyo
Ue TS duvaToTnTeg xat Tor eVSlaPépovta Tous, dla tor waudid. ‘OAEG Ol HOXNTELG YLOL VO
omaytiody dpLoto amottody Staditxtuoxy] avolTno.

O epyaoieg eivor oL e€fg (BA. xat Tlapdptnuon):

1. 5 xow 1T: AdOnxay ota woudid 2 BLfAxéc dunyfoelg (wiow omd v Tlokowd o pio
aréd v Kouvy Avabrxn) améd to Pifiio twyv Opnoxeutixdy ¢ B” Avxeiov, oyetixéc
ue ™y AmoxdAvdn tov Ocod oToLE AVHPWTOLE KA KAAOVYTOL VO XTIV TGOLY
oTLg €Eg epwTNoeLg YL To xabéva Egxwprtotd: TToto yeyovig meptypapetar; Ilotog
AmoxolbmtteTon; Ilote €yive 0 Yeyovdg; [lov éytve; Ilodg éyive; Nati €ytve;

2. Noa ypauete pio Emiotorn oe xamota and tig ExxAnoieg mov éxete 1dpdoet, ooy
vo efote 0 Am. ITadrog xow vor dinpynbeite T onuadver yio eadig n AoxdAvdy Tov
Xptotoo.

3. Etlote Anpootoypdgog xor malpvete cuvévtevEn amd tov F. Collins. No xévete 3-4
EPWTNOELG, OXETLXES LE TO Do LG, AAAG Ol YEVIXOTEQO OVOLPOPLXA UE TN OXEON
TLOTNG XL ETULOTUNG XOL VO OTTYTNOETE GOV VoL E(GTE O (JLOG.
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2.2 ®OAAo Epyaociog

Golgotha (I'oAyotlag) - WASP
Anprovp: Golgotha (2015)

Do you hear the wailing now

Do you hear ‘em nailing down

To a crown of thorns on sorrows born
Heaven’s come down for

Sweat like blood comes down

Eclipse a shadow now

The sun is gone and sorrows come where
it slithers from

Jesus I need you now
Free me I'm lost somehow
Oh, remember me today
I’'m a leper left to hang

Oh, yes I need you now

Jesus I need you now

Show me I'm lost somehow

Oh, and show me there’s a way from
The cross from where I hang

Oh see me bleed... I need you now

Tell me where I’'m going now
Ooh am I lost or found

Are you who they say? Are you who they
claim?

Oh, remember me

Educational material-non peer-reviewed

AxoVg tov Hpnvo twpa;
Toug axodg vor xapQYoLY TWE;

2’ éva oTtéppo and ayxabio emavw
YeEVVLoOVTOL oL AUTTEG

O ovpavdg xatefaivel
0 3pwTag TEéYEL oav alpo
"ExAetdn — oxtd tedpo

O MAtog €épuye xow oL AOTeg Epyovtot exel
o’ OTTOL YALOTOAEL

Inood oe ypstalopat THEO

EAcv0épwoé pe, éxw yobel pe xamworo
TPOTTO

Oupnoov pe amide
Eipot évag Aempog
Apnpévog vo xpépopon

Q vau, o ypstalopol TOEA...

Inood oe ypstalopat TP
AstEe pov 6t Exw yobel pe xamwoLo TpdTO
Kot dsi&e pov ott vapyet dtapuyn oo
TOV GTOVPO TOU XPEUOUOL

Q, deg e POTOWEVO... Xe yoetalopot
TOO...

[Teg pov mov Tyaivew TWE
Eipow yopévog N Bpgbnxa;

Eioow Autég mouv Aéve; Eioow avtdg Tov
toyvptlovton;
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Say a little prayer somehow, ooh
Show me where I'm bound ooh
God I'm falled

The bells are tolling

Just remember me, my name, my name

I’'m slowly slipping into

These wings that carry on

My knees are bloody from my crawl
Show me there’s a reason

Keep believing you’re the one

My knees are buried at your cross

Tell me where I’'m going now
Tell me am I going down

Are you who they say you claim
Remember me this night

Breath and hear me now

Ooh bring me alive show me all Golgotha’s
mine

Shadows forever night
Oh is there no hope for me?
Oh, somewhere you’ll show for me?

Oh, I'm holding on believing thee’s a
reason I can find

Oh oh Lord remember me, take me up
tonight

QuuNooL UE, TEG ULOL ULXOY] TTPOOELYN UE
XATTOL0 TPOTTO

Aeike pov mov eipal Sepévog
Ocg, éxw méoeL
Ou xopméveg yTuTdve

AmAd Bopnoov pe, Bopnoov to Gvoud pov

M\otpdw opyd
Avté T TEER TTOL KOLPAAGW

Tow yOvotéd pov eival potwuévo arn’ to
oVEOLULO

AelEe pov 6t vTTAEYEL Evag AGYOG
No ovveyiow va motedw dtt eioor o 'Evag

Ta yéovoata pov Baptnray otov Ztawpd
2ov

[Teg pov oL TTNYAIVL THEO

[Teg pov xotefaivew x&Tw;

Eioor Avutdég ov Aéve 6t Loyvpileooat;
Ouunoov ot ™ VoY TR

Avdmvevoe xon AxovoE Pe THEX

Zwvtavedé pe, deiEe pov 6Ao to opvyeto
Tou ['oAyoba

O oxtég TavTor ™ VOYTO - LTTAPYEL EATTLSOL
Yior Léva;

Kdémouv mov Oa pov deikelg Eav;
Q, Topapévw otabepds oty TLoTN KoL

o0TL AuTtog glval €vag AGYOg TOL UTTOPW
vo Bow

Kbpte, Oopnoov pe, mépe pe emébvew
oToPe...
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®YAAO EPTAXIAY - H wioty Ocpamedet. Not, A& TL;

«(...) Zta Evayyéiio to Bodpotor ovop.dlovrtar onpeio, dnhady onudédio. Tivog;
Tng epxduevne Baotieiog Tov XpLtatov. I'” avutd xow 1 Tpoooyn TEETEL Vo GTPOQEL EXEL
mou Seiyvouy. Otav 1o dd&yTLAO SelyveL TO PEYYEEL, Elvot 0vONTO YO XOLTAGS TO OGYTLAO.

KoAé mpaypo n Oepameion pog. AAAG povo edy to Bodpa mpoxoréoel pnetdvolo
EXTTANOWYEL TIOOYULATLXA TNV OTTOGTOAY] TOU.

Towg T Topamdve Qaivovtol x&mwe amdépaxpo o xémoLov oo Tobel évar Bodpo
ot {wn Tou. [ToAol elval exeivol TOL SLoPOPTOEOVTAL AEYOVTOG «aY [LOV YLVOTOY TO
Bodpo Tov Cnrodoa, Ha pe Epepve O xOVTA GTOY Obd>».

Ap@LBdiiw. O EAVTng éypoe: «Kaveig dev maipvel ta dwpedv». Nopilw Twg ot
TLEPLOGOTEPOL ATO EULAG, KLETE TOV 0lPYL*O cLYXAOVLGUO TG Bawvpatovpyinyg Bepameiog
pog, o ovveyilope ™ {wN pLog OTWS TELY, TTOPASOUEVOL GTLG [OLEG TPOBANUATIXES
pog ovynbeteg.

Av dev pmopovpe vo dovdpe ™Y amoxdAvdrn tov Ood péca 6TOV TOVO, 00TE
%ot 6TNY ®0TAEYNoN Tov O TN vidoovpe. Ay propodpe va dtaxpivovpe tov Ocd
xoL HEGA 6TOY TOVO, ToTE TO Oadpa MY €ytve. Eivar n améxduon tov xeAdQovGS TNg
oxANEOTNTOG o TNG pabvpiog oG TTEOXELUEVOL Vo OTAOCEL UEYOL EUAS N LAXQOTYTOL
TWY axtivewy Tov Ocob.»

Tou 1. BaotAelov Beppod

Epwthoelg eneEegpyooiog (Aravtdue oc 2 and Tic 3 EpWTHTELS):

1. Ildg ovvdéovtar avtd Tov YpdpeL o TT. B. Ogpudg ue doo oulntioopue TELY oYETIXE
UE TOLG 2 ANOTEG;

2. Tlwg avtihopPaveote Tig PEATELS: «Av gV UTOPOVUE Yo SOVUE TNV TTOXEALYY] TOL
Oeod péoo oToV TOVO, OVTE XAl OTNY XOTEEYNON ToL Hor TN Viwoovpe. Ay pmopobuE
voo dtaxpivoovpe tov O ot péoo aTov TOvo, ToTe To Bodpor N0m €YLve»;

3. Tehwxa, eivor o Hodpor amopaityro Yo Ty o™ M N TOTN AToEAiTNTY YLOL TO
Oodpa

®OANo Epyooiog H Oavpatovpyt swxdva

Eiote plo owxoyévela pe éva pixpd monddaxt oe x&moLo YweLd €Ew amd to HpdxAeto
g Konng. H pixpn oog x6pn, 3.5 etwdv Eapyixd vooel amd plo omavio oohéveror xo
wévetl ovammoy. Ty mnyaivete oe 6Aa Too NOGOXOUELO X0l GTOVG TILO YYWOTOVG YLOTEOVG
g Kontng xow tng Abvvag. H amdavtnon eivar movtod otabepd 1 (dia: to mondi dev
B mepmatost woté ot {wN Tov.

Mio pépa, n yroytd oog ova@épst Ty Tepintwon piog exxAnoiog mov BploxeTon
oe amootaon 10 ytAlopéTpwy amd To dxd oag UEPOS, OTTOL LTTAPEYEL Uio ELXOVA TTOV
eMuileton yior Tor OodPOTE TNG Ko Oog TTPOTELVEL Vo xAveTe éva Tapo exel. To Bpadu
0 TIOTEPOG KO M UNTEPO GLENTOVV.
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Noa yoadete évav odvtopo SLEA0Y0 xot TNV aTOPOGY] TTOL TTOLPVOLV.

®OANo Epyoaoiog - Ao tov ZaoVA otov IladAio

Na ypdaete éva pixpd xeipevo 70-80 AéEewy oYeTXA UE TO TS N ATTOXAALYN
Tou XPLoTOO GAACEE TOV ZOOUVA %Ol TOY UETOUOPPWOE GE XATL GAAO.

Quiz Amootérov [TadAov:
1. Tléte élnoe o AmdoTorog [ladAog;
A. 1° owcdva T.X.
B. 1° auhver p.X.
I'. 4° owcdvor p.X.
A. 14° owdvor p.X.

