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To mepLtodindé EAOE (EAAnvixY "Exdoom yro mn Opnoxsvtinn Exwaidevoyn / GjRE
(Greek Journal of Religious Education) eivor éva Stebvég emiotnuovind mepLtodind
pe LAY ovedvopy oELoAdYnoy (peer-review). Anuootedet dpbpo oty eEAAVLXT xow
™MV aYYALX YAWaoo oxetixd pe tn Opnoxevtixy Exmaidevon xor Aywyn. Atocti-
Betor dwpedy, elvar eAedbepa TpooBaotpo xal dnuootedel dpboa kol GAAO LALXO
XWPELG ®XGOTOG YLA TOLG CUYYPOUPELC.

Y®0TOG TOL TEPLOOLXOV: Vo ovaTtTOGoEL xoL va Tpowbel Stebvidg T omouvdn, v
gpeuva, ™ LEAETN oL ToY SLaAoyo YL TN Opnoxevtinn Exmaldevon pe dEoveg
Oponoxetomondoywyixn, ™ Ocoroyixn, TN ELAOCOELXY], TNV XOLYWVLXTY/TOALTLXY], TNV
EXXANOLOOTIXT/DPNOUELTINY KL TNV TTOALTLOULYY] TTPOCEYYLOT] TNG.

IIedia cvdrapépovtog Tov TepLtodixov: H Opnoxsvtiny Exmaidevon xoar Aywyn
%ol TOPEAANAC oyeTixd Tedia, 6w eivor ot Emiotiueg tng Aywyng xot tng Ex-
moidevong N oxetxd medlo, Omwe eivor v AramoAtioutxy] Exmaidevorn, n HOuwxn
Exmaidevon, 1 Exnaidevon otig akieg, n [lodtixny Exntaidevon, n Extaidevon yia
™V ey xot Tor avbpdmive Stxonwpoate,  Extaidevon yio dnpoxpotixy] xouA-
To0pa, N Ewdixn Aywyn x.é. Acsttovpyel wg medio SLaAdyYou %ot avToAAay g LOEWY
%ol 3PAoEwyY amd TNy exTaldevTixy TEAEN o dAeg Tig Pabuideg tng Exmaidsvong.
Ewdwxdrtepa, dpbpo mov oyetilovtor pe tor TaoQoxdtw medion Toovaldlovy YLor TO
TePLOdLXO ALalTEPO eVOLaEpoy: bewplia, TEAEN xal €psvva yiow T OpnoxevTixy
Exmaidevon oto oyoieio xal aAAovg ywpovg oty EAAGSa, v EvpdTn xot dAAeg
XWPES Tov xboov-Opnoxeicg otV exTTaldevon-Todoywytxy xoL StdoxTixy pebo-
doAoyior xo SLemoTUovXOg SLéAoyos-taTtopia, QLAocoior xaL xovwvloloyio Tng
exmaidevorns-Oewpio xaL TEAEN AVOAVTIXWY TEOYPUUUAT®Y OTTOLIWY-EXTTALOEVTL-
%0G RO ETOYYEAUOTLXY] OVATTTUEN-0VOPWTLOTIXES ETUOTAUES %Ol EXTTALOELGY-TTO-
Avttopxn Bewplo-Opnoxeio ko mondoywytxn-Opnoxevtinn aywyn. I'ivovtow dextd
P0G xplomn apbpa oyetixd pe ™) Opnoxevtinn Exmaidevon xal 0 Stdaoxaiion GAwY
Twy Opnoxeldv oe omoradmote exmtondevTixy Pabuido. To &pbpo exppalovy omod-
PELS TWY CLYYPOPEWY XL GYL TOL TTEPLOBLXOV.

To 7ePLOdt®O ONUOGLEDEL AXOUY): TTOPOVOLAOELS EXTTOLGEVTIXOD LALXOD, TTOU EYEL
xonorpomombel oty TEAEY, 6Twg oxédia pobnuatog, oevépLa ddaoxaAlag, TEXVL-
%€G now JPAOELS X.G., XOL TPOTELVETOL GTOVG EXTTOLIEVLTIXOVS NG T&ENS, PBLBAtoxpL-



oleg, obvtopa Gpbpa, ETMLOTOAES, TTOPOVLOLACELS TEOYPAUUATWY ol PBLBAlwy 1oL
oxettlovtal pe Ty exmaidevon, Ty aywyn xot ) Beoroyia, Tapovatdoelg dtdaxto-
OLXWY EQYOOLWY, TIOPOVOLACELS CLVEDPLWY, CLUVEVTEDEELS, OVAXOLVWOELS TWY UEAWY,
eLdnoeLg oyxetixég pe T Opnoxevtixn Exmaidevon.

Taw Gpbpa Tov dnpootebovton LeTd amd SLTAY avdvopy akloAdynon (peer review)
TepLtAapBavovtol oTlg AsLXEG OEAIBEG TOL TTEPLOJLXKOV.

H vmérotmtn VAN Tov TEPLOdLXOV TTEPLANUPBAVETAL GTLE TTPAGLYVES, YOALLLES XOL TTOQ-
ToxoAl osAideq.

Odnyieg yra ™y awooToA Apbpwy, EXTOLSELTIXOD DALXOD %Ol AAAWY XELULEVW®Y GTNY
LoTooEALd L

www.gjre.gr
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Exmaidevon ot Anpoxpotixn Idtotyta Ttou [loAity
LECW TWY OPNoAELTIXWOV*

Democratic Citizenship Education through Religious
Education*

O oYY POVOG xOOPOG ATTOLTEL VO oevoryVmi-
oovpe og PBabog Tg 1 Bpnoxela, oG %o
oL xoopobewpleg emnEedlovy Tig amoPeLs
X0l TLG ETUAOYES Ty ovbpwTwy o) (w1,
xS ®oL TG SLOPOPPLVOLY TN GTAOT
TOUG UTEEVOLVTL GTYY TIOALTELOTNTA, GTNY LOL-
OTTar Tov TOALTY. O pOAog Twy Bpmnoxet-
WY VO YVWOTOG RO TEXUNELWUEVOS OTTO
ToALdpLOpeg épevveg (Conroy, Wenell, &
Lundie, 2013, oo. 117-140; Ostberg, 2013;
Kjelden, 2016), o omoieg avadetxviovy Gt
Lo TOLUG OVHPWTIOLG TO AVOLYLOL TTPOG TOLG
aAovg xan 1 BponoxeuTinn ToLthopop@io
elvor vPioTNg oNpociag, Wote vor Lovy poll
X0 VO EVEQYOVY GUVELINTE, WG UEAY] ULOG
dnuoxpotixng xovwviog. H Exmoidevon
xou M Oprnoxevtini Exnaidevon (OE) pmro-
E0VY Vo GUUBAAOLY GTYY AVATTTUEN ULOG
OULVELONTVG OYEDNS LE TOV TOGO OLOPOPE-
TG O, TOVTOYPOVA, KOO UOG XOGUO
(Heater, 2004, oo. 240-6, Koukounaras
Liagkis, 2013). ®uotxd, dev eivor duvatd
OAoL oL ToTtoL exTtoldevaNg Vo evBoppvouy
TN CUUUETOYN TWY LAONTWV/TELWY OTN ON-
LOXQATLXY] EXTIOLOEVLOY, 1] OTTOLOL TTROYWEE
TEPXL ATtO TN SLOXOKROALL TNG ONUOXPOTLXNG
LOLOTNTOG TOL TTOALTY, OTY] OLOANCKUALL KO
expadnon g dnpoxpatiog 6To TAXLGLO
TOL TPOYPALILATOS GTTOLAWY TOL OYOAELOL
(Biesta & Lawy, 2006; Dewey, [1916] 2002).
Ov avbpwmLoTixég omoLdES, LEALaTO, OTO

The modern world demands that we
recognize in depth how religion as well
as worldviews influence people’s views
and choices in life, as well as how they
shape their attitude towards citizenship.
The role of religions is well known
and documented by numerous studies
(Conroy, Wenell, & Lundie, 2013, pp.
117-140; Ostberg, 2013; Kjelden, 2016),
which show that openness to others and
religious diversity for people is paramount
to living together and acting consciously,
as members of a democratic society.
Education and Religious Education (RE)
can contribute to the development of a
conscious relationship with our so different
and, at the same time, common world
(Heater, 2004, pp- 240-6, Koukounaras
Liagkis, 2013). Of course, not all types
of education can encourage students to
participate in democratic education, which
goes beyond the teaching of democratic
citizenship, to the teaching and learning of
democracy within the school curriculum
(Biesta & Lawy, 2006; Dewey, [1916]
2002). In fact, humanities in the school
curriculum can develop young people’s
skills, such as critical thinking, global
citizenship and imaginative understanding
(Nussbaum, 2006), when of course they
encourage dialogue.

*  To onuetlwpa avtd otnpileton oe oyetinn evétnTor Tov TEOoYEaUUatog Erasmus+ KA2, Step Up-DC
(https://training.stepup-de.eu/courses/STCS135/) / * This note is based on a relevant section of the
Erasmus + KA2 program, Step Up-DC (https://training.stepup-dc.eu/courses/STCS135/)
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10 SHMEIQMA YTIEY®OYNOY XYNTAZEHY / EDITORIAL

TAXLGLO TOL GYOALXOD TIROYOSUUOTOS OTTOL-
36V, UTTOPOVY VoL aVaTTTOEOLY TLG LXOVOTY-
TEG TWVY VEWY avbpTwy, 6Ttwe TNy XELTLxy
OXEPM, TNY TTOYXOOULO TTOMLTELOTYTO. KO
™V evEdvTooTn xotowvonorn (Nussbaum,
2006), Gtoy BéRoor awTég evBoPEBYOLY TOV
JLahoYo.

H expabnon tov drordyov pe
ovBpwToLE TWY OTTolWY oL akieg
OLoLPEPOLY OTTO TLG OLXEG TOLG KoL
0 oeBaopdg ToVG ElVOL HEVTOLXNG
ONUOGLOG YLoL TN ONUOXEOTLXY] OL-
OOLXOOLOL XOL OLTTOLOOLLTYTY] YLOL TV
TPOCTAGLO XOL TNV EVIOYLON TNG
onuoxpatiog xot Ty Tpowbnon
LOG XOLATOVPOG ovHpwTivewy Ot-
xotwpétwy (Council of Europe,
2018, o. 11).

H OFE, wg éva avtixeipevo avbpwmiott-
%WV OTTOLSWY XOL OVATIOGTIOGTO [LEPOS TOV
TEOYPAUUATOG OTIOLIWY OTLG TTEPLOTOTEPES
yopeg (MpwtoPdbutor xow AsvutepoBdfpta
Exmaidevor), pmropel vor oupBéAer oty
OVATTTLEN OYOLXTOUVOAWY BEaewy, SLddoxo-
vtog Opnoxeieg xaw xoopobewpieg oo Ot-
apopeTixég omtxég Ywvieg (Jackson, 2014;
Heilbronn, 2021, oo. 27-30). O StéAoyoc pe
™ OLAPOPG/TLG BLOPOPEG KO [ULOL DLOAOYLXN
TPooéYyLon tng OF oe etepoyeveig TéEelg
ue Hpnoxevtinn ToLxtAopopPio, ATTOTEAODY
TO ETIXEVTPO TOL EPELVNTLXOD EVOLPE-
povtoc ytoo ™ OE oty Evpwnn (Skeie,
2009; Erricker, 2010, oo. 94-121; Norman
& Gallagher, 2011; Barnes, 2012; Weisse,
Amirpur, Kors, & Vieregge, 2014; Klutz,
2016; Yafa, 2016; Arweck, 2017; Schreiner,
2018; Ipgrave, Knauth, Kors, Vieregge, &
von der Lippe, 2018; Franken, 2017; 2021).
Avodeinvietal amd EQEVVES M AVAYXY YLOL
YvopLulo pe- xo oeBoopd YLo- TNV «ETE-
EOTNTOL, YLOL TOY SLAAOYO [LE TOUS GAAOLG,
xofdg xou Yo ot otov Bed oL o glvon
Oetinn pe Tov TAovpokiopo (Ipgrave, 2001;
2004; 2018; O’Grady & Jackson, 2020). H

Learning dialogue with
people whose values are different
from their own and respecting
them, is central to the democratic
process and essential to protecting
and strengthening democracy and
promoting a culture of human
rights (Council of Europe, 2018,
p- 10).

RE as an area within humanities
and an integral part of the curriculum in
most countries (Primary and Secondary
Education), can contribute to the
development of open-minded positions,
by teaching religions and worldviews
from different perspectives (Jackson, 2014;
Heilbronn, 2021, p. 27-30). Dialogue with
difference / differences and an interactive
approach of RE in heterogeneous classes
with religious diversity are the focus
of research interest in RE in Europe
(Skeie, 2009; Erricker, 2010, pp. 94-
121; Norman & Gallagher, 2011; Barnes,
2012; Weisse, Amirpur, Kors, & Vieregge,
2014; Klutz, 2016; Yafa, 2016; Arweck,
2017; Schreiner, 2018; Ipgrave, Knauth,
Kors, Vieregge, & von der Lippe, 2018;
Franken, 2017; 2021). Research highlights
the need for acquaintance with - and
respect for - “otherness”, for dialogue with
others, as well as for a faith in God that
is positive towards pluralism (Ipgrave,
2001; 2004; 2018; O’Grady & Jackson,
2020). The REDCo study highlighted that
“[most [young people] were convinced



MAPIOX KOYKOYNAPAY AIAT'KHY / MARIOS KOUKOUNARAS-LIAGKIS 1

uerétn REDCo tévioe 1L «...0L TepLood-
Tepol [véor] Ntav memelopévol 4T o aefor-
ouog g Honoxetog Twv GAAwY elvor évag
TPOTTOG OVTLUETWTILOYG TWY SLOPOPWY >
(Valk, 2009, o. 425) oe pro téEn OF mov
TIOEYEL TOV «KOGPOAN XWDEO» YLow cLITNOY
tétoo Oépata (Leganger-Krogstad, 2003;
Conroy, Wenell, & Lundie, 2013, oo. 119-
124; Weisse, 2011).

'O\ tar Torpotéiven dev onuoivovy 6Tt
0TTOLOGONTTOTE TOTTOG/LOVTEAD OKE pmopel
vo ovuféAet otny Exmaldevon yro ) An-
poxportixy] Idtétnror Tou TloAity. Amowteliton
avorypa Tpog Ty etepdtTe. Now teptiayt-
Baver dnrad) N OF xou ) Stdaoxoiior tng
Opnoxeiog wg LoToPLXd X0 GVYYEOVO QaiL-
vouevo, xofwg xan xoouobewpieg xow un
OpnoxevTtinég TemoldnoeLs Tov emtnpedlovy
TLG {weC, TLG EUTIELPLEG XA TLG ATTOQPATELSG
Ty ovbpdmwy. H apepoindio sivor mpod-
o600 Lol TNV TTOEOLGLOGN TWV TTOPOTTA-
Y, 0V X0 TO LOVTEAO VOGS OUEPOANTITOL
%0l OLOETEPOL EXTTOULSEVTLXOV-0E0AGYOL
poaivetan évag adbvortog otéyog (Arthur,
Moulin-Stozek, Metcalfe, & Moller, 2019).

Yvotdaoelg Touv ZopfovAiov g Evpw-
1ng (CM/Rec (2008)12 xow 1720/2005),
%00 xow épya, 6mwe: 1) Toledo Guiding
Principles on Teaching about Religions and
Beliefs in Public Schools (OSCE, 2007), 2)
Signposts-Policy and practice for teaching
about religions and non-religious world
views in intercultural education (Jackson,
2014) (https://theewc.org/resources/
signposts/) xow Signposts teacher training
module-Teaching about religions and
non-religious world views in intercultural
education (https://theewc.org/resources/
signposts-teacher-training-module-teaching-
about-religions-and-non-religious-world-
views-in-intercultural-education/), mpo-
OPEPOLY ATPAAELS TPOTIOVE GTOVG EXTTOL-
J3EVTIXOVG YO OVTLULETWTLGOLY {NTHULATO
1oL oyetilovton pe ™ Bpnoxeio xow TG un

that respecting the religion of others is a
way of resolving differences” (Valk, 2009,
p- 425) in an RE class that provides a
“safe space” for discussion on such
issues (Leganger-Krogstad, 2003; Conroy,
Wenell, & Lundie, 2013, pp. 119-124;
Weisse, 2011).

All of the above do not mean that
any type / model of RE can contribute
to Education for Democratic Citizenship.
Openness to otherness is required. That
is, for RE to include both the teaching
of religion as a historical and modern
phenomenon, as well as worldviews
and non-religious beliefs that affect
people’s lives, experiences and decisions.
Impartiality is a prerequisite for the
presentation of the above, although
the model of an impartial and neutral
educator-theologian seems an impossible
goal (Arthur, Moulin-Stozek, Metcalfe, &
Moller, 2019).

Recommendations of the Council
of Europe (CM / Rec (2008) 12 and
1720/2005), as well as projects, such as:
1) Toledo Guiding Principles on Teaching
about Religions and Beliefs in Public
Schools (OSCE, 2007), 2) Signposts-
Policy and practice for teaching about
religions and non-religious world views
in intercultural education (Jackson, 2014)
(https://theewc.org/resources/signposts/)
and Signposts teacher training module-
Teaching about religions and non-religious
world views in intercultural education
(https://theewc.org/resources/signposts-
teacher-training-module-teaching-about-
religions-and-non-religious-world-views-
in-intercultural-education/) offer safe
ways for teachers to address issues that
are related to religion and non-religious
worldviews in the context of RE.
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Bonoxevtinég xoopobewpicg ot0 TAALGLO
e OF.

2e oTO TO TTAXLOLO XLYOUVTOL XOL TO
apbpo wtod ToL TEvOLS Tov EAOE/GIRE.
H 8éom tov vTaPELOXWY EPWTNULATWY TOV
owvBpwTov oty Exmoaidevoyn ot Anpoxpa-
TN Id3tdtrta Tov TIoAlty oty OAavdio
amotelel to Opa Tov dpbpov tng Gerdien
Bertram-Troost. H ocAAorym Tov oxomod g
0pb6d0Eng OE ot OrAavdio amd evdvu-
vapwon g Bponoxeutinyg ToautdTTOS O
TANPOPOENoT Yo TN Bpnoxeia Twy TTot-
OLY ONUELDVETOL UE EPELVXL OTtO TOV Risto
Aikonen. Me Ti¢ SLamOALTLOWULXES DLOOTA-
oetg g OF o7to evpwmoaind xow eANVLxd
TALoLo ooyoAeiTon N EovOn AALTTOVEXKN
eved N Zogio NixoALdaxn peAetaet ™ dv-
VOTOTNTO. TTPOCEYYLOYG DPNOXEVTIXWY EV-
VOLWY €O OO TN PLAOCOPLOL [LE TTOLOLA
YNTLOYWYELOL.

270 TEVY0G ATO, OO, CLUBEAAOLY e
xelpevo-amoels yia ™ OE, ™ dtdoxtinm
g pebodoroyio o To BEpor Tng oohAoc-
Y1Mg oty EAA&S o, ko opovotdoetg-xpi-
oetg, o Xpnotog Ppadérog, Twavyns-Tw-
one oamaryewpymg, HoavteAre Koo tlidng,
Béow T'dyov, Atéatorog Mmtaprog, Nixog
TowpéBerog, Kwoatng Apuyrovéxng xow Ma-
ptog Kovxovvapog Agyxng.
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Abstract

In nowadays schools, we find a range of worldviews and/or religions amongst
students, staff and parents. The accompanying presence of value differences appears
to cultivate uncertainty. Societal tendencies, like polarization and tribalization show
that we live in a society under pressure. At the same time, there are indications
(like the high number of loneliness and depression) that youngsters have difficulty
answering existential questions. Many teachers either feel incapable or are reluctant
to explicitly address the existential questions of students. As a result, existential
questions may be too easily neglected in educational programs, that aim for
democratic citizenship.

This paper offers thorough reflections on whether and how attention to the
existential dimension of human being, including worldview and/or religion, can be
adequately integrated in citizenship education. The reflections serve as a starting
point to develop interventions, which can be used in helping schools to adequately
address existential needs of students and staff of diverse (non)religious backgrounds
and, in doing so, stimulate youngsters from diverse (non)religious background to
be willing and able to contribute to a peaceable and resilient democratic society.

Key words: secondary education, existential questions, worldview diversity,
citizenship education

1. Introduction

The school population as a whole is increasingly vulnerable to all kinds of social
stressors, that impact on the well-being of individuals, communities, and institutions.
Societal tendencies, like polarization and tribalization (Debeuf, 2019), show that
we live in a society under pressure. Confronted with this new reality, many schools
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16 EXISTENTIAL QUESTIONS IN CITIZENSHIP EDUCATION PROGRAMS

experience difficulties in taking up their role as laboratories for democracy (Nordbruch
& Sieckelinck, 2019). Especially in secondary education, Civic Sense, as the will to
contribute to a better society for all, appears to be limited (Inspectie van het onderwijs,
2019).

Similar to other countries, there have been concerns about the functioning of
democracy in the Netherlands for quite some time. These concerns led, in part, to the
2006 Citizenship Education Act, according to which schools were required to actively
contribute to the knowledge and skills of children and young people in the area of
democracy, in order to actively promote social cohesion. However, the effects of this law
lag behind expectations (e.g., Dijkstra, Ten Dam & Munninksma, 2021). Not all schools
appear to be fulfilling their duty to contribute to civic education. That is why the Dutch
minister of education prepared a revision of the law on citizenship education'. By
the time these proposals were discussed in the Dutch Parliament (Second Chamber),
everyone had the images of the murder of Samuel Paty? and the moving incidents that
followed in the latter days, also in Dutch schools, still fresh in their minds. As a result,
a great deal of the political debate focused on the question to what extent both pupils
and staff are really safe at school, even if they hold opinions which differ from the
majority in their (school) community.

In this contribution, I will elaborate on this debate from a pedagogical perspective,
by adding reflections on whether and how attention to the existential dimension of
human being, including worldview and/or religion, can be adequately integrated in
citizenship education, in order to enhance peaceful coexistence. I will focus on the
possible role of attention to existential questions of pupils and staff, in particular.
In doing so, I aim to contribute to the broader discussion on the desired aims and
content of education in our present world. Although examples are drawn from the
Dutch context, the issues at stake here have a far wider reach. They link to a wider
academic and societal debate on whether religion stimulates or hinders peaceful co-
existence in general and what this means for the extent to which religion should be
addressed in (citizenship) education and how this could be done (e.g., Gearon, 2002,
2014; Jackson, 2014). Although school systems and curricula differ from country to
country, a reflection on a more abstract level on the (possible) integration of attention
to the existential dimension of human being, including worldview and/or religion and
(citizenship) education, has broad relevance for many educational settings in different
national and cultural settings.

2. Too much or too little diversity in classrooms?

In the aftermath of the murder of Paty, some teachers had to go into hiding temporarily,

1 As the focus in this article is not so much on the Dutch situation as such, only very limited specific
attention is paid to the history and current Dutch situation in relation to (laws on) citizenship
education. More can be found in e.g., Miedema and Bertram-Troost (2008) and De Jong (2020) and
Dijkstra, Ten Dam & Munniksma (2021).

2 Samual Paty, history teacher in France, was murdered by a radical Jihadist who acted on the rumours
that Paty had been disrespectful towards Muslims by showing a caricature of prophet Muhammed.
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because they were, on the basis of the presence of cartoons in their classrooms, accused
of blasphemy by Muslim students (NRC, 2020). One can hardly escape the impression
that teaching has become a precarious business. Working in (secondary) education
seems to imply that you have to be very careful in what you say and what you do not
mention, because otherwise your life is not safe. However, anyone, who listens carefully
and investigates more broadly what goes on in classrooms, will discover that many
pupils and teachers do manage to talk to each other about difficult and controversial
subjects. Many teachers, as Nieuwelink (2018) observed, feel capable of dealing with
the diverse opinions of their pupils and feel that they possess the necessary pedagogical
qualities and content-related expertise to do so. This should be recognised more in the
social debate. So not all teachers feel as powerless and anxious as media reports would
have us believe.

A close look at reality also makes clear that it is by no means the case that
all classroom pupils have widely divergent opinions or clashing visions. In a recent
newspaper article, the aforementioned Nieuwelink (2020) states that sometimes there
are too few contrasts in classes rather than too many (see also Nieuwelink, 2016). In a
class setting where pupils are often of the same opinion, it is more difficult to practise
democratic conversation. And yet, with a view to society, this is extremely important,
all the more so, because young people do not automatically learn the democratic
perspective on their own. Research shows that pupils in pre-university education in
particular (and especially boys) tend to emphasise one aspect of democracy, when
discussing democratic issues. It seems that they reduce democratic decision-making to
“the will of the majority” (Nieuwelink, ten Dam, Geijsel & Dekker, 2018). According
to Nieuwelink (2020), such studies show that “young people do not naturally develop
democratic views”. All the more reason, therefore, to keep practising talking to each
other, even in classes where opinions do not differ so much. Talking about subjects that
can evoke strong emotions, can only succeed if pupils and teachers are already used to
talking to each other. Therefore, it is my contention that more attention is needed to
“ordinary conversations” and class room settings, which are inviting to share thoughts
and experiences.

3. Emotional security

A valuable starting point for having personal conversations is having insights in what is
on each other’s mind. What keeps pupils busy? What do they worry about? What are
their passions and dreams? If both teacher and pupils feel seen and acknowledged in
these things, this contributes to mutual involvement and experienced safety. And that
is a gain. First of all, because research shows that a democratic school climate, which
stimulates open dialogue and critical debate, has a positive impact on interpersonal
relations, offers opportunities to practice democracy and, in doing so, contributes to
citizenship (Isac, Maslowski, Creemers & Van der Werf, 2014; Nieuwelink, Boogaard,
Dijkstra, Kuiper & Ledoux, 2016). And secondly, because it is precisely this perceived
security of both teacher and students that is sometimes under considerable pressure.

In view of guiding children and young people towards adulthood, it is very important
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that schools can be places of emotional security. This security and mutual trust create
the space in which pupils can further develop themselves. However, in our diverse
society, it is inevitable that this development will also be accompanied by experiences
of being challenged, stimulated and perhaps also hurt. If there is a basis of security,
this need not necessarily be harmful. Arao and Clemens (2013), as well as Cook-Sather
(2016), distinguish safe spaces from brave spaces. Safe spaces stand for spaces in which
pupils are safe, a space in which they do not run the risk of being hurt or damaged.
Brave spaces stand for spaces in which pupils are challenged to be “brave”, because
there is a definite risk of being hurt or damaged by what others say and think. Ideally,
safe space and brave space are kept together®. Pupils dare to enter the safe space and
expose themselves to points of view and opinions with which they do not agree and
which may also touch and hurt them, if at the same time they know that this space
is also a safe space, where they feel seen and acknowledged. Skeie rightly states that
“‘Safe’ is not suggested to provide a haven from controversy.” (Skeie, 2018, p. 396).
The combination of safety and bravery offers a powerful basis for learning more about
and practising being a citizen in a democratic society, in the context of education. Also,
Jackson (2014) points out that “safe space” is not without risks. Therefore, the role
of the teacher is very important: “All classroom interaction involves some degree of
risk, especially when controversial issues are discussed and different claims to truth
are made. This can be minimized by increased teacher awareness of power relations
within classes, knowledge of the background of students (...).” (Jackson, 2014, p. 57).
As stated above, in my view, it can be helpful to start “risky classroom interaction”
rather small, by exchanging what concerns you in everyday life. From that exchange,
the more existential layer can be tapped into.

4. (Lack of) meaning making

Generally speaking, in our time, it is not easy, especially for young people, to learn to
relate to “life”. Modern man himself has the task of giving meaning to his existence
(Taylor, 1989). The source of meaning must increasingly be sought in one’s own
inner self. This places great emphasis on authenticity and “being true to yourself”.
In many areas (education, work, relationships, hobbies, etc.) young people not only
have the space, but also the duty to make authentic choices (see also Van Deursen-
Vreeburg, 2019). Referring to this notion of living in a world with multiple options,
Beck and Beck-Gernsheim (2002) introduced the powerful term Homo optionis. More
and more people realise that there is a downside to this emphasis on authenticity. The
freedom to fully shape one’s own life and set one’s own course in all domains of life,
turns out to be less attractive than it seems. There are serious indications (like the
high number of loneliness and depression amongst youngsters) that youngsters have

3 Iversen (2019) points out that there are three arguments against using the term “safe space™ It is
ambiguous, politicised and promises more than it can deliver. On the basis of his PhD study, he
coined the term “community of disagreement”, which he defines as “a group with identity claims,
consisting of people with different opinions, who find themselves engaged in a common process, in
order to solve shared problems of challenges.” (p. 324) In doing so, he as well underlines, although
using different wordings, the importance of keeping together both safety and bravery in education.
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difficulty answering existential questions and find it difficult to positively contribute to
the world around them (Stevens et al, 2018).

For the Dutch context, the disadvantages of being a homo optionis are clearly
depicted in the reports on mental health of youngsters by the Dutch institute for public
health and environment (RIVM) published in 2018 and 2019; these reports show, on
the basis of several studies, that the mental pressure on young people (both secondary
school pupils and students in vocational and higher education) is increasing. Young
people experience a lot of pressure to perform and meet the expectations of society.
Increasingly, they experience stress and symptoms of burn out. Among the factors
impacting mental health depicted in the 2019 report, are “performance pressure” and
“choice stress”.

The RIVM 2020 report in this series on public health shows that, as a result of
Covid-19 and all the measurements needed to overcome this virus, put an additional
pressure on the mental health of youngsters and young adults, in particular. One
striking finding is that more youngsters indicate to suffer from loneliness. The long-
term effects of the Covid-19 crisis are still unknown, but from what is known we can
conclude that there are serious reasons to pay particular attention to the question
of how the mental health situation of youngsters can be stimulated. This urgency is
underlined by, among others, Poppo (2020). In a recent volume on the rich heritage
of the life and work of Janusz Korczak, she indicates that she, speaking from a US
perspective, sees a lot of anguish in today’s youth. Among the threats that youngsters
nowadays experience, are mass shootings, terrorist threats, climate change, economic
volatility and superbugs. As a result of both the national and global vulnerability, “for
many children and young adults there is a profound hopelessness relative to the future”
(p. 218). Poppa relates this hopelessness to lack of meaning: “At a time when there are
few answers and much angst, we are faced with a generation looking for meaning” (p.
224). In line with Tillich (1957) and more recent findings as described by e.g., Mascaro
and Rosen (2005), Poppa stresses the role of existential meaning in the enhancement of
hope and prevention of depressive symptoms. With reference to the live and work of
Janusz Korczak, who worked with orphanage children who were also full of anguish
and despair, Poppa stresses the transformative power of agency and compassion, as
these can raise hope. Korczak helped youth gain meaning through service, relationship
and community. However, the most important thing he gave to youngsters was “longing
for a better life’”. When the orphans were old enough, as young adults, to leave the
orphanage, Korczak gave them a letter in which he expressed his deepest wishes for the
them. I quote from his letter at length here, because it is so powerful and really gives us
something to reflect on, regarding the needs of nowadays youngsters as well:

“I cannot give you God, for you must find Him in quiet contemplation. In your soul.
I cannot give you a Homeland, for you must find it in your own heart. I cannot give
you love of Man, for there is no love without forgiveness, and forgiving is something
everyone must learn to do on his own. I can give you but one thing only — A longing
for a better life, a life of truth and justice; even though it may not exist now, it may
come tomorrow. Perhaps this longing will lead you to God, Homeland and Love.”
(Korczak, 1999, p. 144).
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As Poppa explains, Korczak maintains the opportunity for faith, or more broadly
“worldview”, whilst the meaning he emphasizes the most is the longing for a better
life, a life of truth and justice. Poppa rightly underlines that Korczak’s message to
the youngsters encourages agency: “It speaks primarily to how we are called to act in
the world. It provides meaning that guides action.” (Poppa, 2020, p. 224). Generally
speaking, a sense of agency is very important, when it comes to dealing with difficult
situations amongst which stress and negative thoughts. On the basis of several studies,
amongst which Stevens et al. (2018), the 2019 RIVM report gives a short overview
of protective factors, which can reduce the negative effects of pressure and stress.
A distinction is made between individual and environmental factors. Among the
individual factors are “high self-esteem”, the ability to generate positive emotions
and social-emotional skills. Among the environmental factors are not only a positive,
caring family situation, but also a positive school climate and good quality of social
relationships (RIVM, 2019). As a positive school climate doesn’t only contribute to
citizenship education (as explained above), but also to mental well-being of youngsters,
it’s “double important” to take school climate into account, when focussing on the
role of education, regarding existential questions of youngsters. While keeping that in
mind, I will now delve further into the role of education, when it comes to existential
questions and its relation to worldviews (both religious and non-religious).

5. Existential questions, worldviews and education

In order to elaborate on the possible contribution of education to existential questions
of youngsters, first of all a further clarification of “existential questions” is needed. I,
therefore, turn to the conceptual analysis of Van der Kooij, De Ruyter and Miedema
(2016) on worldview* and its relation to existential questions. Existential questions are
essential elements of worldview. Van der Kooij et al argue that “existential questions
have a special status in people’s lives. They reach a profound level, the essence
of someone’s life, and move beyond situations and actions in the here and now.”
(2016, p. 82). On the basis of their conceptual analysis of international academic
literature about “worldview”, Van der Kooij, De Ruyter and Miedema (2013) found
that “existential questions™ are part of almost all of the descriptions of “worldviews”.
They were also able to compile a list of existential questions a worldview deals with
(2016, p. 82): ontological questions, cosmological questions, theological questions,
teleological questions, eschatological questions and ethical questions. Regarding the
different “types” of existential questions, they explain that it is not necessary for a
worldview to pay attention to all of these questions. A worldview can have answers

4 In line with, amongst others, Van der Kooij et al (2016) and Vroom (2006), I understand worldview
as a broader term than religion. Religions are a subclass of the concept “worldview”. Religions
acknowledge the presence of transcendence while this is not necessary a characteristic of “worldview”
(Van der Kooij et al, 2016, p. 212). Elsewhere (e.g., Bertram-Troost, De Roos & Miedema, 2006),
I used a stipulative definition of worldview as “the way one looks at life”. The starting point is
that everyone has a worldview. The importance of using a broad definition in a pluralistic world,
especially when it comes to educating the “increasing group of people who define themselves as
‘non-religious’ (‘nones’) [...]” is recently stressed by, amongst others, Braten (2021, p. 2).
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to some questions, reflect on others, without paying attention to others. “However, to
be able to say that someone has a worldview, (s)he should at least have (tentative)
answers to the first, fourth and sixth question” (p. 82). So, to say that someone has
a worldview, tentative answers to at least ontological questions, teleological questions
and ethical questions are needed. Van der Kooij and others (2016) found, on the basis
of their extensive literature study, two types of ontological questions: “The first focuses
on the nature of existence: Why is there something rather than nothing?” (p. 82). “The
second type of ontological questions focuses on the nature of human being: What is
a human being? Is human nature good or bad?” (p. 82). Teleological questions can
also be distinguished in two types. “The first focuses on the meaning and purpose of
the universe and human beings. [...] The second focuses on the meaning in life.” (p.
82). And, lastly, ethical questions have to do with good and bad, right and wrong, for
example “What makes a life a good life to live?” (p. 82).

In his relevant contribution “Why should Religious Education include exploration
of existential questions”, Skeie (2018) also elaborates on what existential questions are
and how they can be described. Skeie uses a bottom-up approach to develop a working
definition of existential questions, that can be operationalized across school subjects
(p. 393). He elaborates on the work of Zetterqvist (2009a, 2009b in Skeie, 2018), who
states that both a functional and a substantial definition of “existential questions” are
insufficient if left alone. She proposes that both the person asking questions, which (s)
he finds to be urgent and the context in which this is done, should be considered. So,
for “a question to be understood as a ‘life-question’, you need somebody who asks
about something she/he finds to be urgent, a distinct question has to be formulated,
and this question has to be directed towards a phenomenon in the world.” (Skeie,
2018, p. 394). In line with Zetterqvist, Skeie takes “life question” — seen as equivalent
of existential question — as “a question about life that is of importance to a particular
person in a particular situation”. Skeie sees this definition as a way of justifying
that there should be place for exploration of life-questions in religious education and
possibly in other school subjects as well (p. 394). This leads us back directly to our
key theme: the room for existential questions in citizenship education.

