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Y®0TOG TOL TEPLOOLXOV: Vo ovaTtTOGoEL xoL va Tpowbel Stebvidg T omouvdn, v
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T pobativer éva mondt ot Opnoxevtiny Exmaidevon
0TO O)OAE(O;

What does a child learn in Religious Education
at school?

H yvdon oty Exmaidevoyn, yio
TOAAOVG exmotdevTi®xoVg XoL
Avorvtixa [Mpoypdupoto ZmTouvdwy,
TOL EQAPULOLOVTUL OE EXTTULOELTLXA
CLOTNULOTO. OV TOY xO0U.0, eEetaleTan
oxedbév €k oloxAnpov ue aon v
epmetplo Tov IN'vwotixiopod!. Axéun
xo petoppvbuiostg mov éytvay ota AITE,
eved GAAaEaY To BewpEnTind TAaiolo g
Exnaidevong péow véwv lpoypoppétwy
XTOLOWY, ETULYELOWVTOS TTPOCHPULOYES OE
TOLO oY WYLXES XoL EXTIOLOEVTLXES Dewpleg
XOUL TEPOXTIXEG, TTOU GUVOULAODY XOLTLXEL [UE
TO YVWOTLXLOTIXO LOVTEAO 1 TO EETTEPVOLY,
0TS 0 XOLYWYLXOG XOVOTPOLUXTLBLOUOG
tov Lev Vygotsky 1978) 1 n mepintwon
Tov «llpoypdppoatog Aradixociog»
Tov Lawrence Stenhouse(1975), mov
amoteAel ™ Baon Tty [1X oty EAAGSa
oo Ty Hpwtofdbuta Exmaidevon o to
lNopvéoto, dev épTocay oLOLROTIXA OTNY
xoONUEPLYN TTPOXTLXY TNG TAENG.

Mio yvwotixtotixy] TpocéyyLton dev
AopBaver vTéPN To TAAioLo, GTO OOl
ovvteAeiTon N pobnoraxn Stodixocio, xo
oWTH TOL TTPOTWTIOV, GTO OTTOLO GUVTEAEL-
tot. [Topovortaletor EToL AVTIXELUEVLXY,
oo xal aveEAPTNT™ Ao Y WEOo-YE0-
VG TAGLOLOL YVWOOT, VK OEY Vol oTnV

1 OBewplio uabnong mov mpocpyetal amd Ty
Exmaudevtinn Woyoroyio xon dev oyetiletan
oe xoaplo Ty ™G e To HpnoxevTind wivnuo
TWY TTPWTWY YPLOTLOVIXWOY OLOVOY.

Knowledge in Education, contained in
Curricula and applied in educational
systems around the world, is considered
by many educators to be almost
entirely based on the experience of
Cognitivism. Even reforms made to the
Curricula, which altered the theoretical
framework of Education through these
new curricula, and that attempted to
implement adaptations to pedagogical
and educational theories and practices
that critically converse with or outweigh
Gnosticism, such as Lev Vygotsky (1978)
or the “curriculum as a process” of
Lawrence Stenhouse (1975), which is
the basis of the Curricula of Primary and
Secondary Education (Junior High School)
in Greece, did not, in reality, reach as far
as daily classroom practice.

A cognitivism approach does not take
into account the context in which the
learning process takes place, nor consider
the person to which it is applied to. It
is presented as objective, universal, and
space and time-independent knowledge,
which in reality it is not. People and
their relationships in one context cannot
determine the produced knowledge. This
view is based on the Vygotsky learning
approach (1962) and on the role of the
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10 ZHMEIOMA YIIEY®OYNOY XYNTAEHY / EDITORIAL

TEOYUOTLXOTNTO. Taw TpdowTa xot ot
OYE0ELG TOVG o€ éva TTAaioLo Jey UTo-
pel va uny xabopilovy v Topoyduevn
Yveor. Avti 1 Bewpnon Baoiletar otny
TPOooEYYLoN TG nabnong tov Vygotsky
(1962) %o 010V POAO TOL XOLYWVLO-TCOAL-
TLOULXOU TTAGLGLOL XO TNG YAWOGONG TOL.
e aUTO N GUAAOYLXY] YVWOY] SLOULOPPLVEL
%o Stopop@evetol oty Exmoaidevaon xo
N pébnon amoteAe! StumoxeLuevLxy SLo-
dwoaton. ZNUovtixd POAO OTLG SLEPYAOLES
vomorg dradpapatiCovy o) N %o YAOo-
oo XOL M XOLYY] EUTIELPLXL, TTOL €YOLY OL
uobntég/toleg oty TEEN, aod amoteAet
™ BAon Lo TOEOY WY XOLVOU YONLOTOG
XOL TTOXTNONG VEAS YVWOTS, B) M x0Lvw-
VXY AAANAETTLIPOON KOl M ETUXOLVWVIO
TWV UEAWY TNG LabnTixng xotvdtntog
péoo xat éEw amd v téEn (Tindale,
Meisenhelder, Dykema-Engblade, & Hogg,
2016).

Ye xébe mepimTwon  yvwon arwote-
Ael avBpTLVO dINULOVEYNUE, TTOL IO~
YETOL XOL GTO OYOAELO UECW EUTELPLOG ,
eved elvor xor 7 (Ot plo pmeLplon, oL
YIVETOL XTAUO. WEQPEALLO YLOL TNV EQUNVELD
NG TEAYUATIXOTNTOG, TOV EQXVTOV, TWY
GAAwY xot Tov xéopov. H Opnoxevte-
x7 Exwaidevon (0.E.), wg nédnuo tov
oyoAetov Baoiletor 6TOV GLYSLAOUS TWVY
XAASWY TWY ETLOTNUWY TTOL GLYOPAULOVY
oty avéAvoY, eENynon xal BeAtiwon Tng
TPAENG, AAAG OLOLOGTIXA TTAOLGLOVETOL,
OOUPWYOL UE TNV EAANVLXY] TTPOCEYYLO,
omd Ty emotun g Ocoroyiog. AvTi-
LETWTICEL TTOPAAANAL TO BpnoxeLvTLXO
QPOLYOUEVO DLETLOTNLOVLXA XaL dtabepo-
TLXA, AVOLYOVTOS TOV OLBAAOYO LE TLG AAAEG
emotUeg. Tt Spwg pabaiver évor Tondi
oc avTé T0 LAbnuo

H pébnon oto oxoAcio dev eivoar
OTTAG pLtor SLELXOALYGY] KoL TTPOGUPWLOYY
oty mpaypatixdtnTa. Elvor, mteptocs-
TEPO, €VOG «UETAOYNUATIOUOS TWY TLO
SLOTOPAYUEVOY KOAL PEVTTWY XUTOGTA-

socio-cultural context and language. In
this, collective knowledge shapes and is
shaped in Education, and learning is an
inter-subjective process. An important role
played by contextualising and learning
processes is a) the common language
and common experience pupils have
in the classroom, as they are the basis
for generating common meaning and
acquiring new knowledge; and b) the
social interaction and communication of
the student community within and outside
of the classroom (Tindale, Meisenhelder,
Dykema-Engblade, & Hogg, 2016).

In any case, knowledge is a human
creation. It is also produced in school
through experience and it is the experience
itself that is beneficial for the interpretation
of reality, of the self, of others and of
the world. Religious Education (R.E.),
as a lesson at school is based on the
combination of the disciplines of science
that assist in the analysis, explanation and
improvement of action, but essentially is
contextualised, according to the Greek
approach, by the science of Theology. At
the same time, it addresses the religious
phenomenon in an interdisciplinary way
and cross-thematically, thereby opening
the dialogue with the other sciences. But
what does a child learn in this lesson?

Learning at school is not just a
convenience and adaptation to reality. It
is, moreover, a “transformation of the most
disturbed and fluid situations into more
controlled and more important” (Dewey,