Ot Tovdaiol amelAnoay Tovg pabntég Tov XELaToL Vo Uny KLAOVY Yo TV AvdoTtao
Tov yoti:

b

. €10l plyvave ovotooTixd Ty evbhvvn Yo Tov Bévatd Tov otovg idtovg
. oy Toug oxotwvave o yivovtovooy xot ot idtot Beopdyol

. xow ot iAot otevaw, xata Babocg, oty Avdotaon Tov

> =3 @ >

. pofdvTovoay Twg K avTd Tov TPdTo bor dnuLtovpyodvTaY EEEYEPON XOTA TwY Pwpolnwy

3. O Am. lTawdrog Tty yiver ATtéatorog Tov XpLaToU:

A. Kotaydtay amd XpLoTlovixy] OLXOYEVELX XL NTaw TLoTdg XLoTlowds o (8Log

B. Katoaydtoy amd XpLoTiovixn otxoYeveLo, aAAd o (3Log dev Ntay TLotdg XpLoTlovig
I"."Hrow poabntig Ttov Xptotod

A.’Htow @ovatixdg @oploaiog xot dLdxTng Tov XpLOTLOVLGU.OV

4. O Am. [ladrog oLy yiver ATtéaTtorog Tov Xptotod ovop.oalbtoy:
A. Etépavog

B. T'opodnA

I'. ZaovA

A. Avoviog
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5.

> = W

o

> = W

~

> = w >

B oW > ®

Xe mota TOAN Tye 0 Am. IodAog yior vor exdledEet Toug XpLoTiovoldg xo GLVERN
70 Bodpor TG HETAOTPOPNG TOV;

. Iepovooinu
. Avtidyeia
. Aopooxd

. OiAtTTTOL

[edg avtédpacay o Iovdaiol 610 Havpaotd Yeyovdg Tng LETAGTEOPYS TOL AT,
[TabAov;

. Xépnray uatxd xor tov Boninoay pe xabe t1pdTo vor 0OAOXANEWOEL TO EQYO TOL
."EdetEav améAutn adtapopio YL awth
. OVpwoay cEYLXA, AL LETA PEOVTLOAY YO TOL OELEOLY TN CLUUTTAPACTOOY, TOVG

. EEayptddbnray xow mpoomdbnoay v tov eEovtwycovy pe xdbe tpdémTo

Mot ray M TEW TN TOAN oty Evpddmn mov 3€xbnxe tov Xplotiaviopd amd tov
Am. [TadAo

. lepovoornu
. DAoL
. Aopaond

. Avtidyeia

O Anéotorog [ladrog piAnoe otovg Abnvaiovg atov Apeto Ilayo yio:

. Tov Ayvwoto Ogd
. Tov ©eb Anptovpyd Tovg obumTavTog
. Tnv Avdotaon Twv vexpwy

. Oha Ttar Tponyobueva

Tu xéver aklomiot ™ paptupio tov A, [Iadrov yra 1 Bavpaot) petaoTpoEn
Tov;

. To yeyovog 6TL Ty popTLPEEL 0 (3LOg oL LEALOTA LETA ATTO LTV TO XYPLYUO

Ytoe Tov Inood XpLotd €yive 0 amdALTOG o%OTTHG TNG LWNG TOL UE ATIOTEAECULOL VO
dewvontabnosl TOAES POPES TTOAD doynua

. To yeyovég 6t v poptupel o (dLog, aod paAoTo LeTd amd avty elxe wio {wn

TTAOVOLOL GE ATTOAXDOELS TTOL TOL TTPOGPEPE 0 (SLog 0 Inoovg XpLotdg
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I'. To yeyovdg 61t tnv poptupody ta EvayyéAio, mopd to yeyovdg 6Tt 0 (8Log dev
Topadéyinue moté dnuoota 6T GLVERY XATL TETOLO

A. Timota, oo o (dtog dev Tapadéydnxe ToTE GTL GLVERY

10. Ioto amd g Topoxdtw @edoets Yo Tov Am. Iodro eivor PedTinn:

A. Metd 1 petaotpopy tov otov Xptotd {ovoe povo yio tov Xptotd xot {oboe o
XpLotég péoo Tov

B."Htav o mpwtog avbpwmog mov xMpvke v adnbetor Tov Xptotod oty Evpwrn
I'. H miot tov otov XpLoTtd Tou *xOGTLOE TTOAD EYOAAES TOANLTIWPLES

A. Koplow omtéd Tig mapomdve dev eivar Pedtinn , OAeg eivor aAnbeia

®OAro Epyoaoiog - H YAwooa tov O=o0
Francis Collins — H yA®wooo tov Ocod (EAAnvixn éxdoon Moamalnon)

(O Francis Collins, elvar amd Toug Ueyadbtepovg emiotiuoves Tevetixyic Tov
xoouov, otevbuytig Tov oyedlov avlpdmvov yovididuatos, twy HIIA, wov
ropovctace and to Asvxd Olxo v amoxpvrtoyed@non Tov DNA).

O KoéAAvg miotedel 6Tl M eTLOTNLY] OEY UTOPEL VO YONGLLOTTOLEITAL, YLOL VX
ovTIXPOVEL TNY VTTaPEYN Tov B0V, emeldn Baciletor 6TOV «@PLOLKO» ®6cpHO. YT
oavTNY TNV évvola, TLoTevel 0Tl T adpata sivol Tpaypoatixd. «Ay xamorog O€Ast
voo deytel Ty UTapEn Tov B0l N XATTOLOG LTTEPPLOLXNG dVVaUTS EEW aTtd TN VO,
ToTE OEV LTTAPYEL XAOUO AOYLXNG OTO Yo SEXTEL OTL ELXOLPLOXA AVTY N VTIEPPULOLXYY
SVvoun UTTOPEL Vo epavioel plor ELOBOAT» A€eL.

«0 Bedg eivar SiTAa pog, UTEOGTE LG, OAAG TO OTTOLSALOTEQO UETOL LOG: LETO
OTOVY (JLO TOV YEVETIXO OGS XWOLXA...

Eipow emotuovog xon motdg, xot dev Bploxw xaplo obdyxpovay LETHED ouTwY
Twy dvo.

Qg drevbovtyvc Tou llpoypappatog Avlpwmivov Toviditdpatog, €xw Nyndet
oLVEPYaOLOG ETLOTNUOVWY Yo Vo dtafdoovue Tar 3,1 SLOEXATOUULOOLO YORLLOTO. TOV
ovBpwmivou yovdiwpatog, Tov BiBAiov evtoAwy tov DNA pog.

Q¢ yptotiovic PAET® To DNA, x€vTpo TANPEOEQOELLY OAWY TwY {HYTWY 0QYOVLOWKY,
oo ™ YA®Goo Tov Oeod %ot TV XOUPOTNTO XoL TNV TTOAVTTAOXOTNTH TWY (SLWVY TWY
CWUATWY OGS XOL TNG DTTOAOLTING POANG, KOG AVTAVAXANGY TOV GYESiOL TOoL B=00.

Qg petamtuytoxds QoLTNTNG 0TY YuatxoyMuelo ™) dexaetion Tov 1970, Nrovy &Gb=og,
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un Boloxovtag AOYOo vo vTO0Eow MY OTAPEN oTolaodNToTE aAflctag EEw amd
o MoOnpoatind, ) Pouotxn] xot ) Xnueto. Xt oLVEYEL, OUWG, TNy oty lortpixm
2y0oAf xow exel avtipetwTion Bépoto {wng xon HavaTov 6T TTEOGKREPUAD TwY aahEVWY
wov. Kamote, pto aobevng pov pe potoe «Eoceic o 1L miotedete, yiotpé; ». Avtd pe
TPoBANUETIOE XOoL dEYLOO VOr PAYVE YL ATTOVTNOELG.

AvoyraoTxo vo ToPAOET® OTL 1) ETLOTNUY], TTOV OYATOVGN TOGO TTOAD, 1TV
avixovy Yo oToYTNoEL 68 EPWTNUOTH OTtws «Iloto lvar to vomuor g Lwng;» «I ot
elpont €d;» «atl Ta pobnuatind Aettovpyoly, €Tl %t XAALWG; » «AY TO ZOUTaY EXEL
oYY, TOLog To dMULOLEYNOE;» «[latl oL puoxég otabepés oto Ldumav elvar t6co
AeTTTA PLOULOPEVES, (WOTE YO ETTLTPETOLY TN SLVATOTNTO TWY GVVOETWY LOPEWY TwNG;»
«Itatt oL dvbpwmol €xovy ™y alobnon g g » «TL ocvpPaivel dtav mebaivovpe;».

H apytxn abciotixn pov BeBatdtnra, mwg «EEpw 0Tt dev vapyet Ocdg»,
ovodVnxe téte wg N o afdotun exdoyn. Kabwg ebotoya €xel mopatnpnoet o
AyyAog ovyypopéag G. K. Chesterton, «o afetopdg eivor To Lo ToAUNEo 3OYRoL, YLoTl
elvort 1 LTOOTNPELEN pLag xaboAxNg GEvNoNg». AANAG N Aoyt oo Povn Tng OV KTOoPEL
vo aodelEet Ty OTTaPEN Tov Ocob. H Iliocty sivor Aoyixi] cvy aroxdAvdy xo
o) N oToxdALY] aTtaLtel oxEPN TG00 e TO TIVEDUO HGO XL e TO LLOAG. TTpEmet vou
oX0VOEL XAVELG TN LOLOLXT, OEY PTAVEL VO JLOPBACEL LOVO TLG VOTEG GTO TTEVTAYQOUULO.
Tehxd, éva dApo TioTng elval aTapaityTo.

Optopévol pe potnoay: Asy €xet expayel To LLOAO oov; Mmopeic vor avalnteic
TO TG AELTOVPYEL M LW, YENOLULOTIOLDOYTOS TO EQYOAELX TNG YEVETLXNG KO TNG LOPLOXNG
Broroyiag, xol oLYYXEOVWS Vo AaTEEVELS €var dMuLovpYd Bcd; Aey elvar 1 eEENEN o
N miotn oto Ocbd aovufifaocteg; Mmopel évag emtotTiuovag vo mLotedel os Hadpota
0Twe N Avédotoon;

2Ty mporypatxdtTo, 0ev Bploxm xapio 6UY®EoVsT 67 aTd, %ol To (S0 ovyuPaivel

ue 10 40% Twv evERYHY ETLOTNUOVLY TTOL SNAWYOLY OTL eivor TLoTol... INiotl aAnfsto
x ' , , - , < . - for
ocv O propovoe N cEENMEN va civat To 6x€dLo Touv OcoV Yo TN dnutovEyia

(IIny7: Eenu. Aroyevpotivi-évbeto «Exxinoio» t. 3)

https://fdathanasiou.wordpress.com/2011/09/20/%CE%B2%CF%81%CE%
AE%CE%BA%CE%B1-%CF%84%CE%BF-%CE%B8%CE%B5%CF%8C-%CE
%BC%CE%B9%CE%BB%CE%AC%CE%B5%CE%B9-%CE%BF-%CF %86-
%CE%BA%CF%8C%CE%BB%CE%BB%CE%B9%CE%BD%CF%82-%CE%BF-
%CE%AC%CE%BD%CE%B8%CF%81%CF %89/

OAHITA:
Bploxeate atov dimtAd pdio touv Anpoactoypdpou xatl tov F. Collins.

Apynd, wg Anuootoypdpot, Oa xdvete pla epwdtnon otov F. Collins oyetixd pe
70 Oépoa pog mov eivor N AToxdAvdy Tov Oeod. XTN cvvéyELa, Do aTavTNoETE aTNY
epwnom ooy vo glote o (dtog o F. Collins.