Possible answers to existential questions can be found in a variety of worldviews. In
our present society people adhere to a variety of worldviews. In general, the importance
of organized worldview is diminishing (CBS, 2020). More and more people, both
adults and youngsters, are — as homo optionii — left to themselves regarding existential
questions. Nowadays, both in public and denominational schools we find a range of
organized and personal worldviews® (amongst which religious ones) amongst students,
staff and parents (e.g., Bertram-Troost, 2006 and Miedema, Bertram-Troost and
Veugelers, 2013). The accompanying presence of value differences — between teacher
and pupils, pupils amongst each other and teachers amongst each other — appears to

5  This distinction is made by Van der Kooij et al (2016). In short: Organized worldviews are more or
less established systems with a group of believers, which prescribe answers to existential questions.
Personal worldviews are individuals’ views on life and humanity, consisting of (sometimes tentative)
answers to existential questions. Personal worldviews can be based on organized worldviews (amongst
which religions), but this is not necessary.
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cultivate uncertainty and tensions (e.g., Bertram-Troost, Versteegt, Van der Kooij, Van
Nes & Miedema, 2015, 2018; Verkuyten & Thijs, 2009).

Gustavson (2018) indicates that, on the basis of several studies, there are reasons to
believe that it is not altogether easy for young people to present their own standpoint in
public, especially not in relation to existential questions or worldviews. The classroom is
not always the “safe space”, where teachers and students show each other interest and
respect (p. 223). Teachers either feel incapable or are reluctant to explicitly address the
existential questions of students. In our qualitative study on teachers working in Dutch
Christian schools for education (Bertram-Troost et al, 2015), most of the teachers have a
Christian background, but now relate to Christianity in different ways (from self-declared
“atheist”, to liberal or strict believer). Among the given reasons to express aspects of their
worldview in school are: “Establishing a personal relationship with pupils”, “Giving
pupils examples on how to think and act as Christian”, “Sharing religious values by being
an example”, “Giving pupils the opportunity to familiarize themselves with religious
people”. We distinguished two important reasons why teachers decide not to express
one’s own worldview at school. First of all, teachers think it is too private to share
this with pupils. They don’t see it as part of their profession to share their thoughts
about life with pupils. They don’t want to get too personal with pupils, sometimes also
because of self-protection. Another reason is that teachers don’t want to burden their
pupils with their own doubts and questions. In our study, we noticed that quite some
teachers had difficulties deciding on what to discuss with pupils and what to keep
private, especially if their views differ from the formal identity, vision and mission of the
school. The same study also revealed that quite some teachers experience dilemma’s,
when it comes to the way they personally relate to the formal (religious) identity of the
school and the expectations of school leaders, colleagues and parents which might come
with that. In general, we concluded that many teachers find it very difficult to have an
open conversation with colleagues (and/or school board) on sensitive issues, like views
on religion and/or sexuality and how to perceive and deal with (religious) diversity. As
a result, at many of the participating schools there is a so-called “culture of silence”.
Although more research is needed, to investigate whether this culture of silence can also
be found at public schools and school of other (religious) denominations, we do have
indications that the challenge to openly talk about each other’s views and professional
and personal commitments in a non-judgmental way seems to be widely experienced. As
a result, existential questions may be too easily neglected in educational programs that
aim for democratic citizenship. In my view, this is a missed opportunity. Both with an
eye on individual youngsters and society as a whole.

In line with others, amongst which Biesta (e.g., 2010, 2017), Iam convinced that
schools can and should play a valuable role, when it comes to helping pupils finding
their ways in life. In the Dutch Education Council’s report Onderwijs Vormt (Education
Forms) (2011), two ways in which schools can contribute are distinguished, both in
terms of content and process: content-wise, by offering pupils knowledge about various
(worldview) traditions and the moral and existential insights that exist in these traditions
as traditions, history and community are needed to help young people shape their own
moral identity. Secondly, process-wise, by inviting young people, in an open dialogue, to
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discover for themselves what can be meaningful for them and how they want to relate to
the traditions offered. Conversations in the classroom, about what students are essentially
concerned with and how they themselves want to (learn to) relate to various traditions,
can then be personally formative for the students and at the same time contribute to
their citizenship skills. This benefits both the individual pupil and society.

Poppa (2020), inspired by the examples described by Korczak, is convinced of the
impact teachers can have in classrooms: “As teachers, we can work to create classrooms
where students discover the power they have to live in functional communities and
reach beyond those communities to impact the greater good. Acting for the good is
meaningful. Meaning pushes back despair. The retreat of despair makes room for light.
Our youth deserve to be in the light so they can work to build a better tomorrow.” (p.
226). Also, Gustavson (2018) points to the role of teachers in creating a positive, safe
classroom climate. In her view, one way to create this climate is to use different types of
stories in education. This could move the focus away from the young people themselves
and instead focus on questions related to their lives. For example, one can use music
and lyrics, fiction, TV-series or movies.” (p. 223). Also, fictive stories can be used, as they
have the potential to “create spaces wherein students are given the possibility to express
their own life-questions in the shape of fictive characters.” (p. 223).

As teachers are, on the one hand, very important in creating safe and brave
classroom climates and play a double role (content wise and process wise) in helping
pupils finding their ways in life, but, on the other hand, experience challenges here as
well (possibly also in relation to their own existential needs), itis my contention that
teachers need to be offered more support. Even experienced teachers are now facing
challenges in society and the classroom, that they have never faced before. Therefore,
it is very important that sources (time and money) are made available for training and
support of teachers. In the final section I will, before coming to a conclusion, explicitly
relate the religious dimension (including a focus on existential questions) of living (and
learning to live) in a diverse society to citizenship education.

6. Religious citizenship education

If we relate the discussed themes (diversity, citizenship education, homo optionis, existential
questions, worldviews), it is relevant to explore how these “ingredients” can come
together in education. Earlier, the term “religious citizenship education” had been coined
(Miedema & Bertram-Troost, 2008, see also Miedema & Ter Avest, 2011 for further
elaborations). Miedema and myself argued that “democratic citizenship and religious
education are going quite well together if an adequate pedagogical stance on religious
education is combined with a fruitful political view in which religion could be an integral
part of the intermediate and the public domain.” (Miedema & Bertram-Troost, 2008,
p- 131). In doing so, we take a maximal interpretation of citizenship education® (see
McLaughlin, 1992) and a thick description of religious/worldview education (see also
Miedema, 2013). Encounter and dialogue are very important in religious citizenship

6 This position, a “thick notion” of citizenship, was affirmed by others from different national contexts,
amongst which Poulter (2016).
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education, as means by which pupils “learn to live together while being different from a
social, cultural, ethnic and religious or worldview background” (Miedema, 2013, p- 364).
As explained above, it is my contention that explicit attention to existential questions of
both students and teachers can and should be included in this encounter and dialogue.
It is important, both with an eye on personal wellbeing and society as a whole, to include
attention to existential questions in (religious) citizenship education.

I agree with Skeie (2018) that attention to existential questions should not necessarily
be limited to one particular school subject, but that they also “need a place where they
are explored in more depth” (p. 394). With Skeie, lam of the opinion that the subject
which we now mainly know as Religious Education can be such a place. RE teachers are
experts in the area of existential questions and the way in which various traditions have
formulated answers over time. From their background in theology and religious studies,
they are also aware of the specific sensitivities that can be involved religious diversity.
And (on the basis of their education and training) they can be expected to also have
knowledge and experience about how to discuss this in a prudent way in the classroom.

“Religious citizenship education” should, of course, not be limited to denominational
(religious) education (e.g., Miedema & Bertram-Troost, 2008; Bakker & Heijstek-
Hofman, 2019). The need to be supported in developing one’s own life orientation (Van
der Zande, 2018, 2019) and learning how to relate to others applies to all pupils. From
that perspective, it is promising that, in the Dutch context, various profile organisations
from both public and denominational education in the Netherlands have been working
together for some time now, within the Expertise Centre for Worldview and Religion
in Secondary Education (LERVO) (see e.g., Davidsen, 2020). Over and above the
interests of the profile organisations and (religious) traditions, a core curriculum for
worldview/religion is being developed, that can be used at all secondary schools in the
Netherlands’. An important goal of the curriculum is to have the current education
fit in even better with the religious diverse society. Acquiring competences that allow
pupils to take responsibility as citizens in a democratic society — including learning to
enter into a respectful dialogue with those who think differently — is an explicit part of
this. Initiatives like these have, in my view, all the ingredients to be of great significance
in our religiously diverse society.

7. Conclusion

Both with an eye on mental wellbeing of pupils and their will and competence to
contribute to a better society for all, it is my contention that attention to existential
needs of youngsters, including the religious dimension, should be included in (religious)
citizenship education. With a view to guiding children and young people towards

7  So far, a national curriculum for Religious Education is lacking in the Netherlands. There are no
official national regulations for RE. There is not a commonly accepted view on RE as a subject in
education and there is no consensus on the content of the subject (Bertram-Troost and Visser, 2019).
RE isn’t a compulsory exam subject. As a result, RE is, on a national level, a less well-developed
school subject. Besides that, RE is currently hardly offered at public secondary schools. From that
perspective Lervo is a promising initiative.
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adulthood, it is very important that schools can be places of emotional security. This
starts with “ordinary conversations” and class room settings which are inviting to
share thoughts and experiences. A positive, safe school climate in which the variety
of pupils’ voices can really be heard and in which pupils are stimulated to “find their
own voice” (see Biesta, 2006) is of great importance. As teachers do have a substantial
role here, there existential needs should also be taken into account.

The initial framework, as set out in this article, can serve as a background to further
investigate the relations between “existential questions of youngsters”, “worldview
diversity”, “citizenship education”, “the role of the teacher” and the “civic sense” of
pupils. Concrete insights into how attention to the existential dimension of human
being, including worldview and/or religion, can be adequately integrated in (citizenship)
education, can offer fruitful perspectives and recommendations for concrete school

practices, which in the long term hopefully contribute to enhance peaceful coexistence.
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Abstract

This article focuses on how relevant the guardians of children and young people
and their teachers of the Orthodox Religion consider the contents of pupils’
own religious education. The study is based on the key contents and some sub
contents close to them for the Orthodox religious education in the National Core
Curriculum for Basic Education in Finland (2014). The background to the study
is a review of related studies and an overview of the evolution of the nature of the
curricula in terms of objectives and content. The data was collected in February
2020 through an electronic questionnaire with mainly closed questions, but also
including open ones, and was answered by 372 people. Based on the results, it
seems that guardians and teachers no longer consider the main focus of Orthodox
religious education to be on strengthening pupils’ Orthodox identity, but to inform
the pupils of their own religion. Attitudes to this and other learning contents vary
according to respondents’ background variables.

Key words: orthodox religion, education, curricula, learning contents, guardians

Introduction

The purpose of this study is to find out and introduce how relevant the guardians
and teachers perceive the learning contents introduced in the latest curriculum for the
Orthodox religious education (ORE) in the Finnish Basic education (2014). There were
seven learning contents to be ranked, which will be introduced in capture 3. In addition,
the research task explores whether background variables explain the different attitudes
of the target groups towards the content of teaching.

In Finland, the curricula for school education are made by the National Board
of Education. Religious education is a compulsory subject in Finnish nine-year basic
education (grades 1-9), starting at the age of seven. Since 2003, religious education in
Finland is based in basic education and in general upper secondary education on a
principle “in accordance to one’s own religion”. According to the Law of Basic Education
(section 13) “the instruction of religion is arranged in conformity with the religious community
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of the pupils as instruction of the religion to which the pupil belongs in accordance with separate
syllabi”. As the previous curricula show, religious education was confessional in nature.

In the National Current Curriculum for Basic Education (2014) there are 10 different
curricula for Religious Education (RE). Because RE is related to one’s own religion, every
RE version has been named according to a certain religion such as Lutheran, Orthodox,
Islam, Catholic, Jewish, etc. The general aims of the Finnish RE are to familiarize the
pupil with his or her own religion, Finnish spiritual tradition, other religions as well as
cultural and ethical dimensions of religion. The status of Orthodox instruction differs
from other religious minorities. If there are at least three (3) Orthodox children in a
municipality, pupils’ instruction is automatically provided, and parents’ request is not
needed. Those pupils who are not members of any denomination or religious group are
provided instruction in secular ethics where different worldviews and ethics are studied.
(Basic Education Act 628/1998.) The lesson is also called life-stance education or world-
view education.

The religious education curricula included in the basic education curricula from
1970 to 2014 are examined in order to present the nature of their content related to
RE. The curriculum currently in force (2014) is the fifth curriculum for basic schools.
In the area of religion, it includes, to a lesser extent than previous curricula, explicitly
the objectives and contents of Orthodox religious education. In addition, research results
from related studies, theses and reports are presented to provide a basis for comparison.

1. Curricula between 1970-2014

1.1. Curriculum in the 1970s — “raising active parishioners”

In the first curriculum for ORE in the 1970s, the main objective, in addition to learning
about one’s own religious tradition, was to “raise active parishioners” through its contents.
The content of the curriculum was written down on the basis of its own ORE objectives
for each class and divided into topics to be covered during the autumn and spring terms
(Aikonen, 1998, p. 414; Committee report 1970: A5, pp. 252-259; Railas 1981, p. 141).

After the start of comprehensive school in the mid-1970s, the amendments on the
division of hours and learning content in religious education meant the reorganization
of orthodox religious education. On the basis of the working group’s proposal, from
the academic year 1978-79 onwards, a curriculum called “Curricula and Instructional
Guidelines for Orthodox Religious Education in Primary Schools” was implemented in
Orthodox religious education. It had been approved by the National School Board on 23
March 1977 (Kouluhallitus, 1977). Topics related to other churches, great world religions,
international education, students’ life issues, and social issues were added to the content.
The same academic year (1978-79) also saw the introduction of the first grade’s textbook
in the "I am Orthodox" series for primary schools. Thereafter, new books appeared as
the transition to the new curriculum progressed' (Railas, 1981, p. 142).

1 The series has been the only and the first textbook series of orthodox religion until autumn 2005.
Since then, a series of textbooks written by various working groups of Orthodox teachers for primary
school Orthodox religious education began to appear, published by the National Board of Education.
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1.2. Curriculum 1985 — introduction of social orientation into
religious education

The foundations of the basic school curriculum were renewed in 1985. In terms of
objectives and content, they followed previous curricula, but it included two changes.
The Orthodox subject defined the content to be considered for teaching in all grades:
Christmas, Easter, and the liturgical year. The rest of the class-specific syllabus was
broken down, depending on the grade, with goals specified in the 3-5 theme set
(Kouluhallitus, 1985, pp. 119-125). The content of the curriculum was reformed with a
stronger emphasis on municipal-based learning contents (Aikonen, 2015).

One clear phenomenon was that in the 1980s the trend in religious education
began to be more socially oriented and pay attention to the general objectives of school
education. Nevertheless, religious education was still confessional, and church centered.
For example, 4/7 of the objectives of Lutheran religious education dealt with biblical
themes and the teachings of their own church. Two objectives were ethical in nature, and
one related to the study of other Christian churches and other religions. There were eight
objectives for Orthodox religious education. Of these, three were clearly related to the
study of one’s own church and the Bible, four were concerned with ethical content and
one was related to the study of the Evangelical Lutheran Church, Christian communities
and non-Christian religions. The objectives were more focused on one’s own religion,
because one of the purposes of teaching was to “raise active members of the church”.
The objectives also highlighted ethical issues (Aikonen, 2019; National School Board,
1985, pp. 113, 119).

In autumn 1992, amendments to the Comprehensive School and Upper Secondary
School Act of 25 January 1991 entered into force (Act amending the Comprehensive
School Act 171/1991 § 28). According to this law, the municipality must always arrange
religious education if there are at least three Orthodox pupils in the school. What was
new in the act was that the municipality could, at its discretion, arrange teaching even for
a group smaller than three pupils without the permission of the provincial government
(Aikonen, 1998, p. 416). This principle remained essentially the ‘dead letter of the law’
(Aikonen, 2015).

1.3. Curriculum 1994 — the first steps towards the general objectives
of religious education

The curriculum for basic education in 1994 brought radical change to the meaning
and philosophy of curricula. It was not as normative as the previous ones and gave
schools plenty of room to make their own religious education curricula. What was new
in religious education was, for the first time, the establishment of general and common
objectives for religious education. They, therefore, applied to both Evangelical Lutheran
and Orthodox religious education. The general objectives were applied in the preparation
of religious syllabus for each religion. In addition, each religion made learning goals and
contents in accordance with its own confession. This was the first step towards changing

The third series of textbooks on primary orthodox religious education, called Aksios, was launched by
the National Board of Education in 2015.
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religious education to look at religions even outside themselves and in general, even
though teaching was based on confession (Aikonen, 2019).

In the 1994 curriculum the objectives of Orthodox religious education were both
ecclesiastically oriented and church centered. It was clearly stated in one objective as "to
educate active members of the congregation". In terms of structure, the 1994 curriculum
was even an educational normative document with scanty content, taken to the extreme.
Compared to the previous curriculum, it was no longer possible to apply for class-specific
syllabus of subjects. Some subjects, also, did not itemize the objectives and contents of
primary and secondary schools (Aikonen, 2019).

There were 4-5 themes for each school level (Basic School, grades 1 to 6 and
Secondary School, grades 7 to 9) as a basis for local curricula. For the Orthodox religion,
the text was one page long (National Board of Education 1994, later NBE). To support the
evaluation of the curriculum, criteria for the grade good (8) were later developed for the
subjects (Opetushallitus, 1999). The “I am Orthodox” -textbook series still corresponded
to the curriculum criteria (Aikonen, 2015).

1.4. Curriculum 2004 — the end of confessional teaching

The Religious Freedom Act, which entered into force in 2003, also affected the nature
of organizing RE. RE could no longer be confessional, but it had to be arranged in
accordance with the pupil’s own religion. In Orthodox religious education, it was still
emphasized that “the central aim of teaching is to strengthen and maintain the Orthodox
identity of the pupil” (Curriculum 2004, p. 209). This could not, however, include the
practice of religion, but for pedagogical reasons it could include, for example, hymns,
chants or prayers. In Orthodox religious education, to illustrate and support the learning
content, icons, troparia and prayer texts can be used (Aikonen, 2019).

The Basic Education Curriculum 2004 can be characterized as a return back to
basics. In general, the extent, and in particular the description of the objectives and
contents of the subjects, relied on the structure that had been in place 20 years earlier
(Aikonen, 2015).

For religion, the curriculum retained common general objectives for all religious
groups. They were in line with the objectives set out 10 years earlier. The class-specific
contents of the syllabus were used in accordance with the current hourly share. The
boundary between the hours of primary and secondary schools was set between grades
5 and 6. According to it, the syllabus included grades 1-5 and 6-9. For each religion,
there was a description of good knowledge at the end of grade 5 and criteria for the
final assessment for grade 8. In 2006, the basics of the curricula of religions other than
Lutheran and Orthodox religion in basic education were given (Aikonen, 2015)2.

The objectives and contents of Orthodox religious education were based on the
general objectives of religion, but they are designed to support the learning content of the
teaching of one’s own religion. Teaching is characterized by the fact that it implements
pedagogy that defragments the contents of one’s own religion. It considers the Church’s

2 Those were Adventist religion, Baha’i religion, Buddhist religion, Religion of the People of the Lord,
Islam religion, Jewish religion, Catholic religion, Religion of the Krishna movement, Religion of the
Kristi community, Mormons and Free Church religion.
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tradition of multi-mediaism, using the different senses (Aikonen, 1999a, 1999b, 2003,
2005). Grades 1-5 and 6-9 have their own objectives and key contents. The objectives of
the upper secondary school deepen the goals of the primary school. The main contents
of primary school education have been described using five themes. There is one fewer
for upper secondary school® (Aikonen, 2015).

1.5. Curriculum 2014 - common objectives and tasks for all religions

The National Core Curriculum for Basic Education in 2014 (later NCCBE) was renewed
in terms of structure and content. In the new structure, the implementation of local
education must consider the broad, general, and common tasks of religious education,
three content areas, and seven transversal competencies in primary education.” The
competence closest to religion is “Cultural competence, interaction, and expression, T2”
(Opetushallitus, 2014, p. 21; see also Aikonen, 2019).

The curriculum’s broad and common general tasks to different religions and three
key content areas serve as a basis for the preparation of religious syllabi for each religion
and local curricula. Among the tasks for RE, the common tasks include as following;:
“The task of subject of religion is to provide the pupils with an extensive general knowledge and
ability regarding religion and worldviews. /.../ The instruction provides the pupil with elements
for building and evaluating his or her identity as well as personal view of life and worldview.”
(Opetushallitus, 2014, p. 140). For these reasons, the objectives of teaching are no longer
focused on one’s own religion, to learn religion, but are broader and more diverse in
terms of content compared to the previous ones. The focus is partly on supporting the
student’s growth — learning from religion, but in the 2014 curriculum, other things also
strongly reflect the broader examination of the importance of religion — to learn about
religion (Grimmit, 1987; Hull, 2002).

In basic education, common tasks, objectives, and core contents (TOC) for all religions
have been defined for religious education in grades 1-2, 3-6 and 7-9. All these TOCs
are common to all the religions taught in the school to ensure a common basis for the
subject. The key contents consist of three orientations: the pupil’s relationship with his
or her own religion (C1); the world of religions (C2); and good life (C3). These must
be addressed in all grades. In addition, each religion has defined corresponding issues
from the perspective of the religion being taught, based on a common TOC framework.
Compared to the 2004 curriculum, the TOCs are class specific. There are eight objectives
for grades 1 to 2, twelve objectives for grades 3 to 6, and ten objectives for grades 7 to 9.
In addition, there is a twelve-point definition of the criteria for the evaluation of religion
for the final evaluation of grade 6 (verbal/grade 8) and a ten-point list of objectives for
the final evaluation of religion for grade 8 (Opetushallitus, 2014, pp. 141-142, 274-276,
468).

3 In the curricula, the contents deal with the characteristics of the Orthodox Church, ecclesiastical life and
celebrations, church art, the doctrines of the Church, holy people, biblical content, ethics, phases of Church
history and different religions.

4 Thinking and learning to learn, cultural competence, interaction and self-expression, taking care of oneself and
managing daily life, multiliteracy, ICT Competence, working life competence and entrepreneurship, participation,
involvement and building a sustainable future (NCCBE, 2014, pp. 17-23).
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The teaching of religions (Lutheran, Orthodox, Catholic, Jewish, and Islam)® is based
on the TOC’s common to all in the religion subject. A more detailed syllabus description
of the religion to be taught has been prepared for religion-specific teaching. In order
to achieve the tasks and objectives addressed to each religion, teaching is based on the
above-mentioned three religion specific content areas. The revised syllabus descriptions
of the Orthodox religion follow the key content areas of one’s own religion. Without not
opening these grade specific content descriptions for C1-C3, it can be generalized that
those include the doctrines and other characteristics of the Orthodox Church, ecclesiastical
life and the tradition of the church year, church art, holy people and their teachings,
biblical content, ethics, stages of Church history, and world religions (Opetushallitus,
2014, pp. 137, 144, 279, 472).

Compared to previous objectives and contents, teaching will clearly consider culturally
diverse orthodoxy. In addition, more specific focus will be placed on religions and their
traditions in Europe and other continents, and the characteristics of Christian and non-
Christian religions will be examined. Due to the change in the nature of the curriculum,
the syllabus of one’s own religion has been limited in some details in terms of content
and quantity. The focus has been shifted from the Historical Review of the Church to the
religiosity of the time, considering the development of one’s own religion globally and
locally (Aikonen, 2015).

2. Studies and thesis on the nature of ORE

School education in Orthodox religion has not been the subject of large-scale research in
Finland. It originated with the founding of the University of Joensuu in the early 1970s.
One of the university’s national missions was and still is, to educate teachers of the
Orthodox religion. For this reason, students from that church applied for class teacher
training. The education of comprehensive school classroom teachers became master’s
level education in 1979 (Kallioniemi, Toom, Ubani, & Linnansaari, 2010, p. 14). At that
time, the structure of education changed from three years of education to five years, and
the studies included a master’s thesis. Since the 1980s, they have been the main research
dimension until the 2020s.

In the framework of the University’s Lecturer in Pedagogy in Orthodox religion, a
large-scale study of teachers teaching Orthodox religion (n=183) was carried out in the
early 1990s. Among the research questions, there was a question concerning the teaching
objectives in ORE. The main three objectives were, in order of priority, to become an
active member of the church, to strengthen orthodox identity, and to create a positive
attitude toward orthodoxy. A total of 66% of respondents felt this way (Aikonen, 1997,
pp. 53-54).

Sari Vatanen’s (2001) research investigated whether parents of children participating
in Orthodox religious education at school consider religious education to be necessary
and how they justify their opinion (Vatanen, 2001, p. 110.) In Vatanen’s research, the
most important objectives of the 1994 curriculum were considered to be knowledge of
personal religious belief, church tradition, and life of worship. More than half want to

5 The religions included in NCCBE 2014. In 2020, the National Board of education approved curricula for
Adventist religion, Baha’i religion, Buddhist religion, Pentecostal religion and Krishna religion.
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keep religious education confessional. Somewhat surprisingly, 40% of respondents could
not answer the question (Vatanen, 2001, pp. 115-119).

In her research, Elisa Hyvérinen (2014) studied the students’ and parents’ perceptions
and experiences of teaching Orthodox religion. Parents stated (64 %) that the teaching
model should not be changed. This was supported by the view that the school should
not have philosophy and life stance education as a substitute for religion. This was
the opinion of more than half of the respondents. Religion should also not become an
optional subject (48 %) (Hyvérinen, 2014, pp. 24-25). 46 % of parents considered
the teaching of Orthodox religion necessary and 41 % felt it was important for the
immigrant in terms of his or her identity. Among teachers, they stated that a teacher
teaching Orthodox religion should be Orthodox (76 %). The open answers highlighted
the problems of the schedule, but on the other hand, teachers were satisfied, and teaching
had been perceived as of high quality (Hyvérinen, 2014, pp. 57-63). On the basis of the
results in Hyvérinen’s thesis, parents clearly value the teaching in accordance of pupil’s
own religion, because parents do not want to change it. After all, the changes would also
have an impact on the objectives and content of teaching.

Annika Jonninen’s (2014) master’s thesis examined teachers’ views on the
arrangements and objectives of religious education in the academic year 2012-13. Fifty-
four teachers of Orthodox religion responded to the survey. The most important goal
of teaching was to get to know one’s own church and religion. This was the view of
57 % of teachers. The second most important was the teaching of orthodox lifestyle
and traditions (32 %), and only the third was the strengthening of Orthodox identity
(24 %) (Jonninen, 2014, pp. 64—67). The setting of teachers’ religious education goals
emphasized cognitive rather than affective goals.

Orthodox religious education and teachers’ experiences have been examined by
Hyvérinen and Metso (2018). The article highlighted, among other things, the content
and practical link between identity and Orthodox religious education. Metso’s (2019)
study highlighted parents’ experiences of teaching their children’s Orthodox religion.
Parents considered religious education to be an important shape of children’s Orthodox
identity. In Lyhykéinen’s study, teachers highlight a teaching tradition based on their
own tradition, which supports the identity of a minority when faced with other religions
and beliefs (2009, p. 475).

2.1 Approaches to the objectives of religious education

The well-known approach and interpretation concerning the nature of the objectives
in Religious education comes, originally, from Michael Grimmit (1987) and adopted by
John Hull (2002). The basic types are as follow: 1) learning religion, 2) learning about
religion, 3) learning from religion.

According to Hull (2002) in the first model, learning religion, the question is that
RE is based on one religious tradition and the contents are taught from the inside
perspective. The goal is to indoctrinate the pupils into a certain religious confession by
strengthen their commitment to it through RE. In a plural society based on this model,

6 See also Aikonen 2021, pp. 256-257.
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Hull sees two ways for RE. Either it is not provided at all in the education system, or
each religion has parallel and separate lessons in school, taught by qualified teachers. In
the first case, RE is a responsibility of religious communities or homes.

The second model, learning about religion, the point of view is not confession-based
religion as such. The content of the teaching is presented from an external perspective
and pupils are taken to look at religion like from behind a shop window. The question
is more to learn certain facts and contents of a religion than to adopt its manners to start
to live according to them. With this, one can notice some similarities with the science of
religion. Hull criticizes this model and states that this leaves the pupils outsiders in the
way that the content focused education does not meet pupils’ need to get support to
their spiritual and moral values.

The third approach in RE is dealing with learning from religion. Compared to the
previous ones it can be said that this is the most pupil-friendly approach to implement
RE at schools. Religion is not considered from the point of view of the science of religion,
as in the two previous cases, but from the point of view of educational sciences. In this
model, the aim of religious education is to support pupils’ growth as human beings,
by seeking to teach content that is relevant to their moral and spiritual development as
well as to support the formation of their worldview perception. At the heart of religious
education is the student as learner.

Hella and Wright (2009) have applied and reflected these approaches in their study
concerning RE in Finland and UK. They see that the objectives, learning about and
learning from, in RE are linked to each other. The first one is connected to be informed
about a religion (knowledge) and the second one is supposed to have an effect with
the personal development (skills). In this setting RE is a two-phase process, where
knowledge fosters the personal development (Hella & Wright, 2009, p. 54). According to
Hella and Wright (2009, pp. 56, 62), the latest curricula are emphasizing both learning
about and learning from approaches in Finnish RE and the teaching of religion must
be accompanied by a combination of both approaches. They summarize the prevailing
approaches: students can achieve a deep understanding of religion (learn about religion),
by incorporating this understanding into their own belief system (learning from religion).

3. Implementation of the study

A total of 372 persons responded to this survey on Orthodox religious education. The

study, based on a phenomenological research orientation, examines the following research

questions related to the learning contents of religious education:

1. How relevant the respondents consider the learning contents introduced in the curriculum
for the Orthodox religious education in the National Core Curriculum for Basic Education
in Finland (2014)?

2. Does the respondent’s background explain the relevance of the learning content?

Respondents were asked to rank the seven curriculum content topics (see Graph 1)
in order of importance, based on curriculum in NCCBE 2014. These were reflection on
ethical issues, knowledge of world religions, familiarization with the pupil’s own religion
and its customs, learning about different faiths, the content of Bible stories, knowledge of

Peer-reviewed article
ApOpo pe SLAY xpLtixy] aELoAGYNoN



RISTO AIKONEN 37

worship life and the development of the pupil’s religious identity. To get more accurate
conception of the learning contents from guardians and teachers, these seven topics were
also classified and combined into three categories (C1 — C3) introduced in NCCBE 2014.

The data were collected in February 2020 (n=372). The e-form survey was conducted
online as an open survey in the Department of Applied Education and Teacher Education
at the University of Eastern Finland. Its target groups were guardians of Orthodox
pupils in comprehensive school and upper secondary school, as well as teachers teaching
Orthodox religion. The actual research questions were closed, but in order to increase the
credibility and reliability of the results, they were essentially accompanied by open-ended
questions.

The classification of the open-ended responses was carried out first by searching for
the same or similar expressions or core words in the responses. Next, the table was used
to classify the similar expressions in different colors. These were examined for unifying
features, which were grouped into their own categories in different colors. Themes could
be identified and named on the basis of the content analysis of the groups. Each response
was placed under one theme. The resulting themes have been analyzed by questions in
terms of their quantitative percentages in the different open-ended responses.

The respondents’ task was to prioritize seven learning content, based on the 2014
curriculum. Respondents expressed their views on a scale of 1= the most important thing,
2= important thing, 3= almost important thing, 4= can be important or not important, 5=
less important thing, 6= not important at all, 7= least important thing. In order to clarify
the results, the scale was compressed in three categories, by combining the options of the
scale into new variables. Variables 1, 2 and 3 were combined into the variable ‘important’,
Variable 4 was designated as ‘cannot say’ and variables 5,6 and 7 was designated as ‘not
important’. More condensed names were also given for the learning content (see Graph
.

The analysis and conclusions of the curriculum content assessment (valuing) are
based on a comparison of the percentages of responses by response category. Differences
between groups or based on other background variables, only statistically significant, have
been reported using statistical indicators. T-test and cross-tabulation have been used as
statistical significance tests for different respondent groups or other background variables.

An analytical review of responses examines how background variables have
influenced perceptions of the importance of learning content. The background variables
were designed to elicit the views of different respondent groups on the actual survey
questions. Background variables included the respondent’s gender, age in three classes, the
respondent’s educational background, whether the respondent is a guardian, a guardian/
teacher’s ecclesiastical background, teacher qualifications, the respondent’s residence and
the number of inhabitants of the respondent’s place of residence. Reporting does not
systematically go through all background variables and their potential impact on the view
of the importance of learning content. The analysis has mainly considered the impact
of the most descriptive background variables related to views. In relation to different
background variables, only differences with statistical significance have been recorded in
the article.

In the students’ thesis, the term “parents or guardians” or “parents” were used. In
this report, instead of “parents and guardians”, the term “guardians” is used to simplify
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and to avoid over-complicating the concept of family, but it also includes the “parents”.

3.1. Description of the survey population

Of the respondents (n=372), 3/4 were women and the rest were men. 92 % of respondents
were guardians and 8 % were teachers. Just over a quarter (27 %) of guardians reported
that they responded in the role of an Orthodox religious teacher. Those teachers (8 %)
and guardians in a role of a teacher (27 %) make a group of “teachers”. More than half
of the respondents were in the 36-45 age group. Of the respondents, 32 % (n=133)
were guardians belonging to the Orthodox Church. Of these, 60 % (n=252) were from
ecumenical families, meaning that only one was a member of the Orthodox Church.
Among the guardians, 8 % (n=36) was not a member of the Orthodox Church. A church
background was not indicated by 6 % (n=25) of the respondents. 71% of teachers
reported belonging to the Orthodox Church.” The majority had a university education,
such as a bachelor’s degree (7 %), a master’s degree (36 %) or a doctorate (7 %).

Most respondents were from Southern Finland (54.1 %) and Eastern Finland (42.2
%). There were no respondents from the Provinces of Aland and Norther Finland.
In terms of respondents’ place of residence (over 200,001 inhabitants), the majority
of respondents lived in the Helsinki Metropolitan Area. 90 % of the respondents were
guardians of primary school pupils. Almost 60 % of them had pupils in grades 1-6 and
the rest in grades 7-9. 10 % of guardians of pupils in primary education were guardians.

4. How relevant were the learning contents considered to be?

4.1. Own religion as a content the most prestigious

In the curricula of Orthodox religious education based on the current 2014 curriculum,
respondents stated that the primary curriculum content was to introduce pupils to their
own religion and its customs (C1). The second highest priority was given to reflection
on ethical issues (C3). Knowledge of world religions (C2) was considered the third most
relevant content. Respondents ranked the development of pupils’ religious identity (C1)
fourth (see Graph 1).

The other three were rated less highly than the previous four, and of almost equal
importance. Knowledge of the life of worship (C1) was rated very slightly higher
than the other two. Knowledge of the content of the Bible (C1) was rated second last,
ahead of knowledge of different worldviews (C2). On a summarized scale, 18 % of
respondents were most uncertain about knowledge of different worldviews, compared
to other contents. As regards the three content areas, their perceived importance was
almost identical. The difference between the other four learning content areas was clear
and there were no significant differences between them.

7  According to the eligibility requirements of the teaching staff, the person teaching religion does not
have to be a member of the religion to be taught, but the teacher is required to study in the subject to be
taught in comprehensive school and upper secondary school in accordance with the regulations (Act
986/1998 § 21a).
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THE RELEVANCE OF SEVEN LEARNING
CONTENTS IBN ORE (N=372)

Different Worldviews (C2) [IETIINiE) 55
Holy Bible (C1) [JIEEY 30 59
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e s 2
SO n
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Graph 1. The relevance of the seven learning contents in Orthodox religious education summarized into
three answer categories.

As seen in Graph 1, the guardians and teachers were emphasizing the ethical questions
almost as much as the teaching of own religion. In the curricula the C3 includes also the
issues related to the growth of pupil’s identity associated with the Orthodox conception
of human. This means that identity can justifiably be included both to C3 and to C1
when summarizing the seven learning content areas of the study into the three content
categories of the curriculum. When the seven learning contents are applied with the
C1, C2 and C3 contents of the current religious education curriculum, the result of the
study gives a new perspective. As a result, Graph 2 shows that, compared to the other
two contents, Good Life (C3) is the most relevant and valued learning content of ORE

THE RELEVANCE OF SEVEN CONTENTS
COMBINED IN THREE CURRICULUM
CATEGORIES

Good Life, C3

World of Relgions, C2

I w
w
v
w
N
00

Own Religion, C1

0% 20% 40% 60% 80% 100%

M Relevant % Hardtosay % ® Not relevant %

Graph 2. The relevance of the learning contents of Orthodox religious education, summarized in three
content categories in RE according to the 2014 curriculum.
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for guardians and teachers.® Thus, the result rises the ethical content area of teaching
as the most relevant learning content. Figure 2 also shows that there is a dichotomous
approach to C1, while there is a less dichotomous approach to the content of C2 and C3.