MAPIOX KOYKOYNAPAY AIATKHY / MARIOS KOUKOUNARAS LIAGKIS 1

OEWV OE TILO EAEYYOUEVEG XOL TTLO OO
vixég» (Dewey, 1929, 0. 236). Avti 7
oMoy yivetar amd tov (Sto Tov podn-
™ xow Ty (Sta T pabntota Tov dpa
OTOULXAL X0l GUANOYLXE OTO TTEPLBAAAOY.
ENUEQA LEALOTOL TTOV T GVUVOPOL EEXLTLOG
NG TEXVOAOYLOGS, TNG OLXOVOWULOG KOl TNG
eTxolvwviog dev elvor Staxpltéd 1 dev
veloTavToL, oL TPOoXANoELS TG Exmalden-
oNG YL TNV OAAXYT] ELVOL EVTOVOTEPES KO
Tovilovy TN oxéon SPAoNG xoll AAXYNG,
oG %o oyohetov xor xowvwviog (Council
of Europe Europe, 2014). Avty 7 dpdon
Yo TNY Aoy elva Bootxds oxomés TG
0.E. H aA\oryn awotedel pabnoroxn xow
OL3oxTLxY OLadLXooio, OAAG KOl OXOTIO,
emtiong. Baowxd, o peTaoynuatiopog Tmy
YVWOoEWY o€ véa Yvwon elvor To Oepéito
QOVTNG TNG TALSAYWYLKNG TTPOGEYYLONG
g HBpnoxevtinng yvwong. [pdxettor yia
plo Stadixacion oAy 60WY KATTOLWY
YVWELLEL LTTO TO PWG TNG VEXS TTPOCPEPD-
UEYNG YVWONG TNy T&EN. Autd onuaivel
J3paoTLXN AAAYT oy BEV ElYE TTPONYOV-
UEVY YVWON. AANAOYT], oy xATL TO YVWOELLE
Aabog. Ko peptxn ohhoryy, oy dev to
TVWeLle TG0 xohd. H idia n Sradixacio
evéyel ) dpdom. Omwg €xer neAetnbel, 7
ox€Pn X0l O AVUOTOYAOUOS ATTOTEAOVY
Boowxég pabnoraxég diadiraoieg, ot
VONUOTOGOTNOY TWY EVVOLLY TNG TTOOLY-
LOTLUOTNTOG, OANG oTtd [LOVES TOLG JEV
odnyovy ot Yvwoy. H dpdorn mov cuvdvu-
aleton pe owtég dtvel aElo oty avdAvon
eVOg {NTALOTOG oL oTNY ETLAVLOY EVOG
TEOPBAMUATOG. TNV ETOYY LOALOTO TWY
YOSV CAAXYWY GTLG TTAOVPOALOTLXEG
XOLYWVLES, TTOL TTEOXOAODY 1| TTOLYXOGUL-
omoinom %ot N YeTOXivNon TANHLoULY,
Ol OTTALTNOELS OLALOPPWYOLY €val TedL0
exTaldeVomG oL deV aPXEL VOu XOAALEQYEL
LOVOo ™V ovoAUTLXT] O%EDY], OANL YOELE-
CeTot vau ovoryvwpLlel Tov GUUTTANPWULO-
X6 POAO TNg StoabnTixng oxédng o
™G POYVTATLOG WOTE Vo 00N YEL TP YT

1929, p. 236). This change is made by
the student himself and the student
who acts individually and collectively
in this environment. Nowadays, as the
frontiers of technology, economy and
communication are not distinct or are
lacking, the challenges of Education for
Change are more intense and stress the
relationship of action and change, but
also of school and society (Council of
Europe, 2014 ). This action for change
is a fundamental goal of R.E. Change is a
learning and teaching process, but it is also
a goal, too. Basically, the transformation
of knowledge into new knowledge is the
foundation of this pedagogical approach
to religious knowledge. It is a process
of changing what one knows in the
light of the new knowledge offered in
the classroom. This equates to drastic
change if he/she had no prior knowledge,
change if he/she knew something that
was wrong and a partial change if he/she
did not know it very well. The process
itself involves action. As has already been
studied, thinking and reflection are basic
learning processes in conceptualizing
reality, but in themselves they do not
lead to knowledge. The action associated
with them gives value to analyzing an
issue and solving a problem. In the era of
rapid changes in pluralist societies, caused
by globalization and the movement of
populations, requirements form a field
of education that is not enough to only
cultivate analytical thinking, but needs
to recognize the complementary role of
intuitive thinking and imagination so
that it actually leads to transformation
(de Souza, 2008). R.E. is formed on the
basis of this learning approach. It is the
combination of thinking, reflection and
action that involves the process of change
and transformation. We essentially focus
on a learning that includes theoretically
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otov petaoynpatiopd (de Souza, 2008).
H 0.E. diapoppwvetar otn Baon avtig
NG TPOTEYYLONS TNg Labnong. Eival o
OLYBVLOGUOG GTOYOUOUOV, OVATTOY OOV
%ol 3PAoNG, IOV EUTTEQLEYEL TN SLOSLYO-
olot TNG AAAYNG XOL TOV ULETOOYNUOLTL-
opoV. Emixeytpwvipoote ovolaotixd o
plon péabnon mouv epmepLéxel Hewpntind
X0l OTOYEVEL TTPOXTIXA TEPLOCHTEPO OF
pLoe ANy evog Se0TEQOL ETILTTESOL.
Avté onpalvel onuovtixn aAAayn oTn
oxEPMN oL TNV TEAEN WS ATTOTEAETUO
™G EETAONG TWY TTOHPASOYWY XUl TWY
OELDOY AL TNG XATAVONONG TOV ETWTEQL-
%00 pog xoéopov. Eivow oe avtifeon pe
™V GAAXYT] TOWTOL £TLTTESOL TTOL ALYO
TOAD oTNElleTal oty EMAVAANYDY, XwELg
OLVEEETOON M| OANOYT] TWY TTOEOSOY WY
%ol TwY oELY, TOL TYNUATOTTOLOVY OON
xévovpe xor oxe@topoaote (Argyris &
Schon, 1996; Ison & Russell, 2000).

H oAaryy avty, Tov cuvteAeiton oty
Exmaidevon, pmopel va eival ecwteptxm
xo eEwteptx. Na apopd oty aAio-
YN o€ 600 xATTOLOG YVWELLEL XaL o doo
xavet. Kot otig 800 mepimtoelg amo-
TEAEL ATTOTEAEGUAL TWV SLAILXATLKY TTOL
oxohovbody Tig Mg TodaywYLrég %o
OLOOXTLXEG OOYEG:

a) O &vbpwrog eivor TPGoWTO TOL
oVOTTTOGGETOL OAGTTAELOOL.

O poabntig xouw 1 pobfroLa eivor Tpo-
OWTO 0TO TTAGLGLO LG OYEDNG TTOV VO~
TTOCOETOL OTO EXTIALOEVLTIXO TTEPLBAAAOY
pe oxomo ™ Lébnon. H oxéon €d eivor
ovtoAoyLxn, xobopiler dnAadn v OTaPEN
ToL x&be TPOOWTOL TTOL dEV ActTOLOYEL
WG ATOUO, OAAL WG TTPOTWTO, TTAVTO OE
oyéon. Y'mapyet Heoroyxn Baor o ot
TNY TPOCEYYLOY, OAAG %Ol TTOLS oY WYL=
x7 (Zizioulas, 1997; Rogers, 1969; 1956;
Wubbels, den Brok, vanTartwijk, & Levy,
2012).

Tu elval avTtd TOL AAAGLEL VTN T
TodaywyLxy Ttpocéyytomn; To Paotxdte-

the change and aims in practice to a
change of a second level, meaning a
significant change in thought and practice
as a result of examining the assumptions
and values and understanding of our
inner world as opposed to change in the
first level which is based more or less
on repetition, without the conjecture or
change of the assumptions and values that
shape what we do and think. (Argyris &
Schon, 1996; Ison & Russell, 2000),

This change, which takes place in
Education, may be internal and external;
to relate to the change in what one knows
and what one does. In both cases it is the
result of the following pedagogical and
teaching processes:

a) A human being is a person who
grows as a whole.

The student is a person in the context
of a relationship that develops in the
educational environment which has as
its aim learning. The relationship here is
ontological; i.e. it determines the existence
of every person who does not function
as an individual, but as a person, always
in relation. There is a theological basis
to this approach, but also a pedagogical
one. (Zizioulas, 1997; Rogers, 1969; 1956;
Wubbels, den Brok, van Tartwijk, & Levy,
2012).

How is this pedagogical approach
changing? The most important is the
treatment of students. Their teacher
knows them in depth and recognizes
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00 €lval M AVTLUETWTLOYN TWY LobnTy/
ToLy. O/H exmatdeutindg ToUC/TLE YVL-
ptleL o Babog o avoyvwpilel Ty xabe
TPOOCWTLXOTNTA EEYWPELOTA. O pOAOG TOUL/
™G elval vor eLPUYWVEL UE TOY OTTOTEAE-
OPOTLXOTEPO TPOTO OAOLG XL OAEG %O
Tov xébe éva xan pio Egywplotd. Iopdh-
AAo yiveTow ovepd 6Tl dev LPLOTUTOL
0 OLLOPOG, TOV OTTOLO JLATILOTWVEL GTY
ox€Pn dAAwy o John Dewey avaueoo 6to
«YYwEIlety» xat 6T «mpdTTely»(Dewey,
1916). O pobntic/ N pobftpLo paboivet
wg 6A0 TPbowTo, EowTEPLXE (VeLEL®O
oboTNUO, EYREPOAOG, XOPOLA) %o EEW-
tepxd (odua, TepLféAroy). Avtd onuai-
vel ot oty Exmaidevon avantdooston
OAOTTAELPX, YONTLXA, CUVOLGONUXTLXA,
XOLYWYLXA, YLOL YOU EVNUEPTNOEL GTO G
XOL TWOEO XOL YLOL TTAVTO.

B) Inuaoio ot wébnon éxet To TAa-
OLO TOL TTPOGWTIOV XOL OL OYEOCELS TOU.

21N pabnon mov emLyELpEl vor TPO-
XOAETEL TNV AANYY], TN Op&omn %ol TOV
UETOOYNUATLOWUO, N ONULOCLO. TOL TTALOL-
oL ToL xabevdg xow pe 6, TL VTE PEPEL,
™ YAWOOO, TNY ETUXOLVWVIR, XOL XVPELWG
TG avTtANPeLg Tov xdbe TpoowTov, ei-
vor xafoplotixn yia Ty eQoapuoy xabe
TopépPoorng N dtdaoxaiiog, xobwg xo
Yt ™y oEloAdynom g . HopdAAnAa,
ovoryvwpiletal  oElor TV SLaPOPETL-
XWY TAALGLWY XOL TNG ETEPOTNTOG, OPOV
xafe mpdowmo T™Ng TAENG avayvwplile-
o %o evduvopovetat. ) H ovdmtugn
XOLYOTNTOG GLUVERYOOLOG, OLASPOONG XKoL
oAMNAeTiSpoog.