Educational material-non peer-reviewed
Exmoudeutind VA6 ywpic SLAy xprtixy] akloAdynon


https://fdathanasiou.wordpress.com/2011/09/20/%CE%B2%CF%81%CE%AE%CE%BA%CE%B1-%CF%84%CE%BF-%CE%B8%CE%B5%CF%8C-%CE%BC%CE%B9%CE%BB%CE%AC%CE%B5%CE%B9-%CE%BF-%CF%86-%CE%BA%CF%8C%CE%BB%CE%BB%CE%B9%CE%BD%CF%82-%CE%BF-%CE%AC%CE%BD%CE%B8%CF%81%CF%89/
https://fdathanasiou.wordpress.com/2011/09/20/%CE%B2%CF%81%CE%AE%CE%BA%CE%B1-%CF%84%CE%BF-%CE%B8%CE%B5%CF%8C-%CE%BC%CE%B9%CE%BB%CE%AC%CE%B5%CE%B9-%CE%BF-%CF%86-%CE%BA%CF%8C%CE%BB%CE%BB%CE%B9%CE%BD%CF%82-%CE%BF-%CE%AC%CE%BD%CE%B8%CF%81%CF%89/
https://fdathanasiou.wordpress.com/2011/09/20/%CE%B2%CF%81%CE%AE%CE%BA%CE%B1-%CF%84%CE%BF-%CE%B8%CE%B5%CF%8C-%CE%BC%CE%B9%CE%BB%CE%AC%CE%B5%CE%B9-%CE%BF-%CF%86-%CE%BA%CF%8C%CE%BB%CE%BB%CE%B9%CE%BD%CF%82-%CE%BF-%CE%AC%CE%BD%CE%B8%CF%81%CF%89/
https://fdathanasiou.wordpress.com/2011/09/20/%CE%B2%CF%81%CE%AE%CE%BA%CE%B1-%CF%84%CE%BF-%CE%B8%CE%B5%CF%8C-%CE%BC%CE%B9%CE%BB%CE%AC%CE%B5%CE%B9-%CE%BF-%CF%86-%CE%BA%CF%8C%CE%BB%CE%BB%CE%B9%CE%BD%CF%82-%CE%BF-%CE%AC%CE%BD%CE%B8%CF%81%CF%89/
https://fdathanasiou.wordpress.com/2011/09/20/%CE%B2%CF%81%CE%AE%CE%BA%CE%B1-%CF%84%CE%BF-%CE%B8%CE%B5%CF%8C-%CE%BC%CE%B9%CE%BB%CE%AC%CE%B5%CE%B9-%CE%BF-%CF%86-%CE%BA%CF%8C%CE%BB%CE%BB%CE%B9%CE%BD%CF%82-%CE%BF-%CE%AC%CE%BD%CE%B8%CF%81%CF%89/
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Tips:

e [lpoomabnote, wg ANUOCLOYPAQYOL, OL EQWTNOELS GOG VO OTTOVTWYTOL OTTO T OESOUEVXL
TOU XELUEVOL XOL VO UMY TTOLPVOUY LOVOAEXTIXEG ATV TNOELG.

e Emiong mpoonabnote, wg F. Collins va amwavtioste oty €pdtnom UE oxéYPELS TTOV
OVTLOTOLYOVY 0T OTOLYELa TTOL Tog BLVEL TO XELUEVO.

ZYMOQONQ — ATAGQNQ:

e 0 Bebg amoxaAdTTETOL 0TOVG aVHPWOTOLS, dAANG eEdpTaTOL ATTH TN SLXY] TOVG
dextxoTnTe, av o Tov avoxaAdPpovy 1 oxL.

e  Kamote ot dvbpwmol lyov dtopxwdg Ty alobnon mwg o Ocdg Bploxeton avapeod
T0UG, AN awTO dev ouuPalvel Lo GTLG LEPES ULOG.

e Mboévov oL &vbpwmoL tov mpogpyovtal and Bonoxsvduevo TeEPLBEAAOY Exovy TNV
olobnon Twg o Oedg TOLG ATOXAADTTTETAL.

e H miom oty AmoxdAvdy tov Ocod dev ovpPadilel pe tic Puoixég Emotnuec.

e Eumelpleg 0mtwg avt) tov Am. [TadAov €xovy tdaitepo peydAn aklo, xobwg
TULOTOTIOLOVY TTWG v] YVWELUL LE Tov aAndivd Ocd adialel amdéAvTa TN (w1 TOL
avbpwTov.

OPHZKEYTIKO SURVIVOR
I'PI®OI ATIOKAAYWHX
I'PIOOX 1:

Y10 Spouo vy Ty Aauooxo
eldo Toy (S0 Tov XpLoTo.

ITotog vuovy xot mwotog Eywa...

(Amtévtnom: ‘Hpovy o TaovN/Zavrog xot éywvo. 0 Atéotorog Iavrog)
I'PIOOX 2:
And the language of God is...

(Artévtnon: DNA)
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I'PIOOX 3:
“Inoob oe ypewdlouar tpa” (Jesus I need you now!),

yiotl elpat o ...

(Amtévtnmon: O KAAOTX AHETHY)

I'PIOOX 4:
MXETH = A + A

(Amévtnon: AOTIKH + ATIOKAAYWH)

I'PIOOX 5:

Epwtuata ywpic emiotquovixn amavinon:

(Evdewxtinég amavtioelg amd to xeipevo tou F. Collins: «Iloto eivor to vénua tng
Lomg;», «[atl elpot €3w;» «[Matl o pabnuatixd Aettovpyody, EToL xt AANWG;» «Av
TO ZOUTTOY €XEL YN, TTOLOG TO ONULOVEYNOE; » «Ilatl oL puotxég atabepéc oto Ldumay
elvol 1600 AeTtTa PLOULOUEVES, WOTE Vou ETLTPETOLY T SLYATOTNTA TWY oLVHETWY
Lopewy {wNg;» «Ioati ot avbpwror €xovy ™y alobnon g NOwng; » «Tu ovpPaiver
otay ebaivoope;».)

EPI'AXIEY I'TA TO XMITI:

Epyoaoio 1:
S5ITxow 1T
KEIMENA:
ITAAATA ATAOHKH: H »Afon tov Mwuoy (E€odog, 3, 114)

«0 Mwuvorg €Booxe ta mpodBota tov lobbdp, Tov Tebepod Tov, tepéa g Maday.
Kémote, 0dnywvtog tor Tpofota mEpa amtd Ty EENELO, EPTace aTo Bovvd Tov Ocol),
0 XwpP. Téte Tov Pavepwbnxe o dyyerog tov Kvplov péooa os mHLyn pAGYR TTOL
EByowve amd pla Bato. O Mwuovg eide mwg eved M Pétog eixe TAPEL PWTLE %L Ty
uéoo oTLg PAGYEG, 3ev xowydTay vo Yivel otayty. Eire, Aowtmév: “Ag méhw, vo dw awtd
70 o padoEo Beapa: yrati dev xafyetal N Bdtog;”. Otav o Kdprog ide 6t 0 Mwvorg
TAnoiole YLor vor TaPaTnENoEL, ToLv PWVaEE péoa amd ™ Bato: “Mwvor, Mwvoy”. Autdg
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amévinoe: “Opiote”. “Mny mAnotdoelg €8w”, eire 0 Kbprog. “Bydie to cavdaiior cov
omd Toe TOdLar oov, YLaTL 0 TOTOG 6oL oTEXETAUL Elval TOTTOG &rytog. Eydd”», Tou Aéet,
“elpot 0 Oebdg TV TPOYOVWY Gov, 0 Bedg Tov ABpadi, 0 Bcdg Tov loadx xar 0 Ocdg
Tou lox®P”. Tédte 0 Mwvorg oxémaoce 10 TPOSWTO TOL, YLoTl POBOHTOY Vo XOLTAEEL
Tov Oed. O Koprog ovvéyroe: “Eida 10 Sdvotuyio Tov Aood pov oty Afyvmro, o
AX0LOO TNY XPAVYY] TOUG EEALTLOG TWY XATATILEGTWY TOVS. ZEPW To Baoovd Tovg. I't’
oVTO XATEPNKO YO TOVS YALTOOW ATtO TOUS ALYUTTTLOUG KOl VO TOUG QPEPW OTTO QTN TN
XOOO OE ULOL YWOO UEYAAYN XOL EDPOPT, GTN XWEO OTTOL PEEL YOAX XaL UEAL, EXEL TTOL
TP xoToLxoVy oL Xoawvavoaiotl, o Xettolot, ou Apoppoadiot, ot Oepelaiot, ot Evaiot xow
ot IeBovoaiot. Kot tehpa mov 1 xpowyn twy loponAttdy éptace wg spéva, xatl elda
TG TOLG XATATLELOVY Ol ALYUTTTLOL, TWEA EYW 0 OTEAVW oTov Papaw, vo Bydiietg
Tov Ao pov, Toug loponiiteg, amd ™y Alyuntto”. O Mwvaorg elrte atov Bebd: “Tlotog
glpor Y, Yt v thiw otoy Papad xon vo Bydhw toug Ioponiiteg amd tmy Alyvrto;”.
“Evdd Oo eipor poll oov”, touv amavtnoe o Ocds. “Kor v oro Oo eivar to onueio
0Tt eYw oe éatetha: Otav Bo Bydiketg tov Aad amd v AlyvrTo, B Aatpedoete Tov
Bed 0’ avTd €36y TO Bovvd”. AAAG 0 Mwvong eimte maAL: “KaAd, ey Oo méw otouvg
IopomAiteg xar Bo Toug TTw, ‘0 Ocds TV TPOYOVWY TOG HE E0TELAE G €00G’ ALTOL OUWG
Oo pe pwtioovy ‘moto eival to dvopd tov;’. Ti B Tovg Tw;”. Tote 0 Pedg amdvTnoe
otov Mwvuot: “Eye eipon exeivog ou eipon” (“Eyd eipt 6 "Qv”). ‘Etol”, Tou Met, “Oa
uLtAnoelg otoug lopamAites: ‘Exelvog mov eival 1’ €otelde 6’ €0dg” ».

Kowvy Avanun, H Metapdppwon tov Xptotod

Mt 17, 1: <Yotepa amd €EL pépec, matpvel o Inocodg pall tov tov [étpo, Tov Idxwo
%o Tov Lwdvvn, Tov adep@d Tov, xon Tovg avePdlel ae Eva PNAG Bovvd .

Ax 9, 29-31: «Tny dpa Tov TpocevYHTAY, N 6PN TOL TEOTWTOL TOL EYLVE
OLOLPOPETLYY] XL TOL POVYOL TOL AOTIOO XL OTEOPTEQA. ZopyLxd V0 AYTPES Gy Loy
vo ptAody poali tou: ftav o Mwovong xot o HAlag, ot omolol mapovotdotnxay pe
AQUTTEOTNTO. XoL ULtAobooy yiow Tov Oévoatd Tov oty lepovoainy, Le Tov omoio Ho
EXTTATIPWVYE TNV OTTOGTOAY] TOL ».

Mt 17, 4-9: «Kou eine o [I€tpog atov Inocod: “Kopte, eivar wpala vo peivovpe 36!
Ay BéAetg, va xavovpe €3¢ TPELG OXNVES: ULOL YLOL OEVEL, Lo YLor TOV Mwuon xo pia yio
Tov HAla”. Eved ptAodoe axdpa, Evor wTeLYd GOVVERPO TOUG OXETTAOE, XOL LETO OTTO TO
OUYVEQPO OXOVOTNXE UL PV TTOL EAEYE: “AUTOG Elval 0 ayaTtnuévog Lov Y1dg, avTdg
elval 0 eExAexTog LoV, VTOY vor axovte”. Otay to axovoay oL nobntég, émeoay pe to
TEOOWTO 0T YN %ol PofNinxay ToAD. Tovg TAnaiaoe téte 0 Inoovg, Toug dyyLEe xon
Toug elme: “Lnuwbeite xol un QoP&oTe”. Nnwaooy TOTE ToL LATLO TOLS %ot eV eLday
xOVEVaY GAAOY, TTopd Tov (3Lo Tov Inood pévoy touv. Eve xatéfBatvay amd 1o Bouvvo,
Toug TpodoTake: “Mny meite o xavévay awTd TOL ELdATE, WOTOL Yo VAo TN aTd
TOUG VEXPOVG ».

No amavtioete otig epwTNoelg Tov gog divovtoat. o TANPEoTepeg amavTioeLg
OLYLOTOTOL VOU AYOLNTNOETE OYETLXES TTANPOQPOPLES XoL aTtd TO SLadiXTLO.