Guardians and teachers were also asked to describe in an open-ended question,
what they consider to be relevant aspects of teaching religion in accordance with pupil’s
own religion (see Graph 3). A total of 226 people answered to the open question. One in
five felt that the subject was important for the identity of their pupils. Almost the same
proportion (18 %) felt that it was precisely the teaching of their own religion that was
important. This result gives a somewhat mixed impression of the opinion of guardians
and teachers on the relevance of subject content. In the learning contents, identity was
not seen as such relevant content, but it is seen central to the subject itself (cf. Graph 1
and Graph 3).

THE RELEVANT ASPECT IN PUPILS" OWN RE

(N=226)
25
20
20 18
15
15
11 11

10 7

5 I

0

Identity Own RE  Own Tradion Size of Class Support for Support for

Minority Homes

%

Graph 3. The relevant aspect in the ORE on pupils’ own religious education.

4.2. Background variables and the relevance of learning content

4.2.1. Own religion

Almost 3/4 of the respondents considered learning about own religion (C1) to be the
most important learning content (see Graph 1). There was no statistically significant
difference between the gender of the respondent, but women (76 %) rated this more
highly than men (66 %). In the 18-35 age group, 67 % of respondents rated learning
about pupils’ own religion as important, compared with up to 10 % higher among those
older than them. Among those aged 36-50 years, the highest proportion of respondents
(77 %) rated learning about own religion as important. 73 % of guardians and 87 % of
teachers rated it as important. Compared to other educational groups, respondents with
a college or university background (78 %) were slightly more likely to value learning

8 The 100% scale in Graph 2 compares the percentages that the response rates represent of the total.
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about own religion than their guardians with a lower (74 %) or higher (71 %) level
of education. The difference between other respondents’ educational backgrounds was
statistically significant (X2 (4) = 11.281 p= .024).

According to the average of the responses, the province or the population size played
some role. Teaching of own religion was considered important as follows: in Western
and North Finland 83 %, in Eastern of Finland 78 % and in Southern Finland 70 %.
In regions with a population of between 20,001 and 100,000 inhabitants, the importance
of learning about one’s own religion was 80 %. In municipalities with less than 20,000
inhabitants, the importance of this learning content was lowest, with only 13 % of the
population considering this content important. Regardless of the teacher’s qualifications
or job title, learning about one’s own religion was equally important. There were no
statistically significant differences.

However, the respondent’s religious background was statistically significant.
Guardians of Orthodox and ecumenical families were more likely than other respondent
groups to consider learning about their own religion important (80 %). Among non-
Orthodox, 46 % agreed with the above respondent groups. More than one in five non-
Orthodox did not consider it important and among them almost one in three could not
express an opinion. The difference between non-Orthodox and Orthodox and Ecumenical
families was significant (X2 (4) = 11.422 p= .022).

4.2.2. Ethical questions

Reflection on ethical issues (C3) was considered the second most important learning
content. Based on the average of the responses, men (72 %) were more likely than
women (59 %) to value ethical issues as important learning content. The difference
in appreciation between men and women was significant (X* (2) = 10.422, p= .005).
Respondents aged 18-35 were slightly more likely than older respondents (65 %) to
rate a reflection on ethical issues as important, but the difference was not statistically
significant. In all three age groups (18-35, 36-50, and 51-65), about one-fifth did
not consider this learning content important. Based on the average of the responses,
guardians (63 %) also valued this slightly more than teachers (53 %). The second most
important content, reflection on ethical issues, was least valued by respondents with the
lowest educational background.? The difference compared to respondents with higher
educational backgrounds was significant (X? (4) = 9.817, p= .044).1°

The school level of the pupils also had an impact on the importance of ethical issues
as a subject matter. In secondary school, only slightly more than one in two guardians
considered it important. In primary and upper secondary school, 2/3 of respondents
considered it important. Examined by the pupils’ school level, the difference in valuation
was significant (X? (4) = 10,887, p= .028). Guardians (77 %), neither of whom were
members of the Orthodox Church, considered reflection on ethical issues more important
than guardians with an Orthodox background (55 %) or where only one of them
belonged to the Orthodox Church (64 %). The qualification or job title of the religious
teacher had no statistically significant effect. In both Southern and Eastern Finland, 2/3

9 Primary school, comprehensive school, upper secondary school or vocational school.
10 College level, University of Applied Sciences, or University.
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considered important to study ethical issues. In these regions, one fifth of respondents
did not consider it important.

4.2.3. World religions

The third most valued content was the content that explores world religions (C2).
There was an even split between men and women. 43 % of men and 41 % of women
considered this important, while 40 % of men and 45 % of women considered this
content unimportant. Around 15 % in both groups could not say. There was already a
statistically significant difference between the different age groups. Younger respondents
(18-35 years old) considered world religions important (54 %), while older respondents
(51-65 years old) did not (51 %). These views were mirror images of each other. The
difference was almost statistically significant (X? (4) = 8.026, p= .091). There was also
statistical significance in the differences in views between guardians and teachers (X?* (2)
= 8.146, p= .017).

Guardians (44 %) were more than twice as likely to think this learning content was
important, while only one in five teachers (20 %) shared the same view as guardians.
However, among guardians, 41 % also did not consider it important. 67 % of teachers
felt the same way. Further, the church background of the student’s guardian had a
statistically significant impact on views (X? (4) = 11.995, p= .018). Among non-Orthodox,
65 % of respondents considered world religions as important learning content, compared
to only 36 % of Orthodox respondents. Among ecumenical families, 43 % considered
this important.

There was no statistically significant effect of the pupils’ school level or the
respondents’ province. The opinions were almost evenly split as to whether or not the
content was considered important in relation to the school level of the student or the
respondent’s province. The educational background or job title of the teacher also played
no role. Respondents with a lower level of education (see footnote 9) were more likely
than those with a higher level of education to consider the content of world religions
more important, with almost half (49 %) of them agreeing. However, the respondent’s
place of living in terms the number of the population had statistical significance. In
regions with a population of 100,001 to 200,001, nearly one in two (48 %) considered
the learning content of world religions important, while in small localities it was not
considered important by 45 %. The difference was statistically almost significant (X* (4)
= 7.954, p= .093).

4.2.4. Pupils’ Orthodox identity

The development of pupils’ identity was considered to be the fourth most important task
of religious education in terms of content (C1, C3). However, one in two men did not
consider it important and almost the same proportion of women (48 %) agreed. However,
women (40 %) were slightly more likely than men (35 %) to consider it important. The
age of the respondent was clearly related to the value placed on this educational task.
Almost 60 % of the youngest respondents (aged 18-35) did not consider the development
of pupils’ identity important and one in two of those older than them (aged 36-59) felt
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the same way. Similarly, among those aged 51 and over, almost 40 % thought it was
important. Thus, as age increases, this value seems to increase. Two-thirds of teachers
also considered it important, while one in two guardians thought it was not an important
teaching task. The difference in opinion between teachers and guardians was statistically
significant (X? (2) = 10.779, p= .005).

In addition to the age of the respondent, the school level of the pupils had a similar
effect on the perception of the role of education in the development of the pupils’
identity. Among guardians, 54 % of primary school pupils’ guardians, 48 % of secondary
school pupils’ guardians, and 27 % of upper secondary school pupils’ guardians did not
consider identity development important. Among high school students’ guardians, one
in two guardians considered this role important. It can be seen that the lower the school
level of the pupils’, the less importance was attached to developing the pupils’ identity.
Contrary to what might have been expected, in Orthodox families more than half (54 %)
of guardians did not consider this educational role important. The same was true (58
%) if neither parent was a member of the Orthodox Church. Identity development was
considered most important (39 %) in families where one of the guardians belonged to
the Orthodox Church.

Among teachers, there was a statistically significant difference (X (2) = 9.229,
p= .010) depending on whether the teacher was a member of the Orthodox Church
or not. Among Orthodox teachers, views were almost evenly divided between those
who considered the task important (45 %) and those who did not (48 %). Among
teachers without any religious affiliation, 58 % did not consider the role important. The
educational background of the religion teacher played a role, with 77 % of those qualified
as an Orthodox religion teacher considering the role important. Among teachers with
no qualifications, views on the importance of the issue did not rise as high. A third of
those who teach Orthodox religion as part of their classroom teaching responsibilities
considered it important, and more than twice as many of those in full-time religious
education positions considered it important. However, among part-time teachers, 71
% considered identity development to be important. This view is in line with the
qualification.

The educational background of the respondent only slightly differentiated the
answers. More than half (54 %) of those with the lowest educational background (primary
school, basic school, upper secondary school, vocational school) did not consider this
task important. One in two of those with a college or polytechnic degree also felt the
same way. Those with a university education were almost evenly split, with 44 % saying
it was important and 46 % saying it was not important. In municipalities with less than
20,000 inhabitants, 54 % did not consider it important, the highest proportion compared
to larger municipalities. It was most important (43 %) in agglomerations of between
20,001 and 100, 000 inhabitants. In Southern Finland, more than one in two (51 %) did
not consider it important, while 40 % in Eastern Finland and 75 % in Northern Finland
considered it important.

4.2.5. Life of worship

The fifth most important learning content was knowledge of the life of worship (C1).
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Women (31 %) ranked this slightly higher than men (22 %). Also, more than a third
(35 %) of the older age group (51-65 years) rated this as the most important compared
to younger age groups. For middle-aged people aged 35-50 it was the least important
(64%). In terms of educational level, the least important aspect of knowing about the
life of worship was seen by those with a university education, of whom almost 2/3 felt
this way. Respondents with the lowest level of education were the most likely to consider
it important (35 %). There was some uncertainty among guardians, with 15% unable
to express an opinion. However, the highest proportion of them (58%) did not think it
was important. Among teachers, 40 % considered this learning content to be important.

There was a statistically significant difference (X? (4) = 10.566, p= .032) between
the views of guardians of pupils in secondary school and those of guardians of pupils
in other grades. Among them, the distribution of views was more evenly distributed
compared to the others, with 38 % of them attaching importance to the issue and 46 %
not sharing the same view. Among guardians of primary and secondary school pupils,
only slightly more than a fifth considered it important.

Among teachers belonging to the Orthodox Church, views were also divided. Among
them, 39 % considered the issue important. Among non-Orthodox teachers, 71 % did
not consider it important. The educational background of the teacher also played a
role. Among those qualified to teach Orthodox religion, just under a third considered
knowledge of the life of worship to be important as a learning content. Among those
without a full qualification, this was seen most positively. Every second of teachers with
a master’s degree (not Master of Theology) and studies in Orthodox theology saw it as
important. The job title of the religion teacher also played a role, with those who taught
religion as part of their classroom duties being the most positive. More than half (56
%) of them considered it important. The least important was seen among the full-time
teachers of Orthodox religion (77 %). The level of appreciation was also low among
teachers in other professions.

In terms of the respondent’s province and the size of its agglomeration, there was
a convergence of views for the most participating regions. In the provinces of Southern
and Eastern Finland, 28 % of respondents considered knowledge of the life of worship
to be an important content, 14% did not express an opinion and 58 % did not consider it
important. For the other provinces, due to the low number of respondents, the analysis of
this issue is not relevant. When looking at the size of the municipality, it can be seen that
smaller municipalities were more important than larger municipalities. It was considered
most important (40 %) in agglomerations of between 10,001 and 20,000 inhabitants and
least important (22 %) in agglomerations of more than 200,001 inhabitants.

4.2.6. The Holy Bible

The gender of the respondent did not play a discriminating role in the content of
the Bible stories (C1). Among both men and women, less than a third considered it
important. The same was true for all age groups. It was considered most important (30
%) by the 51-65 age group and least important (65 %) by younger respondents (18-
35). The educational background of the respondent did not prove to be a differentiating
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factor either. In all three groups of educational background, views were almost identical."!
Among these, less than 30 % of respondents considered the content of the Bible stories
important and about 60% did not. However, they were considered most important (29
%) by those with a university education and most unimportant (61 %) also by those
with a university education.

There was a statistically significant difference in the perception between guardians
and teachers (X? (2) = 9.111, p= .011). Concerning the Bible stories, 28 % of guardians
considered those important and 61 % considered those not important. Teachers’ views
differed, with almost a third not expressing an opinion. Just under a quarter thought it
was important and 47 % thought the Bible stories were not important. According to the
school level of the pupils, Bible stories were most popular among guardians of primary
school pupils. They were the most important (31 %) among guardians of secondary
school pupils. The least important (68%) was the consideration of Bible stories among
guardians of high school students.

There was a highly significant explanatory difference (X? (4) = 22.166, p <.001) with
the ecclesiastical background of a pupils’ guardian and how the importance of Bible
stories in education was seen. Guardians who belonged to the Orthodox Church were
almost twice as likely to consider the stories important (43 %), compared to guardians
who were either or both not members of the Orthodox Church. However, among Orthodox
guardians, 44 % also did not consider them important. The highest proportion (73 %)
who did not consider the Bible stories important was among both guardians who were
not members of the Orthodox Church.

Orthodox teachers (34 %) consider the Bible stories important, while non-Orthodox
teachers (63 %) consider them unimportant. Similarly, almost one in two of the teachers
(47 %), who belong to the Orthodox Church, also think it is not important. Almost half
(46 %) of the teachers who are qualified to teach Orthodox religion do not consider this
learning content important. Full-time teachers also share a similar view. Bible stories
were the most important (38 %) for teachers of religion without formal qualifications
and for Primary school teachers, who teach Orthodox religion lessons as part of their
duties (44 %)

There was a clear divergence of views between the respondent’s province and the size
of its agglomeration. In Southern Finland, 32 % of respondents considered the content
of the Bible stories to be important learning content. Similarly, 21 % of respondents in
Eastern Finland thought this was important and 65 % though not important. For the
other provinces, due to the small number of respondents, the analysis is not relevant.
In terms of the size of the agglomeration, it can be seen that smaller municipalities were
more important than larger municipalities. There was a statistically significant difference
in the size of the respondent’s township (X? (12) = 23.032, p=.027). Nearly one in two
(48 %) respondents in towns with fewer than 5,000 inhabitants considered the Bible
stories to be important learning content. The least important was in agglomerations of
more than 50,000 inhabitants, where almost two thirds of respondents felt this way.

11 Primary school, comprehensive school, vocational school/ university level, polytechnic/ university of
applied sciences.
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4.2.7. Different worldviews

Learning about the different worldviews was narrowly the last in the respondents’
ratings (C2). There were no statistically significant differences by gender. However, it
can be seen that men were more likely than women to attach importance to this issue.
One third of men (33 %) thought it was important and 48 % did not think it was
important. Among women, 25 % considered learning about different beliefs important
and 57 % did not consider this learning content important. One in five respondents of
each gender did not express an opinion. There was an almost statistically significant
difference between the different age groups (X?* (4) = 9.006, p=.061), with the age group
(36-50 years) being the most positive. In this age group, 31% of respondents considered
knowledge of different religions to be important. This was significantly higher than in
other age groups. To the age group (51-65) it was considered the least important (64
%). Also, in the age group (18-35) more than half of the respondents agreed with the
older respondents.

The respondents’ education did not emerge as a clear differentiator, but it was seen
as the most important factor among those with lower levels of education. Almost every
third of respondents (30 %) considered learning about different faiths to be important,
while less than half (47 %) did not. Almost a quarter did not state their views. In
other education groups, around one in four thought it was important and just over half
disagreed. There was a statistically significant difference between the views of guardians
and teachers (X? (2) = 6.820, p=.033). Of guardians, 29 % thought it was important,
compared to 10 % of teachers. Among teachers, 77 % did not consider it important to
learn about other religions. In terms of the pupil’s level of education, as pupils moved
from lower to higher levels of education, this content was also increasingly perceived
as important by guardians. This was most clearly expressed by the guardians of pupils
in upper secondary education, 32 % of whom considered it important and 46 % not
important. A fifth of them did not express an opinion.

The guardians’ religious background brought up an interesting observation. Learning
about other worldviews was the least valued in Orthodox families, with 22 % saying it was
important and 59 % saying the content was not important. This appreciation increased if
one of the guardians belonged to an Orthodox church. Among those ecumenical families,
29 % considered it important and 52 % disagreed. Learning about other worldviews was
perceived to be most valued by guardians if neither of them belonged to the Orthodox
Church. Similarly, among teachers who did not belong to an orthodox church, learning
about different faiths was statistically significantly (X? (2) = 10.579, p=.005) valued. This
was the view of one in two of them.

Among teachers belonging to the Orthodox Church, 68 % did not consider this
important. In both the Southern and Eastern provinces, one in four felt that this learning
content was important, and just over half disagreed, according to the respondent’s place
of residence. The population of the area also had an impact, with smaller localities
(less than 5,000-10,000 inhabitants) showing a much higher level of appreciation than
others, with one in three respondents considering learning about different faiths to be
important. It was least important in agglomerations of between 20,001 and 50,000
inhabitants, where 20 % of respondents did not consider it important.
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5. Discussion and exploration of the results

The curricula of the Orthodox religion in primary schools (1970, 1977, 1985, 1994) have
all had an almost identical teaching goal, where the aim of teaching was “to raise active
parishioners” (Aikonen, 2015). Part of the teaching has been to indoctrinate the student
into the religion being taught — to learn religion (Grimmit, 1987; Hull, 2002). The 2004
curriculum began to depart from this principle, as confessionalism in teaching could
no longer be an option. The principle of “learning about religion and learning from
religion” (Grimmit, 1987; Hull, 2002) was introduced.

Learning about own religion is important, but not for identity

The Finnish National Core Curriculum for Basic Education (2014) emphasizes two
aspects of religious education, namely learning about religion and learning from religion.
In this survey, based on the 2014 curriculum, 74 % of guardians summarized prioritized
familiarizing pupils with their own religion and customs (C1) — to learn about religion. This is
in line with previous surveys and studies (Aikonen, 1997; Jonninen, 2014; Lyhykéinen,
2009; Vatanen, 2002). The second most important learning content was considered by
62 % of the respondents to be a reflection on ethical issues (C3) — to learn from religion. The
third most important content was considered by 42 % of them to be knowledge of world
religions (C2). Developing pupils’ religious identity was only the fourth most important
issue (C1, C3). This was the view of 39 % of respondents. Knowledge of worship (C1),
the content of the Bible (C1), and learning about different world views (C2) were less
important than the former. In Jonninen’s (2014) study, teachers also considered getting
to know their own religion to be a key objective, but strengthening their Orthodox
identity was only the third most important objective.

In the context of one’s own religion, it would have been natural that the development
of the pupils’ religious identity and knowledge of the life of worship would also have
been strongly valued as a learning content, but those were not seen as relevant as one
could hypothetically think (Aikonen, 1997; Hyvirinen & Metso, 2018; Jonninen, 2014;
Metso, 2019; Vatanen, 2002).

There were differences of opinion between different groups of respondents. Women,
teachers, and middle-aged respondents valued learning about one’s own religion the
most. Those with a university or polytechnic education considered this learning content
more important than those with a lower or higher educational background. Ecclesiastical
background clearly played a role, with those who did not belong to the Orthodox Church
showing the lowest level of appreciation for learning about their own religion.

Young persons with lowest educational background valued the ethics, world
religions and different worldviews

In this study, ethical contents (C3) took precedence over five learning contents. It was most
valued by men, the youngest respondents (aged 18-35), guardians and respondents with
the lowest educational background. Among guardians of primary and secondary school
pupils, 75 % of respondents considered ethical reflection to be important and relevant
learning content. Non-Orthodox guardians were the most likely to value this learning
content compared to Orthodox or Ecumenical families.
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Regardless of gender, learning about world religions (C2) was considered equally
important. Younger respondents considered this more important than older respondents.
Guardians were more than twice as likely to consider this subject important as teachers,
only a fifth of whom considered learning about world religions to be important. It was
least valued by families with an Orthodox background and most valued by those who
were not members of the Orthodox Church. Almost one in two of those with the lowest
educational background also considered this important compared to those with higher
educational backgrounds. The same trend was also evident in large settlements (100,001—
200,001 inhabitants), where one in two respondents also considered the content of world
religions more important than in smaller settlements.

Men were more likely than women to think that learning about different world views
(C2) was more important, with one in three men and one in four women agreeing.
Clearly, compared to other age groups, this was most valued by people under 50. Among
the over 50s, 2/3 did not consider that learning about other religions was important.
Among those with the lowest educational background, this was the most important
learning content. The biggest difference of opinion was between guardians and teachers.
Almost one in three guardians thought this was important and 10 % of teachers thought
this was important. It was least valued among guardians of primary school pupils,
although this value increased among guardians in later grades.

In Orthodox families, learning about other faiths was the least valued, with more
than half of respondents saying it was not important. It was most valued by respondents,
where neither the guardian nor the teacher was Orthodox. Among teachers who belong
to the Orthodox Church, 68 % did not consider it important to learn about different
faiths. In small localities this was seen as important, as in towns with fewer than 10,000
inhabitants, one in three respondents considered this an important learning content.
This was not the case in larger localities.

The younger the respondent, the less important the development of pupils’
identity and worship life are

The general view of the respondents was that developing the pupils’ identity (C1, C3) is
not an important learning content (Aikonen, 1997; Hyvérinen & Metso, 2018; Jonninen,
2014; Metso, 2019; Vatanen, 2002). This view was shared by every second male
respondent and almost every second female respondent. On the other hand, however,
women considered this slightly more important than men. The age of the respondent
had a clear indicative relationship, as the older the respondent group, the more the value
of identity development increased. Younger respondents, i.e. those aged between 18 and
25, were the least likely to value this.

The age of the respondent was also related to the fact that more than half of the
guardians of primary school pupils did not consider identity development to be an
important part of learning contents. While 2/3 of teachers considered this important, half
of guardians had a negative view. The respondent’s ecclesiastical background explained
this view, with more than one in three ecumenical families holding a positive view.
In Orthodox and non-Orthodox families, among teachers who do not belong to the
Orthodox Church and among respondents from the lowest educational background,
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more than one in two did not consider identity development important.

Compared to men, women attached more importance to know about the life of worship
(C1) (Vatanen, 2000). Older respondents (51-65 years old) also agreed with women.
More than a third of older ones considered this important. Respondents under 50 and
those with a university education did not consider this important. Among teachers,
less than half considered it important to know about the life of worship. Among the
guardians of secondary school pupils, almost one in two respondents did not consider
this subject important. This difference was statistically significant compared to other
school levels. In terms of religious background, more than 3/4 of the families who were
not members of the Orthodox Church did not consider it important to know about the
life of worship. This view was almost similarly shared by Orthodox families (2/3) and
Orthodox teachers (approx. 3/4). Slightly more than a quarter in the Southern and
Eastern Finland considered this learning content important. Also, in settlements with
less than 20,000 inhabitants, almost half of the respondents considered it important.

Bible — not relevant for qualified teachers, but for guardians

As learning content, knowledge of the Bible stories (C1) was equally valued regardless
of gender, age and educational background. In these groups, less than a third of
respondents considered it important. Almost a third of guardians also felt the same way.
Among the guardians of secondary school pupils, almost a third considered it important.
In Orthodox families, Bible stories were almost twice as important as in ecumenical or
non-Orthodox families. Of teachers, almost half of them felt that knowledge of the Bible
is not an important content. Among Orthodox teachers, a third considered the content
important, and among non-Orthodox teachers, almost two thirds did not consider the
stories important. Almost half of teachers without formal qualifications and classroom
teachers considered Bible stories important as learning content. This was also the view of
one third of respondents in the Southern Finland and one in five in the Eastern Finland.

Respondents’ age and education mainly explain the relevance of the contents

There were clear and statistically significant differences in opinions on learning contents
between respondents, depending on their background. Those were faced in respondents’
gender, age, educational and ecclesiastical backgrounds, pupils’ school level, and
naturally between teachers and guardians. In some cases, also the size and location of
the respondent’s domicile had a statistical effect. The main explanatory factors were
dealing with the respondents age and equational background and in some terms also the
ecclesiastical background. These had a positive impact on the relevance of content related
to ethics (C3), world religions (C2) and different world views (C2). In particular, age had
a negative impact on the relevance of the content on pupils’ identity development (C1,
C3) and worship life (C1). Eecclesiastical background, not a surprise, had an effect how
relevant the contents of the Bible (C1) were seen.

The general finding of the survey is that guardians and teachers tend to figure
out that the nature of the content of religious education will change as we move into
the 2020s, becoming more knowledge-intensive and serving the objectives of general
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education. Based on the respondents’ opinions this means learning about and from their
own and world religions, fostering the ethical issues in the teaching of religion (Grimmit,
1987; Hull, 2002).

Thus, teaching is no longer primarily concerned with strengthening the Orthodox
identity of the pupil. This is also supported by the fact that knowledge of worship life
and the content of the Bible was considered less important. However, the importance of
one’s own religion was highlighted by the fact that learning about different religions was
the last thing that respondents valued. According to respondents, learning about pupils’
own religion is relevant, but not in terms of identity.
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Mepidndn

To mopdv &pbpo peretael T duvaTéTTO TEOGEYYLONG BPNORELTIXWY EVVOLLY
péoo amd ™) PLAoco@ion pe TondLd. Apyixd ETLYELPELTOL (ALt GOVTOWY OLTTOCUPTILOY
TWY 6pWY «OLAOGOPLL LE TLOLSLA» KO <OVASVOUEVY] PLAOGOMLA». XT1 GUVEYELOL
eketdleton M oyéon tng QLAocopiog pe mondtd pe TN BpnoxsuTinn aywyn OTws
Teptypdpetot Le Baon to ATl tov vmiaywyeiov. Ilpoteivetor ol avaideTol e
eTLyELPALOTA 1 onpaoior TG dMpLtovpyiog piog xowdtnrag épevvog (community
of inquiry) wg pé00d0g TPOGEYYLONG EQWTNUATWY XOL ATTOPLWY TWY ToLdLLY
OpnoxevTinig EVONG. EeXWELOTA oNUOGior SLVETOL GTNY TTEOGEXTLXY] OXQPOCT] TWV
LOEWY TWY TOLOLDY XL TWV OTLYULOY AVOSUOREVNS PLAOGOPIOS TTOL TTEOXVTTTOVY
omd ta (Ot Tor Tondd. H avdihvom evdg Staddyou Bpnoxeutinng @docwsg LeToEd
TOULOLWY TTPOOYOAXNG NALLOG, WG EVOELXTIXO TTOADELYILOL, SLEUXOADVEL TNV XOAVTEQT
XOTOVONON TNG OYEONG OV LTTOPEL Vor LTTAEYEL UETOED DpnoxevTxdTNTAS %O
@LA0COPLOG UE TOLOLA.

AéEelg xhetdd: QLroco@ia e TondLd, avadLOUEYT PLAOGOPIO, XOLVOTYTOL EQELVOLC,
oxpoao,.
Abstract

This paper examines the possibility of approaching religious concepts through
philosophy with children. Initially, a brief clarification of the terms “philosophy with
children” and “emerging philosophy” is attempted. The relationship of “philosophy
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with children” with religious education according to the Kindergarten’s curriculum
is then explored. The importance of creating a research community of inquiry is
highlighted as an ideal research method of approaching children’s questions and
queries. Additionally, the paper underlines the importance of careful listening to
children’s ideas along with the moments of emerging philosophy that arise from
children’s themselves. The analysis of a particular dialogue among children on
religious matters offers a better understanding of the relationship that may exist
between religiosity and philosophy with children.

Key words: philosophy with children, emerging philosophy, community of inquiry,
listening.

1. Etoaywyn: Tt etvor @Lhoco@io pe Tatdtd xot Tt 1 AVoSLOREYY]
@PLAOGOQL

H @trocopio yioo modid mpotabnxe apyixd amd tov Matthew Lipman, évav ope-
oavo ELAGC0QO, OTLS 0PYES NG dexacTiog Tov 70, xal otéyeve otn PeAtinwon Tng
LXOVOTNTOG TV LoONTWOY TNy XELTLXY, SNULOLEYLXY], CUVEQYATIXY X0l EVvoLYOLGONTIXY
oxén. O Lipman (2003) etofyorye ™) @LA0COQIaL X0 xVPIWS TOY PLAOCOPLXS TEOTO
oxéPng péoa amd pLa oeLpd amd YouPéieg ov amevbivovtay oe ToLdLd xo EYYEL-
ptdta akLomoinong Toug amd toug exmaldevTixols. Eumveduevog amd toug mpoypo-
TLotég PLAdooovg Charles Pierce xat John Dewey, etonyoye v t3€a ng x0ovoTnTOC
EPELYOG, WG TO YLOLXO TEPLREAAOY GTO OTTOLO Tal TTOLILA UETATPETOVTOL OTtO TTofnTL-
xol pontég o evepyolc xaL GLYEPYATIXOVG EPELYNTEG.

H @urocopio pe moudid! eivor emopévme plor Lop®y EQOQUOCUEVNS PLAOCOPLOG
0T OYOALXY] T&EN. Tow Todid pé€oa amd To SLAAOYO o SLALOPPLYOVTOS LETHED TOUG
utoe xowdtTa épevvag (community of inquiry) xotavoody apnonuéveg évvoteg, dtartu-
THYOLY EPWTALOTOL TTOL TOL ATTOOYOAOVY XoL ETLAVOLY aoteAeopatixdtepa (] €oTw
ov{nrovy ot Béboc) TpofAiuata T xabnuepvic Lwrg Toug. Baowxd «epyodeio» ot
@LAOCOQLXY €pELVOL E(VOL O JLAAOYOG XOL UECW QULTOD O EAEYYOG TWV ETILYELONUATWY
Yl T 6TNELEN N amtdppLdn Twy B€cewy oL TTPOTEIVOVTOL OTTO TOL LEAT] TNG HOLVOTNTOG
(Dewey, 1990). Tow Towdid peTATEETOVTOL OE EPELYNTEG OL OTOLOL LéTOL Ot TLG LTTO-
Oéoelg xow Tov EAEYYO TOLG, TN SOXULUY XOL TNV TTAGYY, TNY ELTTAOXY] OAWY Twy dtabéat-
pwv gpyoreinwy (aohfoelg xoL Youg) avoxahGTTTouY T YVWo, €0Tw %ol o owTH ExEL
TPOaWELYN Loyd. To yeyovdg awtd, Bonbdetl Ta modid vo xatahéBovy Eumpaxto 6Tl N
YVean Oey elval avoANolwT) dAA& UTTOPEL vor dAAGEEL EOoOY LTTEPEOLY VEO GTOLYELD
xow dedopévar Tpog mepantépw eEétaon (Dewey, 2005).

Eivar yeyovég mwg dtay to Tandtd evotapépovtor yiow éva Bépor arnbva Ho eme-
ueivovy va o oulnthoovy xot vo Bpovy enttyetpruato (Sharp, 2007). Avtd ta tdiai-

1 Zrtadioxd, vioBetibnxe mepLocdtepo M YpeNon e mEobeon «ue» (@Lhocopio pe moudd) ovti
™G PLAoco@ior «yLo» TaLdtd, STt N TEoheon «pe» evboppdvel TV CLUUETOYN TWY TOLOLWY OTY
PLAOCOQLXT] SPOOTNOLOTNTOL WG OGLV-EQEVVNTEG HE TOUG EVNALXEG XoiL JEV ELVOL OTTAGL XATOVOAWTEG
ULaG PLAOCOQLOG TTPOLOVTOG XATOOKELNG EVNALXWY TTOL TTPOTELVETOL «YLOL» TTALOLAL.
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TEPOL EVOLUPEPOVTA TWY TALILLY, OL AVOTIEAVTNTES EPWTNOELS TOUS XL OL ATTOPLEG TOUG
YEVWOUY OTLYES OTTOL N PLAOCO@it OVOSVETOL [LE TPOTO PLOLXO o oPiaoTo OTd TO!
(Ot Tor Tadtd. Me tov 6p0 ovoSLOUEVY] PLAOGOPIOL EVVOOVUE GTLYILES OVOLGTOYOGLOD
Ty oSy %o WLaitepng Exhaung- emipoitmong tng oxédPrg (epiphany moments)
TOVG, OOV OVOOELXVOETAL TO oVHAPUNTO, TO PPETKO, TO GUVEYES KO OE XUTAOTOOY
BLopxolg alaryfig Twy cLAAOYLoPWY Twv Ttowdidy (Nikolidaki, 2011; Theodoropoulou
& Nikolidaki, 2017; Nikolidaki, 2020). H avadudpeyn @rhoco@io Twy Ttondody éxeL Ty
éwvola tng «epmetpiog» (experience) 6mwg v opiler 0o Dewey vroypoppilovtag Ty
povodtxdTNToL NG, TNV alobnoyn g TANEITNTOG Kol TG EVOTTOINONG TwV cuvalatnud-
twy (Jackson, 1998). Aev ovpaiver cuyvd odte pe Tov (Lo TPGTO o GAOLG, WOTHCO
TIPOXELTOL YLOL OTLYUES TTOL OVASELXVOOVTOL OL TTPOOTTTLXES oL OLab€oelg Twy ToLdLwy
EVOVTL TV PEYEAWY EQWTNUATWY TNG {wNg %ot aELlEL Vo Uy TTEPAGOLY ATTOPATAPNTES
1660 omtd TOLG EVAALXES GO0 xat omd T (Sior Tor Towdd (Nikolidaki, 2011). Xe wpdhto
eTITEDO SIVETUL EUPATY GTNY AVOYVWOPLOY XL ETLONUAVOY] AUTWY TWV OTLYROY OVO-
SLOPEYNG PLAOCOPLOG XL o SEVTEPO ETUTESO N TEPALTEPL OLAAEVRAVOY HOL XA TOAVO-
MoN Ty epTelptey avutdy (Dewey, 2005; Nikolidaki, 2011).

To yeyovdg 6T oL gumelpleg ALTEG TWY TOLILWY XL TO EQWTAUATH TTOL B€TOVLY
OEY OVOQEPOVTUL WG PLAOCOPLXA Oev onpoaivel OtL dev eivor tétota. H avadudpevy
@LAoco@ion amd Tor ToLOLd ETLTEETEL O)L LOVO 0T TTALOLA OAAG X0l OTOVG EVNALXEG
VO OVOYVWPELOOLY XOL VO EVTOLENOOLY GTOUG OLOPOPETIXOVS TEOTOLG OXEPNG TWV
TIoLdLEY TTOL oL eviALxeg TTLhovdy vor uny StabéTovy N v €xovy Egxaoet xobg evnALxt-
HOnrov (Egan, 1988). Tivetor copég 6t M ovadudpevn @riocoio de AoBaveL xwoo
UOVO €T OE PLa XOLYOTNTO EPELVOG AN oE %&b Expavon Tng xabnueptvrg {wn Twy
TodLdY (7). 6TO SLEAELUUE, GTNY DEOL TOL POYNTOD) WS PLAOGOPLXIS TEOTOS (WS,
oLV pe TpoTo Tonyvieddyn (Hadot, 1995; Nikolidaki, 2010).

H avaduopevn @riocopio eivor mhovéy vo Adfet ywpo 6tay tor tondLd: o) €xovy
LOLWTLXO YPOVO KoL XWDEO UECH XAl EEW AT TN GYOALXT TAEYN DOTE VO XAVOLY TIOAY LT
TToL ToL EVALaLPEPOLY, B) pabaivovy vor cuvepYELovToL PE TOLS GANOLG Yo GLTTTOVY %o
vou potpalovtal TLg L3Eeg o oxEPELS TOUG, Y) VLWOOLY EUTTVELGY %O OTTOPPOPOVYTOL
o€ 6,TL XAYOLY ) €Y0LY YPOVO YLOL VO AYOLTTOYOGTOVY XOL YO EXPEAGOLY TLG OXEPELS
Toug ot Babid epwTipata mov cuvAbwg dev éxovy amavtioetg (Theodoropoulou &
Nikolidaki, 2017). H avadudpevy @rhocogio eivor oTLYUES OVOOTOYOOULOD XOL EXNOL-
PNG xoL EVOTTOXELTAL GTOVG EVAALXEG YO aVOYYWEILOLY UTEG TLG OTLYUES TWY TTALSLOY,
VO TLG OVODELXYVOLY, VO TLG XOAODEYOVTOL OLPLEQWVOVTOS TOUG XPOVO ol EYXAOLoTH-
VTOG EVOL YEVLXOTEPO XALUOL OLVOLYTOTNTOG GTNY TTUOOTHONGY], GTNY EXPEACN-OLATOTTWON
TV OXEPEWY OVTWY X0l 0TO JLAAOYO.