H avémtuEn g oxéong xow tng dnut-
ovpylog xowdtnrog elvor Tpoimobéoetg
g wébnong. O xowdtnteg ndbnong amo-
TEAOVY TO TTAQ{OLO AVATTTUENG XL EXOM-
Awong g oAhayng. H xoAAtépyetor Twv
OYEOEWY ETULTUYYAVETOL UE TV SPAUGTNOL-
0TT0LNoM OAWY, WOTE Vo dtacuvdehody xo
VO GUUUETEYOVY PE OTOYO Vo eTLTeLYDEL 7

each personality separately. His or her
role is to facilitate everyone and each and
every one in the most effective way. At
the same time, it becomes clear that there
is no duality, which John Dewey notes in
other thoughts, between knowledge and
action (Dewey, 1916). The student learns
as a whole person, internally (nervous
system, brain, heart) and externally
(body, environment). This means that in
Education he/she develops all the way,
mentally, emotionally, socially, to prosper
in here and now and forever.

b) The meaning of learning is to be
found in the person’s context and his/her
relationships.

In learning that attempts to provoke
change, action and transformation, the
importance of each person’s context and
what this brings, language, communication
and especially the perceptions of each
person, is decisive for the implementation
of each intervention or teaching, as well as
for its evaluation. At the same time, the
value of different frames and diversity is
recognized, since every person in the class
is recognized and empowered.

c) Developing a community of
cooperation, participation and interaction.

Developing the relationship and
creating a community are prerequisites
for learning. Learning communities are
the framework for the development and
manifestation of change. The cultivation
of relationships is achieved by engaging
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OLAdpaon LETAED TOUG, UE TO TEPLBAAAOY
XL LE TO YVWOTIXO AVTLXELLEVO, AAAL
%ol v oAAAeTtidpaon. H xoAAépyeia
optlovtiog oxéong xol v GLUPBOAY OAwWY
dnutovpyet pla evpVdtepy Bdomn otn oxé-
on Tov oTneileTol o OUOLOTNTEG, OTNY
OLXELOTNTO XL OTY ONULOVEYIOL XOLVLY
EUTIELOLKY X0l TTOAXTIADY SLOLOLYOETEWY.
Avaroya pe Tt AstTovpyia TG opadag
elvo XolL T ATTOTEAECULOTOL.

Tehxd n exmaidevon eivor exmaidev-
on otV ahhoyn. Elval xoabtepa dpootn-
oLt TTOL OOMYEL OE JPATTNELOTNTAL.
Avtn eivar n oAoyn. Kot to epodmua
eivor av ot OE 71 pobnotoxy dradixooio
O%OTIEVEL OTNY OAAXYY] TNG Lo TNG TOL
ovbpdyTov otov Ocd, oty awTN LTTEE-
yet. Eivor dedopévo 6Tl av vt umépyet,
TOTE N AAAOLYY), TTOL ETTLOLOXETOL OTNY Ex-
Taldevon, o emLEEpeL xOADTEP YVLOT
oG TG ToTNG. Av Sev LTTAEYEL OWTY
N miotn, eaivetar 6Tt N BpnoxsvTiny Y-
oM AELTOLPYEL TTEPLOGOTEPO WG YEMNOoLULY/
WEEALUT YYHON YLO TN YVWELUIO LE TOVG
GAAOLG xot TO HPNOREVLTIXO POLYOUEVO, [LE
OVTOVG TTOL TLGTEVOLY %O TOV POAO TNG
Bonoxetog o LN awTHY TV avbpdTwy.

O pdAog g owxoyévetag ot g Hon-
OXEVTLXNG XOLVOTNTOS OTNY VATTITUEY TNG
T{oTNG XOL 0 TPOTOG AELOAGYYNONG TOL
Babuod g mlotng N Tng oxéong Ue ™
Bonoxeio drampoypatedovton dvo &pbpoa
awtod Tov Ttevyove (Francis xot dAloL,
Noaldp), eved atov pdéro Tov ayoheiov ot
000 dapopeTixd TepLBaAhovta Ty EAAG-
oo xou Tig H.ITLA. avapépovtatl 300 aAla
(BaBéton, Mascitello). Inpavtixy eivon
7 TTAEOVOLOOY] TWY EPELYWY TOL EAANVL-
%00 AITE g OF, étav awtd vmnpétnoe
OTTOXAELOTIXA TO YVWOTLXLOTIXO LOVTEAO
%0 GLYOEHTOY E TNV OVATTTUENG TNG TTi-
oTNG oL TNV EVTOEYN TWY ToLdLWY oTNY
exxAnotootixn xowotnto (Bopétorn) xon
4T, ONUEPDL TTLOL, TTPOOEYYLLEL TN YVWON
%x0VoTPOLXTLRLOTLXE xo awvorytd (Koo

everyone in order to cooperate and
participate so that they interact with each
other, with the environment and with the
subject. The cultivation of a horizontal
relationship and the contribution of all,
creates a broader basis in the relationship
based on similarities, intimacy and the
creation of common experiences and
multiple interconnections. Results are
dependent on the way the group works.

Ultimately, education is education
in change. Better an activity that leads
to activity. This is the change and leads
to the question as to whether in R.E.
the learning process aims at a change
in human faith in God when it exists.
It is assumed that if it exists, then the
change sought in Education will bring
a better knowledge of this faith. If there
is no such faith, it seems that religious
knowledge functions more as useful /
beneficial knowledge for knowing the
others and the religious phenomenon, as
well as those who believe and the role of
religion in these people’s lives.

The role of the family and the
religious community in the development
of faith and the way of assessing the
degree of faith or the relationship with
religion are discussed in two articles
in this volume (Francis and others,
Nazar), while in the role of the school
in two different environments, namely
Greece and the USA, two others (Vavetsi,
Mascitello). It is important to present the
researches of the Greek Curriculum when
when it served gnosticism exclusively and
was associated with the development of
faith and the integration of children into
the ecclesiastical community (Vavetsi)
and when it now approaches knowledge
openly and according to constructivism
(Karamouzis and others). The influence of
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novlng xouw o). Tny emidpaon wdAioto
TG XOVOTPOLXTLPLOTLXNG TTPOOEYYLONG TG
TVwong xou ¢ 0.E. Stamiotvovue ot
ovuBoAn g Edng BovAyopdxn-Iliciva
IOV TPOTELVEL évar oevapLo pobnuatog
Oeoroyiag oty TottofBdbuto Exmaidevon
ovolyovtag TLTEAOVS TN oLENTNOT YLOL TO
T xot TL pabaivel évog @ortntig/pia
portiTpLto. oto [lavemiotuto. EmimAéoy
omoTeAEL Xl plo TPOTOOT EQYOTTNPLOL
dtax Blov pabnone.

Ye avTd TO TEVYOG ELLOOTE VTIEPN-
poavol yroo Toe dVo PBLfAioe Tov Topovat-
alovtol, avtd Tov AAEEY Kbuxouv xat,
@uoLxd, Tov Robert Jackson, emidetxv)-
OVTOG TO GYOLYUOL TOU TIEPLOSLXOV OTLG
ETLOTNUES TNG AYWYNG %ol TNV EUPEAELE
Tov o7o edio g O.E. moryxoouiwg.

TéAog, dev PmopoduE Vo Uny Yopov-
pe Lo v emitoyia g 27 IaveAAviog
Sovévtnong Bcordywy (Noépfprog 2018)
mov opYydvwoe 0 KAIPOX xot yioo vty
Yodpel o I'iwpyog Mdarpas. To tedyog
xAelvel pe 1o bo IMaveAAqvio Mabyntixd
2UVEdpLo, Tov opyavwbnxe ot Ocooa-
Aovixm, 16-17 Maptiov 2019 xot yioo avtd
Yodupovy ot Kvuptoxn AvTixovAdvy xo
Anurtprog Zohovixidng.

Méproc Kovxovvépag Ardyxng

Yrevbouvog XovtaEng/’Exdoong
AmpiAtog 2019
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Abstract

Over the course of the past decades many changes have occurred in the Greek
Educational System. In Greece, where religion is of major significance both for
historical reasons and public sentiment, each reform of the RE Curricula has
attracted much attention and engendered social concern. The era examined is of
vital significance for Greece due to radical changes in the political scenery. Primary
Religious Education Curricula (1974-1979), will be examined through qualitative
data and content analysis. The main objective is to define the status of the RE
subject, based on the theoretical framework of B. Bernstein and to understand
the historical, political and societal context whilst applying Braten’s methodology.
The two main targets of this article are firstly to bring forward the proposed ‘12+1
aspects of RE Curricula’ method, as an addition in Curriculum analysis methodology
and, as an example to analyze Greek RE Primary school Curricula (1974-1979)
while examining and evaluating their significance. The Bernsteinian ‘educational
identity’ leads to a “religious educational identity”, which is projected and formed
through the RE Curricula. The results of analysis show evidence of a “Collection”’
Curriculum (C++/F++), promoting a ‘narrow educational identity’. Contemporary
students’ ‘religious educational identity’ is a matter of further research.

Key words: Religious Education, Curriculum, content analysis, Bernsteinian theory,
classification/framing, religious identity.