Ko emitoyio!
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[TAAATA ATAOHKH KAINH ATAOGHKH

T ovpBaiver; (TToto yeyovic
GLVERY;)

[Totog amoxoAbTTETAL;

[Téte yivetor  AmoxdAvdm;

[Tov yivetar n ATtoxdAvdmn;

Mg (pe moto TPOHTO)
YiveTtow n AmoxdAvdr;

[Nott yivetow  AtoxdAvdm;

Epyooia 2:
EmiotoAn tov ATootérov [TadAov
Keipevo: H petaoctpopy tov Tadrov (Tlpak 9, 1-19 )

«XTO LETAED 0 ZoOAOG CLVEYLLE Vo EXEL OTTELANTIXES oL Qovixég dlabéaelg yia
Toug pobntég Tov Kuplov: miye péAtota otoy apyLtepéa xaL Tov {NTNOE CLOTATIXEG
ETUOTOAEG YLOL TLG OLVAYWYES 0T Aapaoxd. Hbehe vor @épet depévoug atny Iepovooinu
omotovg Ho 'Bptoxe exel vo axorovholy 1ty 086 tov Kvuplov, dvtpeg ot yuvaixes.
Kabwg mtnyorve xor mAnoiole oty Aopaoxd, EXQLXa TOV QOTLOE UL AOTEATY oTTO
Tov 0VPOWO. AUTOG €TTEGE OTN Y XL AXOLGE WLOL PWYN YO TOL AEeEL: “ZaoVA, ZaoUVA,
yiotl pe xotodiwxels;” “Ilotog eloatl, Kdpie;” pwtnoe. Ki o Kdprog tov amdvtnoe:
“Evo eipor o Inoodg, Tov 00 TOV xOTASLOKELS. LU OUOE XL UTTEG OTNY TTOAN" EXEL
0o oov TovVE TL TPETEL Vou xAwvelg”. OL dytpeg ToL cuvddevaY TO LoAO EUELVaY WU
oVOLYTO TO OTOUA, YLATL ixovyaw TN QWY Oev EBAeTTaoy OUwG xovéva. Avtdg onxwbnxe
AV KL EVE TOL LATLOL TOL NToy avolyTd, dev EBAeme timote. OL cuvodol Tov TOTE TOV
Emoony omtd TO YEPL xoL Tov 0dynoay ot Aopooxd. Tpelg pépeg Ntoy TVEAGS. XT0
OLAOTNUO. VTO OVTE EQAYE OVTE NTILE».

«Exel ot Aapaoxd Codoe évoag pabntig mov tov éAeyay Avavia. X’ avtdv
poavepwbnxe oe dpopa o Kdptog xat tov eime: “Avavia!” Exeivog amédvtnoe: “Oplote,
Kopie!” “Enxw”, tov Aéet o Kbprog, “xow mhyatve oty 0d6 mov Aéyetar Evbeio. Exel,
o7to ortitt Tov lodda, {tnoe xamotov amd v Topod mov Aéyetar XoadAog. AvTi ™
OTLYWY] TTPOCEVYETOL, XL €€ O dpoor xATTOLOY TTOL AéyeTal Avaviog var umaivel xo
V' OXOVUTIGEL TTAYW TOL TO YEEL TOL YLot Vo EovoBpEl TO (PwE TOL ».

«0 Avoviog armavtnoes: “Kopte, €xw axodoel amd TOANODG TOTH FELVA EXEL
TEOXOAETEL aVTOS 0 AVBPwWTOS GToLG TLeTOVS Gov otny lepovooiu. Ki €d¢d mov
npbe, €xer eEovoloddtnom amd Tovg aEYLePELs Yo GLAAGBEL GAoLG GoOL OULOAOYODY TO
ovoua oov”. “IInyatve”, Touv Aéel o Kbprog, “yrati avtdy £yd Tov SLAAeER YLor vou Tov
XONOLUOTIOLNOW WS OpYOVo oL Bor ne xével Yvwotd ota €0y xaw otovg dpyovTég Tovg
%ol oToy LopamATixd Aad. Ki eydd o tov SeiEw mooo Ho mpémer va mabet yia yéon
TOL OVOPOTOG OV ».

Educational material-non peer-reviewed
Exmoudeutind VA6 ywpic SLAy xprtixy] akloAdynon



I'ewpyrog I'piing 143

«Téte 0 Avaviog épuye xaL T ye ¢° exeivo to omitl. Axodumnoe to X€pLo TOL
TAVW 0TO ZAOVA o Tov gire: “LaoVA, adep@é, o Kbdprog, o Inoodg, avtdg ov agov
povepwnxe 6T0 P00 xabwg epydooLY, e EoTtelie Yo vo EavaBpelc To Qwg cov o
vo yeploetg pe Ayro Ivedpo”. Apéowg ToTe EMecoy omd ToL LATLO TOU XATL OOV AETTLOL
xo EavoPonxe 10 Qg Tou. Zmxwbnxe, Baptiotnxe, xow XouTOTLY €QOoyE *oL GUYNADE».

EPT'AXIA:

O Améotorog ITadAog, Letd T LETAGTEOQT, TOL GTOV XPLOTLOVLOUOG EXAVE TECOEQLG
TiepLodeieg, aTLg omoleg xNPLEE Tov Xplotiaviopd oty EAAGSa xaw atn Méon Avatoiy.
e auTég TLg TEPLOdeleg ToL eyxouviale, 6TOL TYOLVE, xovovpYtes ExxAnoieg xau ot
avbpwToL JEYOoVTAY TO XNPLYUEA TOL. ApYOTEPX, E0TEAVE O OWTES TIg ExxAnoieg emLoTOAES,
ONAXDY YOAUUOTOL, UE TOL OTEOLOr EAVVE TLS ITTOPLEG TWY TILOTWY X0 TOVG OTNPELLE 0T VEX
Toug TTloTn. XNy Kouvy] Atobnxn vmdpyovy 14 Entatorég Touv Am. [Tadiov.

Ag vmobéoovpe Aotmtdy Ttweg eiote 0 Am. IladAog kol ovvtadooete plo EmiotoAn
oty ool SNyeloTe TG NTay N {wN 0OG TELY ATTO TN LETAOTPOPY] OOG XOL TGS, N
OTTPOGOOXNTY AVTY] GLYAYTNON GOG UE ToY XPLoTO, AAAXEE 0AOXAN N cog T wn. Tl Ty
OTTAYTNOY o0g UTOPELTE o atnptybeite aTo xelpevo Tov oog diveton amo Tig [pakelg
TWY ATTOGTOAWY, AL GUYIOTATOL VO OVTANOETE XOL TTANPOPOPLES aTtd TO dLadiXTLO.

Ko emitoyio!

Epyooio 3 :
YvuvévtevEy amdé tov Francis Collins

Eiote Anpootoypdpog xol Talpvete CUVEVTEVEN YLl XATTOLO LEYAAO ETULOTNLOVLXO
mepLtodtxd amd Tov Francis Collins. O¢pa g ovvévtevErg eivar 1 Atoxdaivdn Tov Osod
oTov &vHpwTOo xoL OL TPOGWTILUES OUEPELS XL EUTIELPLEG TOV CUYKEXPLULEVOL ETILGTNULOVOL
Tavw o ovTd To Bépa. Now xavete 3-5 gpwtnoelg oyxetixd pe to Oépo otov Francis
Collins o voo amtavtioete ooy vo €lote o (dtog. T'ia v amdvinom oog propeite vo
otptybeite oto DHVAN0 Epyoaociog mov oog €yel dobel otnv TaEN, oA ovvioToTol vou
OVTANOETE O TTANPOPOPLES aTtd TO JLadiXTLO.

Ko emitoyio!

AEIOAOTHXEH THX ATAAKTIKHY MPAKTIKHX

H aEloAdynomn tng Stdoaxtixng TeoxTixng elvor SLopxfg xoL TOAVETLTED . ALTY
emiTuYYGveETAL Yior x&be wplalo didaoxaiia péoo and ta O.E., ta omoio mépa amd
™V aELOAGYNOY TwV Sty TwY LodnTdY 3ivouy GToV EXTIOLIELTIXO AYATEOPOSHTNOY),
ovapoptxa pe tov Bolpd evdlopEéPovTog, CULUETOYNG KL TTOTEAECUATIXOTTOG OTLG
dpoaaTnELlotTnTeg Tou pobnNpatog. Tlépa amd ta @.E. duwg, xow 1 xabe Sidaxtixn
dpaotnoLdtnTa Slvel TNy euxalpia AVATEOPOSHTNONG XUl AVACTOYXAGLOD GTOV
exmondevtind. Entiong, yia to pabnuo owtd divovtan tpelg epyoaies, wote ol pobnrég va
eTAEEOLY plar Tl aVTEG WG epyaaio TeTpaunvov. Emimpdobeta, oto t€hog xabe wptaiog
ddaoxoiiog, évag ovvTopog avootoyoouis (eite Tou THToOL «Mov dnuLovEYHON*AY
onuepa xotvovplol TpolAnuatiopol;» pe thumbs up — thumbs down, eite pe v
gpdytnom «Tu Bo xpotodooate amd To oNueEd L&bnura;»), divel Ty evxatpior 6ToLG
uobntég v exppactody Yo doa Blwooy xatd 0 SLEExELX TOL LobNUOTOC.
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«To xabe Toudi eivo yopd»

Kopmobpn Zopia, Katolov Awxatepivn
pottnroleg IITAE, Iavemtotiuto Avtixng Maxedoviog

Il'evixn weptypoen Xxediov Moabnportog

To exmodevTind LALXO oYedLdoTnne 0T0 TTAaiaLto Tov Mabnuoatog «AtdoxTiun
Ty OpnoxevTix®y» Tov [owdoywytxod Tunpoatog Anpotixng Exrtaidsvorng, tou
[Mavertotnuiov Avtixng Moaxedoviog. YAomowmbnxe oto 30 Anpotixd XyxoAsio
DADpLvog xaL oEtoroynOnxe amd tov Stdaoxovta Tov Mabnpotog «AdoxTixn
Twv BOpnoxevTinwy» Ap. NixdAoo TorpéRero.

TitAog Xyediov Mabfpatog: «To xabe moudi eivar yopd»
IK'vwotixo avtixeipevo Xxediov Madpatog: Opnoxevtixd
BoaOpida - TaEn: IV Anpotixod

Yrouyeion XyoAeiov epopproyng Xyediov Mabpratog: 30 Anpotind ZyoAeio
DADLVOG

Ocpotind wedio/Oespoatiny evétyra Tyxediov Mabquartog:
51 0.E. IV Anpotixot: «Ta woudiéd: H yopd xow 1 eAnido Tov x6Gp.0oL »
I"'evixdg xomog yediov Mabpotog:

Ot pabnréc/tpieg va mpooeyyioovy T onuacion TG ETEPOTNTAG XL VO
XOAALEQYNOOLY TNY aTTOO0YY TNG OLAPOPETLXOTNTUS UE Bdomn T Bpnoxsutinm
YVOOo.

IMpoodoxwpeva Mabnoroxd AroteAéopota Xyediov Mabparog:
Ov pobnrég/toleg:
o) Not Tapovotdlovy YopoxTnELoTxd NS TodtxNS NALXioC.

B) Na exdnAcddivouy aodfuartor alMnAeYYOng xot evOTTag TTPog OAaL ToL TToLdLd
TOL %O0POL PE Baom T xELoTiovixn OLOAoXOALA.