To gpdTuor TOL TPOXVTTTEL €lval TOLX N OYEDY] TNG PLAOCOPiaG UE TTodLd, ELTE

WG LOPPN 0PYOVWUEVNG PLAOCOPLOG UE TO TTOUOLE EITE WG LOPEPY] OVASVOUEYNSG (PLAO-
coplog, pue TN OpnoxevTiny aywyn oTo ynmLoywyelo.
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2. H Opmoxsutinn aywyn copeove pe to Al tov vyriaywyeiov
%ot 1N oyEomn TG LE TNV (avadvopevn?) @LAocoio pe ToudLd

Sopewvo pe to AL tou ymaywyeiov (AEIIIE, 2000, o. 601) 1 Bpnoxevtinn oywy?
EYEL WG aTOYO Vo «Yvwpioovy Ta Tatdid BpnoxevTinég TapaddoeLs, Vo avomtTOGGOVY
ovvalohuato ayamng xon adeAQPoovrg Yo OA T TAGCUOTO TNG YNG». Me apopun
TLG HEYAAEG DPNOXEVTIXES YLOPTES «AVATTTOGOOVTOL SPOGTNELOTNTES TTOL OYETL OVTOL
UE TN XeLoTLowLXy TTioTtn xoL To éBar xow Tig Tapadioetg g Ttatpidog pog (.. Tpo-
YoOudtLa, x&AovTo, BAPLUo avYwY, GTOMGUOG YOLOTOVYEVWLATIXOU GEVIPOL, TTOPXOKEVY]
YALXLORATWY %.&). TTopdAAnAo péoo ol xabnuepvéc SpaotneLtdTnTee, T0 TTowyVidt
XOL TO TTPOCWTUXA BLOUOTO XOANLEQYELTOL N OYATN XOL M| XAANAEY YU TTPOG TOLG GUL-
vavBpohToug pog xat o TAdopata g Yng» (o. 601).

AvoAbovtog TEPLOCHTEPO TNV TOPATAVE SLoTOTTWoN emionuaivovpe 6Tl 1 Opn-
oxevTxy oaywyyh diver ooy éupaon: o) oTN YVWoTX] avdTTuEy Tov Tondtob (vo
yvwpioovy Bpnoxeutinéc mopaddoels), B) T cLVOLGONUATIXA — XOWWYLXY AVETTTUEN
(vor avarttbooovy Oetind ovvotobfpoato 1600 TEOG Toug abpWToLE Goo xoL GAa T
TAGOUOTOL TNG YNG) OAAG %ot ) 0T ®oAALEPYEL atELedy (oY drn ko dAAAEYYUY] TTPOG
ToLg aVBPHOTOLE XA Tow TAGoRATA TNG YNG) Léoa aTtd Ta Prdpoto Twy mtatdidy (xo-
OnuepLvég dpaotnELTNTES, TTOLYVIdL XL TTPOOWTLXE PLedporta Twy Ttandtoy). AvtoToi-
WS, OL TTPOTELVOUEVEG SPAUTTNELOTNTEG OYETILOVTOL LE TNV YOELOTLOVLXN TTLoTy, Tor M7
xow Tor Etpor xoBg xo pLar YEVIXOTEEY XOAAMEQYELO OYETING XL CAANAEY YOG TTPOG
TOLG SLYOYDPWTIOLG KAl TOL TTAACUOTA TNG YYS.

Qotdoo, av xor vrovoeitor N Blopoatixn Lébodog SLdaoxaAiog dev avopEpovToL
Eexdbopo tpdmoL-péhodot didaoxaiiog yLor TNy ETLTELEY TOGO TOL GTHKOL GO XOL TWY
dpaotnprtotitwy mov Bétel to AIL [lwg pabaivovue otar wondid yLor 0 YOLOTLOVLXY
mioty; [l amopedyovpe va yivel To «pabnuax pla otelpo TANPOQEOENON 1], OxOU.O
YELPOTEQOL, Lo xoTMoT; [1g Ltooppomodpe PeTaED TwY SLa@oPeTIXY DPNOXELTIXWOY
neolfoswy Tov umopel vou €xovy Tor TaLdLE GTO YNTILOYWYELO TTPOEPYOUEV ATtH
TLOLXLAOL TTOALTTOALTLOWULX G TTEPLPEANOVTAL;

3. H xowotnta £psuvog wg ré0odog TPoséyyLong CNTudTtwy
0pnoxsvTinig aYwYNS

Yoppwvo pe ™y Arendt n moAvQwvia elval v xoTdoToon Tg ovbpwTiyng dpaorg
(Arendt, 1998, 6. 7). Ze pLor TAOLPANOTLXY XOLVWYIOL LE EVTOVO TO GTOLYELO TNG TTo-
YxoopLomToinong oL g eAeVbepng petoxivnong avbpdmwy xal ayodwy, pe 6,1 Oetixd
XL PVNTLXO oV TO GLUVETTAYETOL, 1] oL{NTNOT DpNoxevTIXWY DepdTwy e ™ LopE" dra-
Adyou Bploxel v xaAOTEEN dLVOTY EXSOYN TNG, OTO TAXLOLO TG XOLVOTNTOG EPELYOG
pLEoo amd TN ELAOCOPio LE TTOULOLA. XE LD XOLVOTNTOL EQELVOG OL LabNTES avaryvwpl-

2 X710 mopdv apbpo pog evila@épel M oxéon NG OPNOXELTIXNG AYWYNS OTO VNTLOYWYELo UE TN
@Lrogopio pe TowdLd elTe YIVETOL HE TOPOTTO OPYOVWHUEVO ELTE TTPOXVTTEL WG AVUOLOUEVY] PLAOTOQLO
omo Tor TSI OE U 0pYaVwUEVES SpaatnoLdtntes. o Adyoug amopuyng emavaAndng Twv 6pwy
@Lrogopion pe ol xot ovodLOUEVY] PLAocopio e TTaLdLd XENOLLOTOLEITOL 0 6pOg avadLOUEYY
eVTOG TapeVOETE®Y.
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Covy avt) ™Y ToALEWVia, pabaivovy OTL €xovy PeTRED Tovg TNV Ot aElar TP TLg
TLOOVEG SLOPWYIES TOVG AL ATTOXTOVY ETLYVWOT XL evotohnoior amévavtl oTlg omd-
PeLg TV GAAWY ©¢ xaBoPLoTLXH YN YLt TNV X0y appovixy emttBiwoy] pog (Hannam,
2012). H xowdétnra épevvog diémetal amd Depetddetg apyég xou akieg 6mwg eivat o
oeBaopog TN SLOULPOPETIXOTNTA, 1 OVEXTIXOTNTA, TO OLXaiwua TN EAeV0ePNS Exppo-
oMG, TNG JLATOTTWAONG ATTOPLWY XOL TYNG TTREOVOLOOYG ETLYELONLATWY YLoL TN OTNELEN
utog dmodne. Eivor avty mov Topéyel To xHEo %ol To Xeovo Yiow oo TTodLd TO ETTL-
Oopoby va SLATLTTWGEOLY TLG ATTOPLES TOVG, YOI OLYOLGTOYAGTOVY, VO Y TLGOLY TO EVOL OTLG
t3éeg ToL dAAOL xo Vo LdBovy To éva atd To GAho (Splitter & Sharp, 1995).

H epyooio twy moudidy oc opddeg (] oty oAopéleto) wg xowdTntor €pevLvog
XOL 7] TPOCEXTLXY] OAXPO0OY] TWV OXEPEWY TV TaLdL®Y, 0w YiveTal oto TAaioLO
™G PLAocoPiag pe ToldLd, UTTOPEL Vor avoryvwploToly wg pébodoL epyooiog xal yio
oo evaiobnTo Bépoatar BpnoxevTtixng EVoewe dtacpaiilovtog Tov PLopatixd TEOTO
uabnong wg TPoTo LwNg xoL ExPEaoTS Twy TaLdL®Y 0T0 ymiaywYelo. IIoOAA& epwT-
potor BpnoxevTind elvor TowToHYEOovVe PLAocopLxd. Toa Bpnoxevtind ocvotiuoto xabe
XOLVWYLOG EYELPOLY VTTOPELOXA EQWTALOTA XOL CUVSEOVTOL QUECO UE NOLXOVE XWDILKES
%0l TPOTTOVG EQAPUOYNG TOUG OVUPOPLXA LE TO TWG XATIOLOG OPELAEL VO SLOLOPPW-
oeL ™ {wA Tov. Topewve pe Ty Hannam (2012, oo. 134-135), avopepduevn oc éva
TpbYpoppa Bpnoxevtinig aywyhg (living difference revised), vmtépyovy tpio emineda
DoNOAEVLTIROY-PLAOCOPLXWY EVVOLYY, T OTTolo LEPaEYOVVTOL o TTvpauida oty Bdon
T oroio Bploxovtor évvoleg Tou eivor xowég o GAoug Toug avBpwToug (). arydmy,
JLxoLooHYY], ROLVGTTTA, OULOPPLA), GTO REGO EVWOLEC TIOL Elval TLo OYETIXEC Ue Bpm-
oxevTxd Béporta ahAG Gueoa TPOooTEAGOLLES otd GAovg (Tt.y. Bedg, TtioTn, TPOTELYY,
lepdg) %o oY x0pLPY Pploxovrton évvoleg xabapd Bpnoxevtinég oL dev evdLapé-
povy amapoitnta. GAoug Tovg avbpwTovg koL OAeg Tig NAuxieg (.. XploTtoviopde,
IoAdy, exxAnotio, Oeior yéon).

To modLé TPOooALXTG NALXiaG PUToPody cLYNHWG Vo TTEOCEYYIOOLY EVVOLEG TWVY
OLO TPWTWY ETUTEIWY OTTWG TEOGILOPLOTNRAY TOPATAVW. Epwtiuota émtwe «LTdp-
¥eL Beds», «mov Bploxetal o 0edg», «vmdpyel 0o Ayiog BaoiAng», «mouv mnyaivoovpe
Oty TEOUIVOLUE », «TL E(VOL XOAD KO TL XOXO» ELVAL SVVUTOV VO ATTATYOAOVY IXOULOL
%Ol T TTLO XA TaLdLd. "Evvoleg OTTwe N orydmy, 1 Stxatoolvy, 1 EYXPATELO LTTOPOVY
Vo €Y0VY ToTOY POV PLA0CcOPLXO %ot Heohoyind yopaxtipo. H Prwpotixy mpocéy-
YLON TWY EVWOLWY OVTWY OO T TaLOLE UTOPEL vou T 08MYNOEL, £QOCOY OE YIVEL UE
™) LOPPY] XOTNYNONG, OE EVOLVELDINTEG ETULAOYES TEOTIWY TPOOWTILXNG EXPEOUONG O
EXQPPOOYNG TTPOS TOLS GAAOVG TTAYLWOVOVTOS GLVELDNTOVS TPOTTOVG LWNG.

Qot000, ETMELFN LTTEPYOLY EQWTNUATH KAL EVVOLEG OAANAETUXXAVTTTOUEVES OE TTE-
dto Bpnoxetog xot QLAOGOPIOG LTTOPOVY Vo LTTAPYOVY EVOTACELS GTOY TPOTTO TTPOOEY-
YLoNG TOuG. AQevdg, N «opELEBNTNON» N N *ELTLXY €pevva BPNOXELTIXWY JOYUATWY
UTToPEL vor 0dMYNoEL 6 GLVONKES OYETIXLOUOD TTOL (OWG UTTAOXAOOLY TNV XOLYWYLXO-
oLYOLGONUOTIXY XOL YYWOTIXY] OVATTTUEN TWY ULXPWY TTALOLOY, KPETEPOL VTTAPYOLY
Yoveig Tov HEAoLY Tor TTOdLE TOUG Vo TILGTEVOVY GE GUYXEXPLUEYT Opnoxeior xow To
o TN TTov TibeTo efvor kot TOo0 N exmaldevon 6To GYOALlO, LEGW TNG PLAOGO-
Qlog pe TodLE, EYEL TO «OLXOLWUO» VOu ETUTEETEL TNV op@LoBntmon Opnoxeuvtixwy
doyudtwy (Law, 2008). Xwpic vor LTTEEYEL Wiow GUVTOUYN ATTEVTNOY GTOVS TTOPOTTAVW
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mpoBAnuatiopots fa pmopovoe vo ettwbel 4Tl N xpLTinn oxédhn axdpo xon o Hepato
OpnoxevTinng N NOLNg Tov xabopilovy TPdTOLE {WNG ATTOTEAEL TO AYTIB0TO YLOL TOV
oxetxtopd. Otay Tor Todld UTToLvY TN SLASLXOTLO VO OXEQTOVY XOLTLXG XOL YO OVOL-
TTOEOVY ETUYELONUATO YLOL VO TEXUNELWOOLY TLS aTtOPELS Toug dVoxoAa Bor dexTobdy
™Y TEOTOOYN OTL «OAQ EVOL OYETIXA» YWPELG ETULYELONUOTA. Q¢ TTPOG TO OLXOLWUO
TV YOVEWY Vo amto@ooioovy o Tt o TLoTebovy Tor Todld Tovg eV TO OVALPEL M
QLA ooo@io pe tor Tondd, ovtthétwe Ponbdel tor TaLdLd vor amoxTNooLVY AT ULXEE
NV XOVOTNTA TNG XELTLXNG OXEPNG, WOTE LOVA TOVG HEYAADYOVTOS Yo Xpivouy Tt o
TLoTEPOLY %ol TL OYL.

Ye por xowoTNToL EQELYAG O EXTTOLIELTIXOS TOLlEL POAO OLVTOVLOTIXO TTOUOEL-
Batvovtog pévo 6tay ypetaotel yioo voo 3ol TANPo@opieg 1 ototxelor Tov mhovdy
Too Tl 0e Yvwpilovy M oryvooly mpoowpvd. Exmotdevtindg xol mwoaldtd H€tovv
aTtd XOLYOD ROVOVES GUUTIEQLPOPAS LETOED TOLS TTOL SLELXOABYOLY Tov StdAoyo (m.y.
OXOVUE TPOOEXTLXA O €vag TOV GANO, YTi{ovpe 0 évog oTLg L3éeg Tov GAAOL). Aol
Tor TTOLdLA OLATUTIWOOLY XL ETLAEEOLY LETWL PNPOPOPLaG UETAED TOUG TO EQWTNLO-
oToplot TTOL TO UTIAGYOAEL TTEPLOGHTEPO, ETULILWKOVY UEGL TOL OLUAGYOUL, TNV CaPY
optoBétnon tov Bépatog ouvlhitnong (Toto eivar to TEORANUA), TNV aVOXGALYY TwWY
Bowotxy Topopétpwy g oulitnong (oteg oL Baotxéc mapadoyés/ uATwg LTTEEYOLY
AawvBoopéveg Topadoyég), Ty oATTUEY ETLYELENUETWY LTEP H ®oTd Tov Bépartog
ov{nTNomng, ™V aELOAdYNoN NG 0pHOTNTOG TWY ETUYELONUATWY CUTWY UE OVATTTUEN
OVTETILYELONULATWY, TNV EEETAON OAWY TWY TAPOUETOWY XOL TNV TEOTAoN TLhHovdy AV-
oewy — amavthoewy (Splitter & Sharp, 1995; Haynes, 2008). H avéadvor Bpnoxeutindy
Bepdtwy pmopel vo 0dnyNost o TEPALTEP®W SLEPEVYNOY CELWY XAL EVVOLWY TTOL KTTOQ-
PEOLY ATTO OWTA oL EXOLY EQPOELOYY OTNY xobnuepvn {wy emnpealoviag Ue TEOTO
Betind ™ oy€omn pog TPOG TOLG AANOLG XOL TNV TTOLOTNTO {WNG LOC.

H ovltom pe ta mondia, t3Laltepa o€ TEWLULO OTAOLA, UTTOPEL VOU UNY KOO TOEL
YLt LEYGAO YEOVIXO SL&oTNUa N Yo uny €xet o’ OAn TN SL&pxeld Tng AoYLxY] CUVE-
yera. Emtitevypo pmopel va eivat xat névo 1o yeyovog 6t tar tondia o Startumtedoouy
EQWTAUTO, OXOUN %ol oy O Umovy xotevbeioy otn dadtxacion vou Tor ATTOVTHGOLY
N YO OVOTTTOEOVY ETUYELONUATO. ZNUovTLxd elvar 0Tl eyxabidpdetal évog Brwpatindg
TPOTTOG OXEYPNG %o dPAONG O OTOLOG YEVIXEVETOL OYL LOVO GTYN OYOALXY] TAEN OAAG oE
OAeg TLg exdvoelg Tng Lwng Tov ToLdLov.

4. H onpocio TG TPOGEXTIXNG KOOGS TOWY LOEWY TV TOLILHDY

Axodyovtog mpooexTixd tar Toudld Le piar @rioooixy dtdbeom (listening philosophi-
cally to children) aoteAel To TEWTO B YLo TN dNULOLEYIO LG XOVATOVEOLS SLOAG-
YOUL GTO GYOAELO TTOL UETOUOPPWVEL TNV TAEY OE XWEO %Al XPOVO OVoLYTO OE PLAOCO-
owég epmelpiec (Haynes, 2002). Tt onpoivel Gpwg Tpooextixt axpdaoy Twy TotdLody
pe @hocopx? dtdbeon; Toupwve pe Tty Fiumara (1995) 1 mpooextixh axpdoon
elval Lop®y ox€Png 1 0w SLATUTIWVEL 7 (St 1 GAAY TTAELPEG NG YAWooac. [lpoxet-
KLEVOL VO PLAOCOPY|OEL XATTOLOG YPELALETOL VO XOVGEL TTPOOEXTIXA TOGO TLS (OLEG TOV
TG oxéPeLg 600 xol TG oxEPELS TWY GAAwy. H mpooextixn axpdoon Exel TauTtd 0OV
ONULOLEYLXO %ol XELTIXO YopoxTHPa. Emitpénel amd ™ uto TASLEA TO SMULOLEYLXO
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brainstorming t3ewyv xot oTn cLVEXELX axOAOLOEL N %ELTLXY TWV G0WY X0V TNUOY
(Nikolidaki, 2011).

H Fiumara (1995) vmootnpiler 41t 1 onpooio Tng TPOCEXTIXTS oxpOoaNg EYEL orYVOo-
nbeil ot @rrocopia. H axpdoon eivor tpunqpor ™ YAWooog xol LTOaTNEIEL OTL 7
oxpooon elvot Lop@r oxéPng SLOTL amoLTel EVEQYY] GUUUETOYY TOL LDTTOXELUEVOL TTOL
axovel, eotiaoy (focus), xprtix? Stabeor, oY TWY GoWY OXOVYOVTOL [LE TLG OLXEG
Tou 3éec xou oxéetc (Fiumara, 1995, oo. 29-30). H axpdoon Sev givor amAec oxoy
MY 0AAG pLor SLodtrooior XoTaVONoNG TWY NYWY CVTWY WOTE VO TTREXYOLY VONUA.
Me tnv évvora avt) axpdoon xal oxédn dey elvar dtoxpLtd draywplopéva. O avhpw-
TOL OtX0VY TOVTOYPOVO TLG OXEPELS TWY GAAWY X0l VOO TOYALOVTAL TTAVE OE QRUTEG KO
OTOV TPOTO TTOL GLVSEOVTOL UE TLS OLXEG TOVG OXEYPELG.

Efvor duvatd awtd to £idog mpooextixtg axp0aons Twy ToLdLWY omtd TOUG EVY-
Axeg 600 %o PETOED Twy Tondtwy; ‘Ocov a@opd otor Toldld, aUTE GUYYE XAVOLY
LOVOAOYOUE, EVILOPEPOVTOL YO TTOLY TO 3LXO TOUG YWELG VoL x0VGOLY TOLS YOPEW TOLG
(x&tL ov ovpPaivel ovyvd xat PETAED evnAixwy). QoTtdoo, N axpdoon eivor xETL TOL
poboaivetor yiott 6AoL BEAoLY va eLoaxoVovTol OTTOTE UTToivouy GTY] SLodlxoolor Xal oL
{drot vou oxovoovy (dpo oL Vo ELooxoVGTOVY).

Q¢ TPOG TN OTAOY TWVY EVIALXWY ATEVAYTL GTNY TTPOCEXTLXY] AXPONOY] TWVY TTOLSLWV
o Egan (1988; 1993) vroypappilet 6t 0 povtactonds 1p01mog oxéPng Twy ToLdLdy
EYEL oLYVA TTaPOUEANDEL aTtd TNY exTTaidELOY. AXOUO XL Tow XA TaLdLd lval oe
0Eom vo oxe@TodY apnENUEva L3Lwe GTay oLy var x&vouy UE awvtibeta Simoia, dmtwg
OLoPQO/ &oYNUO, XOAG/ KOXO %Ol PETH ATO OWTE VoL ETILTOYOLY XOAVTEQY HATOVONOM
ToL %xGoUoL %ot Twy epmeLpldy Toug (Egan, 1993, 0. 302). Evandxettar otov exmot-
JeLTXS Vo SWOEL YWPO, YPOVO XOL TTPOTOYY OTLS OXEPELS TV TTALSLOY Vo ovodvHodVv.
Kvplwg duwg amarteitor o {510g 0 eXxTTatdeuTIXOG VO aVUOTOYUOTEL OTLS OXEPELS TWY
TTOLdLWY XoL LOWG YoU avoaVPEL oTtd PECO. TOL TO TOLdL TTOL O (SLOG XATTOTE NTOY O
TOV TPOTO TOL O {3LOg OXEPTHTOY OAAG LEYOADYOVTOG EXEL EEYATEL TTAEOV.

Aev vTtdpyel Adyog var Hewpodvtor oL TPOTTOL OXEPELS TV EVNAIXWY XOL TWY TTOL-
Oy wg avtibetor S{MOAX OAAR WG CLUTANEWUATIXOL TEOTOL GXEYPELS TTOL O EVOG
UTopel va weeAniel amd tov dAAo péoa amd Evar opolBolo TPOTO XATOVONOYS TOL
E0LTOV KoL TWY AAAWY %ot Bploxovtog ADGELS TTOL ETULTPETOLY TN JLATNENOY TNG {wNG
ot yn (Postman, 1996). H mpooextixy axpdooyn twy Totdldy TEOOEEPEL GTO YWDEO
™G QLA oco@iog Topadeiypoto oydmng yiow T Lwn, Tv aiobnon tov eEéoxov xal pLa
0007 ToLOUOTNTOG %Ol TTOLYYLOLOY TTOL GUYVE N OxEPN TWY EVNAIXWY LTOAsiTETOL
(Mulvaney, 1993). Kupiwg Gpumwg TPOCQEPEL EQWTARATO LE TOY TILO QULECO %O TTNYOLO
70T, 6w dNAAdY givor Tor PLAocoPLXd cpwThpata. (Matthews, 2008) oAAd xou
TOAAG EQWTNLATA BEOAOYLXOD YOROXTNOO UE PLAOCOPLXES TTPOEXTATELG.

[Siattepa Goov apopd atig Bpnoxsutinég memoLbnoelg TpoTelveTaL Ylor TTPOGEXTL-
xf axpoéoon N omoior eival TowTéYEOVa, avoLyTh, dextixy ot ovextixy (Laverty, 2007,
0. 125) divovtog éupoon oc pLo oavtdLOTEAELO TTOL SiVEL TTPOTEPOLATNTO GTOV GANO OVTi
Tov {dtov pag tov eawtob (Rawling & Rich, 1985; Murris & Haynes, 2000). H opé-
UETPOG TNG SEXTLXOTNTUG-AVEXTLXOTNTUS KLPOPA GTNY KTTOPLYY] AOYOXPLOLOG LOVO KoL
©évo emeldy) pLow dmodn Sropépet amd T Sixy pog (Murris, 20088).
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5. AvadAvom Stahoyou pe Opnoxsutind Opo petaEd TatdLoy
NAwtog 4-6 €t

[Mopoxatw mapotifetor Eva Topddetypor ovodvOpeYNS PLAocoiog Tévw o HpnoxevuTt-
%0 o LetaEd TondLoy nAiog 4-6 €Ty Ta ool elva EoxeELwUEVaL UE TN PLAOGO-
@lor Le TTodLE oL TNV XOLYOTNTO EQELYAG OTY OYOAXY TAEN ws pebodoroyia dtepedvnong
EQWTNUATWY XL TTOPLWY LE PLAOGOPLXS XOPoXTNEO. TO TTAPOUATEL TTEQLOTOTLXO GLVEPY
XOTA TNY OPA ToL StoAsippotoc. Eixe mponymbel oulitnon oty téEn pe apopun tny
emepyOpevn YLopT tou Ildoya. O Sidhoyog éAafe wWEo UETRED TEVTE TTOLdLWY NALXIOG
5-6 ety pe ekaipeon ™ TacodAa Tov givar mpovHmLo (4-5 etdv). Tow Toudid eiyov xo-
Biost xdtw amd éva dévtpo oty awAn xow xobwg emiTnpodoo dxovoo T SNAWOY TNG
Apoiiog 6tL n adepen g €xet et Tov XpLotd xan 0Tt givar dtdpovog. Qg pevyrToLa
KOXAOPOPW UE VoL UTAOXEXL o €var LOADBL pali pov xabde xow to xwntd wov (epd-
ooV €yw TAPEL EYXPLOY OTTd TOVG YOVELS) YLoL VO UTT0PW Yo xotorypdw 600 TTLo TLoTd
YiveTaw TEPLOTATIXA TTOL Dot LTTOPOVEOY VA XOPOXTNELOTOVY WG AVOSVOUEVY] PLAOCOQIOL.

Mivaxoag 1. O XptotodAng eivon dtépovog: Avbdpuntog Stahoyog modtedy nAuxiog 4-6

0 Xpt6T00AYg elval dtdpavog!

Apoio: H adeppn pov €xet det to XpLaté. Eivar Sidpavoc.

Boaothun: Kot eydd €xw det amd xovtéd 1o XpLtoTtd xot fToy SLepavos
Iédvwng: Agod Sev vmépyet. Ilodg tov eldate; Av eivor, elval otov ovpovd
Moavérng: Now, medg Tov eldate; Nat xard, otyd vo uny Tov eidote
Iévvne: Apa tov eiyote det Oa eiyote Set pévo tar xOxoA& Tov.
Tacodia: 'H 0o elye aiportor ortd Tor xorppLi.

Mavdéing: Now, Tov oTowpvove.

INavyng: Kow mmiye évag xon tov poyaipwoe xou EByaie vepd

MoavéAng: Apa dev elvar SLépovog.

Apoiio: Not oAAG vTTdpyeL YwpElc va Tov BAETovpE.

(Meté otapatody amd péve Toug T GLLATNOYN XKoL AGYOAODYTOL UE KETL GAAO)
(NuxoAtSdny, 2018).

Eivor o mopamave Stéhoyog delypa avaduduevng @rhocopiog; To epdhTtnua avtod
Bo amavtnbel Baoetl Twy TopoxdTw emLysLENUETWY:

To modid, oTov TOEATAVL OLAAOYO OOYOAOVVTOL WUE OPNENUEVES EVVOLEG TTOV
gyovy t6o0 Hpnoxevtixd 600 xow PLA0COEPLXS evdLo@épov. H dMAwon «o XpLoToVAng
glvo SLAPOVOGC» EXEL ULOL TTOLNTLXOTNTOL OAAG TOTOY POV XalL (Lot PLAOGOQLXY dLdbean
mov aEllel mepaLtépw Stepedvnorng. Tu onuaiver o Xptotdg eilvor didpoavog; Tott
eTAEYTXE TO eTibeTO dLapavog; MAmwe Tar TotdLd pe ™ AEn SLépavog Ttpoomaovy
vou TTPooeYYLoovy To GvAo TG BedTrTog MNmwg Tpoortaboldy vo xatovooovy Tov
XpLotd wg JLaPovo SNAXST WG TAYTAYOD THPOY TOL LTAPYEL €0TW XUL oY OEV
Tov BAEmovpe; H Stagpdvela, n OTapEn Tov adpotov elvor €vvola oPXETA SVGXOA
TPOCTIEAGGLULY] XOL OVTLANTITY] TOOO Ot To TTodLA HGO KoL OTTO TOVG EVNALXES, WO TOCO
o TodLd dev SLoTALOLY Vo 0oy 0ANHoVY TTEPULTEPW.

[Mpoywpwvtog oe aVEAVGCY] TTEQLEXOUEVOL TOL SLAAGYOU EYOVUE VO AVOPEPOVUE TO
ox6AoLba OTTWG PaiVOVTOL OTOV TTOPOXATL TV
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Iivoxoag 2. AvGAvomn Tov SLOAGYOL TWY TTOLILLDY

Etdn Ixédng

TEQPOLTEP® TNV TTEONYOUVEVY ONAwan. O
Moavéing ovppwvel pe ) Tacodia xo
eknyel Tt onuoaivouy To alportor ortd Tou
XOPQLE OVAPEPOUEVOG 0T OTOVPWAT
(%GveL eoppoY g YVWong Tou éyet
oxoVoeL 0To oyoAeio xal ytilel oTig LO€eg
TV GAA®Y EENYOVTOC TIC TEPLOGHTEQPO)

Mpbéowmo pétaon Zyohtaopdg/Emiystofuoto TV Ry
Apoiio H adepen pov éxet AAwon 6Tt 0 XpLotdg elvor Stépovog 1
det o Xptoté. Eivar | omola Booiletal os epmelpixd dedopévo
SLépovoc. IOV GG eV OUPoPE otV Apahiot dAAG
™V odep@y] xow dev eivor emtainedoipo.
Avté o xow Sev dnAdveTal queso
vTtovoeitot SLoTL N Apoic avapépetol
otV adep@y) TG ko O Aéel dpeoo av
OLPLPWYEL 7 OyL
BoaotAuxny | Kot eyod €xw Set and | pdtaon ocvppwviog pe ty mponyoduevy | Zuvepyotixy) Zuédn
%x0ovTé to Xptotéd xaL | SNAwon 1 omola Baoiletar o dueoa (Zxédn mov Bootleton
nToy SLepavog eUTELOLXE BESOUEVA TTOL CLPOPOVY T TNV oe oxéeLg GAAWY)
(Lo aAAG Sev elvor emoAnbedolpo amd
GAAOLG
Iévvng Aot dev vmdpyet. AnAwon approBimong g OTapEng Kottixn Zxédn
ITdg Tov eldate; tov Xptotob (Aev vTtdpyey). Atatimwon
Ay eivau elvor otov £0WTNOMNG oL dNAWVEL TPOTO. AtartiTTwaon
ovpovo vrébeong Yo T UToEEN Tov B0l (Av
vTéEyEL TOTE elvan oToY oLEOYE). Me Ty
vmébeon awth o I'dvwng vrovoel dtu elvor
oSVYOTN N OO HOVTA CLVAVTNOY TWV
%x0PLTOLWY pe Tov XpLtoTd yroti o Ovpavdg
elvor PNAG xor paxpLa.
Moavéing | Now, g tov eidate; | [lpdtaon cuppwviog pe Ty TEoNyoduevy | Zuvepyotixn Lxédpmn
Noat xohd, otyd vo %O ETOVASLOTOTIWOT TNG EQWTNOY.
unv tov eidote AAwaon opeLoPitnong Le e eLpwveEin
(v xoAd, otyd puny tov eidarte).
Iévvng Apoa tov elyote det ALoTOTWON ETUYELONUATOG EVAVTL TNG Kottinn —
O elyote det pévo o | Stapdvetog Tov XpLoTOD UE TN LOPPN Anurovpytxn Zxédn
XOXOAG TOV. vroBeTivob cLAAOYLoUOL (&uLo/oy
Tov eiyote Set Ha eiyote Set pévo o
%x6%0Aé& Tov) oL Booiletal o gumELPLXE
emtainfedoipa otoryeio. Tow xOxxoio
elvo opotd %o Oyt Stapovor.
TaogobAo |'H B eiye alpota Aebtepo epmelpind emyeionuo xotéd g | Kortixn —
OO TOL XAPPLAL. Sropdvetag Tov XpLotob (aipoata amd o | Anuiovpyixd,
%0 QL&) 1oL YTileToL oty TEONYOdUEYY | Buvepyotikh Txédm
Wéa Tou Tévvn (yeyovdc mov dnAGVEL
6Tt 1 TaoobAa €xel Tapoxorovirnoet
TPOCEXTIXE TL €xeL ELTtwbel HON)
Moavéing | Now, tov otowpwvave. | Ilpdtaon coppwviog mov eEnyel Yuvepyatixy] LxEPy
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Iévvng Kot mye évag xot 0 T'iavvrg xtiletr meploodtepo T0
TOV poralpwoe xot emyeipnuo g TacobAag xon Tov
EByore vepd MoavéAn avopepduevog oe TANPOpOpLo
YL T 0TOOPWOY TOL €XOVY OXOVOEL AT
T0 oYOAelo
Moavéing | Apoa dev eivon AatdTwoY oLUTEPEOUOTOG Ko Kottixn Zxédn
SLapovog oLYOPLONG TWY TTPONYOVUEVWY

ETUYELONUATWY TWY TTOLOLLY TTOL
OTTOPELTTTEL TNV LOEX TNG OLOPAVELOG TOV

XptoToV.
Apoio Noat oAAG vTEGEYEL H ApoAio @aivetal vao pny pmropel vo
XwpLlg vor Tov OVTLXPOVOEL TO ETILYELPNLOTO. TWY PLAWY
BAémovpe. NG OTOTE XUTAAAYEL OE Lo SNAWOT

¥WPLg vor Ty LTTOGTNEILEL UE TTEQOULTEPW
ETUYELPNLOTOL.

Me Bédon v mopamdvew ovédAvon, To TOLdLE OVOTTOCo0VY ETILXELONUOTO KO
mpooTaoly vor axoAovONoovy pLor AoyLxy] Topelar TN OoxEPN TOLG. Agy SLATLTTHYOLY
oTAG TIG amOPELS TOUG OAAG TPooTaody Vo TLG TEXUNELWOOLY SLUTLTTWVOVTOG
ETUYELONULOTO. GTO PotLd TTOL TOLG ETLTPETEL 1] VONTLXY TOUG OVATTTUEY] XL EUTELPLOL.

Q¢ pog ™Y Stadixaaio o TNV TOPELX TOL SLAAGYOL OTTd Tor TOLILA TP TNENONXE
OTL ToL TTOLOLE EYOVY EYXOATIWOEL aTOLYElO TNG XOLVOTN TG EPELYOG, OTTWS GLUPaivEL GTNY
TAEN XKL TO AVATIOENYOYOY GE AAAES GUYONKEG EXTOG OYOALUNG TAENG KO OQYOUVWUEVTS
JpaoTNELOTNTAG CLYTOVLOUEVYS ATtd TOV EXTTOLSELTLXRG. TUYXEXQLULEVDL, Tar TTOLSLA: o)
GXOLYOLY TEPOOEXTLXA TO éval TO AN xon €xtiloy 0 évog oTig Ldéeg Tou dhhou, PB)
dev SLEXOTITOY XATOLOY TTOL LAOVOE, Y) AVETTUGOAY ETULYELOAUOTO. VTEEQ N XOTE TNG
opyLxig Béong mepl Sapdvetag Tov XpLotol, 8) emédetEay pLor Aoyxh axolovdio oTig
ox€PELG TOUG €T XOL OV LTTAPYOLY AOYLXE COAALATO, OVEEEPEVVNTES TTOPADOYES N
EMLTTA-apQLAEYOpeva epmelpixd dedopéva, €) €3etEay awtovopio oxédng opod GAog
0 OLAAOYOG €YLve PETOED TOUG YwEig xoplor ETEUPOON OTTO TOV EXTTOLSEVTLXO.