1. Introduction

The word ‘Curriculum’ derives from the Latin verb ‘currere’, which means to run in a
circle or a ‘course’ ‘Course’ is also a word produced from the same Latin verb ‘currere’.
In the context of Education, the definition of Curriculum is not conclusive according
to Goodlad (1979): “The curriculum is in the eye of the beholder. And so, there are many
curricula perceived simultaneously”.
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Within the Greek educational system the RE Curriculum is a matter of debate.
The lack of diversity in religious education and the establishment of Greek-Orthodox
Christianity as its principal subject, is the great challenge of the RE subject within
the Greek Educational system (Pedagogy and Theology), in terms of educational and
pedagogical orientation. Regarding the process of Curriculum planning and book
publishing for Religious Education, theological criteria surpass pedagogical values,
techniques and teaching methods. The lack of a pedagogical aspect constitutes a real
danger for the status and the (future) place of RE within the Greek Educational
System (Perselis, 1997, pp. 474-481). The last decade was a time of many chances in
contemporary Greek society. In Greece, whereas the state’s official religion is Greek
Orthodoxy and the traditional classroom was comprised of mostly Greek Orthodox
students, now students of other religions and traditions have been integrated into it,
even students with no religious affiliation at all, and RE is battling to find its pace in
these new circumstances.

Considering these circumstances, and in order to evaluate student’s ‘religious
educational identity’ deriving from the connection between the context and the content
of the RE Curriculum, a qualitative research was performed, taking the following factors
into consideration:

What is the status of the subject of RE in Primary-Secondary Education when
examining: a) the teaching hours (‘time units’) of the subject and b) the place of
appearance within the other subjects of the formal Curriculum (1969-2016)?

a) What is the quality of relations between the subjects/ content of the RE subject
for Primary education (1974-1979)?

b) How strong /weak is the classification measured in the content of the RE Curriculum
for Primary education (1974-1979)?

a) What is the quality of communication and interaction between teacher and pupils
in the Primary education RE Curriculum 1974-1979?

b) How strong/weak is the framing measured in the Primary education RE Curriculum
1974-19797

In this paper, therefore, a measurable aspect of the RE content and a quantitative
method will be illustrated, in order to assist researchers of the Religious Education (RE)
Curricula, to categorize and evaluate each RE Curriculum. Because of the historical and
political significance of the early period 1974-1979, the main subject of the paper will
be the Greek Primary school RE Curricula for 1974-1979; however, the theoretical basis
of this research can be applied to the assessment of every Curriculum.

2. What is taught and in what way it is taught

School, through the Curriculum, contributes to societal reproduction through the formation
of Curriculum- as Apple underlines (1979, pp. 63—64):

«Schools do not only control people, they also help control meaning. Since they preserve
and distribute what is perceived to be ‘legitimate knowledge —the knowledge that ‘we all
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must have,’ schools confer cultural legitimacy on the knowledge of specific groups. But
this is not all, for the ability of a group to make its knowledge into ‘knowledge for all’is
related to that group s power in the larger political and economic arena».

But what is taught (the content of the subject) and in what way (communication context)
is taught is also an important aspect and should be taken into serious consideration.

Basil Bernstein in his research on the Curriculum proposes a theory to appraise a
subject’s status by examining the ‘time units’ (teaching hours) of a subject, the status
of the subject (compulsory or optional), and the connection to the other subjects (place
of appearance).

He underlines the following (2003, pp. 71-72):

«To begin with, [ am going to talk about the curriculum in a very abstract way. In all
educational institutions there is an organization of time into periods which may vary from
fifteen minutes to three hours. I am going to call each such defined period of time a ‘unit’.
1 shall use the word ‘content’to describe how that period of time is filled.

Now I shall start off by considering that all the units and their contents have equal
status. And I shall define a curriculum in terms of the principle by which certain periods
of time and their contents are brought into a special relationship with each other.

I am thus opening up the question as to how it is that a certain curriculum emerges.
I want to look more closely at the word ‘relation’ which I used in the definition. First, we
can examine the relationship between contents (that is, how a given period of time is filled)
in terms of the amount of time accorded to a given content.

Immediately we can see that more time is devoted to some contents than others....
From this point of view any curriculum entails a principle or principles, whereby of all
the possible contents of time, some contents are given a special status and enter into an
open or closed relation with each other»

Two aspects with great importance to the characterization of a subject and its place in
the Curriculum are “classification” and “framing”. What is taught and in what way. Both
these ideas have to do with the meaning of a boundary within the Curriculum’s contexts
and the connection to control (Bernstein, 1989, pp. 65-72).

2.1 Bernsteinian theoretical framework On the Curriculum -Visible
and Invisible Pedagogy-Two Curriculum types

“Code” is a key issue in the Bernsteinian theory. Starting from the language that
a student is using, there are two types of linguistic codes, the “restricted” and the
“elaborated”. Students from working-class families with a lower educational level, use the
“restricted” linguistic code and are puzzled with the “elaborated” linguistic code that is
used in the school. Therefore, they start with a problem and thus must contend with
a higher possibility of failure in their academic life. On the other hand, students from
upper-class families use the “elaborated” code and can easily understand the school’s
communication context. Consequently, they will unquestionably succeed. These two
types (elaborated /restricted) are continued within the educational system and produce
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two “educational codes” and two “types of Pedagogy”, the “Visible”(strong classification/
strong/firm framing) -when referring to teacher-focused methods, that are traditional
and do not have the students’ interests and concerns at heart, and the “Invisible” one
(weak/blur classification/weak/blur framing)-which is student-centered and is based on
alternative teaching methods and evaluation processes. Schools transmit two cultures,
the “Instrumental” and the “Expressive”.

Subsequently, there are two types of Curriculum in connection to Pedagogy and
Codes that are, in fact, opposite and have different characteristics. There is the “Collection”
code Curriculum and the “Integrated” code Curriculum. “Collection’ code Curriculum
is focused on one subject, subject-based teaching, teacher-centered, with no connection
to everyday life issues and with plain memorizing methods for evaluation. “Integrated’”
code Curriculum is an open curriculum, with “blur” boundaries between subjects, based
on interdisciplinarity, promoting integrative learning, student—centered, experiential and
with alternative evaluation methods. The relation of “classification” to “framing” also
produces intermediate types of Curriculum. Each Curriculum is promoting a different
“educational identity” that is connected to their professional identities and the way they
will behave in society.

Figure 1. Curriculum categories based on the Bernsteinian theoretical framework (1989-2003)

As Bernstein (2003, p. 74) has analyzed in the “Collection” type Curriculum,
«knowledge is sacred, and is regarded as private property... Pupils are socialized into that view
early in their careers... Knowledge is organized hierarchically, and the ultimate mystery of the
subject is revealed only later in one’s career... Subject loyalty is systematically developed, and
one must demonstrate it before being allowed to proceed further... Study is very specialized, and
it emphasizes differences between practitioners of different subjects.... Practitioners have a strong
sense of identity and subject loyalty». In the banking concept of education, knowledge is a
gift bestowed by those who consider themselves knowledgeable upon those whom they
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consider to be ignorant. Projecting an absolute ignorance onto others, a characteristic of
the ideology of oppression, negates education and knowledge as processes of inquiry. The
teacher presents himself to his students as their necessary opposite; by considering their
ignorance absolute, he justifies his own existence. The students, alienated like the slave
in the Hegelian dialectic, accept their ignorance as justifying the teacher’s existence—
but, unlike the slave, they never discover that they educate the teacher (Freire, 1972).

The Collection code Curriculum for learners promotes seeing knowledge as something
quite distinct from every day-life knowledge. Bernstein suggests that the Integrated
code brings about a shift in the balance of power between teacher and those taught -
the pupil has more access to knowledge, especially deep structure knowledge. This is
potentially threatening to teachers — they are not as firmly in control of subject matter as
they are in a Collection code Curriculum. Also, teachers must be much more capable if
they are to handle the Integrated code - they need to be able to analyze and synthesize
information. They must be able to handle uncertainty and ambiguity. Assessment
becomes problematic - you may need to use a wider repertoire of testing techniques.
The interesting point is that a wider range of pupil attributes may be evaluated in an
Integrated code. Attributes of personality may be involved, e.g. oral and not just written
assessment in the languages.

On the other hand, in the Integrated code Curriculum, because the various subjects
are in a more open relationship, Bernstein suggests that it will probably have a more
uniform pedagogy. To begin with, teachers of the same subject will have to work together
more closely, and this may therefore lead to more homogeneous teaching approaches.
“Small group teaching” becomes much more of a possibility in an Integrated code. Within
an integrated code, teachers’ professional identity is uncertain: it must be achieved in
the context of interpersonal negotiation with colleagues. This differs markedly from the
Collection code, where professional identity is prescribed, e.g. you are a Math’s teacher;
or you teach Religion (Bernstein, 2003, p. 75).

Visible Pedagogy Invisible Pedagogy

Curriculum: ‘collection’ Curriculum: ‘integrated’

Strong Classification: C++: the subjects, and
the content of subjects have very strong
boundaries between them

Weak Classification: C--: interdisciplinarity,
integrated learning

C+: the subjects and the contents of subjects C-: everyday life learning, alternative
have strong boundaries methods of teaching.
Strong/firm framing: F++, F+: students Weak Framing: F--: teacher is a facilitator
have no control in the learning process and | during the learning process, in an interactive
contents of learning (pacing), the experience environment based in research
and everyday life is out of the learning
process, teacher has total power and control, F-: alternative and less stressful evaluation
memorising traditional methods of evaluation. methods

Table 1. Two Pedagogies-Two Curricula
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2.2 The ideas of Classification(C) and Framing(F)

A further distinction between Classification and Framing is that while Classification is
associated with power, Framing is associated with control. In Classification the meaning of
boundaries between the subjects is very important, and the more solid these boundaries
are, the stronger classification is. Weak classification means blur or weak boundaries
between subjects and a weak distinction within the concepts. At a societal level this
distinction of subjects and meanings expands to social aspects such as distinction of
individuals, distinction of professions, a society of solitude (Bernstein, 2003, pp- 50-
68). The stronger Classification and Framing, the more hierarchical and ritualized
educational relationships are. Pupils too, have little status - the teacher has possession
of knowledge.