Extipopevn otdpreto yxediov Mabnqpoatog: 45
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AvamTuEn Lyediov Mabpatog
A" ®don (Brdvovrag) : 5-7

1o Bruo: O/H exmondevtinds LoLpaletl xopToxLo
(post-it) oToLg pLabdnTég/otic Labftpteg xow Toug {ntd
KE TNV TEYVLXN TNG YLOVOOTLRASOG Vo YOAPOLY TL TOVG
OPETEL VOL XAYOLY UETA TO OYOAELO.

20 Bpa: O/H exmondevtindg Qwvalel pe v
ocLpd Toug pnobntég/tic pabntpLeg oty €dpa, yLa vou
XAVOLY TTAPOLOLOGY] TWV 00wV Eypaday aTNy TEEY.

3° Brua: O/H exmondeutindg xoAAdeL poll pe
ToLg pobnTég/Tig pabnTpLeg Ta Yo TAXLO TOLVG OFE Eval
UEYGAO xopTOVL A3, oL €xEL ToTTobETNOEL GTOY THivoa.

Ewova 1: A~ ®aoy

4° Bruo: O/H exmondevtinde, opod mopovatdaovy 6AoL oL pabntég/toLes, draBalet
OAOL TOL YOPTAXLO. OTY)Y OAOUEAELAL.

B” ®éon (Nompoatodotwvrag): 10-12

lo Brua: O/H exmondsvutindg ywpilet
Toug pabntéc/ Tig pabnToleg oe opddeg xo
potpdler oty xabe oudda éva xapTovL A4,

2° Bruo: O/H exmondevtindg aklomotel Ty
TEXVLXN «X0LTL eEEPEVYNOMG», TTOPOAAGLOVTOG
TNY EQUEUOYN TNG YL TLG OLVAYXES TOL
oLYXEXPLLEVOL pobnuatog. Etdixdtepa
o/n exmatdevTiog €xel TomobeTnosl amod
TELY 0 €va xouTL ewxdveg BpnoxevTLXOD
XOL UM TEPLEYOUEYOL, TTOV ATTELXOVILOLY TN
SLOPOPETIXATNTO. GTOV XOLOTLOVLOUO XOL GTNY XOLVWYiX.

Ewova 2 B ®aon

3° Brpo: O/H exmondeutinde, mepvwvtog amd ty xabe oudda, {ntd amd xabe
poOnTh/Tota vou SLOAEEEL piar exdva, Ywelg vor BAETEL.

4° Bpo: O/H exmondevtinds {nréd amd Ty x&be opdda vor xOAAOEL TLG ELXOVEG
NG OTO XoPTOVL TTOL NG 3OOMXE.

5° Bruo: O/H exmondevtindg (Nt omd tny xEbe opado Vo ovoxOLVWOEL TL OXEPTETOAL,
Yo VTO TTOL ATELXOVILOLY OL PWTOYPUPLES TTOL StabéTouy.

6° Prua: O/H exmodevtinds xoAsl UE TN OELPG TOLG EXTTPOCWTOVS TNG *bbe
OULASOG, YLOL VO TTOPOVGLAGOLY OTYY OAOUEAELDL TLG ELXOVES XA TLG OXEPELS TOVG OYETLUA
pe owtég. Axolovbel abvtopn cv{NTNOY, OYETIXA LE TOL SLAPOPETIXA YOLPAXTNELTTLXA
TIOL ATOTLTIWVOVTAL O XB&Be etxdvor xabwg ko Y €vvola NG BLAPOPETIUOTNTOG.
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I ®4on (Avorbovrac): 107

1° Brpo: O/H exmoatdeuTindg xAvovTog XeNoN TG TEYYLXNG TOL «EVTEYVOUL
OLAAOYLOPOV» Belyvel otoug pabntéc/otig pabntoleg pta etxdva tov XpLotod poli ue
oSt SLépopwy OVLXOTNTWY.

2° Bpa: O/H exmardevutixdg yonotpomotel ) povtivar «TL BAEmels; T oxépreoa
YU avtd Tov PAEnelg; Tu Oa NbeAeg va pwtnoetg;» O pabntég/pabnroteg amavtody
oe xabe gpdyTnom.

3° Brpo: O/H exmondevtindg o OAn T SLAEXELR TNG CLLNTNONG KATAYPBAPEL GTOV
TUVOXO TLG OXEPELS TV LoONTWOY/TELOVY.

4° Bpor: O/H exmatdeuTindg amovTtd OTLG EPWTNOELS TWY LoONTWOV/TOLWY, GOLOLYOL
UE OO0 ATIAVTNOOY, OYOMOTOY, OUEQPTNXOY KOL TO OTLOLO £XOVY XATOYPOPEL GTOV THVOXO.

A @éon (Epoppdlovroc): 107

1° Bpo: O/H exmondevtindg ywpelletl to
modLd oe opades. ‘Exet 11dn mpoetolpaoet
%o PTENEC PE POAOLC Yot Tor TrodLd (oL pbAoL
ametxovifovy matdLéd SLépopwy ehvixoTATWY
®OUwL TOUDLWY LE RYNTLXE TTEOPRAALOTOL).

2° Bruo: O/H exmondeutindg divel 6Toug
nobnréc/otig pabntoleg va emAéEouy tuyaio
omd Evay POAO.

Ewova 3: A" ®@don

3° Brro: O/H exmondevtixdg epoppolet
TNY TEYYLXY] TOU EXTTOLOEVLTIXOD SPAUNRTOG XL TNV SPACTNELOTNTO TNG <KTTAYWUEVNS
EXOVOS». ZNTA amtd Toug pabntéc/Ttig nabnToleg vo xpatrioovy UmPooTd Tovg POAOLG
TOUG X0 VO “TLoYooLY” LE TETOLO TPATO, oay vo. Byaivouy @uwToypoapio.

4° Bruoe: O/H exmondeutindg {nra omd toug pabntég/tig pointpteg vor «Egmorydoovy»
%o TNYoLlvovtog amd opado oe opdda {NTaeL vor xavovy €vay SLEAOYO, 1 VoL XAVOULY
UL EQWTNOT OE XATOLO TG TOL VTTOAOLTIOL LEAT] TNG OULADUG.

*Evoadhoxtiny Spaotmotdtyra: 1012

1° Brua: O/H exmondevtinds e@opudlel v TeEXVLXY TOU EXTIALIELTIXOD SPEUOTOG
%ol TV dpaaTNELOTNTA ‘POAOG GTOY TOlYO’.

2° Brpo: O/H exmondevtindg pe v Ponbeia evog/utog pobntn/torog {wypoeilet
oc éva PeYEAo xopti A3 Ty @Lyobpo evdg TadLo.

3° Bruo: O/H exmondevtindg Aéel otoug/oTig pabntég/toteg 6Tt eivor évar Tondi amd

QAN WP 1| oy TLOTOLY O XATTOLO TLaLSE e HLYNTLXE TIPOBANULOTA, TO OTOLO EQYETAL GTO
oY0Aelo TOULG.

4° Brpo: O/H exmondevtindg {ntael amd Toug pobntég/tpleg vor onuwbody pe ™
OELPA XOL VOr YOAUDOLY GTY ULt TTAELPA TOL XAPTLOD TA CLYOLCONUATO TTOL TILGTEVOLY
0Tt O éviwbe to todl. A@od onxwbodv dAol/dAeg ov pabntéc/toteg, dtafdlel otny
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TaEN awtd Tor suvaLehfuaTo.

5° Brua: O/H exmondevtinds {ntéd owt) T @opd amd toug pobntég/tig pobntpLeg
vou YOPouy amd Ty GAAY] TAELEA TOL XaETLOV TL o EAeyay o oV TH TO TTOLdL, YL VO
TO XAYOLY VO VLDOEL ATTOGEXTO XL AYOTTNTO amtd TNV TAEN. Apod onxwbody dAot oL
unobnrtéc/toteg, drafdlel oty TAEN TG TPOTATELS TOVG

2.2 ®vAAa Epyooiog
OYAAO EPTAXIAX

Evétnro: «To xébe mondi eivor xopd»

ONOMATEITONYMO: .. .ot
ApaotnELotnreg
1" SpaotneLoTyTOL! il 08
, , , , , ALY TR
27O YoPTAXL TTOL UOALG TTNPES OTA XEPLX GOV YPAYPE TO i ?’E & oL
GYOU.G GOL %O TL GOV APECEL VoL XAVELG LETA TO OY0Aeio. MOAg  =1( g{‘.- ! ‘5_4?
TEAELWOELG TTOPOLOLOGE TO GTOVG ovpuadNTéS/ ouppabdnTELES cov Cﬁf‘ ; i, B
%ol XOAANOE TO GTO YXPTOYL TTOL LTLAPYEL OTOV Trivorxa! e ﬁ:
- i
e
g
bty

21 dpaoTnoLdTNToL

A@od 0V xot 1 opada 6oL SLUAEEETE «TTA TUPAA >
ELXOVEG OTTO TO XOVTL, XOANOTE TEG GTO YoPTOVL A4, TTOL
Bploxeton umpPootd oog. 'Emeito mopovuotdote TLg eLxdveg
. TIOL €YETE 0TOLG oLUUabNTES/aTLS oLUPAONTELEG TOg xo
oL{NTNOTE TLS TAPATNPNOELS OO,
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Evdeuxtinég ewxodveg:

Ewdéva 4 - Evaryyehopdg g Ocotéxov & H Ozotixog Bpepoxpotovoa (Tomwvixy
éyvn)

Ewéva 6 - [lowdia artd StamoALtoptxd oxoreio
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Ewéva 8 - H Havayio Bpepoxpotoboo (Exxinoion Atbromiog)

3" dpaoTnoLéTnTo:

[Mopoatipnoe pe Ty ORASa GOL TNY THEOKAEATL ELXOVO KO LOLPOOTELTE TG OXEPELS
oog oty Takyn. Tv BAérerg; T vouilelg 6t ovpPaiver; T Oa eeg v pwtnoeLg;

Ewéva 9 - Lucas Cranach d.A., Dejad que los linos vengan a mi (1537),
Angermuseum.

4" SpoaTNELOTTO:

AoV ywpLoteite o€ 4 opddeg TV b atépwy, o StaéEete Tuyaior oo pio eLxdvoa
oo To xoUTL TTOL XPUTdeEL M daoxdAo oog. H xdbe ewxdva avamopiotd amd évav
p6Ao ouv Ba vtodvbeite. Lt ovvéyeta N xabe opdda B otndei, ooy vo Byoaivovy
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PWTOYPOPLO T ATOUO TV EXOVWY. 'ETtetta, LOALG XTUTNOEL 1) SUOUAA TTOAOULEXLOL,
Oo Tpémel 6AoL v Torywyoete. ‘Otay 1 dooxdAa Hor oaxovu oL Evay amd €odg, avTtdg
O mpémer va Eemaywoetl xot voo amevbovbel wg o péAog Tov avaToELoTd, o Evay
GANOV POAO OTTO TOL ATOUOL TNG OUADNG TOL XOL YO TTEL TLG OXEYPELS TOU.

Ti Aéte; Mmopeite va to xavete; o voo dodpe!
EvoAhaxtinn Spaotnototnto

Tig emdpeveg pépeg Oa €pbel oty TAEN pog éva madi pe xvnTixd TEoBARuaTe.
[Tewg Aéte va viwber Ty Tty pépa ov o €pbet; T Aéte, pumopeite vo to xbvete
VO VIWOEL oYOTTNTO %ol atodexTd; Ag YOAPOLE GTO YOPTOYL TTOL EYOLUE GTOV TOLYO
oxéeLg, éeg xot ovvarohnuotal

2.3 YAwcoteyvixn Ywodou).

¢ Xopthxio post-it

e  Xoptovia A3

e  Kovuti pe exdveg mouv ametxovi{ovy ) SLUQOPETLXOTNTO GTOY XOLOTLOVLOUO.
e Xoptovia Ab

e KoMheg

e Extuomwpévn ewxdvo tov Xptotod poli pe mondid dtépopwy bvixothtwy.

e  KopteAdxto pe eixdveg mov amelxovifovy dLapopous POAOULG.