O daroyog Oev xpdtnoe mTOAY. Omtwg ampdoueva avadVinxe €Tol ATEOOUEVO
tedelwoe xow Tor ToudLd aoyoABxay e GANO Troyvidt (TPEELo oty o). Qotdoo,
TETOLOL SLAAOYOL OV X0l OTEAVLOL ATtOSELXYOOLY GTL: o) o Tor TTodLd €xovy eEotxetwOel
KE TNV LOEQ TNG XOLYOTNTOG EPELVOG UTTOPOVY OTOVOUX, XWELG XOY TNV TTOEOLTLO
eVOG EVIIALXOL GTO POAO TOL GLVTOVLOTN TNG GLENTNONG, VoL EEETATOLY ULa SNAWOY XoL
Vo ovortTOEOLY ETTLYELPALOTO. LTEEP | XOTA TNG INAWANG OVTAG, B)To TTOLSLE UTTOPODY
VO UETOUPEPOVY TEYVIXES OVATTTUENG XQLTLXNG, OLVERYOTLXNG, EVOLYOLTONTIXNG xou
ONULOLEYLXNG OxEPNG eXTOHS TOL TACLOL NG TAENG oe Oépato TOL Tor APOPOVLY
TOOCWTILXA.

Q¢ TPOg TOV POAO TOL EXTTOLIEVLTLXOV (VoL oNUOVTIXG Yo BPlOKETOL OE XATATTAON
ETOLULOTNTOG XOL OVOYYWOELONG TOL PLAOCOPLXOD OTOLXELOL 6Ty aALTO aVOSVETOL
ot ox€Pn Ty Todtwy. Av o/n exmondevtinds Sev €xel o/n (dtog/idia avoLyTég o
evaiobnreg xepaieg xar €xave avty ™ dMAworn mept Stépavov Xptotod ey Ha elyay
ovaderyfel ta PRypato ™g ox€dPng Twy Todlwy ToL EETILOLVY oL AVASELXVHOLY
TEPOTTOUG XELTLXNG %O ONULOLEYLXNG OXEPNG TwV TOLdLWY, OTLYHES (PLAOGOQLXOV
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otoyaool xou TolTixyg Otdbeong. Av o/n idtog/o exmondevTinds Sev evBoppdverl Tig
EPWTNOELG TWV TTALSLOY, OE «OTATAANTEL» YPOVO YL AVTEG, OV INULOVPYNOEL «YXWOO>»
Yoo T SLTOTTWO TouG, dev delEel Eumpantar Tl EVOLOPEPETOL YLl TLG ATTOPELS TWV
ovlnthoovy. H mopovoion otiypwy ovaduopevns @LAocopiog amoteAel cuVEETNON TG
eAevbeplog TTOL TTOPEYOVILE EPELS WG EXTTOLIEVTLXOL OTA TTOLILA YLO TETOLEG CLLNTYOELG.

6. XvprTepdopota

Yto mopdy Gpbpo emiyetpnnxe vo  peAetnbel 7m SuvatdTTor  TEOGEYYLOTMG
0pNOXELTIXWY EVYOLWY a0 TaLSLA TTPOOYOALXNG NALXIOG UECW TNG PLAOCOPLOG UE
TOLOLA. ZUYXEXQLUEVL, N OLOUOPPWOY] ULOS XOLVOTNTOG EPEVLYOG ATTOTEAEL TOV LOAYLXO
XWEO X0l TOTO OTOL TOGO T TOLSLE OC0 XAl O EXTIALIELTIXOG EYOLY TNV ELXOLELX
VO TTPOOEYYLOOVY UE TEOTO XELTLXO, ONULLOLEYLXO XoL Voo TOXOTIXO OpnoxeuTixég
EVVOLEG — EPWTNUNTO TOL OTOOYOAOVY Tor Touwdtd. H Stopdppworn plog Ttétolog
XOLVOTNTOG EPEVYOG XOL 7| TTPOCEXTLXY] AXPOAGY] TWY ATOPEWY TWY TALSLWOY UTTOPEL VO
Yivel TpdTog {wNg 0dNYHYTAG To TOLdLA Vo EQUEUOLOLY Tor SLoPOPETLXA €LOY oxEPNG
(xprtixn, Snmulovpyx?, evoLVaLoONTIX] XOoL CLYEQYOTLXY) OF OLOPOPES EXPAVOELS
Mg xobnueptvig toug {wng. Me tov Tpdémo avtd eival duvaty v OToEEN OTLYUWY
ovodLOUEYYG QLAOCOPLOG OTtd Ta TTALSLE OTIWG QAYNXE XAL OTO TOPAIELYUO TTOL
ovopépbnue evdeixtind oto Topdy dpbpo. H @riocopio pe mardid, 160 pe 0 popemn
XOWOTNTOG €PELVOS 600 %Ol WG oVOSLOUEVY PLAOCOPia amoTeAEL L3ovixd TEOTO
TPOGEYYLONG DpnoxevTinwy Bepdtwy L8lwg o pLor ETOYN TOL N TTOAVTTOALTLOLXOTYTOL
%o 0 oeBooUOG TPOG TOY AL Dewpovvtal amtapaitnteg TPobTOHETELS YL TNY OEU.OVLXY
oLYOTIOPEN. O PLAOCOPLXOG TPOTIOG OXEPTNE XOL TTPOCEYYLONG EVVOLWY ETULTPETEL OTO
TIOLOLA VO €YOVY ULOL AVOLYTOTNTO TN OXEPT TOLG XAUL YO ATTOXTOVY BeTLRoVg TPdTTOVG
ox€ng xow mPENG TEOg Tovg dAAovg. KAeivovtog, xplveton avoryxaio n mTeQoTtépw
EPELYOL WG TTPOG TNV ETLGPAAY] TTOL EYEL TO PLAOGOYELY GTOV TPOTO OXEPTG TWV TTOLSLLDY
XOL OTNY XUTAVONOY AAAG %Ol EQOEUOYY BpnoxeuTinwy evvolwy otny xobnuepvétrnTo
TV TToLdL)Y e BLwuévog TpdTog {w1g.
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H Zogia NtxoMdaxy diddoxet oto Howdoywyrxd Tunuo Ipooyohxng Exmaldevong
Tov [lavemiotnuiov Kpntne. Eivar améeortog tov IMotdaywyixod Tunpotog
[MpooyoAtxng Exmaidevang xow tov Tpnuotog ®rhioco@ixnwy xor Kowvwvixwy Lmovdoy
Tov ITavemiotnuiov Kpntne. ‘Exave petamtoyioxég omovdés, pe vmotpopio tov 1KY,
TAVL 0TN TaLdorywYLxn xot StdoxTixy pebodoroyia Tov vymiaywyeiov xabwg xow o
QLA 0c0@ior ™G vewTepxdTNTaS. Me vTToTpoPior Tng Axodnuiog ABMVYy, cuvéyLtoe Tig
omovdéc g oto University of South Wales, UK améd dmov érafe to didaxtopixd tng
AU TTEVL oTN PLAocoQio pe TondLd. Epyaoieg tng €xovy TapouolaaTel oe GLVEDPLO
%0l ONUOGCLEVTEL OE EAANVLXA oL EEVOL TLEPLOSLYBA—TIPAXTIXA CLVESPLWY.
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Mepidndn

To dpbpo mparypatevetar ™) ovpPoin Tng Opnoxevtinig Exnaidevong oto mhaioto
TOL SLATTOALTLOULXOD SLOAGYOL GE GUYAPELOL UE TLG TTPOXANGELS TNG GNULEQLVAG
xowvwviog. Ilapovotaletl tov moAvdidotato pdro tng Opnoxevtinng Exmaidevong
%ot TN OVUPBOAN TNG OTNY XOAALEQYELX TOL SLOTTOALTLOULXOU dLoAdyov. Tlepthaufavet
OVVTOWUY OVOUPOPA. GE aNLOVTLXA SLEOVY] XelLEVOL X0 TTPWTOPROVALEG OE ELPWTTAIXS
emtimedo yLa TNV €ViOYLON TOL SLATOALTLOULXOD SLAAGYOL GTO TAXLOLO TNG
Opnoxevtinng Exmaidevong. Téhog, yivetal avapopd oc ev3elXTIXEG TPOTAOELS
EvTaEng 070 oyoAelo ae ayéan pe {nTipota BPNoxeLTIXAG ETEQOTNTOG.

Aé€EeLg nAetdid: dramoltioutxds Stdhoyos, OpnoxevTtixy) Exroaidevo.

Abstract

The article addresses the contribution of Religious Education in the context of
intercultural dialogue in relation to the challenges of today’s society. It presents
the multidimensional role of Religious Education and its contribution to the
development of intercultural dialogue. It includes a brief reference to important
international texts and initiatives at European level to enhance intercultural dialogue
in the context of Religious Education. Finally, reference is made to indicative
proposals for inclusion in school of issues of religious diversity.

Key words: intercultural dialogue, Religious Education.
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1. Etocaynym

H avoyxotdtnro xoAALEpYELag eVOS SLATTOALTLOULXOD OLOAGYOL OE ULOL TTOLXLAOLOPOY
xowwvia eival GRLEPN LTLOPXTH TEPLOOHTEPO aTtd xAbe GAAN @opd (Kovxovvdapag
Ardeynng & Koldoy, 2020). H Evpdmn oAAé xat evphTEQO 0 XGOS OV TLLETWTTLLOVY
TIOAAW®Y ELSWY TTPOXANOELS TTOL GLVOEOVTOL APEMUTA UE OPNOAELTIXES KoL OLATTOMTIOULKES
OLYXPOVOELS ATIOXOAVTTTOVTOG Ulal TTOPBANUOTLXY XoTdoToon o Béuata cuvdTaEENS
7oL oryYiCovy o peydho Babud o o évtova Toug véoug (Juergensmeyer, 2003; Smock,
2002). Tyy St oLy M PneLoxy emovdoToon GANGEE OLOLOGTIXE TLG TTOPASOOLOKES
OLXOYOULXEG OYETELG TOOO OE TOUENXD, OO0 XL OE LOXPOOLXOVOULXO eTtiTtedo. EmimAgoy,
KE TNV oy xOopLor SLtoxivnom oyofwy o LOEWY oTodLaxG XAANMEQYELTAL XA 1) AVAYXN
Yt TNV TPOoWONom evdg StamoATiopxod xot dtabpnoxetoxod StaAdyov oty Evpdnn
wWraitepor avépeoo otovg véoug (Carter, 2008), evdd TawTdEOVA XOTAYPPETAL Wiot
ovveyLLOUEYY ETLPPON NG BpmoxevTixyg Totxthopoppiog oty Exmaidevon (Rothgangel,
%ot ouv., 2014).

Alyeg dexaeticeg oLy 1 Opnoxevtixy Exmtaidevon dev evtaccdtay oto tedio
eVOLaEPOVTOG NG AtamoArtioutxng Exmaidevone, aAld Oewpodvtay {ntnuo mTouv
opopovoe Lovo otn Hponoxeuvtinn Lwn Tov x&be ATOPLOL XaL TNY EXTOLOELOY] TOV GTO
oyoAeio, 6oL awTY ToPEXOTAY. Me TNV TEPOS0 TOL XPOVOL, OULG, EYLVE QAVERD OTL
oAogva xot TEPLEoOTEPO 1 Bpnoxeian apopodoe ko otov dnudoto Bio. H dmodn avt
OTTOXPLOTOANDONXE PLETA TNV oVAALOM XL TN ONULOCLO GLLNTNOYN TTOV TTPOXAAECAY GE
OAo Tov x6opo Tar YeYovoto tng 11ng ZemtepBplov tov 2001, otig HITA. Oswpnbnxe
ToTE WS O6AOL oL VoL Oo ETpeTte, WG UEPOG TNG EXTTOLGEVGNG TOVG, VO KLTTOXTHCOVY
ovtiAndn yroo tig Bpnoxeieg xon tig exppdocetc e wiotng (Jackson, 2010).

To ZopLovAo g Evpdmng éxel evtdEel mAov T Opnoxevtixn dtdoTtoon g
exmaidevorg ato TAaloLo Tg AratoAttioutxyg Exmtaidevong. Kat’ avtdy tov tpdTo,
UEOW TWY LVOTACEWY TOU, XAl TOLG EXTTALIEVLTIXOVGS, AVEEXQTNTWS ELOLUOTNTOG,
Vo EVTAEOLY TNy exTToldeLTLXN Stadixooio, {nTipoto HPNoxeVTIXNG ETEPOTNTOC,
oTNELYIEVOL 6TOY 6ROl Twy avbBpwTtivey dixatwpdtwy (Jackson, 2016). To oyoAeio
GMwoTte glval €vag Baoinds Tapdyovtas TEowhnong Tov dtamoMTioutxod StoAdyou,
%00 O€TeL Tig TPODTTOOETELG LiOG AVEXTIXNG CUUTTEPLPOPAS. ZE ETILTESO EXTTOLOEVOYG
UTopel vo avTLpeTwilel pe oefaoud ™ HPNoXELTIX TAVTOHTNTA TWV VEWY, XWELS Vo
eTLENTE TNV 0AAOYN M TN LETOOTEOPY NG Bpnoxeutinyg Toug lotng eite ™V avopopd
oe xdmota Bpmoxeior Tov vreptepel (Ipgrave, 2015).

H moapoboa epyaoio otoyxedel va mopovoLldoel péow piog PLBALoypo@Lxng
ETULOXOTINONG ONUOVTIXES TTPWTOPBOVALEG O eLPWTAIXSO ETTITESO YLO TNV EVioYLOY
TOL SLUTTOALTLOULXOD SLOAGYOL 6T0 TTAaioto g Opnoxevtinng Exnaidevong. o v
LAOTTOINOY TNG TToLPOVoOG Epevvag aELoTToLNONxay SedoUEVOL ETTLONUWY EYYPAPWY
TOANTLXTG, OYETLXA e TN OpnoxevTtiny Exmaidevon oty Evpdmtn, xobwg xon oyeTtixdy
EPELYWY TOL €x0oVY LAoTOLNOEl BTOY axadNUALXS YWEo. TEAog, Yivetor avapopd oc
EVOELXTIXA TTOPODELYUOTO EVTOENG TTROXTIXWY OTN OYOALXT] XOLVOTNTO. OE OYEON UE
Onripato BpnoxevTing €TepdTNTAG, WOTE va evboppuvbel évag TéTolog SLEaAOYOG, vou
BonbnoeL ot BeAtiwon Twy YVWOOoEWY Xl Twy SEELOTATWY TWY CUUUETEXOVTWY XOL VO
odnyHoeL og apofaio xatavonon (Kovxovvépog Avdyxng & Tamaiwdvvoo, 2016).
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2. O woAvdLdotatog pOAog TYg OpmnoxevTtinyg Exmtaidsvorg
0TO TTAXLGLO TOU OLUTOALTLOULXOD OLAAOYOUL

"Evag yvNoLog SLamoATLopindg Stahoyog evioppUvel T OeTinn xoll GLVEQYOTLXTN
OMNAETUSPAGY, RO TTPOBAYEL TNV XATOVONOY] XOL TOV CERUOUS UETAED TWY TTOMTLOUOY.
Tovtdypova avEdvel Ty TOALEWYLX o Toy oeBaoud Yo T Snuoxpatio, Ty eAsvbepio,
Tor vOPOTLYOL SIXOULGOPOTO, XODWDG KO TNV AVEXTIXOTNTO YLOL TLG OLXOLULEVLXESG OELEG
xo Tic ofec xdbe empépove mohtiopod (AyyeAidne & Xatlnowtmpiov, 2013).

H Swaxetpion Bepdtwyv mov agpopody oty Opnoxeio elvor évar amd tow emipoyo
{NTAUOTO. TTOL ATTAGYOAOVY CHUEPX TN OYOALXY] XOLVOTNTA XOL YIVOVTOL VTLXELUEVD
OLOTTPOYLATEVOYG. ZE EVaL TETOLO TTOALTTONTLOULXS TEPLBAAAOY, OL VEOL avTLUETWTL{OVY
oLYVA TEOPBANUATO AdYw TOL TOALTLOULXOD TteptBdArovtog M tng Opnoxelog. H
TPOCEYYLON TNg OLdaoxaAiog g Opnoxevtinng Exmaldsvong cuvendg dev umopel va
elvolL LOVOSLAOTOTY), 0OV ATTOTEAEL OVATIOOTIOLOTO TTOLPALYOVTO TTOLOTLXYG EXTIOLOELAYG.
H éyvora tov pdrov twy Bpnoxety otny totopior xo Tov TOALTLOUG UTTopEl vor 0O YNoEL
0T INULOLEYIO APVNTLXWY CTEPEOTVTIWY, GE GUYXPOVOELS XoiL Blo, XL LE TN OELPA TOL
VoL GTEPHOEL TNV ao@dAeLa o T otobepdtrta. H Ayyehuny] Zidxo (2013) avopépet
WG LETO 0Tt TN LEAETN TV HPNOKELDY XATAUPEPVOVUE YO ETTLTOYOVIE UETOED GAAWY
™V OAANAOYYWOELILLD, TNY OAANAOXOTOVONOY] KO ETULXOLVWVIN TWY AWV LE OLOPOPETLXY
Opnoxevtixn ToTN, XOLVWYLXY (WY XoL TOALTLOUO, Tov oeBaopd o avbpwToug Ue
JLopopeTixég Hpnoxevtinég xow TvevpaTixéc avolntioels. Tavtoypova duwg Léco amd
uloe tétotar LEAETN oL avBpwmol xatopépvovy vo TEOoBANUaTilovToL xoL Vo EXTLLOVY
ToL TTOALTLOTLXE TOUS aryolfd, Ywplc vou xGvouy exmttioelg otn dtxy Toug tioty (Zibxo,
2013). H Bpnoxeutiny TowtétnTa, dAwote, x40 avfpymou amoteAel xouudTt Tou
TIOALTLOUOD KOl TNG XOLVOTNTAG, X0l XOAALEpYEiTOL amd To TePLBdAAoY oT0 omolo (et
(owoyévera, Bpnoxeutixny xowdtnto, eidor, MME x.&.), 0AA& xon péow tng Exmaddevong
(Roeser, Isaac, Abo-Zena, Brittian & Peck, 2008; Eccles, Brown & Templeton, 2008).

H Opnoxevtiny Exmtaidevon mAéoy amotelel avTixellevo g oUYYQ0YNG EVPWTTOIKNG
eXTOLOELTIXNG TTOMTLXYG. 'Eva TANB0g XeLuévmy avapépovtal oe auTny UE ONUAVTIXOTEQN
TLg oLOTAOELS ToL TupPovAiov g Evpddnng (Koukounaras Liagkis, 2013). Zoupwvo
ue to Zoupodio g Evpdmng, emipoyo Intipoto eivor tor «{ntipotar Tov eyeipovy
évtova cuvorohnuortor xot dLxGlovy TNV KOV YVWOWUY OTLG XOLVOTNTES XOL TNV XOLYWVIoH»
(Kerr & Huddlestone, 2015). Tnv (St otiyp) n Opnoxevtiny Extaidevon «oryxoldlet
™V (St ovaior TwY eTipoywy INTULdTwv/avitTapabéocwy, xabwg xatamidvetol 1600
ue T OepeAtddelg apyég g Mg ovumeELPopds Tov avbpwTov oo xaL Ue TOY
oxomd xoL To vompo g {wrg» (Qualifications and Curriculum Authority, 1998) xou
YLt VTO EQYETOL TILOL GTO TTOOCKNVLO.

[ToANol ToryxdouLlol o EVEWTAIXOL OPYAVLOUOL aVaYVWELLOLY TNV aVAYXY
evioyvomng g Yvwong v Tig Bpnoxeieg, xot yiow oavTd €lvor oavoryxoilo vor LTTREYEL
LoYLEO VORODETIXO TTAXIGLO TTOL VoL EYYVATOL TNV LOOTNTA, COULPWVA UE TN oVOTHOY
1720/2005. Emitpdabeta, to &pbpo 12 tng ZodpPoong twv Hvouévwy Ebvdy yio ta
Avxondpato tou Mowdtob (UNCRC) Oeomilet to Sixaiwpo xabe mondLob va éyet AGyo oe
Oépata Tov To emNEedlovy, ite eVTHg €lTE EXTAG OYOAELOL, * DV *OL VO CUUUETEYEL
o MELS OTTOPATEWY.
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H Opnoxsvtinn Exnaidevon pmropel va mpowbnoest ) dnuoxportinn tdLdTtnTor Tov
TOALTN abppwva pe Tig xortevbuvtipteg apyég tov ToAédo (Toledo Guiding Principles
on Teaching about Religions and Beliefs in Public Schools «TGPs»), oyetixd pe
odaoxoio v TLg Opnoxeieg xot tig memoLMoelg ot INudoLo TYOAElo Xoul TLG 0OMYLES
Lo T ovvtaEn poypouudtwy Xmoudwy yio T dtdaoxaAio oxetixé pe T Hponoxeieg
(OSCE, 2007). Zopowve pe tov OSCE v Opnoxeutixy Exnaidevon tomobeteiton oc éva
TAaLoLo VB TLYWY SIXOLWUATWY LTO TO TPloUa NG TPOoWHNoNG ToL dNUOXENTLXOV
W0V, Oa TPETEL GLVETTWG Vo evBapEvveL Ty Exbeon Twv pabntdy oe pLo TottAio
Dpmnoxevtinwy xot pn BpnoxevTivOY amdPewy, YwELg dLmwg avTd va onuaivel 6Tt Bo
eTLBAAAEL plor oLYREXPLUEVY] OTTTLXY, €lte Oor tpowbel M O dSvopnuilel xdmolo omd
awtéc (OSCE, 2007). BéBovwa, eved To Zopfovito g Evpdmng eottdlel oty evowpdtmwon
g BpnoxevTinNg dLdoTaong ota oyoAsia xo oty drayelpton Tng HpnoxevTixng
TOLXLAOLOPQLOG 0TO TTAcoLo NG Atamoltioptxng Exmaidevong, o OSCE eotiédler xvplwg
070 ¢ N OpnoxevTiny Exntaidevoy mpénetl va dounbel Baoet Twv xatevbdvoewy Tov
ToAédo, vrootNELlovTag 6Tl VT TEETEL Vor AUPBAVEL Lo OVTLXELUEVLXY] TTOOOEYYLOM
2xoTA TN OLOXOXOA O TwY BpNoXELHDY.

Try (Stor oty evtomilovTol SLoPOPES KO GTNY EXTIAULGEVTLXY] TTOALTLXY] OVAUETO OTOL
Xp&TN-EAN Tov ZvpBovAiov g Evpwmng. H amdivuty dpvnon, dpwe, piag Bponoxevting
exmtaldevong dNULOVEYEL EVTOVY avnoLYia XoL E(VOL EVAVTLO OTLS XATELOLYTNPLEG
opyég Tov ToAédo. Télog, Ta onuavtixdtepa pLovtéAa Opnoxevtinng Exmaidevong mwov
XOTOYPAPOVTOL CNUEPR TTEQLAGUBAVOLY TNV OUOAOYLOXY], TNV XOLVWYLOAOYLXY] XOL TN
ovppetoyxn poaéyyton (Stoeckl, 2015), eved 1 xortnyopLoToinoy Tov mpoteivet o Pepin
(2009), avopépet: o) Un OLOAOYLOXO LOVTEAD, B) OLOAOYLOXG LOVTENO — TTPOGLPETIXO
péOnue, Y) OpOAOYLOXG LOVTEND — LTOYPEWTLXG pdbnua pe duvatdtnteg eEaipeorng, o
d) LovTéAO SLdaoxaiog BENOREVLTIRWY YEYOVOTWY EVOWUATWUEVO 0 GAAL poBfjuortor.

3. HpwToBovAicg xaL xOAEG TOARTIXES YLO TNV ROAALEQYELX
TOU OLOTTOALTLOULXOD OLAAOYOU GTO TAALGLO TG OpnoxevTLnyg
Exmaidsvorg

210V XWPOo TNg exmaidevong, Tov 21° auddva, elvol amapaltntn N eVioYLomN KLOG
StamoAttioutxng xot Stabpnoxeiaxnis TPOoEyYLonsg BaoLloUEVNG OTLS OLXOVLEVLXES
akieg (Koukounaras - Liagkis, Vallianatos, 2021). To 2008 n Emttpont; Yrovpyey
TpOoYWENoE oty éxdoon g 0dnyiog 2008(12), ov Tporyp.otedeTon T SLdaoxoAlo TwY
Bonoxetdy xot Twv pun BpnoxevTixwy TETOLONOEWY GTO TTAKLOLO TNG ALXTTOALTLOULXNG
Exmaidevong xot n omolor amoteAel Tov 0d03eixtn TG Opnoxevtinng Exmaidevong otig
evPWTHIXEC YWpeg. H Zvotaon CM/Rec (2008)12 twvy Yovpywy touv ZupfovAiov g
Evpdmng ovvdéet emiong t Hponoxsutiny oywyn Ue TOV SLATOALTLOULYO YAOAX TP TG
exmoldevong. Avoyvwpllel ™y TOLXLAOLOP@LO. OE TOTILXO, TEPLPEPELOXO XaL JLebvég
enimtedo xo evhappvvel TG oyéoclg mov TPETEL Vo avaTtTuxHovy LETHED «TOTLXWOY»
XL <KTTYXOOULOY» TTOPXYOVTWY, xobwdg xat ) Stepedvnom Hepdtwy Tov apopody ot
Bonoxeion xow Ty TowtéTyTar (Jackson, 2010). MopdAAnia, evBopEVBVEL TNV OVATTUEN
TWY OYECEWY UETOED TWY YOVLWY, TwY Lodntedy xor Twy 0pNoxsuTixwy xooTTwY, He
AT TEPO OTOYO VO OVOLYTOVY VEOL 3POUOL OE Evar TTEPLRAANOY apoLBoiog EULTILETOOVVYG,
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UECOL OTOY QOQOUAY YWEO TNG EXTTOLOEVONG KAl TNG OYOALXNG TaENS. Ov pobntég
ovoLooTXd eVOXPEPVYOVTAL VO GUUUETEYOVY OE OLAAOYO, TTOL XATELOVVETAL OTTO TOLG
eEXTTOLSEVTLXOVE TTOL SLOBETOLY TLg ELOLXES YVWOELS, EVE TTOtPEAANAL oL SLdaxTixég pébodol
TTOL Y PNOLLOTTOLOVYTAL TTEQLAOUPBAVOLY EQUNVEVTIXES KO TTOALTLOWULXES TTPOGEYYLOELS TTOV
elvo «avorytég» xot vTooTNELlovY ™) Hdbnon YwEig amoxAetopods (Knauth, 2009).

Yoppaoy Twv Hvopévev EOvov yia ta Auronopata tov Iotdiod

H 2Z6pfoon 1wy Hvwpévev Ebvey yio ta Auconopota tov Hondtod, mopdAinia, emttdtdxeL
péoa amd T apbpa ™G vou evioxvbel N PN TV LobNTWV/TELWY v TEPLAOUBovopEVoL
TOL SLXOALOUATOS AValNTNONG xOL AN TTANPOPOPLLY, VO EXPEATOLY TLG ATTOPELS TOVG
%o Vo 6LVEPYaTOVY pe GAroug (General Comment no 12 (2009) from the Committee
on the Rights of the Child). H dpdon tov Zvppoviiov tng Evpdhmng, «H @wvi twv
pobntdv» (Free to Speak, Safe to Learn-Democratic Schools for All), Baoileton oe avtiv
oxELBWS TNY EVYOLAL TWY SIXOULWUATWY TWY TOLILK)Y %ol TwY ovhpwtivewy Sixatwudtwy
(Council of Europe Thematic Paper on Making children’s and students’ voices heard).

Yoppovito g Evpwryg

H mpoybnon tov dtamolitioutxod Stahdyov ot oyoieior BploxeTol GTOV TLEPNVA TOL
TAOLGLOL OVoLPOPAS ToL LVEBoLAIOL TNg EvpdTing xaL aToug deixTeg TOL SNUOXPATLXOV
HoAtiopob (Council of Europe Reference Frame work of Competences for Democratic
Culture «RFCDC») (RFCDC), xatadetxvbovtag Tn onuacio. Tov €Xouy 1 €YxoLpn
EVTOEN o M EXTALGELOY] SLOYWPELOUEVWY KOLVOTNTWY, OL OTTOLEG CUULTIEPLPEQOVTAL UE
TPOTOLG avTLBETOLG TTPOG TLG EVPWTOIXES DepeAldetg akleg. To TAaioLO avapopdc Tov
Zovpfoviiov g Evpdnng twy txavotitwy yiaw Anuoxpotind IoAtiopd, eve otnpileton
OE EVPWTIOIXES EUTIELPLES AL TTPOTLTTOL, AYTOAVOXAA TLG TTOYXOOULEG OETUEVOELS YLOL TNV
TPOWONOYN TNG TTOYXOCWLLOG INUOXPOTLXNG LOLOTNTOG TOL TOALTY %Ol TNG EXTTALOELOYG
YLOL TOL OLXOLOUOTOL.

Yo Oetind otoryeion plog TETOLOG TTPOCEYYLOMG UTTOPOVY Vo avaepBoDY eVIELXTIXA:
a) M TPoaywY T alabnomg g SNUoxparTixAg LOLOTNTOS TOL TOANTY OE VEOELGEPYOULEVOLS
HoONTEG PE TN GUUPETOYN TWY LOONTWY X0t VEWY 6T M amo@docwy, B) n avdmtuEn
LXOVOTNTWY GUVEPYOGLOG XL ETUUOLVWVING, (VTO-OTTOTEAEOUATLXOTN TG, LTTELHLYOTYTOG,
ocBaopobd yo Ty aElon Tng dnpoxpatiog, Y) N ®aAMEQPYELO TOL aLafALOTOC TOL
«OYNXELY», x00WG N CLUPOAN TWY TOLILDY GTN OYOALXY] XOLVOTNT SIVEL GTOVG VEOUG
uobntég ™y atobnon 4t avixovy, avamTOoooLY TNV AV TOEXTIUNGY TOVG, XOL ONULOVEYEL
oplovixég oyéaels. To yeyovog awto €xel Betinég emdpdoetg otn ayoAxn metbapyion xow
Bonbd ot pelwon Twy TEPLOTATIXWY TPORANUATWY, OTIWS N EYXATAAELPT, 0 EXPOBLOWOG,
N xaTéyEnon ovotwy xon ptlooraotixomoinon (UNESCO, 2019), &) n Oetixn enidpaon
OTO EXTOLOEVTLXA ETUTEV YT TWY LaONTWY XAl TWY GLVOUNAIXWY TOLG WG ATTOPEOLOL
NG EVEPYOU OLUUETOYHS TOVG ot pobnotaxég dpaotnoidtnreg (Council of Europe
Thematic Paper on Making children’s and students’ voices heard).

Mo to Todid TPEOoEVYWY 1 LETOVOOTWY, 0 SLATTOALTLOULXOS OLAAOYOS XOTA TN
SL&pxetao NG exXTToiSELONG 0TO OYOAElO lvat EMLTAEOY pLa sevxotpia vor evtoryfody
OTNY XOLYWYLOL XOL YO ATTOXTNOOLY T EQOSLO YLO VOL CUULUETATYOLY GTNY XOLVOTN T
(Almpanaki, 2019). To. TodLé TEOGPHYWY X0 PETAVOOTHY SV UTOPOVY TAVTAL VoL
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oTOAUBEVOLY TO SXALWUA TOLG OTNY EXTTALOELOY] ALY KoL TTOAAG SLebvy] voulxd péoo
TPOGTUTEDOLY TO JLXULWU TTNY EXTOLIEVLOY] TOLILWY TTPOTPVYWY KO UETOVOTTHY. Ot
XOLVEG TIPOXANOELG 0TV TTPOoBaom oty Exmaidcsvon elval ToOAMES, PeTaEd Twy 0TTolwy
Ol LEYAAES TTEPLODOL AVOUOVNG, T YAWGOLXA EUTIOSLY, 1] OLOWLOVY] OE TTOULOXPVOUEVES
tomtobfeaieg, N EANAELPN TTANPOPOPLHY YLOL EXTIOLIEVTIXES EVXOLPLES, V] YOOUPELOXQOTIOL,
17 TEPLOPLOUEVT] OLXOVOWULXY] DTTOGTAPLEY, 0 patotopoc (Zuviyopog tou TToAity, 2018;
YpLopa Tou Evpwmaixod KotvoovAlov tng 19mg Maitov 2021 oyetixd pe v mpootooio
TV ovlpOTIVLY SIXOLOUETOY Xol TNY EEWTEPLXY LETOVAOTELTLXY] TOALTLXY T1¢ E.E.
2020/2116 (IND).

Evpwmaixé Kévtpo Wergeland

To Evpowraixé Kévtpo Wergeland (European Wergeland Centre-EWC) ytow v
eXTTOLOEVLOY] TN ONUOXPOTLXN LOLOTNTOL TOL TOALTY, TO. VOO TLYO SIXALWOUXTO XOL TN
StamoMTIOUXOTN T, dNULovEYNinxe amd To ZopPovAto g Evpdmng o tic NopfBnyixég
0PYES, OTOYEVOVTOG OTN LELWOY TOL YAOUATOS OVAUECH GTOY TOALTIXO OYESLOOUO
XOL TNY TPOXTLXYN TOV EQPOPLOYY X0l TV GVULBOAY GV EQPoEUOYN TN LvoTtaong CM/
Rec(2008)12. Arté to 2009 cuvéatnoow Lo xOvN ETLTPOTH, LE OXOTH QT VoL EQYAOTEL
oe Dépoato TTOL CUPOPOVY TNY LTTOGTNPELEN TWY LTTEVHLYWY YAPOENG TNG EXTALSELTLXNG
TIOALTLXNG X0l GAAWY OUEOWY EVILOPEPOYTOG, TTOL JPUCTNPELOTTOLOVYTOL GTO TEDLO TNG
Opnoxsvtinyg Exmaidevong otig evpwmoinés YwEES.

H éxdoom «Od0dsinteg»

To 2014 to XvpBovAto g Evpdning, atoyedovtag oty Tpowhnoyn g eQoproYng g
YVotaorng Tov 2008, mpoywpenoe oty €xdoon «0Ododeixnteg - IToAttinn xow ITpoxTinn
Yo TN SLdaoxoAion oyeTIXd pe Tig Bpnoxeieg xat Tig un Opnoxevtixég xoopobewpleg
0TN SLATOALTLOULXT EXTTOLSEVLGT» LE TTAOVGLO LALXG SLoAoYLXWY TtpooeYYioewy (Jackson,
2016). To «Singposts» amoteAel To Baotxd épyo oL TopRyorye ot 1 Emtitpony, to
0TTOL0 YENOLUOTOLEITOL WG BAON YL TNV AVATTTLEY] OYETLXNG Epevvas. [la Topddetypa,
70 épyo REDCo (Religion, Education, Dialogue and Conflict) ou ypnpotodotifnxe ard
™y Evpwnaixy Enitpony) mopeixe xonotun TAnpo@opnoy oxETXR UE TLS TTOOUXTLXES
¢ OpnoxevTting Exmaidevong otov evpwmaixnd xweo, xobig ol avopopLxd e TLg
©nebbddovg SLevrOALYGYG TOL JLATIOALTLOULXOD SLOAGYOVL GTLG OYOALXES TAEELS, HOTE
AVTEC VO XATOOTOVY «ooPaAeic ywpoL» (Avest & Bakker, 2009; Avest, xot ovv.,
2009). MéAota, Votepa amd épsvva oL dtevepYyinxe oto mAaioto Tov REDCo oe
pabntéc nAxiog 14-16 etedv oe oxtd svpwTainég yweeg (Ayyiio, Ecbovia, ToAAio,
TCeppovio, OAMovdia, Noppnyia, Pwoia, Iowavia), Stamiotddnxe étt ot véor emtbupody
TNV EVOWUATWOY ULOG OLATTOALTLOULXNG TTOLSOYWYLXTG KoL QLUK TLXNG TTPOCEYYLONG YLO
70 pabnua Twv OpnoxevTix®y, emiBefaldvovtog Tov onuavTixd POA0 TOL cuveyilel Vo
dradpap.otiler n Bpnoxeia oto dnudoto Bio orjpepa (Jackson, 2012).