Imagine that the structure between the subjects in a strong classification, with very
solid boundaries between subjects, would have a status that corresponds to the right of
the following picture (figure 2), while, on the other hand, a weak classification status,
with interdisciplinarity and blur boundaries between subjects would correspond to the
left of the following picture. The other parameter, that must be evaluated is “framing”.
Framing is about the “context” of communication (how), the “message” that is been
transmitted between the teacher and pupils (what). It is what can be transmitted or not
during the learning process. It is the strength of the boundary during the communication
between teacher and pupils. In the following figure (3), there is the distinction between
strong and weak framing, as on the right (the teacher-centered process), while on the
left the teacher is a ‘facilitator’, and a connecting part in the mechanism of the learning
(Bernstein, 1989; 2003, pp. 27, 64-71).

Figure 2. Classification concept
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Figure 2. Classification concept

Introducing the concept of ‘religious educational identity’, based on Bernstein’s
theoritical framework regarding the ‘educational identity’

Understanding a world divided into different categories like the subjects they are
taught, and the knowledge only accessible to certain professions, promotes a world
of both solidarity and differences. ‘Therefore, specialization reveals differences from, rather
than commonalty. It means that your educational identity and specific skills are clearly marked
and bounded. Your educational category is pure’ (Bernstein, 2003, p. 73). Students only
understand the world as different subjects, which exist parallel to each other, like the
subject’s titles printed in their school timetable, but they never integrate.

The Greek educational System in general is a System of different subjects with very
low communication and integration. The only subject which is related to integrated
learning is the ‘project’ but is considered a secondary subject with low impact in student’s
academic success for entering University Education, and the educational goal of the
‘project’s’ subject has been altered since it began. The way the Greek Educational system
is formed promotes an understanding of the world not as a whole with connections
and communication, but as different parts, as sectors, like the different subjects they
are taught which have very low connection to each other.

At first one would question, what does all this have to do with Religious Education?
If the Bernsteinian concept on the Curriculum was applied to the Religious Education
Curriculum, then the world of knowledge would analogue to the world of religions.
And the ‘educational identity’ would become °‘religious educational identity’. So,
according to that concept, an expansion of the theory of Bernstein and the application
of that theoretical framework to the RE Curricula, will lead to two types of Curriculum,
depending on the Code and Pedagogy. ‘The “Collection” code in the RE Curriculum
is narrow in scope and constricting, well bounded and based upon the differences. In
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promoting separation and distinction, it promotes the concept of solitude and thus
creates a restrictive and tight ‘religious educational identity’.

One the other hand the “Integrated” code RE Curriculum which is based on inclusion
and breaking boundaries, promotes connection, understanding, building bridges between
cultures, religions and people. Accordingly, a religious identity appears which is open and
integrated. Miedema (2009, p. 969) notices that: «Education in State schools should take the
impact of the processes of globalization seriously by preparing students for their encounter with
cultural ‘others’. As part of this it should prepare them for the encounter with ‘religious others’.
Using the Bernsteinian theoretical framework for the Curriculum and integrated into the
RE Curricula, is a good example of how integration and interdisciplinarity can work.

3. The Research

3.1 Methodology

Nowadays in the field of humanitarian studies, qualitative research is an acknowledged
way of research. There are different characteristics and goals which contrast with
quantitative research. The main characteristics of qualitative research are that it is
detailed, carefully planned and executed, honest and sharp. The data and the way
they are examined is the most important part of this type of research. The main goal
is not the standardization of the data but the depth of the analysis, the views of the
participants and the deeper analysis of the qualitative data. Revaluating during the
process is necessary and much needed. The credibility in this type of research is based
on rethinking the different aspects and constantly readjusting the sequence of research
in order to achieve the greater level of scientifically honest results. The way the results
were produced, the research method and the way it was planned, and the thinking
processes are the most important parts (Mason, 2017; 2011; Issari & Pourkos, 2015).

In the current qualitative research that took place in 2017-2018, the method used
was the content analysis method.

Content analysis is a qualitative research that is based on the analysis of the content
and especially on the unit of the research. In this case the unit was the sentence. The
research question which is essential to the whole process will define the categories in
which the content is to be examined. The unit of the research is the sentence, not in
the grammatical way, but a meaningful sentence, that expresses a complete content
(Krippendorff, 1980; Neves & Morais, 2001; Koustourakis & Zacharos, 2011). The
results were quantified using mathematic relations and types and then were presented
with Microsoft Excel Office 365 MSO (16.0.10827.20118) 32-bit. The formal Syllabuses/
Curricula of the years 1974-1979 where examined. At this point it is not only important
to point to the use of the same combination of Bernstein’s theoretical framework with
qualitative data and research for other Curricula of subjects in Primary Education, but
also in University Curricula (Koustourakis & Zacharos, 2011; Sarakinioti & Tsatsaroni,
2010). All sentences of the Curriculum were measured and quantified. Categories in
which sentences/references were placed and measured, produced and were based on
the theoretical framework, were categories that had to do with the interdisciplinarity of
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content or one- subject learning, about connections to everyday life learning, and the
quality of communication between teacher and pupils (teacher-centered/facilitator). The
content analysis method is the most suitable for studying formal government documents
while searching for hidden meanings. These formal documents were examined as they
were witnesses of that specific era and the results were quantified, and several outcomes
were thus raised.

In order to understand and evaluate the status of the RE subject for the late 70’s, it is
essential to understand the political, historical and ideological context. The methodology
of Braten (2013, 2016) is the methodology used in order to analyze the RE Curriculum
aspects. So, in order to value the context in all its dimensions the following will be
examined: Three dimensions: a) the supranational, b) the national and c) the subnational
processes and Four levels of Curriculum: 1) the ‘societal” level which means how society
reacts to the historical and political context (historic events, political events, academic
disciplines, Ministry of Education etc.). Furthermore, the historical and political context
affects the ideology of the Curriculum; 2) Institutional level: which means how these
ideologies are reflected on the local agreed syllabuses/national curricula; 3) Instructional
level: which means how teachers plan and deliver the curriculum principles to the
students, and 4) Experiential level: which is how the curriculum is internalized and
its effects on the individual learner (Braten, 2016; 2013, p. 39). A combination of the
theoritical framework of Bernstein and the methodology of Braten, along with content
analysis, forms a more detailed analysis in Curriculum study. The ‘12+1 aspects of the
RE Curriculum’ are formed in order to understant the context in all its dimentions but
also evaluates the status of the subject and the content by examining the classification
and framing. All of the above form a distinctive religious educational identity (+1 aspect)

Time \
Status

Place
Classification

Framing

Supranational +

National Religious Educational Identity
Subnational
Societal

Institutional

Instructional

Experiential )
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3.2 Results of Qualitative research-data:

All the research data will be presented in the result’s section. To understand and evaluate
the status of the subject and the ‘religious educational identity’ promoted in the late 70’s,
we are going to examine the ‘time units’ for the RE subject and the future tendency.
Additionally, the connection of the RE Subject to other subjects will be evaluated and
the place of appearance since 1897 will be examined. Moreover, in order to value the
classification and framing, the what and in what way RE is taught, tables of the results
of the content analysis will be presented. All the above aspects along with the context of
the era will be used to create a detailed analysis for characterising the RE Curriculum
and identifying the ‘religious educational identity’ that it promotes.

According to the first research objective: 1a) RE «time units» -Teaching hours
(1969-2016): The subject of RE has faced many changes regarding the provision of
teaching hours. Initially there was a constant reduction of the teaching hours. In the
current research the years since 1969 were included due to the noticeable variations in
the number of teaching hours compared to the then current number of hours in 2016.
An important issue is the lack of the teaching hours in 1st and 2nd grade of Primary
School (until the reformation in 1991). Also, a noticeable reduction has occurred in
the 5th and 6th grade of Primary school by one teaching hour in the years since 1974.
In 1977 one hour was reduced in the fifth and sixth grade and in the 1* year of High
School. In 1978 one hour was reduced in the first year of Lyceum. In 1982 the hours
from the first and second grade of Primary school were lost, leaving no teaching hours
for a separate RE subject. Some references were connected to Religion through the
subject of ‘Teaching about the Environment’. In 1984 another reduction in the third
year of Lyceum resulted in there being only one teaching hour. The most recent change
was another reduction in 2016 (Ministry of Education) for the fifth and sixth year of
Primary school , leaving only one teaching hour in these years (Greek Government/
Ministry of Education, 1969a; 1969b; 1972; 1977a; 1977b; 1978a; 1978b; 1982; 1984;
2001; 2003; 2014).