AEZEIOAOTHXEH THX AIAAKTIKHYE IMPAKTIKHX

H owdaxtixn avt wpoaxtixy Oswpodpe 6Tl cival svdtapépovoa %ot
OLVTOTTOXPIVETOL OTLG AVAYXES TV TTOLSLOY TNG CUYXEXPLLEVNS NALXLOXNG OLADOG.

H aELoAdynon mpaypatoroleiton ae 6An ™ Stépxeta ¢ diwpng Topeiog nadnong
XOL VOLPEPETAL O TN CUUUETOYY TOL pabnT/TNg LabTELag X oTov EAsY)O *VPLWG TwWY
TOLOTLXWY oToLyelwy. H akloAdynon mepthapfdvel cuvdvaoPO TEXVLXEWY TTOL axoAovHoby
TNV EVOAAOYT] TV TEXVIXWY Stdaoxoiiog. Emiong, eAéyyetal  Suvatdtnra Twv pwobnredv/
TOLWY VO GLOYETILOLY TLG YVWOELS, YO TLG EQUNVEVOLY, YO AAANAETILIPOVY XoL Vor cLENTOVY
ue Baon ™ Bpnoxevtinn yvoon. H akloAdynorn ohoxAnpwvetor oto TéA0g ¢ Oepoting
Evotnrog. Kata 1t Sidpxeto tng mopeiog nabdnong mpoypotomotodvtal aELoAOYLXES
mpooeyyioelg o x&be otddio.
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Ewdixdtepa pe v mpwdtn dpaotnotdtynta oL pabntég/toieg sivar o 0éon va
ovTLANEOoVY 6Tl oTov xA&be pabnTh/ToLor PETEL Vo XAVEL SLOPOPETIXA OTTO TOVG AAAOLG
TEAYUATO, LTTOPEL OUWG VL TOUG CLPECOLY VoL X&voLY o Ta (Sta. ES® amotipndtot 1
EVEQYOG CLUUETOY TWV pabntedv/pabntolwy os 6An ™ SpacTnELOTNTA.

Me v emtdpevn dpaoTnELOTNTA ETLTUYYAVETOL 1] GOVOEDT TNG xoONUEQPLYOTNTOG UE
Tov Bpnoxevtind xéopo. O pabnréc/toteg péow g SPaoTNELOTNTAS Ko TNG CLENTNONG
ov Oor axoAovhnoel Ha xoTovooovy OTL OTTWG GTNY XAONUEPLYOTNTO ETAL XOL GTOV
YOLOTLOVIXO XOOUO UTTOPOVUE VO EVTOTILGOVUE TY] SLOPOPETLXOTNTA, 1 OOl BEBorar elvort
omodexty. Idtaitepn Eupaor didetar oty avATTLEN TOL XELTLXOV Xl GNULOLEYLXOV
TIVEVLOTOG, OTY GLYDETIXN AELOTTOLNOY] TWY XATEXOUEVLY MO YVWOEWY XOL GTY] XUTAXTNON
VEWY YYWOTIXWY GTOYWY, LECK OTTO TNV XELTLXY] ATTOTLUNOY] XOL TNV TOHEOLGLNO TWY
eTLyeLoNUATWY xabe pabnti/totas. H toitn dpaotnoiétnra Bonba toug poabnrtéc/tig
pobnroteg va epBoidvovy mePLoadTEPO GTNY EVvola TNG OLAPOPETIXOTNTOGS UEC GTNY
yotottavtx] miotn. H aEloAdynom toug meptAauPaveL Ty EVEQY CUUUETOYN XOL TNV
oAAeTtiSpaon pe Baon Ty ewxdvo. TEAOC M TETaPTN xOL M EVOAAXXTLXY SPACTNOLOTNTO
OXOTIEVOLY GTO VO GUYELINTOTTOLNOOLY OL LoONTES/TELEG ATL LTTOPOVY VoL TTANGLAGOLY KO
vou TPOooeYYLooLy €var TTodt SLaQOPETIXO ATt L TOVE, TOCO GTO TTAXLOLO TNG TAENS GC0
%Ol oTNY eVEVTEEPN xowwvia. Me 11 cvltnon mov bo axorovbroel oto TéAog, %ot N
oTtolor AELTOVPYEL WG TEALXY] tELOAGYMOY, 0/1 exTTondev TG elvor o BEam var avTiAnpOel
TNV ETULPPON TWY TTOPATTAVEL SPAGTNELOTATWY 0TOLG pabntég/otig pabntpteg, oA xow
vo det TLg amoPels Tov TeEAXd dtapopprbnxay. Katd avtdy tov 1p6T0 amotipudtol
7 ETUTEVEYN TWY TPOGIORWUEVWY UaONOLOXWY ATTOTEAECUATWY GE OAN TN JLAPXELX TNG
mopetag nébnone.
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AbBavéorog B. Ztoyrovvidng, ZyoAuy) Towdeio, Mabnpa
Ty OpnoxeuTixwy xol Anuootog Xwpog
[Avaotoyootixny| tyvnAoocio oty ondoywytxy] fewplio
Tov Dietrich Benner], Ostracon Publishing,
Ocooorovinn, 2021, o. 726.

Xpnotog Ppadérrog / Christos Fradellos
Exmowdevtindg Ocordyog/ Religious Education Teacher

Me 1 peAétn tov avTN 0 (kAONYNTNG LTOYLAYYIdNG YEQPLEWVEL, OTtWS O {dLog
OMNUELWOVEL, DLOPOPETLXA YAWOOLXA ETLOTNULOVIXA XL LOTOPLYA TTACLLOLO, XAVOVTOS YVWOTO
oe 6o0vg Sev Tov E€povy, Tov Dietrich Benner. [Tpéxettar yio évay omovdaio adyypovo
EXTTPOOWTIO TOV YWPEOL TNG YEPUOVOQwWYNS DrAocopiog, Beoroyiog ko TTardorywytxyg.

O ovyypagéag mapovotdlel T avhpwmoAroyinég xor Tardaywytxés O€octg Tov
Benner xat ™) onpacio Toug yiow ™) o)oAxy] 0pNoxeLTIXN oYWYT.

To pabnua Ty Opnoxevtinwy oty EAAGSa Exel tepdoetl amd TOAES TTOALYWILES
T TeEAevTalor 20 ypodvia xol ontior efvort oL L3EOAOYLXES o HPNOAEVTIXES LY KVAWOTELG,
ot oTtoieg oo TiCovy Tov OE0AOYLXO xOL EXAANCLAGTIXG XOOUO. Ty VO UMY TOY TOYO
OPXETEG OL EVTIAOELG XOL Ol GUYXPOVOELS UE TOVG OXETTLXLOTES - av Oyt €x0pod¢g Tov
wofNUoTog Twy OPNOXELTIXWY - GTO EAANYLXO O)OAELD, €pyovTal va TtpoaTtehody xot
oL oLYVé& oxAnpég aviimtopabéosts TwY OEOAOYLXRWY %KoL EXAANCLACTIXWY TAOEWY,
oyoLvoBatwvTag, PeLSETLYPAPA, XATA TN YVWOUN LOV, OVOUETH OTOV LOVIEQPVLOUO
X0l TNV TUPOS0CLOXOATIL.

A6 6An vt TNV avTimapabeoy ol pévol yapévol eivor To pébnuo Ty Opnoxeu TGy
%o ouvoxorovbo ol pobntéc Tov eEAANYLXOD GYOAEioL.

[TvpNvag Tov TopsdVTog BLAlov elval N PNAGPNoTN TNG TAVTOTNTOS TOL LOONULOTOG
TV OPENOAEVLTIXWDY KoL TOL €V YEVEL AVOPWTLOTIXOD YAEOXTNP TTOL OPELAEL, LETOED
GANWY, YO EYEL TO EAANVLXO OYOAELO.

[ToAb 6woTd, 0 TOALOG KOG SAOKOAOG XOL GUYTAXTYG TOV TTPOAOYLXOD CNUELUOTOS
opoTLpog xonyntig Kwvotavtivog AeAnuwotoavtig Tovilel TS To eXTToLOEVTLXO
OUOTNUOL PLOG XWOAG OVTAYOXAG TO OPEUOTO XOL TOVG GTOYOVS TNG XOLVWYIOG TTOV TO
dnutobpynoe. Avté dev eivor piow atAn SLomioTwoy. XTor XA LoV, TOLAGYLETOY, oUTLA
NYEL OOV XOTOYYEMO X0l TTROGUANGY YLOL APVOTIVLEY] TOL A0OD ULOG.

Ov xovwvieg pog oNUeEP OTELAOVYTAL ATTO TNV KTTOEEVMOY], TOV OTOULXLOWUO, TN
XWELG OpLar LILWTIXOTNTA ATtd TN Rl oL amd T LoloTolnoyn xol TNy ayeAOTolnoy
ot TNV GANY, XOTHOTAOELS TTOL glvat oL 3V0 deLg Tou (dtov vopiopotos. OAa awTd,
ue plar 3607 TEXVOAOYLUNG LTTEPTIOPOYWYNS, SLVOETOLY Evar oXNYLXG GTTOL O dNUOGLOG
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XWEOg dev elval 1 oxnyn 6mov cuyteAsiton N Spopatovpyior Tov Blov, aAAd N apEEva
omov xoAeital vo emlBLdoel o LoyvPoTEPOS. Edw 0 pdAog tov ayoieiov xabiototon
ovayxolog 660 TOTE, PXEL VO TOV ETTOVATTPOGOLOPICOVILE. XE aLTN TN oxoTobeaia, To
BLBALlo Tov AbBavaciov ZtoyLovvidn TEOGEEPEL YEVWWoLOdwEn, vouilw, Tig LTNEEGLeg ToL.

2N XENOLU ELOOYWYT] TOL O GUYYPOXPENS EEXLYA UE TO LoTOPLXO TwV [Tpoypoupdtwy
21oudwy Tov pobnuatog Twy OpnoxsuTiwy NG TeAsvTaiag dexactiog. O ovyypaEéag
opVELTaL yor UTtel 0T oTelpo avTimtopabeon Yo To TEPLEXOUEVO %Ol TO GXOTTH TOL
pobnuatog twv Opnoxeutixwy. Ocwpel 4Tl 0 oxoTdg ToL pabdNuotog BpnoxevLTLXWY
dev elval GANOG aTtd TOV OXOTO TOL (BLOL TOL GYOAELOL OE Uiot SNUOXPOTLXY] XOLVWVIAL.

"Etot otoyevel oe TtpeLg Baotxodg aEoveg:

1. Ztnv avdAvon Bootxtdy TTUXWY TOL TOLIAYWYLXOV EQYOL TTOL VAOTIOLEL GNUEQXL TO
oYOAEl0 WG eEXTTOLIEVLTIXOG DEaOG

2. XN PEAETN - XOTOAVONGY TNG OYEONG TTOL SLAUOPPUVETOL LETAED OYOAELOL XL
ONOGLOL YWEOL

3. Me Béomn ™y mopamave oxéon TpoadlopileTol xal 0 POAOS TTOL XOAElTAL Vo TToLEEL
70 pabnuo OpnoxsvTikey 0to dNUOoLo oYoAsio

‘ONo t0 eyyelpnuo TOL CLYYPAPENX TTEPVAEL pHéoa aTtd TNV OTTTLXY] Tov ['eppavod
motdaywyoL Dietrich Benner, evég mpoowmou mov ématte xabopLrotind pdAo oTig
eEeAikeic g MatdoywYlxNg ETLOTAUNG XOTE TO TEAY] TOL ELXOGTOV XOL TLG OPYES TOV
ELXO0TOD TTPWTOL GLWVA XoL TTOL O€TeL aAAd %o cuVOETEL OA Tor xolpLar TTodorywyLrd
EQWTNULOTO TOL OTTOLOL SLEPELYA 1] TTALSAYWYLXY ETLOTNWUY. EEeTAlel T ayéom g oYoALXNg
TodelOG, TOL INUOGLOL YWPEOL %ol TOL PLoONULATOS TV OPNORELTIRWY.