"Epevveg 6g cvpmmaind eninedo

To Intnpoe g Opnoxevtinng Exmaidevong xor g xoAALEQYELOG SLATOALTLOULXOD
OLXAGYOUL E€XEL UTIAOYOANIOEL TNV EPELYNTLXY] XOLVOTNT XOL €XOVY TPAYUoTOTTOLNOEL
OVTLOTOLYEG OLYXPLTIXEG EPEVVEG OE SLAPOPA EVPWTOLXA xOL UM xPATN. H gpevvntinn
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ueAétn tng Braten, peAétmoe xot ocuvéxplve ™ OpnoxevTiny Exmaidevor, wg pnépog
TWY TEOYPUUUETWY dnudotag devtepoBabutag exmtaidevong otny AyyAla xot
NopBnyio. Ztn perétn aEtoroyoivvrar didpopeg mapdpetool (Stebveic, ebvinéc x.4),
0L €Y0LY eTNEEdOEL TLS EEEAEELS oTaoL TTPOYPAULoTo. otoudwy (Braten, 2013). Mio
OAAN TTPOCQATY] CUYXPELTIXY] LEAETY] ELTIVEVOUEYY] aTtd TN Lebodoloyio Tng Braten
gpevvnoe ™ Bpnoxevtixy Exmaidevon ato Moidout xow ) I'xdva oto TAaioLo piog
Opnoxevtinyc Exmaidevong ywpic amoxietopoig (Matemba, 2021) mwov evtdoosTol
oc éva vTteP-ebvixd TAaloLo oxeTixd pe TN Bpnoxslomoldaywytxy, To 0Tolo HUWS
xofopiletar amd to bvind TAaioo xabe yHpog. Xtn OAovdia, TO VEO TEOYQOUM.OL
OTTOL3WY E0TLALEL GTOV EUTAOVTIOUO EUTELPLHY TwY pobdntwy vo épbovy oe emapn
UE OLAPOPES TTOALTLOTIXEG TTAPADOTELS, ETLOLDOXOVTOS TNV XOAANLEQYELR TTOALTLOULYWY
IXAYOTATWY TToL efvor Paotopévec atov oefooid Ty avbpumivey dixatwpdtwy (FNBE,
2016, oo. 22-23), xobug avayvwpiletor 6Tt 6Aot oL avBpwrot eivor cuydedepévol pe
TANBWPA ®XOLVWYLXDY Opddwy xot Ttapaddoewy (FNBE, 2016).

2ty EAAGSa, o 2017, epoppdéotnxoy xatvobpylo TEOYPAUUORTO GTTOLIWY 0T
Opnoxevtixf Exraidevon (IEII, 2017). To poYeaLpoto: HToy amoTtéAeopo tiog GLVEXOVS
{Opwong xow mpoomdabelog opxetd Ypoviar TELY, Kote 1 Opnoxevtiny Exmaidevon va
UTTOPEL Yo ovTatoxpLOel oTLg TTPOXANTELG KO TLG ATTOLTNOELS TNG CVYYQOVNG XOLVWYIOG
Topopévovtog LToyEewTxy (Kopvopdxng, 2011). To TEOYORUULOTO OUTE KOTE TNV
EQOEULOYTN TOLG, NPV aVTILETWTOL UE TTOLXIAEG OVTLOPAOELS, EVE TTOUPAAANAC ELYOY
Betixn avtamoxpion amd toug diddoxovteg (Kopopodlng, Pwxidng & TorpéBelog,
2019). TeAxd omwocEINUAY WG AVTLOLVTAYLOTIXA, LE TS ATTOPEOELS TOL ZUKBOLALOL
g Emuparteiog (1749, 1750).

Oo mpemet vo avoupepbet emtiong n Spaotnptomoinom g Axadnuiog twy Opnoxetty
Tou [lavemiomqulo Tov Apfodpyov, 6oL avamtoyxdnxe To *x€VTPO TOL ELEWTAIXOV
EPELYNTLXOD TTPOYEAUPLOTOS «Bpmnoxeior xow SLEA0YOC GTLC GUYYEOVES Xotvwviec» (ReDi).
To €pyo «ReDi», Tov vAomoinxe amd to 2013 €wg to 2018, aoyoAndvxe pe to
Ofonuoae tng Bpmoxevutixng motxtAopop@iog xat dtabpnoxevtixod StaAoyou, YL T0 OTTOLO
NTOY AVETTOLPXY] TOL EQEVLYNTLXA DESOUEVOL XL TIPOYWPENOE GE ULol OLETILOTNLOVLXY] XOL
OLYXPELTLXY] TTPOGEYYLON cuvSLALovTag TN BeoAoyio, TG XOLVWYIXEG ETTLOTAUES KAL TNV
exToldeVOT, xAODG xOL TOV AVTIXTUTIO OTLG XOLVWILXEG Stadixaoies évtakng (Amirpur
& Weisse, 2015; Weisse, 2019). H wpooéyyion fAtov enione mTpocovatoALGUEéVY GTOV
OLéAoyo, eoTLAoVTOS O)L LOVO OTYY GLUVOTTAEEY SLOWPOPETIXWY BPNOoXELLDY, OANE %o
otV OAMNAETTLSpooY pHeTaED Toug, Wote va avadetyHody duvatdTnTES YLor LEAAOYTLXO
dLaAoYo.

Eivar onuovtixéd va toviatel 6t 1 Opnoxevtixn Exnaidevon oyetiletor dpeoo pe
exelyoug oL TNV LTNPETOVY. "Epevveg oe eXTTOLdELTIXOVG EYOVY ETLONUAVEL TY] GNUAGLO
TWY TPOOWTILXGWY EUTIELOLWY XUl OTACEWY ATEVOVTL GTYY TOALTLOULXY] TTOLXLAOUOPQPLO XL
TLG TIPOXOUTAANPELS TTOL LTTOPEL VoL PEPOLY, XL EYOLY GWLETT] ETLIPUOY] GTOLG TPOTIOVG [LE
TOLG OTTOLOVG OL EXTIALIEVTLXOL AVTLUETWTLLOLY {NTAULATO TTOL KLPOPOVY GTY| SLIATHAUALOL
toug (Gay & Howards, 2000; Pelek, Macura - Milovanovié, & Vujisié¢ - Zivkovi¢, 2014;
Peralta, xot ovv., 2016; Pinho, 2015; Cloonan, xot ovv., 2017; Parkhouse, xat ovv., 2017;
Homoiwavvov, 2018). Apxetéc épeuveg oL éxovy Yivel o dtddoxovteg oty EAAGSo
€xovy avadelEel axpLBWOg aLTAY TNV aVEYXRN YL XOAALEQYELX EVOS OLATTOALTLOULXOV
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xat Stabpnoxevtixod dtardyov oto oxoreio (Kopopodlng & Abavaoiddng, 2011;
Vallianatos, 2019). AAAeg épevveg mov érafBay ywpo otny EANGSa cotiocay otny
EQAPULOYYN TWY VEWY TROYPAUUATWY OTTOLIWY %ol TN BTt avtamdxpLlon mov elyay
OTNV EXTIOLSEVTLXY XOWOTNTO O OY€an UE TN Otdoxtixn pebodoroyio mov mpdtetvay
(Kovxouvvépog Avdyxng, & Txpidng, 2017; T'xpiing, 2019).

Exmoaidcvon véwy exmatdsvTinwy (mentoring)

Or exmondevtinol ypetdleton, EToL xt AAALLG, Yo €xovy ot Babog Yveon ToAAGY Bpnoxety
X0l PLAOCOQLXWY TIETOLONTEWY XL, ETTLONG, VO EYOLY TNV LXOVOTNTO VO TLG LETASIO0VY [LE
avTxeLevxd Tpomo oL oéfBetan TNy moAvpopeio (Peralta, xow ovv., 2016; Mamaiwdvvou,
2018). To mpdypappo xobodhynong/pevtopeiag (mentoring) QOLTRTWY/TELOY TOL
epapudletor amd to 2015-16 oto Tunuoa Ocoroyiog Tng Ocoroyixng XyxoAng Tov EKITA
oty EAAGSa, ato mtAaioLo g [Tpoxtinng - Atdoxtinng Aoxnong yiow Toug QOLTNTES/TLG
ortTpLeg Touv emtbvpody va amoxtioovy [awdoywyixn ot Ardoxtixn Entdoxeto omd
ev evepyelor Beordyoug exmtaldevTinodg g AsvtepoBabutog Exmaidevorg, amoteet
EVOL TTOPADELYUOL XOTAOTLONG KO UEANOVTIXNG OTNELENG TV VEWY EXTIOLIELTIXWY KO
TUYYGVEL PEYEANG avtaTtdxpLong (Kovxovvapoag Atdyxng, 2018).

2T6Y0¢ OAWY ALTWY TWY TTEWTOBOLALWY XOL EPEVLYWY ELVOL N AVTLUETWTILON KoL
7 Teowbnon tov apolfaiov oeBacpot, TG axepPaLdTNTHG, TWY NOLXWDY KEYWY, T™NG
TIOALTLOTLXY]G TTOAVLOPPLOG, TNG XOLYWYLXNG EVTOENG KOl CLVOYNG, LETOED GAAWY Yéaw
TOOYQOUUBATWY AVTOUAANYWY XOL XVNTIXOTNTOG YL OAOVG OAAG XL ETILUOPPWONG TWY
EXTIOUOEVTLXWY OYETIXA UE TLG OEELOTNTES SLATIOMTLOULXNG ETUROLVWYIOG XOL TTOAOYAWGONG
exmaidevong. ZNuepa elvol amopaiTnTo Ol LEANOVTIXEG YEVLES VO EXTTOLIEVLTODY XOL VO
TIPOETOLUATTOVY, OTE YO OVTILULETWTILLOLY UE ATTOTEAECUATIXO XOL XALVOTOUO TPOTTO
TLG TTPOXANOELG TTOL B GLYAYTNOOVY WS EVPWTALOL TTOAITES GTO HEANOY. OTLXd TTPOG
oVTNY TNV xaTebbuvon LToPOVY Yo AELTOVEYNOOLY:

— H dnurovpyia plog dtacuvoploxig xowvdtntog 6mov [avemiotnuioxd tdpdpoto xot
@opeic TPowbhHoby T StotbpnoxeLTIXN %O SLATTOALTLOWLYY EXTTOLLGEVOY].

— H evnuépwon xor cOUUETOYN TWY VE®Y XaOMS XL N XHOTOYPOAPNOY] TWY TTEOXANTEWY,
TWY EUTOS{WY XOL TWY AVOYXWY OQYOVWOOEWY XUl YEOAXLOG OTLG TOTILXEG TOVG
xovoTnTES MO YEVLXA oty Evpddymn.

— H ovAhoy xoAwdy TtpoxTin®y xot dnutovpyio ptag opddoc/Baorng dedopévwy pe
UEVTOPEC/TPEGPREVTES/TOAATTARGLAGTEG TWY TTOAXTLXWY QRUTWV.

— H Sropydvwon pabnudtwy xatdptiong yiow exmotdeutixods. Ot dpaatnolotnTes apyLxd
w1ToPoVY vou oyedtéllovtol yior oELOTTOlNOY 0T YWEO TTPOEAELGYG XOL GTY] CUVEYELX
vaL TTPOGOPUOLoVTOL XOwL GE GANOL TTOALTLOWLXG/BpnoxevTtind TAaioto (Tt.y. TTOMATTAES
TOVTOTNTEG OTN OYONXY TAEN %.4).

— O oyediaopdc xor 1 VAOTOLNON TEOYPUUUATWY UEVTOPELOG OE LTTOPNPLOVS KoL YEOUG
OL3AOXOVTEG.
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4. ZVUTEQACULATO

Ytov 21° owwva, oL oxoAxég TaEelg Hor TpEmeL vou amoteAoVy €var dMuoxpatixd edio
ddaoxoiiog xot Lébnong. [lpodmdbeon yiow avtod lvar N avoyvwpLon xoL o oeBoouog
ot StopopeTxdTNTAL. Me TNV €vvoLor oTY), TO OYOAELO KO TOL TTPOYPALUOTO EXTTOLOELONG
Bo TpémeL vor umopovy vou exmondedouy %ol vor LTTOGTNELLOLY OAOVLE TOVS EUTTAEXOUEVOVG,
1oL €Y0LY INAAGY SLopoPETLXS VLG, PUAETIXG %ol XOLVWYLXS LTEOPRaBPO, TpoXELUEVOL
voo Yivouy evepyol TTOALTEG.

Toavtéypova, oL epmAexdpevol o TEETEL vor EVSLYVOPOVOVTOL, WOTE VO ELVaL
LXOVOL VO XAYOLY ETTLAOYEG YLt TN {w1] TOUG, COUPWYO XOL UE TNY EVPWTIALXY ATLEVTO
Yiar TOV TOALTLORG O évay x6opo moryxooptoroinong (COM,(2007)0242). Méow g
Opnoxevtixng Exmaidevong akleg 0Tweg v Lon CLRUETOYN OTNY TOATLOTLXY] {WN KoL
0 oePooPdg TNG TOMTLOTLXYG TAVTOTNTAG, TTOV TPETIEL YO XAUTEYOVY XL OL OUEOES UE
OLAPOPETIXES TIOALTLOULUES XUTUPBOAEG, LTTOPOVY var Yivouy oeBaoTtég xat vor tpoaodv.
Mio TétoLor TPOGEYYLOM PAUIVETAL VoL EYEL TNV LXAVOTNTA VO OUPLOPBNTNCEL TOL LTTAPYOVTOL
OTEPEGTUTIOL XOUL VO YEQUOWOEL TO XOLVWYLXA XEVH TTOV PETAVOITEVOLY XL VEAYOLY
TNV TTOAVTIOANLTLOULXOTYTO, EVE) UTTOPEL YO XTTOTEAETEL TV TOY POV XOL EVOLY VEO TPOTTO
evOEPELYONC TNC KOLYWVLXOTIOALTLXAC GUUUETOYTS Twy Véwy (Almonte-Acosta, 2011).

H ovppoin g Opnoxevtinng Exmaidevong vmd to mplopo xaAALEQYELOG TOV
SLATTOALTLOULXOD SLaAGYOL elvol LOtaltepa onuavIixy, eLdxd o evaiolnteg xon
TTIOAVTTOALTLOULKES TTEPLOYEGS, YL TNV XOATUTTOAEUNOY] TNG AYVOLUS, OTEPEOTOTTWY 0L
TOPOYONTEWY TV Bpnoxelwy. Atddoxovtog otor ToLdLd TNV LOTOPLO. XOL TN PLAOGOQLo
TwY Baotx®y BpNnoxelwy, pe aLTOGLYXEPATNOY KoL AVTIXELUEVIXOTYTO XAl UE OEPUOUO
otig afleg g Evpwraixng Zoupoaong yia to AvBpodmivar Auxanddpota, n Opnoxsutinm
Exmaidevon eivor o 0€oM Vo XOTAUTTOAEULNOEL ATIOTEAEGULATIXA TOV QAVOTLOUO
(TTaercoiwdévvoo, 2018). Kat propel eite va oupfdiet oty mpowdnoyn g ovvepyooiog
%0l TOL SLOAAGYOUL, E{TE VoL ASLTOLPYNOEL WG XIVNTEO YLoL SLOYWELOUO XL SLAXOLOT.

Méooa amd didpopovg punyoviopods exmtaidevong, dtabpnoxeloxols dLaAdyovs xol
OLOLOLYOPLOXES TTPWTOPBOVALEG OL VEOL UTTOPOLY Vo evdLVaUwOodY ot vor eEoTALGTOVY
pe Berttopéveg txovdtnreg (Yvdoetg, dekldtnteg, otdoelg). Amotéheopa piog Tétolag
TpocéyyLong Ha elvar v cuvepyooio pe dLaPOPETIXES TTOALTLOULXES OUADES Kol GAAOLG
VEOUG LE ALYOTEPES ELXALPLES, XL 1] TTPOWHNON TV ELPWTALXWY KELWY TOCO OE TOTLXO
600 xou oe Oebvég emtimedo. H xoAAtépyetor SLaTOALTLOULXOD SLOAGYOL QaLvETOL Vou
elvan ofuepa To *xAeWdL yia 1 BeAtiwon tng TotdTTag Tov avbpwTivou Suvautxoy, T
OLOPOPPWON OTATEWY XOL CUUTEQLPOPWY XOL TNV TEOWHNGYN TNG TOAVTOAMTLOULXOTNTOC.
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H ZEav01 AApmovaxy eivor exmtondevtindg Ocordyog ot AevtepofBdbuta exmaidevon
xoL amoportog g Prhocopixng oxoing touv AILO. Eivar Ap. Ocoroyiog pe etdixcvon
o010 «Kavovixd xow ExxAnortaotind Aixoto» xot xatéyel 300 UETATTUYLAXOVS TETAOUG
otn AtamoAitioutxn Exmaidevon xow oty Howdoywyixn. And to 2018 vrnpetel
wg Zvvtoviotpta Exmatdevtinod ‘Epyov OcoAdywy otnv Avat. Maxedovio Opdxn.
"Exer ouyypader tpelg povoypopieg pe Opo to pabnuoa Twv OpnoxevTix®y xol T
Aramolttioptxn Exmaidevon xar dpbpa g éxovv dnpoatevdel oe eAAnvixd xow Eéva
ETULOTNLOVLXA TLEQLODLXA.
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OcoloYLxég TPOoEYYIOELS oL OLOOXTIXES TLPOXANOELS
ne opopwy) Ty Tovpxoxpotion o v Emtavaotoon
Tov 1821*

Xpnotog Ppodérhoc™*

¥ MA Ozoroyiog — exmordevtixdg, 1° Metpopotind MNopvédoro Xoviwy

Apxetd pLy 10 1453 aAAd xow apxetd peta to 1821 éxovpe eAAnvLxoVg TANHLOL.OVG
rov {oboay LTTG ToLEXLXN xoToyY. To €ldog TNg xaTOYNG oL M EVIAOY] TNG TTOLXIAEL
oo ETOYN O ETOYN xol omd TOTOo o€ Tomo. 'Etot, {owg dev €xovy &dixo exelvol Tov
LTTOGTNELLOVY OTL TEALXA ULAGUE YLor TTOAAEG %o SLapopeTixés, Tovproxpartics. Kdbe
pia amd owTég Guwe, undepiog eEotpovuévng, eiyay To EVg xOLVO: Ol XUTOXTNUEVOL
gxovoy TNV TOATLXY] Toug LTTdoTaN. 'Exoavay tny edevdepia Toug o et Exavoy v
TEOoPoon oTN BLRALOGVYY], TN SLYATOTNTU ATTPOCKOTITYS BPNoREVTIXNNG EXPEAGYG, TOV
EAEYYO TNG LOLOXTNGLUG TOVG, TO JIXOLWUO GTNY OVTOTEAYLATWOY. Ol SLYATOHTYTEG
J00: M TEWTY, YO TTPOOYWPENOELS OVAPOVOOY, TN LEPLA TOV YLXNTY UE TO Yo amopynbeic
™V TOTN GOV, OTTOTE XOL EYYPUPOTOLY TIAEOV exTOG amd 1 Honoxeio Tov IoAdu xo
TIOALTIXG OTNY XOWOTNTO TwV TobEXWY PE OAQ TOoL SLXOULDLOTO TTOV ATTEPPENY OTTO OV TY
™y Wttt H dAAn Ao Mtay vae dtatnpnoetg v mtioTty oov, oaAAé eEaryopalovtog
0 Suxaiwpo vo (etg TANPWYOYTOG Tov Xe@axd @6po (cizye). AANAG xo awtd axdpa,
dev oov eEaoaMle Ttwg Ha pmopovoeg va Lelg diywe.eviote, vo awbatpetodyv g Bépog
oov oL xabe Aoy Tomixol TUOASES, YAOES, AXOUOL XOL O OTIOLOGONTOTE LOVGOVAUAYOG
UTTXO0G TOL GOVATAYOU.

‘Otwg €xovue AoLmoy TOAAEG TovpxroxPaTies, €TOL LTTOPOVUE VO ULATIGOVUE XOL YLOL
TOOLXLALOL XLV TOWY YLOL ETTAVAOTAOY] ATTO TOUG XOTUTILEGULEVOLS POYLAOES. AN xivnTpo
UTopel va eiye 0 €vog xo GAAL 0 GANOG. TTPOPAVOG 7 TTPATETOLEYY] TOLEXOXPOTLOL
001ynoe toug EAYLXOVE TANBLOUOVG, TOCO GE GLUAAOYLXO OGO XL OE QTOWULXO ETTEDO, O
ovolntnom 10Ty eTtLPBiworng xal Stofiwong. AANALGG, yiaw TopddeLyo, ovTtAauBovitoy
v Tovpxoxpation Evag YwELXOG GTO 0PELVA YWELE TWY AYPAP®WY XAl OAALDG OTO
xopmoyweLta g Ocoooiiog. AAALGDG vag ULXPOEUT0P0S TNg TEITOANG xaL aAALLG
évog xopafBoxdpng g Yopog. Eivar xdtt ooy ™y exmaidevon: GAoL TNV LTTNEPETOVUE,

*  To mopdy qpbpo amoterel extevéatepy éxdoon oulAiog o exdNAwon Tou [laveArviov Beoroyixod
Zovdéopov «KAIPOX» otig 4-4-21, pe opoppn ™y eTETELO TNG ETTavdoToorg Tov 1821.
Mépog tov xow pe GAAO TITAO OMUOOLEVTNKE GTO LOTOAGYLO TNG Axodnuiog Ocoroyixwy ETOLdwY
Béhov «IloAvpeptdc xo TOALTEOTTWS .
https://www.polymerwsvolos.org/2021/05/18/oi-theologikes-prokliseis-tis-enoplis-palis/?fbclid=Iw
AR1HURKS5j6_pGegbjyP6G17hPYMIzZspdDOvYYOVYpMTIpbViAGKJKLH_es (avoxthfnxe 28-9-21).
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oAG 0 xabévag €xel Toug Adyoug Tov vo Bploxeton exel ov Bploxetar. KovtoAoyic,
dev elpoote 6Aot Yo Tov (3to Adyo ato ayoielo. O XpLtotdg to Aéet Havpaoto: «GTov
0 Bnooawpdc cog exel xor  xoEdLé coc» (Mt. 6:21). ‘Etot, iowe B propodoope -pe
QUTY TNY EVYVOLO- YO ULANOOVUE XOL YLOL TTOAAG (37 ETAVACTACYS.

Opwg, eite oovy and touvg mopieg Tov OOwpavixod xpdtovg, ite amd TOLG
evvonuUéEvoLg xotlaumaondes | Pavoplwtes, xol LOVo N XELOTLOVLXY] GOV LILOTNT
0E XOTETOOOE O PLOL XOTWTEPY] XATNYOPLO. T OtPYELX TWY TOVPXLXWY LEQOJLXELWY
Stofélovpe TG OTAY EVOG LOVGOVALAYVOS PEVYEL aTtd TN Lwn, «Tebalvel», evw dToy
@evyeL évag xoLoTiavde, «popaet». Eite oovy, Aotmdy, ywpeixds eite xotloumdong
o710 Téhog, Poépayes...".

X aUTO TO XOLVWYLXO, TTOALTLOTLXO, OLXOVOULXO xal BERata Bpnoxevtind mepL3dAroy
oL POYLAOES, ONAXST OL LTTOTOYUEVOL GTOY GOVATAVO, XOAOVVTOY Yo {ooLY. Xe owTd TO
mepLBaAroy Bpgbnxe n ExxAnolo avtipétwmy pe tor TporePd SIAUUOTO TTOL YEVYNOE
1600 N xoToyn Ty xobeow Ty, 600 o TO aTNUA YLor aTteEAELOEPWO.

To aitquo yto amedev0€épwon xot Tor XOLGTLOVIXA OLANUUOTO

"Evog amtd toug xuplopyovg aotixodg pdbouvg pe Tov omolo EpyovTol ovTLUETWTOL oL
BeoAdyoL exmtondevTinol 6TO CUYYXPOVO OYOAELD, AAG %Ol GTNY XOLVWYLX, €lvor exeivog
oL Aéet OTL oL YpLoTLovol elval — TEETEL Yo elvat— amabelc amévoavtt 6To xOLVWYLXO
xoxd. Ko, av eloo yptotiovdg xor ovtixpilelg To xoxd eite xatéd UéPOog, €lTe oTNY
OAGTNTE TOL, XAVE LTTOU.OYY, €xEL 0 Ocde, Ho Tepdoetl xL avLTO!

H Stogypovixd mpoPAnuotixy xortovénon PBAxdy ywpiwy 6ntwe 1o «Arnddote 0Dy
Tt Kaloapog Kaloapt xoai ta 100 Ocob 16 Oc@» (Mt. 22: 21) xolbdg %o to «Eyw O&
AEyw Ouly Uy avtiotivar T wovned: GAA’ dotig oe pamilel eic Ty Oekiay aaydver,
o0TEEPoY aOTH xal THY GAAY» (MT. 5:39) é)ouy awboipetor xoTaTdEEL TOLE YELOTLOVODG
OTNY XOTNYOPLo: TwY XOWwIxd amabwy amévoavtt oto xaxd. Kot efvar aAnbeia 6t wg
¥oLoTLavol Exovpe xabe Sixalwpa vor uny avttdpovpe GToY TO XoXO OTPEPETOL OE EULOG
TPOooWTILXA. Oyt YLortl TO SEXOUAOTE, AN CLPEVOS UEY YLOL YO UMY TO OVOTIOOOY XYOVULELE
™Y ovTldPaon POG, PETEPOL Yot €xovpe xabe Sixalwpo vor To aryvorioovpe. T yiveton
OGS OTOY TO XOXO OTPEPETOL GTOVG GLYOYDPWTIOVE LG XL LAALGTA GTOVG TTILO EVOAWTOVG
%ol TPWTOVG amd epds; ‘Exovpe dixalwpo voo xdvoovpe vmopovr; H vropovy purpootd
07O %0xd TTOL LPLOTUTOL O ASEAPOG ELVAL GTACN YELOTLAYLXY);

H amdvtnon puowxa eivar, oxt. Otoy ot adeAol pog adixobvtor €xovpe xabnxov
X0l DTTOYPEWON VO TIOPELPBOVUE, EL SLYUTOY CWOTIXY, WOTE Vo TodoeL 1 odixio. O
Ayrog ApPpdorog Medlohdvwy Tto anueldvel Bowpdoia: 0wotos Sev xatamoieud TNy
adwior TOV YIVETOL OTOY TANCGLOY TOL, eV umopel, Boloxetor oto (Sto xplua ue
EXEVOY TTOL T7) OLATTOATTEL.

1 Agpboveg TANPOYOPLES YIow TNY AVTLUETHOTLOYN TWY PoyLAdwy amd To tepodixeio g Kontng xotd
v Tovpxoxpotio avTAOVPE OTtd TO EPELYNTIXG XAl UETOPPATTIXO €PYO0 TOL ZTowPELvidn NixoAdov,
(1975-1985), Metagppdaocsic Tovpxixdyv Iotopixdy Eyyodpwy a@opdvtwy g tnv LoTopioy Tne
Kontng, ©. A’ - K, HpdxAero: Bixehoior Anpotixy BiAo07xn HpoxAeiov.

2 Apppociov Mediohdvwy, PL 16, De officiis ministrorum I, 36. 178, 75D.
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Me 7Tt péoa molepdier To xoxo 1 ExxAnoio;

H mpwdtn %ot xdpLoe oavTietdmion tov xaxod ond v ExxAnoio eivor émwe simtope to
VO LMY TO OVOTTOPAYEL. LTEXW ATEVOYTL GTO XOXO XOL QEOVTLLL Vo U1V TOU LOLAOW.
Mol ay Tov poLdow, TeTe ToL 3ive LTOGTAGY, TO LTTOCTUOLALW UECA OV, TOU JIVW
véor wOnom xow cLUBAAAW oTNY avaTopoywY Tov. Kavw, Aotmtdy, 6, axpLBog xdvovue
YLO TV OYTLUETWOTILOY TNG TAVONULOGS, LEVOVTOG OE XAPOVTIVO. ALTY 1 TOUYEOY LA
TEOXTLXY NTAY 7] KOV AVTLULETWTILOY] TTOL ELYOUE OTTEVOVTL OE OHEPATIEVTEG TOVONULKES
voooug. ETAéyw, AoLtmtdy, vo af3nost To xoxd o epéva, ywplc vo petadobel oe dAlovg.

H &AM onpovtinn avTlUeTOTLON TOL xaxo) elval 1 oavTtloTooy, LECW TNG UM
ovvepyaoiog. To xoxd dev Bo Bpel os cpéva Evay Egvioth), A& 00TE XoL GLYEPYETY.
‘Otow Bartiotixogpe (xow £36) GTov SLEEOXOLUE T LLOTHPLO (OWE LTTOPOVUE Vo Bpodue
L0 XOAY ELXOLELOL YLOL Lot EVBLOLPEPOLGOL XOLVWYLXY] TIPOEXTALGY TOL LLGTNELOL) %o AlYO
TCOLY, XOTA TN OLAPKELX TWV ASYOUEVWY AQPOPXLOU®Y, 6TOV TPOVXO, BeBatkoaue dnudoto
WG amoToyOxaUe ToV Zatavd xoL Toug oy YEAoLG aTol xal Tow €pya owtod. Tu GAAO
Bo umopovoe va onpaivel ovTd aTtd TO GTL ATTOSLLYYOLUE UETE BOsALYULag TO xaxd oe
OAEC TOL TLG LOPYPES XOL TTWS XPVOVUAOTE YO GUVVTIEPEOVUE 1] YO GUVEQYXOGTOVUE WE
%ETTOLOY N XETL TTOL oG TIPOXOAEL TOON OTTOGTPOPY, WOTE VO TOV PTOVOLPE; (LAGUE,
TPOPOVKG, YLO TO TEAETOVEYLXO, AAAG €EOY WG GLUPOALXG TELTAG PTOOLULO® TPOS TN
HEPLE TG dVoTG, TOTTOL GTTOL YAVETOL TO PWC).

H péypt tedpor dtdaxtinn epmetplo, pov €xet detkel 4Tl 0T0 oNuelo avTO VoXOTTTOLY
Lo OELOAL OTTO EPEVYNTLXEL EQWTNLOTO TOL OTTOLOL XOAOVLOOTE OL Be0AGYOL Vo arvadelEovpe
%ol vo emeEepyoaTodue oty TAEN:

e Eivor opxetd OAo tor Topoméve yia var amoTeEdPovy To xoxo;

e Eivor duvatdy xal o ToLo oNUeLOo LTTOPOLY vor aLYoVTNHODY €Vag ETOVUOTATNG KOl
évag axoAovbog tov Inoov;

* Oty pLAdve yio edsvbepior 1600 oL emavaotdteg, 600 xot N ExxAncio.evvoody to
(3o TPy

EvoayyéAio xou Evortin oA

[MpdxAnom oAAG xo Toyldor aVTA Ta EPWTAUATA YLo TOLG BeoAdyoLE, UL xaL apxeTol
omd epdg praivovpe o o exmpoowTou TN ExxAnciog, wg amoAoynTtég TG,
mpooTafvtog vo vTooTNElEoLUE TO YEYOVOS TNG EUTTROXTYG AVTLOTOONG TNG OTNY
ETTOVATTOON,0AAG LLE ...VTOXOLUEVTO! XTNY TEPITTWON OUWE TTOL N PETNPLOL AAAG XOL TOX
xoLTNOLA pog Oev eivor BE0AOYLXE, TOTE UTTOIVOLILE GTO XWEAPLO TNG LOTOPLOYPOPLOG, LE
OAoLG TOLG %KLYSVYOLG TTOL EAAOYEVOLY QTG T GUYVA TANUUEAN LEAETN TNG, CUAAEYOVTOG
XOL OVOUOOWYTOG OTOLXEL «ASLATELTTA» YLOL TNV EVEPYO dpaon Tng ExxAnoiog otny
emavaotaon. Na onuetwbel eded 6Tt 0 TePLoadTEROG *OaP0g dTay LAdGEL Yo ExxAnoia,
EVWVOEL TOUG UANPELUOVS KO LEALOTA TOVG OV TEPOVS XANELXOVE, TOVUG ETTLOXOTTOVGE.

3 Axolovbio Tov Bamtiopotog, exd. g AmootoAxng Ataxoviag g E.E, Eemtavéxd., Abnva 1988, o. 11.
4 Y7o (dto, o. 12.
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To epdTNUa, ®OTA TNY TOTELYY LOL YVOUY, elvor Pevdemtiypopo. Ko eivor tétoto,
Yol TEWOTH oTtd OAa TEPOrYLlEL TO EXXANOLAOTIXG OO OE XANELXOVG ol Aoixovg. O
OLOYWPELOUOG LETOED XANELXWY KoL AXIxeY, eV lval TTOLOTLXAG, 0UTE ToooTLxds. Eivor
OLAXPLOY POAWY, OYECEWY XL XOPLORATWY. To idto axptftdg ovuPalvel xot oTLg TATELXES
XOL UNTOLUEG OYEDELS: OEV ElaL TTATEPOS N UNTEPD UEYPL var Yevwnbel To mondi pov. O
EQYOMOG TOL TOLdLOD OV PE XAvEL Yovéa. To (dto xar gy ddoxoot: oL pabntég pog,
UES ®EAVOLY BOOUAAOLG KO OYL TO TTTUYLO LOG.

Znuetdnxoy 10N Topamdve oL TPdToL avTLoTOONG TOVS OTTOLOVS AVTLAGUBAVOUOL
WG EXXANOLOOTIXOVG: O TPWTOG, N U1 GVATOQUY®YT TOV XO%0V XL 0 OEVTEPOS, 1
wn ovvepyooio pe avTov OV acxel PBia. Ouwg ed¢d PAGUE YLa EVEQYY] OVTIOTOOY.
MiAGpe yioo xAnptxodg xow Aaixolg Tov Tpay to. OmtAo. MiAdue yio avbpwmoug mou
géxodoay to o TG LwNng GAAwY avBpoTTwy.

Xoptotovixd pAovrog, staxvfedetal N avbpdmivn (w1, n omola elval Lepy, AoyETO
ov pLAGpe yioe ™ Lo Ttou OBwpavod 1 tov payid. H OpBbédoEn Ocoroyiow dev xdvet
O%OVTO OE OVTA: XOVELG OEY ATTOGTEPELTAL TNG AYATNG ToL B0V, eite elvar OV, elte
Bopa. To E€povpe Ttwg axodyetal oxavIaANOES, aAAd €Tl glvar.

Kot avtéd elvor 10 xplotpo onueio, mov n avadelEy touv péoo otny TAEN sivort
TEOYUOTLXA OVOXOAY. Idtaitepa yonoun Oo pog @avel, €dw, 1 ditnynon tov Aovxra
22:47-53 (6 t660 ToL MatOaiov 26:47-56, ovte Tov Méprov 4:43-52, obte xo 7
YVwotdteEY ToL lwdvyn 18:1-11). O Aovxdg btav TePLYPdPeL T oxNVA ™S SOAPTG
Tov Inoob ot IN'ebonpavn Béler Tovg pabntég va {ntovy ™y adeta amd tov XpLotd va
BYGAOLY TOL LOYOLELOL TOVG KO VO Y TUTTIOOLY TOVG GTPUTLWTES XL DTINPETES TOL VOOV,
«Kopte va Tovg ytumnoovpe pe to poyaipt;». Kot BeBora avtd mouv Ha xabopioet -1
xoAOTepa Oor EmtpeTte vou xaloploet- Lo Ylor TEAVTOL TN YELOTLOVLXY] TTOOXTLXY] OTTEVOLYTL
oty wUiTTA TN¢ Blaceivar n amdytnoyn Tov XpLoTtol, o omolog Aéel otovg pobntég
TOL: «PTAVEL, WG e3wW». O Xptotdg delyvel 10 6pLo petaEd mpobéoewy xor TPdEng. Edw
0 XpLotog dev apnvel xavéva TepLiwpLo yio TopeEnyMoetg xo Topepunveies. Kopio
LEPOTNTO OV UTOPEL Vo €XEL 0 TTOAEPOG. XTov Pabud, Aotmtdy, tov  ExxAnotlo pmoivel
070 TESL0 T™NG UAYNG YL VO TTOAEUNOEL KoL O)L YLO VO CTOUATACEL TOV TOAEWLO, TOTE
EXTTLTTTEL TOV OXOTOV TYG.