Table 1. total data - teaching hours RE Primary / Secondary Education (1969-2016)

year 1969-1972 1977-78 1982-1984 2016
grade
1% Primary. 2 2 0 0
2" Primary. 2 2 0 0
3" Primary 2 2 2 2
4™ Primary. 2 2 2 2
5% Primary. 3 2 2 1
6™ Primary. 3 2 2 1
1t Gymnasium 3 2 2 2
2" Gymnasium. 2 2 2 2
3" Gymnasium. 2 2 2 2
15t Lyceum. 3 2 2 2
2" Lyceum 2 2 2 2
3™ Lyceum 2 2 1 1
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1b) Place of appearance within the Subjects of Curriculum (1897-2016)

The RE subject, since 1897 was placed in the first hierarchical place within the
other subjects of the Curriculum (Foteinos, 2013, p. 328; Persianis, 2002, p. 71). In
the reform of 2001 (Greek government/Ministry of Education, 2001), a radical change
of position occurred, and the subject was positioned in the last place. In 2003 (Greek
government/Ministry of Education, 2003), it was placed in the 6" place (p. 135 of 335
pages). History subject was ahead of RE subject and then in the 7 place, the subject
of Theater. At the start of the millennium, 2000, a radical change occurred at the
place one would traditionally find the subject of RE (Greek Government/Ministry of
Education, 1969a; 1969b; 1972; 1977a; 1977b; 1978a; 1978b; 1982; 1984; 2001; 2003;
2014). According to the second research obijective:

2a) What is the quality of relations between subjects/ contents of the RE subject for
Primary education (1974-1979)?

2b) How strong /weak was the classification measured in the content of the RE
Curriculum for Primary education (1974-1979)?

Table 2. Classification data (1974-1979)

References to References to References References
the subject of other subjects to everyday  to academic  Classification
RE (one -subject (interdisciplinarity/ life knowledge
based teaching)  integrated knowledge
learning)
Primary School = 304(98,06%) 6(1,98%) 16(5,16%) 284(93,42%) C++

Graph 1. Percentages of Classification in RE Primary Curriculum 1974-1979

Classification % Primary RE Curriculum 1974 - 1979
one subject-based
teaching ([TIMH]%)
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2a): In connection with the interdisciplinarity of the subject there is a point in the
Curriculum that refers to the following: “3. General... the religion content is intertwined
with the content of other subjects”. However, the results and analysis of the document has
shown that: of the 310 sentences of the Curriculum, 304 were referring to one subject
(Christian Orthodox centered issues) and only 6 references had a connection to other
subjects/issues, a different quality, more of interdisciplinarity such as the: “Improvised
prayers depending on the circumstances, poems and songs about occasional events, participation in
charity events, ... other known religions (Judaism, Muhammadanism etc.)” (Greek Government/
Ministry of Education, 1977b)".

2b): The results of the content analysis of the formal RE Curriculum for Primary
school (Greek Government/Ministry of Education, 1977b), shows evidence of a very strong
classification (C++). This can be detected by examining the quality of the references.
Most of the references had to do with one-subject based teaching (Greek Orthodox
Religion). This can be quantified as 98,06 % of the references examined, which were
categorized as references with very strong boundaries. Also, very few references to
other subjects were detected. The integration was quantified by examining the points of
interest (references) that had to do with interdisciplinarity. The results show low-almost
no- integration and interdisciplinarity (1.98%). Another category regarding everyday
life knowledge and a connection to experience and student concerns, was examined
and quantified at 5.2% of references of the text of the Curriculum.

The third research objective regarding the other basic parameter of the Bernsteinian
theory of Framing was:

3a) What is the quality of communication and interaction between teacher and
pupils in the Primary education RE Curriculum from 1974-1979?

3b) How strong/weak was the framing measured in the Primary education RE
Curriculum from 1974-1979?

Table 3. Total data of framing. Primary RE Curriculum (1974-1979)

References in References Teacher Facilitator(teacher) Framing
connection with with no centered communication

communication communication communication references

of teacher- message references
student
Primary 14(4,5%) 296(95,48%) 14(100%) 0 F++

school

1 This formal Document is called FEK is the Latinized version of the Greek alphabet initials “PEK”.
It stands for “Issue of the Governmental Paper”, a formal Government paper where all the official /
formal decisions are published.
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Graph 2. Percentages of Framing in RE Primary Curriculum 1974-1979
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Table 4. combined parameters for characterizing the RE Curriculum
References to the Reference.s to References
. . other subjects References
Primary |subject of RE (one| . S . |to everyday . . RE
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3a) The evaluation process of the Curriculum has shown few evidences of interaction
between teacher and student. In contrary the vast majority was detected of a quality of
the teacher-centered learning process. The general goal of the subject was also studied
because it implied the communication context. 3b) The results of the content analysis
of the formal RE Curriculum for Primary school shows also evidence of a very strong
Framing (F ++). That can be understood when quantify the references connected to
communication between teacher and student. The few findings, only 14, in research of
the 310 sentences of the RE Curriculum, had to do with the communication of teacher-
student (Greek Government/Ministry of Education, 1977b).

Discussion

The goals of this article were to propose an addition to the methodology of RE Curriculum
studies and to examine the Curricula of Primary Education (1974-1979), using this first
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version of concept formation of ‘The 12+1 aspects of RE Curricula’, as an illustration.
An important aspect which will be the focus of the study of the RE Curricula is the
religious educational identity, the proposed ‘+1 aspect’, which is formed once the ‘12
aspects of the RE Curricula’ are examined. Collecting all the research objectives and
data of interest, the following points will be discussed.

Following the theoretical framework of Bernstein, with emphases on:

Time: The constant reduction of the teaching hours in all the introductory classes
(1% primary, 1 Gymnasium, 1% Lyceum) and in the last grades (5-6" Primary/3™
Lyceum) is puzzling. The classes occupying a middle position seem to be more stable.
This tendency towards constant reduction is a very serious aspect for the future of the
RE subject and this fact must be taken under serious consideration (Greek government/
Ministry of Education, 1969a; 1969b; 1972; 1977a; 1977b; 1978a; 1978b; 1982; 1984;
2001; 2003; 2014; Ministry of Education, 2016).

Status: The RE subject during the period 1974-1979 was compulsory for all students
and a decision of the Ministry of Education (1956) allowed only students of the Protestant
Faith to be exempt. In other words, all students attended class and had an evaluation
every three months in written and oral exams. Each day the teacher documented the
progress and behaviour of each student and noted who was absent. The total of the
evaluation was based on the documented effort of each student (by teacher’s remarks),
the results of oral and written papers and filling a written special questionnaire for each
subject. In the Presidential Declaration 483 of 1977, there was an abrogation of written
examinations of final and graduating exams for Primary School for the students of fifth
and sixth class. (Greek government/Ministry of Education, 1977c, p. 1240).

Place: Another interesting point/finding of the research is the change of the place
of appearance in the Curriculum. The RE subject although considered a ‘secondary’
subject, has since the beginning, occupied the first place, because of the meaning of
honoring the sacred. That was a place that had a deeper meaning: the ‘holy’ start of the
Curriculum, the starting lesson that would transmit the values of Orthodoxia to all the
subjects to follow (Foteinos, 2013, p. 343). This concept is similar to the act of praying
in school in the morning, before the beginning of the lessons. The act of praying for
teachers and students together, was a symbolic act as to ‘sanctify’ the following in the
school context. These radical changes underline a general change to the whole system
of values and traditions. This tendency to leave tradition and religion behind, something
the influencers of the Curriculum did not plan on doing intentionally but was a change
that occurred around the time of the Millennium, is combined with the change of the
status of the RE subject in the Curriculum, projecting its change of place in society too
(Greek government/Ministry of Education, 1969a; 1969b; 1972; 1977a; 1977b; 1978a;
1978b; 1982; 1984; 2001; 2003; 2014).

Classification: The 1976-79 RE Curriculum is characterized as a Collection RE
Curriculum with very strong classification. Students are in that way, used to understanding
Religion as something that has nothing to do with real/everyday life, adhering strictly
to the one subject based learning. The structure of the content of the school courses,
followed the structure of the Faculty of Theology, as an academic field. Accordingly,
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most of the references were academic-scientific prestigious but had inadequate practical
implications in everyday life of students. A very strong classification of the subject’s
contents was projected, with most of the contents related to Christian Orthodox issues/
references. The only references regarding other religions were placed in a parenthesis
{C...0} and only two were referred to i.e. (Judaism, Mohammadanism, not Islam),
adding etc. at the end, thus implying more religions (Greek Government/Ministry of
Education, 1977b).

Framing: The 1976-79 RE Curriculum is characterized as a Collection RE Curriculum
with very strong framing. It is a highly teacher-centered process. It means that this
RE Curriculum promotes a very narrow view in students’ perception of the world of
religions. Very detailed and specific knowledge is transmitted only through memorization
and acceptance as concrete knowledge where students have no active part in the process,
although it is written in the general goals of the subject: ‘to have an active part to the
religious life of our people’ (Greek Government/Ministry of Education, 1977b).

Additionally, in combination to the theoretical framework, in order to investigate the context
of the Curricula, we follow Briten’s methodology:

Supranational: Greece applied to join the European Community in 1975 and
officially joined the European Community in 1981. This was a decision of the prime
minister Konstantinos Karamanlis to express the dissatisfaction of the Greek nation
over the lack of help from the N.A.T.O partners and The United States’ government
during the crisis in Cyprus, which ended with the Turkish occupation of 30% of the
island of Cyprus (Voulgaris, 2012, pp. 83-88).

National: The historical period in Greece since 1974 has been characterized by the
radical political change from Dictatorship to a Presidential Parliamentary Republic and
known as the “Political Changeover”. The time limit of these periods can be measured
from July 1974 until the first elections in 1977 or alternatively, the elections of 1981
(Gravaris, 2007, p. 52). These periods in Greek history have had a great impact on all
the societal, ideological, political, financial, strategical and cultural aspects of the latest
40 years of contemporary Greek society (Badiou, 2009, p. 35). From 1974 to 1981
the “Nea Dimokratia”(New Democracy) party was elected twice and the prime minister
Konstaninos K. Karamanlis led the country. Several changes occurred at the Ministry
of Education: The Ministers of Education of that era were Nikolaos Louros (24" July
1974-21% November 1974), Panagiotis Zepos (21 November 1974-5" January 1976),
Georgios Rallis(5" January 1976-28" November 1977), loannis Varvitsiotis(28" November
1977-10" May 1980) and finally Athanasios Taliadouros(10™ May 1980-21% October
1981). In two elections the Minister of Education was changed five times, a fact that
underlines the constant changing of people in charge and a constant delay or loss of
time between the changes.