H 6An €pevva tov ZtoyLowvidn PBooiotnxe oty KLEHOSO TNg EPUNVELTLXYG
Mowdoywytuns. Zopewvo UE T 0 EPELYNTNG UEAETA LeE0SLXd OAO TO CLYYPXPLXO
€PY0 TOV TPOG SLEPEVYYNON GLYYPOPEN, XODWE XOL TLG XPLTIXES KL OXOALATUOVG GAAWY
Lo TO €QYO0 TOV, €TOL WOTE VO SNULOLEYNOEL Uior cLYOALXY ewxdva. H pébodog avty, omwg
JrartetveTon, PLAOSOEEL YOu XOTAYONOEL TOY TTPOG DLEPEVYNOY CLYYPUPEN TTEPLGGOTEPO OTLO
6,Tt 0 (dLog Tov €L TS ToL. ALTO axPLRWG EXAVE xOL O CLUYYPAPENS UE TOV xobnynT
Benner. [Tpoowmixd dev eipon oe 0€om vor xpivew TNy ETTLTUYLO TOL EYYELONUOTOS XOL TNG
gpevvag, yLorti oy xpivew ortd Ty Thovota PLBAtoypapio (EAVOYAwaon ot EevoyAwaoT)
mov TTopatifeTon oTo TEAOG Tov PBiffAlov xow TNV capavtdypovn epyoypapia Tov Benner,
elvot TOAD Thovd GAa TovTo vou Tor ExEL UEAETNOEL EXTOG atd Tov (dLo Tov Benner,
UOvo 0 XToYLowvidNg %ot EAGYLOTOL GAAOL...

H xprtixn avéryvwon touv €pyou tou Dietrich Benner améd tov Xtoytowvidy dev pog
TPOLOLALEL LOVO EVVOLEG xal OxEPELS TOL ['eppovol Tadarywyol oAAG XL TTPOEXTAOELG
IOV JEV ATTAVTWYTAL GTO EQYO TOU OTO TAXLOLO TNG EQUNVEVTLXNG TTPOGEYYLOYG.

Y7o BLBAlo ovvavTaue aTooTTAoROTO Ot TO €pYOo ToL Benner, Tar ool TapabéTer
OE XOTOTOTILOTLXES TTAPOTIOUTIEG O CUYYPOPENS UETAPEOUOUEV GTO EAANULXA OTTO TOV
(31O, YLOL VO UTTOPEL O OVOryVWOoTNG VL SLOAEYETOL [LE TO €QYO TOL ['eppavod Totdorywyov.
Iynrotixég amewxovioetg dtavbilovy to BiBAlo xabwg xaL TAaYLOTLITAOL, OL OTTolOoL
SLELXOADYOLY TNV AVEYYWOY AWTOL TOL 0YXWSoLE €pyou (723 6eAideg), av xow oL
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TeAevToiol XaAG Dot NTOW Vo MToty TOVLOREVOL TTEPLOGGOTEQO L0 XL TWEO LOALG TTOL
dtoxpivovrtot.

To 6M\0 €pY0 OATTAWVETAL OE TEVTE XEQPAANLOL.

270 TEWTO %*EPAAOLO UE TITAO “To €pY0 TNG AYWYNG WS ILOXPLTOC TOUENS TNG
TEGENS Tov avbpwTov”. Edw) 0 Ltoytovvidng evtomilel 6Tl oty TTodorywytxy) oxédm
Tov Benner 7 AéEy) xAedi eivar v AéEN mpa&y, pia TpdEn n omola atavtétat Lévo aTtoy
avBpwmo Oyt ot Ldor xaL Tor QUTA, YLaTl ATTAG €lvo Exo0VOLa xoL Ol AVTOUOTY, OEV
vToxeLtar OMA. oe eEavaryxaoud, Tpdypo ov onuativel 4t sivor pio TEGEN eAsvbepiog.
MoapdAAnio, 1 Tod&n dev yopoaxtnEiler ovTe xay Tov Bcd, yrarti dev LTTEEYEL aVaY®Y
oL v wbel Tov Oed o TPAEY, evd oTov dvbpwTo N avdyxn eExXSNAWOTNG TNG TTEAENS
elvol LTOEXTN. XTOY AVOPWTO N TEAEN eEXTTNYALEL aTtd TO aTeAés Tng avbpwmivng
@Vonc. H ateing avbpdmivy @boy elval v YEVEGLOLEYOG LTI TNG TTPAENG oL M oLTio
oL 0 AVHPWTOG TLVEXWG Hor ETLIEYETAL TTEPALTEPL OVATTTUEN XL EEALEY, TE&yHo
IOV PLOLXE SeY UTOPEL Vo LoyveL oty Bedtnta. ‘Etot, av xaw 1 mpdEn g aywyng, wg
0VTOAOYLXO aToLyElo ToL awbpwTov, elvor pioe xivnoy TEPX amd To evort, TEOG OVoLNTNON
TOL TPOOPLGLOV TOV, EV TOVTOLS O TTPOOPLOUOG OVTOG LOLALEL ELG TO OLVEXES AVEPLXTOG
QLo xal M TeAELoTng lva atédeotog, yio. vor Bounbodpe tov Ayto lwdvvn tov Zivaity.

To TPWTO XEPAAXLO OAOXANPWVETAL [LE TNV TIAPOLGLOOY TNG COUNG TNG TALOYWYLXNG
Oewpiog Tov Benner. Exel mapovatdlovtal ot Boaoixég apyég mou dLETovy GA0 TO
TS oy wYLXd EQYO TOV.

To d=0tepo xe@dlato €xel TiTAo “OL CLGTOTIXES APYES TOL €QPYOVL TNG AYWYNS .
Qg apY€g TOL EQYOL TNG AYWYNG ONUELWVOVTOL 1] SEXTIXOTNTA LOPPWOTNG, 1 TTPOOTTTLXY
[Mowdeiog xaL To xdAeopo yroo avtevépyeto. H amovoior amdAuTou 1 €0Tw €vOg xEmTOoLOoL
TPOOPLOUOV XOL N TTPOOTTTLXY] TOL avBPWTOL Vo eTLTOYEL LOVOG TOL TNV OAOXANPWOY
%0l TEAELOTTOINON TOL aPNVEL OAa Tor eVdEXOUEVa avoLyTd, xobwg n idtar 1 @doy Tov
ovBpwTov amd pnoévn g dev eyyvaTal xamola BERonn peAAoVTLXN EEEALEY.

Ed® evromiletor 0 ox0mog TG aywYNS, O OTTOLOG - €V TIPOXELUEVW - TAVTILETOL UE
Tov X076 TNG PVUONG ToL aYBPWTOL, TTOL deY Elval GANOG aTtd TO Vo UTTOPEL 0 AYBPWTOC
vor 0TOTPOCdLoPLLeTaL XL Yo oLxodouel vonuo Blov.

Yuvavtovue tov Benner va “cuvdioiéyeton” pe tov Rousseau, oc oyxéon pe v
ovBpw Ly TEAELOTTO oL TLG awveELyviooteg duvartdtnTeG Tov avbpwTov, onueio oTo
omolo akilel v otabel o avoyvootng tov BiAlov. H cuvavtnon xal adAnAentidpoon
ToL avbpwToL pe To TEPLPEAAOY TOL, YEWE TN LOPPwaon xor Ty Ttandeio. To vomuo
X0l 0 TTPOOPLOWOG TNG Lw1g evaTtdxelvTal aTov (3Lo Tov avbpwo.

Mio a6 Tic Pooixég Boelg Tov Benner Aéel 6Tl TO €0Y0 NS aywYNs evat Eva
€Yo 0vToAoY1x00 xat VTAPELAXOD AVTOTPOCALOPLOUOD TOL aVHPWTOoV.

To 30 xe@daioro €yet Titho “O Tordoywyixdg petooynuotiopnds’. Tlpdxerton yio
ula Sradtxaoion ToL cvvteAsiTal XATEEOYNY ATTO TO OYOAELO GTOV LOVTEQYO XOOUO M|
TOLAG&YLoTOY €Tl Do €mpeme vor ouuPoaivet.

O Benner @aivetor vo avoryvwpilel 6Tt xatd 0 SLEEXELO TOV €PYOL TNG AYWYMS
0 VEOg avhpwTOog EVTATOETAL GTO XOLVWYLXO GOVOAO GTO OTIOLO0 OVNXEL, OYL OUWG
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LOVO 0pLlOVTLOL OAAG XOL YOOULULXE XOTAXOQLPA, LECH OTO TN LETAD0GY] SLaPOPwY
TONTLOULXODY ayabwy, pe pior AEEn avutd mov ovopdlovpe, Tapadoon. Miog Topadoong,
0P, SLYOULXG EEEALOOOUEVNS %Ol OYL EVOS OTATLXOD LTTOTTPOLOVTOS ULOG XOLYWVING.
"Etot, 0 Totdaywyodpevog amoxtd Uioe alonomn cuveéyelog xow Oyl ULOG TTOPOLGLOG
Olywg uynun xot “ptlixd” cbotnua. Ede to oxoAeio, 0mwg avtthapfdvetal xaveis, €xet
vo Stodpopatiost onuaivovtar poAo.

Kopfuxd onpeio ot oxédy tov N'eppavod mardoywyod elval 1 Tpoowmixn evbdvy,
T600 TOL TTALSAYWYOVIEYOD, OGO %Ol TOL TTaLdaYwYoD. Me amtAd eAAnvixda 1 Todeio
elvor pLa wopeiar avoxaAvdPng xot Oyl plor xUTaVEAWoY LOPEWTIXWY ayobwy %o
YVWoEwY. xomog g TaLdelag eivor to AAnbedey xar n aAnbeta dev yvwpiletol,
oAMNG xotoxtétor. H aanbeio dopeiton mévw oe évar aitnuor xow ayxaAlaler 0OAOXANEN

™y OTToEEN.
To tétapTto ®e@aiono £yet Titho “H moArtixn Stdotaon tng oyoAxng Modeiog”.
Edw mpaypoatedetor ot UYSLOAEYETOL N TEXYN TNG XYWYNG UE Ton SNUOGLO XWEO.