Yrhpyet yototiovixd jihad;

Aey eival Alyeg oL QOpEg TTOL TO %PATOG {NTnoe and Ty ExxAnoio Hpnoxevtinn
XATOYVPWOY] KOl LEPOTOLNON TWV TOAEUWY TTov dLeEnyarye. Me Alyo Adyto Bewpwvtog
0 xpdtog Ttwg N ExxAnoia eivor o amoxietotixdg (official) avtimpdowmog tov Ocob
ot YN, ONTNOE TNY AVOYWYT] TOAEUWY OE LEPOVG XOL TNV XUTATAEY TWY TTEGOVTWY GTOVG
TOAEPLOVG OV TOVG OTY] XOPELX TWY arylwy xaL LopTOpwy. H totopion €detEe 6Tl uTTEEXY
@opécg Tov N ExxAnolor avtiotdbnxe o autdy TO TELPAOUO %Ol GAAES TTOL EVESWOE.
"Etot, apxetég popég ota Bulavtivéd ypovia, n ExxAnoio mpooépepe 10 amapaitnto
e0pTooTLXO oxNVLx6 o DplopfevTinég exdNAMOELS VOTEP OTTH VIUNPOPES UAYES TWY
oTOoXPOTOPWY?. Editxd ad tov 8° - 10° at. atpatiég Bulovtivddy 63evay ot woym, e

5  Evdewtixd povo avopépovpe v el Mowvpixiov vixn xatd twv ZA&Bwy to 592 xow tov Opiopo
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TOV XTOEO6 Yo TTPOTTOPEVETAL, WG GVUBOAO, O)L BAXEOG TATEIVWONG KoL AV TATIAOYNOYG
¥6oLy ToL TTEGHVTOS avbpWTOoL, aAAG coay abUBoAo dVvourg, eEovaiag xot vixng Evavtt
TwY aALNOBpnoxwy exbpwy. To TpomapLto Tov axoAovbEl elvor evdELXTIXG:

Ytavpods o Ao waong tng Otovugyng

Ytavpog n woototns tns ExxAnolog

YTovQ0¢ PaciAéwy To KQaTAlwU

YTaVPO0C TLOTWY TO GTHOLYUO

XTavpog ayyéiwy n So&a xot TwY SoUOVWY TO TOOVUA.

(EEamootetAdpto g YPwoewg tov Truiov Ttawpos)

Evdewxtind vow oavaupépovpe tov Iwdvvy Totpoxi (925-976),0 omoiog oc emtotoly
T0L TTPOG Tov Apuévio BaotAtd Acwtio IV Staxnpdooel Twg x&en oTLg VIXNPOPES UAXES
TOL GTNY AVATOAY So&aatnxe To ovouo Tov XpLoTob xat eEamidinxe 1 Aotpelo Tov
Ztavpot (Kéohoa-Asppttloxn A., 1991, 287-300). IopdpoLtoug LoyLELoHODS GUVOYTEUE
OGO KO UETA OTTO EUPVALES GUPEAGEELG, OTTOL O VIXNTNG HVTOXPATWE® GLVESEE TNV
vixn Tov entl Ty StexdxNTwy Tov Bpdvou pe ™ Bl TapEuPaon kot TEdVOL.

A6 ™Y AT, eEaLpeTIXd eVILOPEPOY EXEL M TtEPLTTTWON ToL Nixn@dépov B” Dwxd
(912-969), o omotog {htnoe and Ty Exxdnoia ty xatdtoly ot yopeio Twv oryiwy
LOETOPWY OAWY TWY TEGOVTWY OTPUTLWTWY OTLS UAYES TTOL SLEENYE N arvTOXPATOPLN.
Aey xotapepe, 6uwe, vo Tapel vt ™) SafePaiwon ard Tov [lotpLdpyn xor ovtd
ToTOveTaL oto BeTind LoTopixd Toapadeiypota, 0Tov n ExxAnolo vtepaomiotnxe Ty
TAVTOTNTE TN xoL TNV aELoTEéTeLar Tov PLoTELoL g {whg’ (Koha-Asputtlbnn A.,
1991, 382-386).

AN\G xot oty oy TNV omolo Tpooeyyllovpe pe To ToPdY Gpbpo, TV
Tovpxoxpartia, N aviiAndn Twg 0 TOAepog evavtia otov BapBapo Todpxo eivor Lepdg,
dev eEéhermte. O (dtog 0 KoAoxotpwvng puetd ™ payn oto Baitétol, BAémovtog Tovg
OTPOTLOTEG XUTOXITOLYOUS OTTtd TOV YO0 TOLg Vo Uy €xovy To H&PEOg Vo TTANGLAGOLY
TOVG XATAXPEOVPYNUEVOLS aTtd ToLG Tovpxovg, 'EAANveS, xa TPOXELLEVOL VL TOLG BWOEL
0éppog, Tye 0 idLtog xat dpyLoe Vo LoleVEL Ta OXOPTLAL XOUUATLO TWY OXOTWUEVWY.
Ta €matpve, Tor ELAOVGE XL EAEYE GTOVG OTPATLOTES TOL OTL AVTOL, TOL GXOTWONXOY
Y’ avTo TOY AYplo TEOTO, elvar Tpayuatixol aytot xat ott o Tave oToY TAPAIELCO,
yiati elvar uapTvpes Tov uapTVENoay Yo Toy Xptotiaviouo. Movayo tote, Ty
06ppog -0 PWTAEAXOG TOL UG LETAPEPELTO YEYOVOTO, OAAG %Ol OL DTTOAOLTTOL- XOLL
TAnotooay xor €daday Toug vexpove.

ToU Aéovtog Dwxd, adeA@ol Tov UETETELTO L TOXPATOPR Nixngdpov Pwxd, enl Twy Apdfwy To
956.

6  BA. tov movnyvpxd mov expwvnoe o Evoéfiog yioe tov M. Kwvotavtivo ovogpepduevog otnv
0pLOTLXN ViXT TOL ET TWY OWVTLTIAANY GLYOTOXPATOPWY TOV, TNV 0Ttolor GLVEDETE e TN DpnoxevTLxy
oAty Tov Kwvotavtivov xar 0 Bedpnoe vixn touv Xptotioviopod ent tne etdwhoratpiog (PG20,
De Laudibus Constantini, 1320-1440).

7  lw. Zovopd, Enttopn Iotoptdy, 26, 25, 22-23: «Illwg av ot ev Tolg TOAEUOIS avoupoByTeS Xou
avoupobuevor AoyilowTo TIoL UKPTVPES 1) TOS UAOTUOLY LOOGTAGLOL, 0US oL Oclol xayoves VLTTO
ETUTIULOY AYOVOL, ETTL TOIETIOY, TNG PEIXWOOVS XL IEQAS AVTOVE ATELDYOVTES UETAANDEWS;»

Article-non peer-reviewed
Apbpar ywplg SLTAN avdvouy aELoAdynom



84 TOYPKOKPATIA KAI EITANAYXTAYH: OEOAOT'IKEY [TPOXEITIZEIY

Tov (dto unva, Tov Mdto tov 1821, 0 g xar QAOYEPOS XNPLRAG TNG ETTOVATTAOYG,
untpomoAitng Awdoptxiov, lwavvixtog, TEOXELUEVOL VO TTOPAXLVNCEL TO TOLUVLO TOL OE
ETTOVAOTAOY, SLUXNPVTTE TG TO VA TefAvel xavels Aaumpd, Ue Taw OTtAo aTa YEQLOL
elvar 0 aoQoAns SPOUOG YLO VO XOATUTAYEL XOVELS OTNY OVOAVI XOPELX TWY XYWV
uoptipwy (I'xavég, 2003).

Méptvpeg xor OvopdpTupeg

Av évac amd Toug atdyoLg ToL HonoxeuTixol Yoouuatiouod (Kovxovvdpoc-Atdyxng
M. xow Boahawétog A., 2019, 121-3) eivor vor artoxtioouy oL pobntéc o xpLtipLe Ton
OTTOLTOOVTOL, WO TE YO OLOLOPPHYOLY TTPOGWTILXY] Hponoxev LX) CLVELINOM, X WPELG EUUOVES
%o L3eoANPieg TOL 03MYOVY GTOV PAVOTLOUS oL TV LLoaANOdOEla, TdTE elvar xaipLo
Ytoe To Lo Tov eEgtallovpe vor Toug Bonbnoovpe vo Egdtoaddvouy 6Tl To «eAevbepia
N 0Gvotog» aAALwg xotovoeital Le eOvixd xpLtnoLor XoLaAALWs pe Beoroyixd. Asy
UTTOPOVUE, AOLTIOY, GTO ONUELD OLTO Vo TTPOYWENCOLUE TN BeoAoYLx pog oxEPN, av Sev
XOVOLUE GOUPY] OLAXPLOY OVAUECO OTOVG LAPTVPESG TNG TLOTNG XUL OTOVG LAPTVPES
g Totpidag. Eivar o pévog Tpdmog YLor vou LOOPPOTTNOOLUE OVALEGO GTNY AVEYXY
YioxmoALTix 1 €bvixn eAcvbepior ot oty LTaPELOXNN XBOALXGTHTO TOL YELOTLOVLXOV
UnyduaToG.

Aev vtépyel uaptvpas s ExxAnocioc o omolog vor avoryvwpioTtnxe »wg TETOLOG
ekl Tlog TNG GUUUETOYNG TOV OE XATTOLO TTOAERLO. MAALaTO, 0lPXETOL 0Tt oL TOVG UEY L
ToV 4° L. popTOENoOY EENLTIOG TNG GEVNONG TOUS VO TOPAUELVOUY GTO GTPATEVULO TTOV
vTnEeTovoaY UEYEL TOTE. HToy ooy va Aépe Avtipponoies Yvveldnons. O péptupog Tov
XptotoV eivar mavto pe to Odpotor xar oyt pe toug HBoteg, odTte QuOLxA LTTOSVETAL
ToTé Tov dLTTé POAO ToL BbUaTOG XL TOL BOTY.

AT6 TNV AAAY, 0 eblvoucpTvpag elvol exelvog TTOL TOAEUNOE TO xox0, TN PBla,
TOUG SUVAOTEG XOL XUTAXTNTES, AAG [LE TOVG HPOVG XAl Tow OTTAdEXELVWY. ESW To 6A0
oxnyLx6 To oTNveLl To xaxd. O ebvopdptuvpog yiveton Topavaiwpa St ¢ TaTELd0G
™V eAevleploy TTANPWOYOYTAS TO TLUNULOL TOL VOL ANV LTTOPEL YO AVEXETOL TTAEOY TO XOXO.
H ovppetoyn Tov otov TOAERO SElYVEL TTWS OL AVTOYES TOL TWbhnxay. Aey TTAeL AANO.
Aelyvel wg N aneAmioia Tov petovolwbnxe oe opYM. EAcvbepian 1§ Odvartoc.

Evdrapépov €xel to yeyovog 6Tt péypt To 1821 10 TPdTLTO TWY XPLOTLOVWY POYLAdwWY
fitay 0 veopdptvpag (I'xovag, 2003, 79). Ard tny enavdotoon xal PETH, TO TEHTLTO
petotomiletol aTov Npwa Ty poywy. O Kodoxotpwvng, o Kapaioxdxrng, axdpo xol
0 —LEAAOY LOVGOVAUAVOG UTtEXTOOYIG— OdVoCEng AVdPOVTOOC, ELGEPYOVTOL GTOY XWEO
TOL LEPOD.

‘Exovpe exatovtddeg meQLTTOOELS Adixwy (avdp®y Xot YOVOLXKDY), LOVOYWDY,
OLaxOvmy, LEPEWY Xo ETLOXOTIWY, GAOL ToLG EAN TG ExxAnoiag, ot omolol eite Taipvovtog
o OTTAQL, ELTE 0PYAVDOVOVTOGELTE EVOOPPOVOVTAS, CUUUETELYOLY EVEQYA OTYY ETOVAOTOOY].
H emavéotoon Sev €ytve and pLo pepido avbpidmwy 1 omd o EMAVooTaTLNy CEXTA.
"Eytve ot T0 6OVOAO TOL EAANVLXOV AOD, TO OTTOLO OTY] GUYTPELTITLXY] TOL TAELOYTPLOL
avnre oty 0p06doEn ExxAnoio.

[ledg oe GAOLG AVLTOVE LOOPPOTIEL TO EVAYYEALO XAL TO YLOLTOY VL]
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Av Oérovpe va elpoote oTolXELWOWS EVTLLOL, xauio tooppoTion dev Umopel vou
vTtapEEeL avapeoo oto dvo. O avhpwToL WV TOL PAEPTUPOY AVOLYTA LE TO XEVO. g
wEAN TNg ExxAnolog, dev pmopoboay vo x&vovy Ttwg Sev PAETOLY Tar Baoava TwY
GAAWY XOATATULECUEVWY OAAG xot Tar Stxd Toug. ‘Etat, ou avbpwmot awtol Tpotiunoay va
ptoxdpovy ™ cwtneio tovg (Marabavasiov, 2013, 89) yboy Tng TOALTLXYC eAcLOEPi0C
™G OLXNG TOVG, AAAG XL TV OROEDVWY Tovg. Avtiatabnxoy oto xoxd, Oo Aéyape, Vo
un to xoxoy abavoato yévnroud. Ploxopoy vo amoxomody amd oavtd mov xopilel wg
TEOTO {WNG N XELOTLOVLXY] TOUG XAPOLA, OTIWES ATTOXOTTTETOL TO AXPO TOV CWUATOS TTOV
gyeL mabet yayypouvaytor vo. owbel To 6Ao adpa. H evepyntinm xol xatd LéETwmo pEN
UE TO XOXO EXEL YL EULAG TOVG YOLOTLAYOVS QUTHY TNV TEOYLXY] CUVETIELOLXOVELS oG OEY
elvot TOTE TLor OAOXANPOG. Kavévar amd to xAnptxd pnéin tng ExxAnolog mov eméhete
TOV SPOUO TOL TTOAEULOTY EY UTOPEL e Vo TEAEL TOr LLOTPLA TOL XPLGTOV, OTIWG XL
T AdExG PEAN TNg d€yovTal TELETY amoyy amd Tt Oelo Kowwvio, petd ™ ovppetoxm
ToUg ae TOAep0®. [ Tov YpLoTiovtopd o TTOAEPOG elval pior TEAEN améAmida. Metd ™
OLUETOYA TOL ot TTOAEPO (TTAVTa OPLVTIXG EVVOELTAL), YLOL TOY YELOTLaYS DEY LTTEEYEL
YWOEOG YLOL TTOVNYOPLO, DTIROYEL LOVO WOOS YLOL LETEVOLOL, GUYTELPRY] XOL AVOGTOYXOUO.
Tov 6moro mhovd povid Tov XitAep, TTOL YL TOV X600 o NTaY 0 LEYOAVTEQOS NPWAG,
N ExxAnoio dev O tov avayveplle Tote wg ayto, yrott yio Ty ExxAnoia o oxomdg
Toté dev ayLdlel T péoa.

H Copn mov CuopwOnxs;

A6 v emavaoTtoon xot petd N v EAAGSL OpH6doEn ExxAncio deiyvel cav va
gyet maporttniel amd Tov pOAo TG vo Ttallel évar xaipto POAO 0T SLAUOPPWOT TNG
xowvwviog. Avtibeto tor onpelon deiyvovy 6Tl dropopPvetol amd ovt. Motdlel vo
Tpéxel acbuaivovtog Tlow amd To XPATOG xOL OYL OTLAVLOL PXELTAL GTO YO TTPOGPEPEL TO
OXNVLXO, TOL XOGTOVULOL X0l TOVG XOUTIAPOOVG OE €VoL TLOLYVIOL TTOL TTPWTAYWYLOTNG ELVorL
7 TOALTLXN eEovaia (0pxwootec BOLASLTHY, LTTOLPYWY XAl TTEOESPWY TNg Anp.oxEaTioC).
AANNOTE, TO %PATOG TNG OLVEL XWPEO Yo TTaLEEL xoll ALTY YL ALYO TOV TPWTAYWYLOTN
OTtWG T.Y. OTNV ETMETELOXY] LTTOJOYN Tov Ayiov PwToHg amd ta Ilepocdivpa. AAote
TTAAL TN CUVOVTAPE Vo TLOETaL LTOXANTO ETUXEQPOATG EOVIXWY SLEXSLXNOCEWY KoL
XEOAUENG EEWTEPLUNG TTOALTLXYG, EVE OEY ELVOL OTTAVLO TTLar VoL oexOVEL Xavelg efvixtotind
TOEOAANENUATO KA TTOLSXPLWOOELS NOLULOTIXES XOPWVES ATTO EXKANCLAGTIXG YELAY,
TT0L SELYVOLY TNY TEOYLXY] OTTOVGLO TNG XOLYOTNTAS LG ATl TOV ONULOGLO SLAAOYO YLOL
Tor 600t SOOXOAN %Ol SVOETIALTA TTPOPRANUATO AVASVOVTOL ATTO TNV ETTOYN OGS XOL
TLG TTOOYUOTLXES AVAYXES TWY ovbpwTwy. TToAAég apopuég Lo oxédr divel To TOAD
evdtapépov apbpo tou MavteAn Kohoitlidn «O Ietpaopdg tov Tovdox», Tov av xo

8 0 Odvartog wg amotéAeopa Tng opaptiog ivot éva eidog Belog priavipwmiag. O Ocdg emétpede Tov
Bévorto Yo vou e yiver To xoxd onmdvio xow afdvorto, Aéel o Cpnydptoc Bcordyoc (Adyoc eic to Aytov
[Iéoyo, PG 36, 633 A), aAAé xow 0 MeB6dtog OAdpuTov, (PG 18, Ex tov mepl avaotdoswe BiBAlov,
2930).

9  «Tovg ev moAéuovs @ovoug ot latépeg Nudy ev Toig @ovolg ovx eloyloavto, euol Soxel,
oVYYVOUNY SIGOVTES TOLS UTEQ OWPPOCUYNS xot evoefelag auvvouevols. Toayo O xalddg Exet
oLUPOVAEDEY, WG Tag Xelpag Un xoBopols, TOWY ETWY TNC xowwviog Uovns améxeobors»: M.
Baotieiov, PG32, Emttotory) 188, Kavwyv 13, 681C.
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onuootedbnre oto TEPLOdLKG LVVaEN TELY amtd £ix00L YPOVL, TTOEOUEVEL EEXLOETIXE
emtixonpo (Kahoitlidng, 2001, 51-64).

Eripetpo

H oyoAuun téEn elvor 3wEog avamTuENg %ot CLUYOTIOPENG TTPOOWTIWY XAl OYL OLOYEVOTIOLYTNG
ovveldnoewy. O BeohdyoL Sey elpaoTte TEWTIOTWG EXEL YLOL VOTTANPWGOVUETOL XOTYTTLXE
eMeippata g ExxAnoiog, o0te yior vou eppuomnoovue pior LAOTTOTELa, 1 OTTolor QolveTo
VO TTOVOLALEL OTTO AL XOLYWVYLAL TTOL JEV ATTOTEAELTOL OTTO EVERYOVS TTOALTEG TTOL €XOLY
otonoyn Tov avnxely, aAAd ortd OLOVEL AYNALXOL TTOL ELTE €XOVY GUVEYWE ATTOLTYOELS OTTO
TO %PATOG - UTOUTE, E{TE TLOTEVOLY OTL 0 %OGPOG GAOG (OLXOLPEVT) TOVLE YPWOTAEL
emeldn yevwninxoay ‘EAAnvec. To svayyeAxd prvopa eival yio epds toug BeoAdyoug
OWTNELOAOYLXO, OUWG YLOL TO XPATOG elval DEpa TOALTLOTIXYG *¥ANPOoVOopLAS. Ot oyoAxég
TéEelg pog eival Lo ToAvbpnoxevtinég. Eival amdivta avoayxaio oto pabnud pog
vo. arroevyfel N Tadtion ExxAnoiog xat "Efvoug, oyt yiati xdvovue oxdvto o apyéEg,
OUTE XAVOLUE TTPOSOTLXKES VTTAVOYWENOELS, OAAG YLOTL oXPLPOG TLoTEVOLUE GTNY oElo
xot xoboAxdtnta Tov EvaryyeAiov tov Xptotod, to omoio EvayyéAto dev pmopel va
QYETOL X0 YO PEPETAL ] VO TAVTILETAL UE TLG OTOLEG LOEOAOYLXEG ATPATTOVG 0x0AoLHOVY
o "Efvn xo o Kpdtn. Kéilbe tadtion pe ta oynpota Tou x00.0ov ToHTO, EAATTWVEL
%o TOSLYOULWVYEL ToTtovovbpwTvo punivopa tov Xptotod. Tote n ExxAnocio dev ivor
N wxpd {oun wov Oa fuudoer dlo to popauc (A" Kop. 5:6) adld éva Bvnotyevécg
L3EOAGYML TTOL Do axoAovONoEL XaL VTO TNV LOTOPLXY] TOL VORLOTEAELAL.

Mo va Bpet xowvelc Tig amoyTRoeLg TOL YPELALETOL TIPETEL YWwELTEPX Vo BEael T
OWOTA EQWTNLOLTOL.

Ov amavtioelg TpéTetl va. avadetyoly péoo oty TAEY, amd Ty (Star Ty TAEY.
2toy0g pog etvor o Tondta vo efvat oe Béon v xatovonioovy kot vor emeEgpYoTOOY
EQWTNUOTO OTIWG:

e [lotax m 0TdoN TOL YELOTLOVOU ATEVOVTL GTO XOXO;

Ye ToLo SLALUOTOL LTTOLLVEL O YPLOTLOVOG, OTaY BAETTEL TO %OUO VoL XVPLAPYEL YVP® TOU;
e Mmopovv ta péAn ™g ExxAnoion vor LETEYOLY OE Lo EVOTIAN TTEAN XL LE TTOLO TPOTTO;

* YTTApyEL M EVVOLO TOL LEPOV TTOAELOL GTOY YOLOTLOVLOWUO;

[Totae m draopd Tov pépTvpa artd Tov ebvoudipTvp;

Toamewvd QEov, Twe N avalNTon xot N avéxTnon Tng TowtdtnTos s ExxAnotiog
0o weerodoe extég amd v Exxinoio xar to ‘Efvog pog. O xowvdg eoptacpds tov
EvoyyeAopob tng Ocotéxouv xat g évapkng g Eravdotaorng delyvel to mpdBAnuo
OAAG %o T AVom Tov. To prvopa g eAevbepiog xowvod, oAA& amtd GAAeg SLadpopég
%o GAeg TpodTobéoetc. H abyyvom twv dvo @épvel ebvixd xow atpaTiwTixd Adfopa,
TOPLVOL TTATELWOTLXA XNEVYRLOTO XOL TTEVOTIAC OTOATLWTIXE OYNUOTO €EW Ot TOLG
VoG Ty Ldtar oTLyUr] Tov péoa o avuTodg TeAsltal v Ocior Asttovpyia, dNAady TO
LLATNELO TNG EVOTNTOG XAL TNG CLUUPLALWONG, To pvotELo Exelvov mov pog didoke
vou oryomtape toug exfpodc pog ywels, Opuwe, va elvol amopaltnTo vor pog oyotovy
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xt exelvol. Ymapyel xweog xot yioe Tar V0. Ag uny ta pmepdedovpe. ‘Omwg xar vo To
JoVpE TAVTWG, ite amd ™ pepta Tov ‘Efivoue, eite amd ™ pepta g ExxAnoiog to
Sianupo Ba topopéver mavta: EAevbepio M Odvotog.
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Kottinn fewpnon twv mpodmobéoswy yiow Ty amoAAorym
omto To Labnuor Twy BpnoxeuTIXWY

Iwévvns-lwone A. Hoamwoyewpyng®,
* @oNbyog — exmandevTinds, Atd. Ocoroyiog EKITA

To {uor TEPL TOL SLXOULWUATOG YLOL TNV XTTOAAYT] Tt TO Pabnua Twv OPNoXEVTIXWY
(M10), éyetL TpoxaAéoet, xoL ouveYLeL Vo TTPOXOAEL, TTOLXiAES avTdpdoeLs, Oyt LGVO GToY
WO TNG EXTTOLOELANG OAAG XOL GTNY XOLVWVLL YEVLXOTEQO. Avop@iBoAa, TTpoxeLToL TEQL
evog odvhetouv o ToOALSLAGTOTOL {NTARLATOG, XOL, YLt TOY AGYO 0UTO, 1] OTTOLOONTTOTE
oamavtnon bo TEEnetl vaw TpoxVTTTEL VoTEPX OO WELLY OXEPTN xoL YNQAALo xpLTLxY. Me
opopph Tig avttdpdoelc xotd tov PEK touv YTIAIO (9/8/2021) mepl tng ool oy hg
o6 10 M10, %xpivew oxdTLpo Vo exbéow peptréc oxEPELS OXETIXA e aVTO TO evaloOnTo
xo LSLtaltepor oNUovTLRG TNTNue, Slxws vor emexTodd 0Ty CLVTOYUOTIXY] XATOXVEWON
™G ®OAALEQYELOG TNG BpnoxeuTinyg ovveldnong Twy pLabntdy, xabdcov 1 ev Adyw
EQUNVELTLXN TTPOOEYYLON EXEL MO awvaTtTUYOEl GTOY YWEO TNg EAANVLXNG apbpoypapiag,
oc peyoro Bobuo.

[Tpty tpoywpenoovue 6To {NTnua TEPL TOL SXULWUATOG TNG ATTOANXY NG ot To MTO,
Bo TEETEL vou oG OLPNYICOLUE TOV YOPOXTNPX X0l TOV «POAO» Tov MTO o1 obYyypovY
EXTIOUGELGN XOL VO LTTOVTYIOOVILE GTO EQWTNUAL, YLot TL ELdoug pabnua wAdue. H amdvtnon
07O €V AOYW EQWTNUA GUVOEETAL, EXTOS TWY AAAWY, UE TOV «OpNoxeLTIXO YOOUUATIOUG ».
Xe évav x00U0 TOU €EEALOOETOL CLVEYWG, Ol ATTOOTACELG «EXUNOEVILOVTOL» %Ol 7
TEYVOAOYLOL «XOATTALEL», TO OLITNULO YLOL TTOLOTLXOTEPT XAUL OLOLOGTIXOTEQY] ETULXOLYWVLOL
LETOED Ty avbpdTwy elvar emtitaxtind. H mototixn emixotvwvia, 6uwg, mpobmobétel
aEleg xaL YVWOOELS O)L LOVO YL TO «EYW» OAAG XOL YL TOV «BAAO», «TTlOW» OO TOV
0TTOL0 LTIAPYEL EVaS OAOXANPOG XOGLOG TTOL SLALOPPWTE KO SLOLOPPWVEL — ETTNEEALEL
TNV TEOCWTILXOTNTA, TNY XOLATOVEO XL TOV TPOTO {wNg Tov. Ot YvwoeLg, AoLtmdy, Oyt
UOVO YLOL TO «EYW» XAA& XOL YLO TOY «AAAO», atoTteAOVY Paoixn TpodTébeon yia Ty
TOLOTLXY ETULXOLVWVLX, 1 OTTOL0L E(vaLl N «%ivnom» TOL «EYW» TTPOC TOV «&GAAO» (%o
avTioTEOPA) XAl EVaL GUTH TTOL <UETAUOPPHOVEL» TOUE GUUUETEYOVTES O «TIPOCMTL>.

"Evag amd Toug TTo onuavtixodg TopdYovTES TTOL «GLYHETOLY» TOV «XOGUO» TOL
«BGAAoL», elvar 1 Bpnoxevtixn lotn Tov avbpdyTov avtod. Vtay, Aotmdy, dyvbpwrol
OTtO SLOPOPETLXA EPY TOL XOCUOV, AVEEXQTNTWG ATOOTUONG, EQYOVTUL UETH XL
TNG TEXVOAOYLOG TTLO XOVTH, ELVOL COPES OTL EQYOVTOL «TILO XOVTA» OLOPOPETLXOL
TOMTLoUOL, XOLATOVPES %ol Bpnoxevtixég memothnoets. H ev Adyw onupavtixy dtamiotwon,
(PEPVEL GTO TTROOKNYLO TNV AVAYXY YLO TNV EVioYLOM TOL Aeyduevou «BHpnoxevTixod
YOOUUOTLOUOV» GTN COYY POV EXTIOLOELGY), GOUPWYA UE TOV OTtOLo, oL LobnTég, uetaEd
GAAwY, eEoLxetwvovTol pe onuovtixés Bonoxeutixég évvoleg, avayvwpilovy ™ onuooio
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g Bpnoxeiog ooV TPOTO LW XL GTOV TOALTLOUO ToL avBpwTou xa cuvatabdvovton
T oTToLAALOTNTA TWY TAVOVOPWTLYVLY OpNnoxevTIXWY aEL®Y, kg TpoLTdhHeon YL
TNV 0PLLOYLXY] OYEOM %Ol GUYOTTOPEYN UETOED Twy Aawdy. Aev Oo tpémel var Egyvodue
0Tt M eEowxelwon xow 0 oeBaouds oTNY SLUPOPETLXOTNTA, OTIWG, EV TTPOXELUEVW, OTN
Stapopetinn HBponoxevtinn o, amoteAel onuavTixn TEODTOHEON YLow TNV TOLOTLXT
ETILXOLYWVLO. LETAED TV avOpWOTTWY Xol XATAAVTIXO TTOAYOVTO. XOUTATTOAEUNONG TNG
ayvorag, N omolor dnuLovpyel ouvbxes EOPov xan uLoaAAodoEioc.

Me Bdon ta Topamdve, TEOXVTTEL EOXOAN 1 SLOTLOTWOY YLO TY] CTTOLSOLOTYTO
XOL TY OVOYXOLOTNTO TOU TTOALSLAOGTATOL «HPNOKELTIXOD YPOUUATLIOUOV», TOV OTTOLO
To0 M10O vTnpeTel pe Tov xoAVTEPO SLYVOTO TPOTO. ALGTUYWG, OUWG, TTEOPRAAAOYTOL
K0T XOLPOVS OTTOPELS, OV elte dueoa ite Eupeca TEPLOPLLOLY TN «AELTOLEYIO»
%Ol TOUG EXTTALIEVTLXOVG 0TOY0LG Tov MO, yopoaxTnEilovtdg To wg évar nabnua
<OULOAOYLAXOD YOPOXTNPO>» TTOL LUTNPEETEL, €V TOANOLG, «TXOTTOVG XOATNYNONG>.
‘Otav, Aotmdy, Tapayvwpiletal, eite oxdmipa lte and dyvoira, o ToAvovvhetog
%Ol TTOAVSLAOTATOG YoPOXTNPAS Tov MTO, xow TpoBaAietal, xatd xVELo Adyo, uia
KELXOVA» EVOG «OLYTNENTLXOV OULOAOYLOXOU LOONUATOC» HE OXOTTO TNV «XUTNYNOY»,
onuLovpyodvtor oL cuvbnxeg xar oL TpobTobéaelg Yo piow SPLPVTOTN KELTIXY KTTO
TTOANOVG (POPEIG XAL TTPAYOVTES, TTOU OUPLOPBNTOVY, OXOUN, XOL TNV OVOYXALOTYTO
UTtapENg Tov MT0O oTto GVYYPOVO GYOAElD.

H adxn, oAA& aotpixty, xpLTixy] Tov déyetor To MTO, dnutovpyel Evar opvnTixd
xAlpo, oxopa, xot yioe Tov Ldto tov BeoAdyo exmtatdevTid, 0 0TOLOG KE TO EPYO %OL TN
Jpaom TV, XOAELTOL VO ATTOdELEEL Tal «oLTATOSELXTO». To €Yo oL M TPOoWTILXY dPdiom
70U 0E0AGYOL EXTTOULIEVTIXOD GTO GUYYPOVO OYOAELD, ELVOLL OUTY] TTOU OTTOOELUVVEL, LE
TOV XOADTEPO SLYATO TPOTTO, TN YENOLLOTNTA XOL OVOYXoLOTNTH ToL MTO oTN abyypovn
eEXTTOLOELON XOL UTOPEL YO SWOEL ATAYTNoT 0Ty OToLa xpLTixn. H amapaitnt epunveia
X0l AVAALGY DENOXELTIXWY EVVOLLY, 1 LEAETN XL 1] SLIATXAALDL TNG YOELOTLOVLXNG TILOTNG
%ol ™G EMLOPAONG TNG OTNY LOTOPLo XOL GTOY TOALTLOWUO, 1] GVYSECY TOL AVXAVTIXOV
TEOYPAUUOTOG TOL MTO pe ™) oOYYEOVY TEAYULATIXOTNTR, 1 dtabepatinn TPOoEYyLon
oVYYPOVWY DEUETWY TOL APOPOVY GE XOLVWVLXA, ETILOTNLOVIXA X0 NOLxd {nTHorTor xo
N TEOBOAY TTaAYaYOPWTLYWY YELOTLOVIXWY CELWY, ATTOTEAODY, LEQLXA LOVO, TTOOOELYLOTO
TTOL APOPOVY GTO TTOAVTLULO €PYO TOL BEOAGYOL EXTTOLSELTIXOD GTO TVYYEPOVO TYOAELO.
"Exovtog, Aotmtdy, utdéd OAo Tor ToPATTAV®, M EEETOLOM TOL evaiabnTov InTNUATOG TTEPL
NG «ATHAAXYYG» otd To M1, amoxtd pio dAAN Stadotoo.

‘Ooov aopd otig avtidpdoetlg Tov €xel mpoxaiéacl to vedtepo PEK tou YTIAIG,
OVTEG ETILXEVTOWYOVTAL, XOATE XVPLO AGYO, 07O €ENG, OTL OE TEPITTWON OULTHUOTOG YLOL
™V ooy otd To MTO Oor TEETEL 0L XNBEUGYES VL OVOPEPOLY GTNY ALTNON TOUG,
«Aoyot OpnoxevTixNs oLVEIONONG OEV ETUTPETOVY TN CUUUETOXN TOV TOUSLOD UOV GTO
uanuo twy Gonoxevtixwy». H @pdon «yia Adyoug Hponoxevtinng ouveldnong», amoteAet
«xOX%V0 TVl » yLow Toug eTxpLTég Tov PEK, oL omolol atnpilovTal, ev TOANOLG, TNV
amoeooy (7/9/20) g Apyig Tlpootaoiog Aedopévwy TTpoowmixod Xapaxtipo (ATIATIX)
xo o ot Tov BEvpwmaixod Auxaotnpiov (Oxtwfprog 2019). Zoueuwvoe pe Ty amdeoo
g AIIAIIX, opxel N dINAwON ex LEPOLG TWY ANIEUOVWLY TOL PoONTY], «YyLor AGYOLG
ovveldNomng». Ou emixpLtég Tov DEK, atnptldpevot, ev TOANOLG, GTNY ETLYELONUATOAOYIO
g AITAIIX, tovilovy 6Tt N avoupopd «yta Adyovg BpnoxeuTinng cLVEdNONG», avTLBalvet
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TPOG TN OEUEALDDYN QY] TNG OVOYROLOTNTAS YLO TNV TTPOOTAGLO SEGOUEVWY TTPOCWTILXOD
YOPOXTNP, EVE Oev Har EMPETE var LTTAPYEL XKoLl AVAPOPA TNG TLOTNG N TNG UM TLOTNG
o oLYXEXPLLEVO Dpnoxevpa. XTo TAALOLO TG EMLYELPNUOTOAOYIOG xoTtd Tov PEK,
ETLOTPOATEVETOL XoLL N artdPooy, Tov Evpwmaixkod Auxaotnpiov (Oxtwfprog 2019),
OORLPWYO LE TNY OTTOLX, OL OLPYES OEV EYOLY TO OLXULWUN VO DTTOYPEWYOLY GATOUO
VOU TTOXAADTTTOLY TLG TteTolOfoetg toug. Katd ovvémeia, to YTIAIO mopaBiéler Tig
amogaocelg g AITAIIX xou g E.E., vmtoypewvovtag toug xndeudves tou pobnty), dmwg
%0 TOY (30, VO TTOXOADPOVY TTPOOWTILUA OESOUEVO OYETLXA LE TO OV OL (3LOL XL TOl
TIOLILA TOVG EYOLY 1 OEY €Y0LY Ulow cLYXEXPLLEVT DponoxevTinn TioT.