Subnational: The local political events and subnational processes were concerned
with the legalization of the Communist Party in 1976, in addition to the “anticommunist”
ideology which has affected all aspects of society since the Greek civil war (1946-1949).
The ‘certificates of social considerations’ needed for all transactions with Greek bureaucracy
ended and a more liberal ideology arose, but this became more obvious in the 1980s.
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There is still a strong connection with the past. National and religious identity is strong
because of a recent deficit of democracy. “Now, in the post political changeover period, the
danger of the distraction of the nation has been ceased, so the reformation of education can start.
Because when the country is at stake, education becomes a tool to reproduce all the national
and ideological values to maintain the political status” (Foteinos, 2013, pp. 671-672).

Societal: The educational reformation of 1976 functioned as one of the catalytic
factors that contributed to and, exerted considerable influence on, the transition that
followed years later in postmodern mass democracy, as it is configured today. The
individual steps of the reformation of 1976, each one distinguishable in its own way
but also constituting a whole, constituted the starting point for the formation of modern
social and educational reality. The official Greek Orthodox Church and the Universities
were more independent from the government, and the Army was politically neutral
(Kassimati, 1998, pp. 350-357).

Institutional: “The subjects of Ancient Greek, History and Religion are subjects that
contribute to the forming of the national-political identity of the nation, and this is why when
there is an attempt at reformation,one often finds a great resistance of the society and politicians
especially for these subjects. That happens because there is a strong connection with the past
that is expressed through a strong resistance to the changes’ (Foteinos, 2013, p. 617). The
attempt for educational reformation was characterised as an “aged newborn”, because
it was delayed and had many faults (Iliou, 1984). The political Changeover, and the
radical change from the Dictatorship status to the Democratic status of the country, had
an impact on the following years.

Instuctional: At that time there were no quidelines for teachers despite the sentences/
instructions we find in the Curriculum which are combined with the content analysis
about framing. The general quidelines regarded a teacher-centered learning with low
interaction between teacher-student. In general, no interaction between teacher and
students was documented, there were no specific instructions to the teachers for the
quality of communication, given using verbs (the only verb found was: mention). The
content was characterized as a catalog of contents in short sentences. References for the
evaluation of students was based on strict memorization methods. Words as: “in short,
in general, focusing on the basic, meaning, meaning of the main” imply a strict teacher-
centered learning process, based on memorizing with no evidence of student-centered
methods (Greek Government/Ministry of Education, 1977b).

Experiential: As Braten recommends for examining this level it would be preferable to
inteview students. At ‘experiential’ level more can be said in the addition of interviews
for evaluating the students’ views. With the students’ point of view and their perspectives
added, the research will be more complete and with some further interesting points
to discuss. Different categories of the contents of the Curriculum will generate further
discussion as to what was important in the past and what will be important in the
future for students to be taught. The students born in 1967-1970, nowadays forty fivers
(45+), would have been interviewed and the findings would contribute to the tracing
of the ‘religious educational identity’.

From all the above aspects, we value that the Religious Educational Identity of

Peer-reviewed article
Apbpo pe SLAn xprtixy) aELoAdYNoN



Chrysanthi Vavetsi 33

the late 70’s can be characterised as a close/ narrow RE identity focucing only on one
religion, the religion of the majority of Greek citizens at the time of the late 70’s.
(Greek Orthodox Christians). Furthermore, when one is examining the general values/
goals of the subject it is noticeable that national identity was complex and combined
with religion and that this type of national identity was projected in the Curriculum
and in the general goals of Education (Giagazoglou, 2004). Language and religion are
the two most valuable connecting parts of the Greek nation’s identity (Aggelopoulos,
2000). Other aspects of the Greek nation’s identity can be pointed as Foteinos (2013,
p. 613) refers to the following: ‘...The second most important part of the Greek identity was
Christianity (Orthodoxia). But when (Christianity) was turned into a school subject, it was
disconnected from the essential meaning of love and tolerance for others. It was transformed
into a tool of political influence and dominance (Church, political parties etc.).’

4.1 Restrictions-suggestions for future studies

This is a formation of an idea in progress. So, we realise, that can be improved in the
future by adding into the research both quantitative and qualitative data, that will
promote science further. Another point is that during the analysis there were some
references that were used in different categories. It is very important to clarify and
decide from the beginning of the process which way of categorising will follow and
stay strictly focused on that.

Combing the data from the RE curriculum, while testing their application in every
day school life could also be of much benefit and have even more detailed results. The
analysing and characterising of RE Curriculum in other time periods under the lens of
the Bernsteinian theory can hugely benefit the research for the future of the RE subject.
The research will raise interesting outcomes once the RE Curriculum of different time
periods are examined, under the same concept. Then a comparative view of the course
of the RE subject will provide significant points of interest for the status of the RE
subject in Greece’s political, historical and societal unique context.

As a conclusion it can be said that the study of RE Curricula is very complex and
has many aspects that need to be taken under consideration. All the research should
be focused on the RE identity that our students form, enabling them to communicate
with religious others in our global and constantly transforming world. Koukounaras-
Liagkis (2015, p. 149) notices that: ‘The RE Curriculum in the contemporary school has to
value the history and tradition of the subject in the educational system but also must respect the
cultural-social context, but most of all the pedagogical processes in the relations between school
and religion... it is not a political issue with pedagogical aspect, but a pedagogical issue with
political references’. The pedagogical aspects should surpass the political influences and
the ‘religious educational identity’ of our students must be the centre before planning
the Curriculum. An open, integrated religious educational identity is what our times
demand. Knowledge should relate to real life to have an essential meaning for the
students, while the subject of Religious Education will correspond to real life issues
and focus on modern and student-centred techniques.

Our students are raised in a continuously changing world. They will definitely,
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be related to ‘religious significant others’, as the current historical, political and
societal circumstances result in a multicultural and multireligious society. The effects
of immigration, with foreign people immigrating to Greece and on the other hand,
Greek students immigrating abroad because of the economic problems in Greece, make
the issue of religious diversity and pluralism essential. Assisting students in finding a
meaning in this harsh era through RE could offer much in their well-being.

Which type of ‘educational religious identity’ will be preferred in future society is
a matter of concern for the researchers of Religious Education and the future of the
school subject. We are confident that all the new scientists in the field of Religious
Education have much to offer in re-evaluating the status of the subject and with their
scientific research, claim a place in the Educational System and in Society, from which
the students of the future will benefit much.
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Abstract

This paper begins by reviewing the evidence from international research concerning
the personal and social correlates of prayer frequency during childhood and
adolescence. Overall these data continue to support the view that young people
who pray not only report higher levels of personal wellbeing but also report
higher levels of pro-social attitudes. These findings raise a research question of
particular relelvance within church schools regarding the factors that predict
higher levels of prayer activity among students. The Student Voice Project offers
data that can illuminate this research question. Among the 3,101 9- to 11-year-
old students who participated in the project 11% prayed daily, 9% at least once
a week, 32% sometimes, 11% once or twice a year, and 37% never. The present
paper tests the power of four sets of predictor variables to account for individual
differences in prayer frequency among these students: personal factors (age and
sex), psychological factors (using the three dimensional model of personality
proposed by Eysenck), church attendance (self, mother, and father), and family
discussion about prayer (mother, father, and grandparents). Multiple regression
analyses identified discussion of prayer with mother as the single most important
predictor. These findings locate the development of the practice of prayer within
the home, even more than within the church.

Key words: psychology of prayer, parental influence, church schools, children.
1. Introduction

In the early days of the psychology of religion prayer held a central and important
place. For example, William James (1902) spoke of prayer as ‘the very soul and essence
of religion’; Coe (1916) considered that ‘a history and psychology of prayer would be
almost equivalent to a history and psychology of religion’; and Hodge (1931) in his book,
Prayer and its psychology, argued that ‘prayer is the centre and soul of all religion’. By
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the mid-1980s, however, this early focus within the psychology of religion had waned
to the point that Finney and Maloney (1985) concluded that:

Nowhere is the long standing breach between psychology and religion more
evident than in the lack of research on prayer. Only a few studies of prayer exist
inspite of the fact that prayer is of central religious importance.

A similar point was made by other reviews of the literature conducted during the
late 1980s, including Hood, Morris, and Watson (1987, 1989); Poloma and Pendleton
(1989), and Janssen, de Hart, and de Draak (1989).

A renewed interest in the psychology of prayer was documented and further
stimulated during the 1900s and early 2000s by a new generation of studies as illustrated
by Brown’s (1994) book, The human side of prayer, and by Francis and Astley’s (2001)
reader, Psychological perspectives on prayer. One particular strand within this re-emerging
literature on the psychology of prayer has focused on the place of prayer within the lives
of children and young people. This strand has involved both qualitative and quantitative
research methods addressing a range of different research questions.