O xoOnyntig Zroytavwidng evtomilet xaw évay dAAo xoufo otn oxédy tov Benner,
7 OTTOLOL ATTOYTAL OTO EQWTNULOL: TTOCO ELVAL, AOOYE, XTTOTEASOUOTIXN 1] YWY X0l TU
0pLLOVPE WG ATTOTEAECULATLXY] aYWYY); Eexabopa xol YwElg TEPLOTPOPES TO €PYO0 TNG
OYWYNG OAOXANPWOVETAL Ty TO GToo elvar o B€om vor avoAGfBel TANPWG TG TOALTIXES
ToV gvhvveg, dINAadY bToy TO dTopo elvort evepYdg xa LTTEVOLYOG TTOALTYG LLOG XOLVWYIOC.
H oywyn dev voeitar wg atoptxn) TpaEy, oy xot Lotdlel o peyaro Babud, ahhé otoyedet
oTov “GAN0” xo To “éAAN0”. H ovvdvtnom pe Tov GANO 1 TOLG GAAOLG GUYTEAELTOL XOTE
Tov Benner atov ypo g pyaoiog, ™G ToOATIXNG, TN NitxNg, T Bponoxelog, tng téxvng
%o NG TTOLdAYWYLXNG. ALTOL 0L TUAWVEG Elval 0 XWEOG dpdiong Tov avbpwTov ol oe
ovtodg avadvetal 1 avbpwmivy vtdéotaoy. Ede yivetar plo evdiapépovoa didxplom
OVOUETO OTNY TTOLSOYWYLXY] TOU ONUEQX Ol TTHAALOTEQES LOPPES KOAL [LOVTEAR TYG.
YNuepa N oywy Tov avbpwTou dev dEGUEVETOL ATTAPALTNTO ATTO TTOALTLXES LOEOAOYIEG,
owovouLxég Seouevoetg xot Bpnoxsvtinég avbevtieg. MiAdue yio v 8o g un
tepopyns takng. Avotuywe, BéRota, artd Tov *xO6OUO oG OEY ASITTOLY OL TTATEQVOALOTLXES
TEAXTIXES XPATWY XL Bpnoxelwy. Qotdoo, oL TaLdoywyol onuepa €xovue uio xdmoLo
ovTovoula 0To €pY0 LOG, OXL OUWG X oTtOALTY. Ot xoLVwILXES aELoELS OEY AlTTOLY,
oG xo Oev xabopilovy oe améAvTo Pabpd ™y mondaywyixn TEdEN. Xtov Benner
OUYOVTAPE TNY OPUOVLXY] GUYVTIOPEY xOoUoL xal avbpTon, xovwviog xotl oTéUoL
uéoo amd piow un tepopytxy oxéon. Palvetal, 4Tt 00TE TO LOVTEAO TOLSAYWYLXNG TTOV
EOTLALEL OTNY OTOULXY] OLAOTOOY), CAAG ODTE XOL TO LLOVTEAO TG TTOLSOYWYLXYG TOV
TPOTAOOEL TNV XOLYWVLXY] SLAoTooY] €xovy O€omn oty oxédn Tov Benner.

EEowpetind evdiopépov mapovataletl xon 1 amodm tov 6t 1 [londorywytxn, N t€xvn g
oywYNG, etvot pioe téxvn N omolor 6TOYXEVEL 3TNV €V XPOVW LTOXATAEYNON TNg! Ay %ot o
avbpwTog elval TEorypoTixd eAeepog LOVo GToy EXEL UTTEL GTY JLADLXOOLO TNG LYWYS
(31A oty duvdpetl eviAximwon), EVTONTOLS N OTEPLOVY] TTOPOP.OVH TOL TN dtadLxacio
ot Oa Tov eYrADPBLle oe pio unyoviotinn ovtomio. TéAog, eEatpeTind evdLopépoy €xet
7 evooyOAnoy tov Benner pe to O€po Tov ®xLvdBVOL TOL POVTAUEVTUALGLOD, OAAG oL
™G OLdowong ToL AYOHPWTILYOL TTPOCWTIOL GTO GYOAELD TWY ONUOXPATIXWY XOLVWYLKY
TOU LOVTEPVOUL XOGUOL.
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Téhog o710 50 xeparato pe titro “Tlondaywynn Oewplo xow Hpnoxevtinn exmaidevon”
0 xoOnyNTg LtoyLavvidng SLepeLYA TIG UETAED TOUG TTPOOTTTIXEG GLVAVTINOYNG XOL
OLAGYOL GT0 EAANVLXO oyoAelo. TTolog 0 péAog oL xoeiton vo Stadpapotioet To pédnuo
TV OPNOXELTIXWY GTO EAANVLXS exTTOLdELTIXO cboTHUa oNuepa; ‘Exel 6éon to pdbnuoa
TV OPNOAELTIXWY LOOTLUO KOl TEXUNELWUEVO OTNY EAANVLXY] OYOALXY] TTOOYLOTLXOTY T,

EEapymg o ouyypagéag SnAwvet 6Tt dev o oy0AL&oEL TLG aTToPATELS TOL ZUUBOVAIOL
¢ Emuxpoateiog tov 2019 yio o pabnpo Opnoxeutixy, pLa xal atéyog tov BLBAiov
TOU E(VOL 7] TTPOGPOPA ULOG VEXS OYAYVWONG YLOL TOY OXOTTO XL TOY POAO TOL o O)L
EVOG aVTLTTOALTELTIXOG ADYOG OTor VOULXA eTtLyELpNoTa. Tov ZTE. 'Etol, xatadeixvidet
0Tt M Bpnoxeio elval €vor CLGTATIXG GTOLYELD TWV XOLVWYLKY, QPO XOL TOL ONLOGLOV
XWDEO0L, UECA GTO OTOLO XLVELTOL TO OYOAELO. XTN CUVEXELX TTOLPOVGLALEL TO OXETTTLXO
Tov Benner, obupwva pe to omoio n Opnoxeio dev umopsl vor amovotalel amd T
OYOAELL TWY GOYYPOVLY SNULOXOATIXWY XOLYWYLWY, TOPA TO YEYOVOS OTL HpnoxeuTinég
xowoTTeg xotyovy ( Bo émpeme vou xartnovy) ot (Steg Tow péAN TOLG. LKOTTGS TOL
oyoAetov Sev elval vor vtoxaTaoToeL T Bonoxev Ty xaTMoN, oy xo ToAAES Bpmnoxeiec
OTTWG QOLVETAL OBVYATOVY VO TO XAVOLY GTO LEAY] TOUG GNUEPX, EVE) AAAES PAVEQX 1|
0POVLG BEY TTPOBYOLY TNV OPUOYLXY] CUVOTIOPEN TWVY AXWY XL XOoTHTwy. Kotd tov
Benner to pdbnuo tng Bpnoxsutinng aywyng oQeiAst vor emLxalpomoLel Ty LYLY xow Ot
(POVTAUEVTAALGTLYY XOLTLXY] TTOL aox0oVY oL Bpnoxeleg 6TOY XHGGUO, TUVTOYPOVOL LE TNV
%Lt oL aoxoVy N [awdoywytxn, N HOwm xow  moAitinn emtotiun otig Bpnoxeliec.

Mmopoby, dpoaye, oL Bpnoxeieg vaw GLYSLOAAXYOVY HE TOV GUYYPOVO XOOULO OAANG LE
6p0VLG FNUOXPUTLXOVG XOL U1 LEQAEYLXOVG;

Kevtpixdg mopnvog g UTEVEQLOVS aYwYTG, 000Y apopd atn Hponoxsutiny oywy,
elva To ovvaichnua 6Tl 0 avbpwTog elval aToADTWS EERPTNUEVOS amtd pioe SHYOUT TTOV
TOV LTEPPROLYEL XL TTOL VONUATOSOTEL TNV VTTAEY TOL, TOPEAANAC e TO alobnua Tov
remepooévou (BA. xtotétrTa, uviuy Bavétou xot oyéon (HOVTwy xoL XEXOLUNUEV®Y).

EmmAéov, n Opnoxevtinn aywyn dev umopel vo amtovotdlel amd tor evdLaQEPoVTa
TOL GUYYPOVOL OYOAELOL, ULOG X0l OQPELAEL VO LETOOLOEL OTLS VEES YEVLEG EXELVOL TTOL
Jev UTToPOVY Vo LETASWG0LY oL (dLeg HpnoxsuTIxég xOLVOTNTEG OTA LEAN TOLG XOL GTOY
x6opo. ‘Etot, n Opnoxevtinn aywyn Béler otn ovlntnon 1o 6t n HBpnoxeio umopst
vo givort Topoboo o€ GAEG TLG OLOOTATELS TG XOLVWYLXYG 0pAoMS Tov avhpwTov, »g
EUTIVELGY] AN KO WG VONUATOGOTNOY, XWELG, WOTOGO, VO MYELOVEVEL TUPUYILXA TOVG
ovBpWTTOVG xaL TLE XOLYWYIES, OTTWS XU T *xaLPoVg €xel cLUPel aTo TaPeABSY. TTpocoy,
Opwe: 0 0ThHY0G TOL LOONULOTOS TV OPNOXEVTIXWY eV UTTOPEL Var ELVaL N XOAALEQYELOL
g mlotng, Yot xd&Tl TéTolo ovppwva Le Tov Benner Oa vmoBdOule, oyl pévo tovg
XOVOVEG NG OYOALXNG SLOUOXOALOG, OAAG TIPWTLOTWS TO (DLo TO pLGTNELO NG TtioTng. “O
TEOCOVATOAGUOG TOV uoiuotog ey evtomileton oty avantuén s OonoxevTixnyg
EUTTELOLOG QALK OTNY XATAYONON XL TOY AXVOOTOXOOUO YLO TN ONUOCLO AELTOVOY X
s Oonoxeios” (D. Benner, Die Offentlichkeit der Schule und die Offentlichkeit von
Religion, o. 139). Xtn ovvéyeta eEnyeiton yioti 10 pébnuo Opnoxevtixwy dev umopei
Vo VAL XOTRYMNON, PLAG KO N XOTNYNON Elval pio SLodtxaoion XorTd TNV OOl 1] TToTY
mpooeYyileton Brwpatind xow pévo. Mio evdiagpépovoa avaAvon yia Ty xotriymon Ho
BpeL 0 avoyvdoTtng oTig oeAideg 446-459.
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21ig teAevtaieg 150 ogAldeg tov BLBAlov o xabnyntig Ztoytavvidng Beoroyel
oLVOLOAEYOUEVOG EXTOS amd Tov Benner xal pe toug acipvnotovg, xabnyntn Nixo
Motoobxa (1934-2006), Tnv TOALTLXY eTLoTAROVO XL OLAGGo@o, Hannah Arendt
(1903-1975), oAAé xar Tovg oYY EOVOLG TTondarywYoUg Gert Biesta xout Patricia Hannam,
ot oToiol €xovy ooyoAnbel extevwg pe v Hponoxevtixn exmtaidevon xoL Tov dNULOcLo
YWPO0, x0BDC %ol Pe ToV YouLxO xal ToALTixd emtotipova Carl Schmitt (1888-1985).
Exel o avoyvwotng Bo cuvavtioet evotnteg oL omoieg aveta drafdlovtal avtévou,
EVE) TOVLTOYPOYO SLOTNEOVY T CUVAPELE TOVG UE TO LTIOAOLTIO €pyo. ESW 1 HBeoloyio
%o M OLdaxTIXY] TV OPNoxeLTIXWY cuVoVTA TNV TTodaywYLxn xaL N avayvwoy YivetoL
O TTOAVGTLXY).

Ev xotoxAeidr o xabnymtig Ztoytovvidng Lmopel xot YOAQEL axodNuoixd, EXETE
otxelor ONAASN YLOL TOVG EPEVLYNTES XOL TOVG OULOTEYYOVS TOV, GTOVG OTTOLOVE AAAWOTE
TEWTIOTWS aTeLOBVETOL, OAN& TavTdYPOoVa LTToPEl XaL dopel Evay Beoloyixd Adyo
XOTOVONTO XOL ATtO TOV L1 ETOLOVTOL.

AELog 0 ptobidg tov xo 0 ®x01Tog Tov. ALoPBAETTL O OTL - OYL OTTEAVLO - OVOPOPES GTO
POy €pyo Tov Bor cuvavtédue oTo PEANOY oTa Epya [Taudaywyiung xor O@pnoxsvtinyg
Exmaidevong.
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