H amavinon oty emyetpnuotoroyio xotd tov PEK tov YTIAIO, eivor abvbetn
%o TOALSLEOTOTY. Ap)Lxd, dtay oL xNdepdveg Tov Lobdnt) {ntody Ty amaAAoyy) ToL
omd To M10, Oo TEETEL VOu OVAAOYLOTODUE, TTOLOL «ELXOVOL» €xovy Yiow To MT0. g
%xplvouy xol yopoxtneilovy To MT0, Tola emtiyetpNLato xow TtoLteg amddeLg vioeTody;
To M0, amd t0 omolo xow {NTovy Ty amaAdoyy] Tov TodLlod Touvg, Hewpody ot eivor
LAONUOL «CGLYTNENTLOUOV XAl XXTYNONS» 7, avTtibeta, Bewpody dTL TEdUELTOL TTEPL EVHG
poONUATOG TTOL TTOLPEYEL TOV oVarYXolo «HPNOXELTIXG YOOUUATLOUO», LE TTPOTEQOLATTOL
OTNY YELOTLOVLXY TTLoTY, N oToia eivor évag amd Toug Baoirodg TOPAYOVTES TTOL
ETINPEENTE XL OLOUOPPWOE TNV XOLYWYIO aTNV oTolar {ovy oL (dLoL xal To TToLdl TovG;
Edv emiAéEovpe v mpoTN amodn, 6T, dnAadn, To MTO eivar pabnuo «xatiynong»,
tote, elvar(iong) edxoln N «véheoN>» NG ATOANXYTC. MATWG, GUWC, 1 GUYREXQLLEYT
epunveta, amoteAel plan Aavbaouévy extiunon yia Ty Tpoo@opd xot Ty akio tov M10;

Eév, amd v dAAn TAcvpd, To M10O Oswpeitar we to udbhnua exeivo mov mopeyet
TOV avoryxolo «HpNoxevTIXd YOOUUATIONG» XOL EQUNVEVEL TN onuacio xaL Ty oElo
g Bpmoxeiog (Le TPOTEPOLOTNTA GTN YELOTLAVLXTA THHOTY) OTNY LOTOPIOL X0 GTOV
TOALTLOUO, OTTWG %xaL GTOY TEOTO LwNg Twv avhpwTwy, TOTE, TEOXVTTEL TO EVAOYO
EQWTNUA, N «TOALTOONTY aTtoAAY)» TL vonua €xel; MNTwe, TEALXA, TO alTnuo YLo
™Y amoAAoy] ol to M10, Tapoyvwelletl, To0ToV TLVé, TOV TEaYUOTIXO POAO %ol
oEla Tov M1O oty obyypovn exmtaldevor; EmimAdoy, eivar onuoavtikd vo emtonuoviel
xor plon evdiapépovon «avtigpoaon». H vmofdbuton g akiog tov MTO boov apopd
oTN LEAETY %ot DLdaoxoAior TNG ETISPUONG TNG XELOTLOVIXNG THHOTNG OTNY LOTOPLO XOL
Tov TOoALTLoUS g EAAGDag, tng Evpdmng adAé ot Toryx0oUiws, TTPOXOAEL TTOLXIAX
EQWTNUOTLXA XOL AVTLOPAOELS, 6Ty, aovdaio Heohoyixa xow Hpnoxevtind {nTRUaTH
XOL YEYOVOTO XTTOTEAOVY UEPOS TOL YVWOTLXOD OVTLXELUEVOL GAAWY LobMUaTwY, OTwd,
o Topddetypa, oto pudbnuo Meoatwvixyj xow Neotepn lotopior B° Tvuvaciou(exd.
Av6pavtog 2019), To omoio Siddoxel we o avdbeomn 0 xAES0C TwV PIAOAGYWY %ol GANES
etdidtnTeg (MAny BeoAdywv) we B avdlbeon.

Am6 ™ plo peptd, Aotmtdy, To MT0O, v ToAoig, (xatd)xpivetal wg padnua
CROTAYNONG», EVA, ATO TNV GANT, 0 *¥AES0g Twy DLAoAGY®Y (o Gyt L6vo) TporypaTedeToL
dvoxoheg Bpnoxevtixéc - Bzoloyixég évvoleg (.. arpéoetg, Owxovpevixég Lovodot,
ewxovopoylor xol Beoroyior Twy ewxdvwy, to Zxlopo LetaEd g Op06d0ENg xaL g
Avtixic Exxnoiog %.4.) oto pédnuo Meoawwvixs xar Neotepn lotopio. Eniong, oto
pébnuo T, eumepLéyovTol onpovtixéc Beoroyinéc— martepxéc mnyéc (.y. Iwdvvou tov
Aopooxnvo, Iepl ewxovwy, Adyoc Aebtepog), TG 0TTOlES 0 PIAGNOYOS EXTIALIEVTLXOG
(%o Gyt pévo) xadeiton vou punvedoet dixwg, OU®G, VoL EXEL TNY XOUTAMNAY «eEOLxeiwon>»
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pe tig Beoroyixég évvoreg (.. «owTnEior ToL AVBPWTOL» %.4.) ot dixwg vo éyeL
odoybel Tov TpdTOo gpunveiag TwY TNYWY avTty. Kot va pavtaotel xaveic 61, o
xAG&d0g Twv OcoAdywy, T0 padnua g Meoatwvixng xow Neotepns lotopiag tng B
TI'vuvaaion, to éxel wg Y avabeon, av xar oto Avahutixd [Tpbdypopupo Twv Ocoroyixwdy
2xoAwy Tov Efvixod ko Kamodiotproxod [avemiotnuiov Abnvdv xar tov AptototeAeiov
Maveriotnuiov Oecoorovinng, vdpyovy pobfuata ExxAnoiactixns lotoplos émwg
xo Bulovtivis lotoplos.

Eival diontépwg onuovtixd vo toviobel 6Tl 1 LoTtoptxy] TPooEyYLoy BeoAoyixnwy
xot 0pNoxeLTIXOY TNTNUATWY XoL YEYOVOTWY €(vol EAATTING OTOY «XTTOLGLALEL» 7
omapoltnTn Ocoroyinn xotapTion. Autd ovpBalvel yioti N epunveio TwY NTNULETLY
XOL TWY YEYOVOTWY OVTWY TEOVUToOETEL X0t Ty amapaitTty Ocohoyixn yvwon xol
TNV XOTEAAAY EQUNVEVLTLXY] TEPOOEYYLON TNG XELOTLOVLXTS TtioTng, xabboov avty (1
yoLtoTLowxy] o) eivol €vag ortd ToLG ONUAVTIRGTEPOVS TTOPEYOVTES TTOL ETTNPEALOLY
%ol SLOLOPYWYOLY T CLVELdMOY, Ta xilvnTpa %ol TN SpAon TwY avbpwTwy Tov
Topdyovy Ltotopio. EmimAéoy, tétotoug eidouvg Bépata xal {ntiuata, evvénto eivot
oTL, O TPOOAETOVY TTANDWPE EPWTNOEWY aTtd TN LaBNTLXY XOLVHTNTO, OL OTTOLES oL
B mpémer va amavtnbovy. Ilowa amavinom, opwe, dVvatol vo Woetl Evag PLAOAOYOG
7 omotadhmote AN etdixdtta (tov Sddoxel To ev AoYw LéOnuo wg B avébeon),
0E EPWTAOELS TWVY LoONTWOY, ToPAdEYROTOS XAELY, TEP! TwV dV0 Ploewy Tov Incod
Xptotod 1 meptl g owTnetodoyxng dicotaons Ttng Beoloyiog Twy elxdévwy M TPl TG
doypatixng SLaopds LETAED tng OpB8d0Eng xat tng AvTtixng Heoroyiag avopoptxd pe
70 Bépa Ty TELaSOAOYLXWY oYéocwy; H dyvora twv OLAOAGYwY (6Ttwe xot Twv GAAwY
ELOLXOTATWY TTOL SL3GoX0LY TO LEONUe aWT6 e B avabeon) ota {Tiparta epunveiog
NG XELOTLOVLXNG TTLOTNG, TOUG OSMYEL, AVOYXUOTLXA, OE Uit ETTLPaVELOxX)) EEETAON TWV EV
AOYw {nmuétwy, voBabuilovtog ™ onpocio ™G TLoTNG WS TAPAYOVTO SLOUOPPWOTNG
TV XWATEWY ot (YevixGtepa) Twy TPodTobéoewy Yior T SPA0Y TWY «TTPWTOYWILOTWY>»
ota Beoroyixd — OpnoxsvTind INTAUATO XAL YEYOVOTO, TO OTTOLO X0l XTTOTEAOVY UEPOG
TOL YVWOTIXOD AVTLXELUEVOL TOV €V AdYw pabnuoartoc.

Me Bdon tor Topamdvew, To EpOTNU TEPL TOL LXOLWUATOS ATOUAAXYNG OTTO TO
M=0, TpodTobETEL, PETAED TWY GAAWY, TNV ATTOCOPNYLGY] TOL TTOOYUATIXOD «POAOL»
oL Stadpoatilel To wabnua avtd ot ovYYEovy exmtaidevon. Eivor avaupLoBnitnto
XOL VOULXE XOTOYVPWUEVO TO IXALWPO GTNY ATTOAAY otd To MT0, Tpoxdmttet, uwg,
TO EQWTNUN, TTOLO ELVOL M ELxOVO. TToL €xEL oymuatioel o xdbe evdlapepduevog yLow TO
uabnua oavtd; Miow copng amévtnomn o aTd TO ONUOVTIXO EQWTNUO UTTOPEL YO LG
JWOEL TOL OTTOPOLTYTOL XOLTTOLOL KO ETTLYELOTLOLTOL XOTE TNV EEETOGY TOL {NTALATOS TTEQL
TWY 0pwy xot TPobTobéoewy Yo Ty amoAiayn and to Mt0O. Erniong, ot vmépuorot
™G amoPng 6Tl oty altnom YLa TNY oAy antd to MO 1 @pdorn «yLa AGYoug
OULVELBMONG» ElvaL oPXETY, Lowg Ba TEETEL var To Earvaioxe@tody. Avtéd oupPaiver yiotl
N QGO oVTY, OV %ol TEORBAAAETOL WG N KOV TEPITTWON TTPOoTAGLOG JESOUEVWY
TPOCWTILXOD YXPUXTNPX, EIVOL HORPNG KAL «YEVLXOAOY .

[Tio ovyxexpLpéva, oto TAaloLo g Tpoomdbelag yia TNy TPOOTHGLN TWY
TEOGWTUXWY deSopévey, Tpowbeitor pio adpLtotn oL acohc Statdmtwon («yro Adyoug
oLVEdNONG»), N oTola, ev TéAeL, dev amoxAsiel Ty TOAVOTHTO VO LTTOVOELTAL KoL 7
TeplTTWwon TNg StapopeTinng Bpnoxevtinng mlotne. Ti onuaiver, aAnbeia, 1 pdon
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«ytoe Adyoug ouveldnong» xal e Ha propovos va epunvevbel amd Toug xNdeUOVES
%o ortd Toug (Stovg Toug pobntéc; To altnua yia T oA oy omtd To MT0, epdooy
dev Ha epthopPavel plan ouyxexpLpévn Tomobétnoy, dTwe TNy SLaTVTWOoTN «YLor AdYoug
BonoxevTinng ovveldnong» (Sixwg vor avorypdetal LITOYPEWTLXE YLow TToLo DpTioxevy.o
TEOXELTOL), ONULOVPYEL, TOLAGYLOTOY, TNV EVTOTWOY OTL TNY amtohAoyy| ortd To MT0 o
UTTOPOVOE Vo SLEXSIXNOEL XATTOLOG AL YLO AAAOVG AOYOUGS, OTTWG YLOL TTOPASELYLOL, YLOL
Aoyoug moArtudig (5) ouveidnong!

EmimAéoy, coBopdg mpoBAnuoatiopnds dnpLovpyeitot xol ol To ETUYELPNULO TTOV
OVOUPEPETAL TTNY AVOYXOULOTNTO TTPOOTUOLAG TWY TPOTWTILXWY dedouévwy. O @béBog
YLOL UPVYNTLXEG OLVETELEG OTtd TNV atoxGALYT dLapopeTinng BpnoxevTixNg TioTNg omd
TOUG (NOEUOVES XaL TO TSl TOLG, TTPEODTOOETEL TNV VTTOpEY] cLYONUWY «xOoLYWYLXOL
OTLYLOTLOLOOD » XOL ULOGOANODOEL0G. XTO onuelo, OUwG, avTO, TPOXVTTEL TO EVAOYO
EQOTNUA, EAY, OVTWS, DTTAPYEL O %lV3LVOG, O Uiot ELYOUOVUEYY] TTOALTELO %Ol OE
gva oOYYPOVO OYOAELO, YOL LTTAPEOLY TEPLTTTWOELS «XOLVWYLXOD GTLYUXTLOLOU» 1|
ULOaANOSOE oG xaTd Ty avbpdTwy TTov Oor «omoxoAbPovy» GTL €xoLY dLOPOPETLXN
Opnoxevtiny o). Katd ouvémeLa, 1 dpvnomn amoxdAudng StopopeTixng BpnoxeuTinig
TLOTNG, TPODTOOETEL, EX TWY TEAYUATWY, TOY %{voLYo GTL oL dvbpwToL Tov {nTody TNy
oAy TOug aTtd To MTO O LTTOoTOVY TIg €V AdYWw aEYNTLXES oLVETELES. Eiva,
Opwe, BaoLpog ouToHS 0 EOROC v, UNTTLG, OxL; Kot oty mepinttwon mov elval, TOTE, TU
onuoalivel ouTé yLow T0 a&laxo pog VTN WG XOLYWVLOL XOL YLOL TNV OTTOTEAEOUATIXOTYTO
TOU EXTTOLIELTLXOD UOG CLOTHUATOG; DA aLTA Tar pwTARATY, o TTEETEL Vo Tox €x0LY
LTTOYY] TOLG HOOL ETUXOAOVYTOL TNV OVOYXALOTTOL YLOL TYY TTROCGTUGLO TWY TTROGWTILXWY
oedopévwy, xabdocov, to emiyelpnuo ovtod, voPabuilel emixivdvva ™y a&ia Tov
EXTTOLOEVTLXOD CUOTNUATOS, OTIWG XOL TWY XOLVWYLXWY XOL TTOALTLXWY oy v YEveL.

TeAewdvovtag, N ev Aoyw aod@eto. ot SHAWOT Yior TV atodAAory] ortd To MO («ytor
AGYOLC GLVELBNONC»), Oyt L6VO Sy ADVEL TO {ATNUO TTERL TV GPwV %ot TEODTOBEGEWY
oMY NG 0Tt TOo MTO 0AAG, SLoTLYWGS, dNULOLEYEL Evar aoaég xot axabdpLoto
TAGLOLO EXTLUNOEWY XAL EQUNVELLY, 0ONYWVTAG, TEAXE, o pla amtaElwon Tov M1O xou,
x0T’ eTEXTOON, LTTOPAORILOVTAG TNY TEOPAETTOUEYT KAL CUYTOYLATIXE XATOXLOWUEVY
xoMLépyeLa g Bponoxevtinng ovveldnong oty pobntixn xowodtnro.
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EDUCS8: "Eva TpoYpoior oV TLLETWTTLGYG TOV
ovaTlopob xot g Blog pe Bpnoxsvtind voPabpo.
H Op06d0En mpoaceyyLon,.

Tow péAN T™NG ETLULOPPWTIUNG OULASUS TNG
Axodnpiog Osoroyinwy Lmoudwy Boiov:

Ap. HovteAng Kohoitlidng
Béow I'dyov,

Amdotorog Mméphog,
Xpnotog padéAroc,
Nixog TorpéBeiog,
Kwotig Apvuytavaxng

H petoxivnon mAnboopwy amd tomo o t9mo dev amoteAel véo patvopevo. OL avbpwmol
oc oubdeg N atoutxd PBploxovtor Stopxws o petaxivnomn yio dtépopovs Adyouc,
OTtwg elval To gumopLo, M €Eopla, N TPOGEULYLE, N OVEVPEDT XOADTEQWY GLYONXWY
droPiwong (Padilla & Phan, 2020, 0. 32). H eyxatdotaoy SLopopeTintdy TOALTLOWLXE,
xo BpnoxeuTinéd ouddwy N xOLVOTNTWY OE EVa TOTO JLaOPPWVYEL VEeg ouVixES 0TY
ovpfBiwon pe toug ynyeveic. ‘Etol, oplopéveg @opég oL SLopOPETIXEG DPNOKEVLTLXEG
XOLVOTNTEG LTEPEPRNOOY TA TEOPANUOTO XOL TLG TTPOXANOELS TNG «OUYXATOIXNONG>.
Motpdotnxay M0 xot €Dpa, yLdpTaooy amd xovod xal CLUBIWoY LE AVEXTIXOTNTA,
X0l TTOMEG (POPES TO EXOVOY ELPMVLXA oL ONULOLEYLXA, OiYWG VO ATTWAEGOVY TNV
LOLOLLTEPY] TOWTOTNTA TOUG.

Qotéo0, dev amovaiooay xaL YEYovoTo ExdnAng exbpdtnras, Blog xat @avatiopod
LETOED Twy Opnmoxevtixddy etepotitwy. H Pabdtepn artia awtig g mToAeuLxyg,
ouvnbwe, yonorpomotel ™ Bpnoxeiar wg évdvua xol WG APOPUY OVTLTAAGTNTAG. XTO
TIOPOLOXTVLO VTTAOYOVY TTOALTLXA, LOEOAOYLXA, TTPOOWTILXA XOL SLAPOPA GANX xivNTEO.
Tow xivnrpa v Td SLYAPLTICOVY TLG OYETELS XOL TN QPLALAL LETOED TWY TILOTWY dLaQPOp®Y
Bonoxetwdv. AvougiBoio n avTLToAGTHTO TWY BPNOAELTIXWY KOLYOTNTWY, 1] TILO GWOTA
UEQLXWY CLYTNENTLXWY ORLASWY TTOL AVYXOVY OE VTES TLG XOLVOTNTES, TTPOXOAEL EVTOVO
B6pvBo mov dracwletor oty cLAOYLXY PVNUN. O @oavatiopds xor 1 Bio Tov Exovy
Bonoxevtind vIOBabpo, Topdyovtal ko aTTd TNY EAAELPYN VTLXELULEVLXNG YVWONS YLO
TN Opnoxeio TwY GAAWY ovbpwTwy. H ENAeLdn YVong o GLYIVOGUO HE TNV OVATTTUEY
oVLoTOPNTWY €0VxLoTIXWY L30AOYLWY, Tor omolor TPEpovy Tov ebvixo-OpnoxevTind
eywxevtotopd (Tavvovrdtog, 2015, o. 30), xobdg xor GAeg Puyomaboroyixég
XOTUOTAOELG, OOMNYOVY OE TPOXATOUANPELS %Ol OTEPEOTLTUIXEG OVTIANPELS YL TLG

Report of a conference
Avtomtoxpton amnd cuvEdPLO



Avtamoxpion 95

Bonoxevtinég etepdtnTec. Tar TOPATAVW EXOLY WG CLVETELX TOV QPOVOTLOUO, TN PBlo
XOlL TOV POTOLOPO, XS XAl TNY ATTWAELX TNG ELPNYLXNG CLVOTTOPENG xo TNG TTEOOIOL
KLETOED TV TTOALTOVY.

To oxpolon CAAGL LTTAPATA AVTA POLYOUEVO UTTOPOVY YO OVTLLETWTILOTOVY UETH
omd ™y exmaidevon. Ewdixdtepa, n Opnoxevtiny Exnaidevon pmwopel vor Topéyet Tig
rpodTobéoeic péoo amd obyypoveg Texvxéc Sdaoxaiiog (Kovxovvdpac Atdyxne,
2019, a. 127), Wote ot pabntég/uabitoreg vo eEgpevvrioovy ta TLotedw g pmnoxeiog
TOUG OAAGL XOL TWY AAAWY BpNoxeELdY WG TPOg TNV ETEPHTNTA, XoDWOG O POVATLOUOG
exQEAlel wg TPog TNV gpunveila tng xébe Bpnoxelog otpePArioeLs, Tov PEPvovy GTO
TEOoXMVLO TaHOAOYIEC TNG KOLVWVILXNG CLUVOTOEENG. ZLYYEOVWS, v BOpnoxsuTixy
Exmaidevon mpoo@épetl otoug pobntég/otig pabntoleg ™ duvatdtnTa vor ovTiAneHovv
TLg OeoroyLxég BEoelg Yo Ty aElo xabe avbpwmTov xat ™) oToLSULOTNTO TNG ELENVLXNG
ovuPiwong wg dpopo xat TPdéTo Lwng Tov Bcod. H emitevEn evdg tétolov otdyoL
TEODTTOOETEL TNV ETTLAOYY] GUYKEXPLULEVWY TIEPLEXOREVWY Kol OLOaxTLXWY LeEHOSwY, TTOL
XLYNTOTTOLOVY TO EVOLAPEPOY TwY LoONTWV/pobnTeLttdy va avoxaAddpovy ) véa Yvahon.
To LVAXS awTé YPELRLETAL VO TTPOEPYETAL aTtd TNV xVLELoEYN ToTLxn BpnoxevTixdTNTA
OAMG o voo TepLAopfdavel T ddooxoiion xol GAAwy Opnoxelwy xor eLdxd NG
Bpnoxelog TwV ®xOWYOTNTWY TOL CLYLTTEEYOLY GTOY (3Lo TOTO.

Xe avté T TAadote, To 2020, téhnxe o eopLoY EVa ELPWTTUIXO TTEOYPOULUCL,
70 Educ8. Tlpdxeitor yia €vor SLETULOTNUOVIXO XOL TTOAVTTOALTIOULXO — TTOOYQOULULOL
ot mAaiota g Opnoxevtinng Exmaidevong, to 0molo oToyedEL 0TNY AVTLUETWOTLOY
Tov OpmoxsvTixol PovaTLoLoV, NG ELLOOTIAGTIXOTTOINONG, TNG ULOOAAODOEloG xouL
™G TOALTIX0-0pNOXELTIUNG TTOAWONG TWY EPNPWY X0l TWV VEWY. ZYEOLAOTNXE WOTE
Vo €QAPUOCTEL TOCO OTA SNUOCLO KoL LOLWTIXA OYOAELX, OGO oL OE dLAPOPO AN
exTatdevTIXG WpLUaTo. Ty TEWTOBoLAL TNg SLoPYAYWONG €XEL O aVEERPTNTOG, UN
%x€PO00XOTILXOG EVPWTOIXKAG OPYOVLOUOG YLOL TNV ELPNYY] XoL TNY ao@aAelo «Beyond
the Horizon ».

Baowol otéyor tov Tlpoypappotog eival ou pobdntéc/pabnroieg xal oL véol/véeg
omtd v Evpddmy:

- va Yvwploovy T StdooxoAio xon TG Topadooels Twy povobeiotixwy Hpnoxetwy
(Xptottaviopog, Tovdoiopdg, IoAdp) oMd xon Tig L3eohoyixég-avhpwmioTinég
ovTIANPELS TwY AbEIOTIXWY PLAOCOPLXWY XYNUATWY,

- vou avoxoAbpoovy og Babog 0 dtxn Tovg o,

- Vo avol{NTNOOLY oL YO ATTOTLUNOOVY TA XOLYO TTEDLO ETTLXOLVWVING, EVOLOPEPOVTWY
xaL 8pdoewy xal vo aoppidhovy ) Bl Tov €xel BpnoxevTixy TPOEAELOY,

- YO OLVELONTOTIOLOOLVY UECK OTTO CUYXEXPLUEVO OLOOXTIXO LALXO, UE GUYYQOVEG
TEYVLXEG OLOUOXOALOG KL CLLNTNOELS GTNY TAEY], TLS TTEODTOHETELS YLaoL TNV ELPNVLXY
OLYOTIOPEY TWY ETEQOTNTWV.

Mo ™y emitevEn TV Topamave otdywy OnulovpyNinxoy ouddeg cpyaociog
Beohdywy xow mondaywywy amd vy lovdaixy Oponoxeio, amd vy Kabolwxn, v
0p008d0kEn, tig llpoteotavtinég ExxAnoieg xow amd to IoAdu. Emiong, plo dAAn opddo
emekepydletor DAXO OXETIXO HE TLS QLAOCOQLXES LO€eg dLapdpwy un BpnoxevTixnwy
opGdwy. Ot opédeg awTég éxouy avahdfBeL Ty exmtévnoy Ardoxtixddy Moxétwy (Bifiio
MaO7th xa BipAio Exmoudeutinod) oeTRWY UE TOVG TTOPATIAVE GTOYOUG.
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Ye xd&be Ospotinn evétnTa ypnotpomoteitor évor animation video, pe pla abyypovn
totoplor wov  Sradpopoatiletor  PETOED eENPBwy. To animation avtd Aertovpyel
ELOOYWYLXA 0TO LTTO emteEepyooio OEpa.

Ta Oépata Tov avamtiooovtol eivor T axdAoLba:

a) Tuvavtnon pe tov ahho: H avtipetddmion g SLopopeTtxGTnTag

B) Suvdvtnon pe o tepd xetpevo: H Blo ot tepd xeipevo

Y) Zovdvtnon pe otxoloyixd Oéuparto

d) Otowv m ovvavtnom [pe Tov BPNoREVTIXE SLOPOPETLXG] XOUTOAAYEL OE GUYREOLOY

To vAxS xabe Oespotinng evotnrog mpooépetor Yoo St LHong oAAd ot yio
olYY oV xOL OoVYYEOVY EE ATTO0TAOEWS eEXTToideVLoY. H toTooeAlda ToL TTPOYEAUUOTOG
Educ8 eivor: https://reduc8.eu/Home/Index. Tow Atdoxtixd Iloxéta (Biprio Mabrt o
BifAio Exmordevtinod) eivor xotdAAnAe yroo AvamoAttiopixd oxoAeio, pdtumo xon
[Merpopotixd IMvpvaoio xot Avxela, eved pmopovy vo aktomotnfody ota TAciola Twy
EXTTAULOEVTLXWY TTOALTLOTIXWY TTROYPOUUUATWY OAWY TwY OYOAslwY Tng AsvTtepofabutog
Exraidevong (TMvpvaoiowy, Tevixdy Avxeiwy xot EITAA). IToapdAAnio, To ouyxexpLévo
Awdoxtixd Tloxétor pmopody va ypnorporombody oe XyoAsion Zw@EEOVLOTIXMY
Koataotnuatwy, xabug xor oto [Mowdaywywkd Tuquoto twy Iavemiotnuiny mpog
YXONON KoL EXTTULGEVOY] TWY POLTNTWY/POLTNTOLLV.

Y7o Hpdypoppa EDUCS ovppetéyovy oL eENg opyaviopol xot t3pUpoto:

Amé to Béayro:

- KabBoAwxd Moventotipto ¢ Leuven (KU Leuven).

- Evaryyeduy Ozoroyixn Zxohi (ETF) — Leuven

- Opyoviopdg Eumetpoyvoudvwy yio v Avopdp@waor, Amtopt{oomaotixomnoinon

xot ErtavévtaEn MovoouApdvmy xpotovpévmy ot @uiaxéc Tov (CIRRA).

-

Am6 ™ ZhofBevia
- Mawvemotipto g Atovpmdéva (UL)

Am6 ™ OvAavdia
- DwAavdixdc Zovdeop.oc MovoovApévwy Néwy (NMF)

Am6 v EAAGS o
- Aptototédeto Taveriotiuto Oeocorovixne (AIIO)
- Axadnuio Ocoroyinwy Emoudwy Boiov

To TEdypa o GUYIPALOLY PE TNY EUTIELPLO XOL TEXVOYVWOLO TOLG 7 PBpafevpévn
otig Kdvveg BeAyunn etopelon mopory wyNg xlynuartoypopLxwy Touvtey «Lapino Albinos,
xabdg xow M ovvepyalduevy pe Ty Evpornaixn Enttponn yia ™ Metavdotevon
%0l TO AGUAO ETOLPLOL LAPXETLYYX, ETUXOLVWVLOG XOL EXTTOLGEVONG, LE ELOLXELGY] GTOV
Bpnoxevtixd ploomaotiopd «Aristo Solutions and Consulting» (ARISCON), pe €3pa
™ 'eppavio.

To exmondevTind LAXO OYETXA KE TNV 0p0630EN Topddooy TpoeToiuaoe yLo
™y eoaywyx? evétrta (shallow module)to TpApa Totpovtixdg xow Kowvwvixig
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Ocolroyiog Tov AIIO xow yio ™ epBébvvor (deep module) 1 Axadnuioc OcoroyLxwdy
Xmoudwyv Béiov.

MéAn g emLopPTIXNG opadog ™ Axadnuiog Ocoroyixwy Xmovdwy Boiov
TIOL €TOLP oY TO SLdaxTxd LAXO eivor 0 Stevbuytrg g Axadnuiog Ap. IMavteArng
Koaitlidng, o omoiog éyet xow Ty emtotnuovixy evbivy, n Bdow T'dyov (Beordyoc,
QLUAOAOYOC, exTtaldedTpLor eVNAixwy), 0 Amdotoroc Mmdproc (Master Osoloyiog -
exTtoLdeVTAG EVNALXWY), 0 Xpriotog Ppadérhog (Master Osoroyiog, exmaldevTinds), 0
Nixog Torpéfehog (Ap. Bzoroyiog, exmondevtinde) xow 0 Kwotig Apuytovdxng (Master
Kowwvixvg Avbpwmoroyiog, Movotxdg).

To vAxd 7oL €TOlpOOE M ETLLOPPWTIXY OUAdo NG Axadnuiog OcoAoyLxwy
Ymoudwyv Bohov Exel wg Baon v Opb6d0En mopddoon xor To &volypo. TEog Tov
GANO, TOV OLOPOPETIXG, TNV OVTLUETWTLOYN TNG Blog, TLg SLOTAOELS TNG ELPNYNG XOL,
OTtWodNmoTE, TNV evocbnromoinon Twv wadnTdv/wabnTeLwy yioo Ty TEooTHGir TOL
TePLBAAAOVTOG.

H 6An epyaoio emdiwEe pe Bdon tig 0p0630Eec Ocoroyixég mpovmobéoels vo
ovodelEel OTL 0 «GANOS», arLTOG oL ExeL draopeTixn HBonoxelo xo ebvinn xaToywy”,
glvol 0 adeAQPOG oG, XTO TPOOWTO Tov PBAETTOLPE TOV (BLo TOV XPLOTO %O UAALGTO
TpooTafodpe Vo avtyVEVOOLUE TO TIPOOWTILXO xAAeoua Tov Inoob (Kalaitzidis, 2015,
0. 122). O o7t6y0g awthg LTENEETHONUE PLéoar ATTO TEYYLREG BLBATXAALCLG TTOL ELVOODY TNY
EVEQYY] OUULUETOYN TWV LAONTOV/LobNTELOY, XOANEQYODY TNY XKELTLXY] TOVG LXOVOTYTO
%O AYOTTTOGGOVY TN ONULOVEYLXOTNTA TOVG.

[Teptexdpevo Tou dIaxTLX0V LAXOD aToTeEAOVY 1 Ayior [popy), xeipeva [latépwy
xor Mntépwy g Xptotiovixng ExxAnoiog, odyypovwy xAnpwxody xol OeoAdywv. H
TEUTTTOLOLO. TOL LALXOD TTOL YENOLLOTTOLONXE ATTOTLUTIWVETAL oTo axdAoLbor AdyLo
Tou MytpomoAitn Anuntoladog xar AAuvpob Iyvatiov: «Eipaote adnbivol yototiavol
0TO PETPO o TO Babd oL TOPEAUEVOLE TILGTOL GTNY EVAYYEALXY] EVTOAT] TNG ALYATING
OAwY oveELPETWG TV avbp®OTWY, aveEXPTNTWS QUANG, VA0V, BpNoXElOG, XOLYWILXNG
TAENG oL TPOEAELONG, WLOG OYATG TOL TEQLAAUPBAVEL axoun xot tovg exbpovg,
elpoote awbevtixol 0pH630E0L, 6Ty deV LTTOXVTTTOLUE GTOV TELPATUS VO ETILREAOVLUE,
UE To ®xOOULXE péoa, TN PactAeior Tov Beol ot va exprl{woovpe pe ™ Blo Tar Llévia
1oL eUTTOdILoVY 7 X0 BLGTEPOVY TNV éAeLON T1G...» (TewpyoaxdmTovrog, 2015).

2ToL EXTTOLIEVTLXA O TA EYYELOPLOLOL YENOLLOTTOLNONXE LALXG ot TNV TEYVY], x00dg
N aklomoinom OLdPopwy HoPPWY TEXVNG OTNY eXTaldevoy, 0w 1 Lwypo@Lxy, 1
YALTTTLXY], 7] CLOYLTEXTOVLXY], TO. [LOVOLXO XOUL AOYOTEYVLXA EQYN, OAAG XOL TO. XOULKG KO
0 XLYNUATOYPAPOS, Bonbody otny apecdTEEY] LETAS0OY xoL TTEOGANYY TOL UNVOUATOG
xaL ot otadioxy xot o Babog epunveio tov. Xtn Opnoxsvtiny Exmaldevor, aAid
X0l OTOV XWEO TNG EXXANOLOGTIXYG ETUXOLYWVING, N TEYVN OLELXOAVVEL TN GOVEEDY TNG
Beohoyinng yvodong pe ) Lwn xot TG epumeLpieg Twv pabntov/pnabntoloy.

EE&A ov, to Sdoxtind LAXO Yl Voo YIVEL TILO EAXVOTIXO XOL TTPOOLTO GTOUG
probntéc/otig pobntpleg Baolotnxe oe StepevvnTinég xon PLopatixég pebdddovg xaL oty
EVOANOYY TTOLXIAWY TEYVLXWDY OLdaoxaAloG o€ Evor TTOALTEOTILXO TEPLBAANOY. YTTNEYE
EVOAAXYYT] AVAUECT OE XAELGTOV XOL OVOLXTOU TUTOL EPWTNUNTR, OE OLAXAOYLXES KO
OULOOOCVYEQPYUTIXESG TEYVLXEG, EVE ETULAEYTNX Y POLTIVES TOL «Evteyvov ZuAAoYLoLOV »
(artful thinking). Me Tig mapamdve texvixég 360Mxe EuQoon OTN CUUPETOXLXY %o
ovoxaAvT Ty pabnom, xabwg otdyog ivar o pobntég/pabnroreg vo avoxaAbTToLY
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UE SNULOLEYLXO TEPOTTO TN VEX YVWON XOL GTY GLYEXELX Yo TNY aELOAOYOVY pe Bdon Tig
dxég toug eumetpieg (Kalantzis & Cope, 2013. Kovxouvdpag Aéyxng, 2019).

[Mpoypdppota émtweto Educs, mov cuuEAAoLY GTNY AV TLUETWTLOY] TEOXATOUANPEWY
%o TNV ELPNVLXY oLUPLwoN TV ETEPOTNTWY OE Evay TOTIO, UTTOPOVY YO ELTTAOVTICOLY
T Opnoxevtixn Exmaidevon evraoodpevo ato ZyoAwxd Ilpdypaupo pe 0 LOPON
Yyediov Apdong (project) 7 Epyoaotnpiwy Apaotnorotitwyv. ‘Etot, mpooeépovton
T DVAXG otoug polbntég/otig pabftoteg yia va yvwploovy oe Babog 0 dSuxn Toug
Dpnoxelor xoll Vo XOTOVONOOLY [E EVOY NTTLO XOL XOTA TO SUVATOV OWVTLXELLEVLXO
TPOTO TLG OPNOXEVTIXEG ETEPOTNTES. LVYYEOVWGS, OUWS, XEELALETAL Yo ovoxoAbpovy
XOL VO OTTOTLLNIO0VY TLG LOTOPLXES GUYONXES TNG AVTILTOUAGTNTOG XOL VO EVIOTCOLY
TIOPODELYLOTO. CLPULOVLXTG SLYVTIOEYS. Baowxn emidimwEn eivar, 6An owt 1 drodtxoaio
voo Bonbnoer tov pabnty/tn pabntota v amoppider ) Blo, péoo amd tn Babdtepn
Yvowotpia g Opnoxeiog Tov/tng dAAG xaL TwY AAALY Opnoxeldy, xot vor LULEAAEL 6TO
OPOLOL «YLOL T GLVEYT LTEPROON TNG LTINS TWY GUYXPOVGEWY, YLOL TNV EEOVIETEPWON
7oL eYwlopod» (TavvovAdtog, 2015, 6. 30) xow Ty odotmopio oto (xvn Tov XELoToV.
Me avtdy tov Tp6T0 oL pobntés/pabntoreg B popécovy vor Yvwpioovy TEaypoTid
TOV QANOY, TOV OLOPOPETLXO, OTE VO AELTOVPYNOOLY G TOPAYOVIES ELPNYNG XOL
XOTOAOYS 0TOY doxtpaldpevo amod ™ Bio xdéopo pog!
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