Studies employing qualitative methods have explored: prayer as a positive activity
for primary school students (Mountain, 2005); the awareness of connections between
positive emotion and prayer and between negative emotion and prayer among 4- to
8-year old children (Bamford & Lagattuta, 2010); student attitudes to prayer at an
American modern Orthodox Jewish high school (Lehmann, 2010); the psychological
and spiritual significance of children’s prayers from prayer books left in the chapel of a
children’s hospital (Langford, 2015); the use of prayer among 15-year-old competitive
athletes (Hoven & Kuchera, 2016); the contribution of prayers to shaping literacy
within a Catholic primary school (Papen, 2018); and the experiences of students in
the implementation of prayer services in religious high schools in Israel (Kohn, 2018).

Studies employing the quantitative methods have explored: the role of prayer in
promoting spiritual wellbeing among Pentecostal youth (Tshabalala & Patel, 2010); the
connection between prayer and emotional stability among 15- to 18-year-old students
(Pajevic & Hasanovic, 2014); and the effects of formal instruction on Jewish adolescents’
attitudes toward prayer (Sigel, 2016). Quantitative studies concerned with identifying
and assessing the antecedents, correlates, and consequences of individual differences
in prayer activities or prayer experiences face the added difficulty of differentiating and
isolating the effects of prayer from other associated religious practices. In one attempt
to bring prayer into sharper focus in such quantitative studies, Francis and colleagues
have designed a series of analyses that explore the effects of prayer after controlling for
personal factors (age and sex), psychological factors (personality), and public religion
engagement (church attendance). Within this series of analyses consistent data reported
that young people who prayed displayed a greater sense of purpose in life, a higher
level of personal happiness, and greater commitment to pro-social attitudes.

The best documented of these three areas (purpose in life, personal happiness, and
pro-social attitudes) concerns research linking prayer frequency with purpose in life,
as explored by Francis and Burton (1994), Francis and Evans (1996), Francis (2005),
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Francis and Robbins (2006), and Francis and Penny (2016). For example, Francis and
Penny (2016) drew on data provided by 10,792 13- to 15-year-old students from five
different parts of the UK (England, Northern Ireland, Scotland, Wales, and London).
After controlling for personal factors (age and sex), psychological factors (extraversion,
neuroticism, and psychoticism), and religious factors (affiliation and worship attendance),
the data demonstrated that prayer frequency added additional prediction of enhanced
levels of purpose in life among young people, and that prayer frequency was a stronger
predictor of purpose in life than religious affiliation or worship attendance.

Francis and Fisher (2014) explored the connection between prayer and personal
happiness, using the Oxford Happiness Inventory proposed by Argyle, Martin, and
Crossland (1989). The additional contribution to knowledge made by this study was
twofold. The study provided a different conceptualisation of wellbeing (personal
happiness in place of purpose in life) and a better established measure of wellbeing (a
29-item measure in place of a single-item index). Drawing on data provided by 1,002
12- to 18-year-old students in Victoria, Australia, this study demonstrated a significant
positive correlation between prayer and personal happiness, after taking into account
personal factors (age and sex) and psychological factors (extraversion, neuroticism, and
psychoticism).

Francis and Robbins (2006) explored the association between prayer and pro-social
ttitudes. In this study they employed three six-item measures of pro-social attitudes
(attitude toward school, attitude toward law and order, and attitude toward substances).
Drawing on data provided by 12,717 13- to 15-year-old students who never attend
church, and after controlling for personal factors (age and sex) and psychological factors
(extraversion, neuroticism, and psychoticism) this study demonstrated that prayer was
associated with higher levels of pro-social attitudes across all three domains, involving
a more positive attitude toward school, a more positive attitude toward law and order,
and a less positive attitude toward substances.

1.1 Research question

In light of the studies that suggest measures of prayer frequency can predict higher
levels of wellbeing during childhood and adolescence (purpose in life and personal
happiness) and enhanced levels of prosocial attitudes (attitude toward school, attitude
toward law and order, and attitude toward substances), the present study proposed
to focus on the factors that may predict individual differences in prayer frequency
during childhood. Previous research has identified four areas that should be taken
into account: personal factors, psychological factors, parental worship attendance, and
parental religious engagement.

Personal factors. The two personal factors that routinely predict individual differences
in religiosity (including prayer) during childhood and adolescence are sex and age.
From the early review of empirical findings within the psychology of religion reported
by Argyle (1958), sex differences have been seen as one of the best established findings,
at least within Christian and post-Christian contexts: women emerge as more religious
than men. Argyle’s (1958) conclusion has been confirmed by the more recent review
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reported by Francis and Penny (2014). The decline in religiosity during the years of
childhood and adolescence has also been documented by a number of studies and
analysed in some depth by Kay and Francis (1996) in their book, Drift from the churches.

Psychological factors. A number of studies have explored the relationship between
frequency of personal prayer and personality drawing on Eysenck’s dimensional model
of personality. Eysenck’s model of personality, operationalised by instruments such
as the Eysenck Personality Questionnaire (Eysenck & Eysenck, 1975), the Revised
Eysenck Personality Questionnaire (Eysenck, Eysenck, & Barrett, 1985) and the Eysenck
Personality Scales (Eysenck & Eysenck, 1991), maintains that abnormal personality
(poor functional psychological health) is not discrete from, but continuous with, normal
personality (good functional psychological health). Accordingly, neurotic disorders lie
at one extreme of a dimension of normal personality, ranging from emotional stability,
through emotional lability, to neurotic disorder. Similarly, psychotic disorders lie at one
extreme of another dimension of normal personality, ranging from tendermindedness,
through toughmindedness, to psychotic disorder. Eysenck’s model also maintains that
the two dimensions of neuroticism and psychoticism are orthogonal and independent of
each other. Alongside the measures of neuroticism and psychoticism, Eysenck’s model
adds a third dimension of personality which is not itself concerned with psychological
disorder. This third dimension ranges from introversion, through ambiversion, to
extraversion. Eysenck’s questionnaires designed to measure these three dimensions of
personality also routinely include a lie scale.

An initial study conducted among a sample of 230 16- to 18-year-old female
students, reported by Francis and Wilcox (1994), found no significant correlations
between prayer frequency and either extraversion scores or neuroticism scores, but a
significant negative correlation between prayer frequency and psychoticism scores. In
other words, individuals who record low scores on the psychoticism scale are more
likely to engage in prayer. This key finding has been supported by studies conducted
in the United Kingdom (e.g. Smith, 1996; Francis, Robbins, Lewis, and Barnes, 2008).
In the United States of America (Lewis & Maltby, 1996; Maltby, Talley, Cooper, & Leslie,
1995; and in Australia (Kaldor, Francis, & Fisher, 2002).

This established connection between prayer and personality is important to the present
enquiry for both conceptual and practical purposes. Conceptually, the connection between
prayer and personality is consistent with the implications of Eysenck’s dimensional model
of personality for explaining individual differences in tenderminded social attitudes in
general (Eysenck, 1975, 1976) and in religiosity in particular (Francis, 1992). Practically,
the connection between prayer and personality emphasises the importance of taking
personality factors into account when constructing a model designed to explore and to
explain individual differences in prayer frequency.

Personal worship attendance. A couple of studies in the early 1990s explored the
effect of parental worship (or church) attendance on an attitudinal predisposition to
pray and on the practice of prayer during childhood and adolescence, employing path
analysis that also took into account personal factors (sex), social factors (social class),
and contextual factors (type of school). In these two studies attitudinal predisposition to
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pray was assessed by a six-item Likert scale (scored on a five-point rating from disagree
strongly, through not certain, to agree strongl), and parental worship attendance was
rated by the young participants on a five-point scale of frequency for mothers and for
fathers separately. In the first study data were provided by 4,948 11-year-old students
in England (Francis & Brown, 1990). In the second study data were provided by 711
16-year-old students in England (Francis & Brown, 1991). In both studies parental
worship attendance was seen to be a highly significant predictor of child worship
attendance and child worship attendance was seen to be a highly significant predictor of
prayer frequency. According to this model the effect of parental worship attendance on
child prayer frequency was routed via child church attendance. Among the sample of
11-year-old students in addition to this effect routed via child worship attendance there
was a further direct effect of parental worship attendance on prayer frequency among
young people. Among the sample of 16-year-old students the whole effect of parental
church attendance on child prayer frequency was routed via child church attendance.

Parental religious engagement. While the two studies published by Francis and Brown
(1990, 1991) conceptualised parental influence on religious practice (both church
attendance and personal prayer) during childhood and adolescence in terms of parental
worship attendance, studies conducted as part of (or as influenced by) the Australian
National Church Life Survey broadened the research agenda to embrace an examination
of other ways in which parents may encourage or nurture religious practices in general
among their children. For example, in their report on the survey conducted among
10,101 10- to 14-year-old attenders within the 2001 Australian National Church Life
Survey, Bellamy, Mou, and Castle (2005) found that parents have a central role in the
development of faith. They concluded that the practice of family prayer times, the
encouragement of a personal devotional life for children and parents simply being
prepared to talk with their children about faith are all aspects that are positively related
to higher levels of belief and a more positive attitude toward and involvement in church
life. In their report on the survey conducted among 6,252 8- to 14-year-old attenders
within the 2011 Australian National Church Life Survey, Francis, Penny, and Powell
(2018) found that these data confirmed the power of parental example on frequency
of church attendance. Frequent attendance among young churchgoers occurred when
both parents attended as well. The most positive attitude toward their church was found
among young churchgoers who had the opportunity to talk about God with their parents
and who did not feel that their parents made them go to church. Young churchgoers
responded to parental encouragement better than to parental pressure.

2. Method

2.1. Procedure

All Church in Wales primary schools were invited to participate in a three-year project
designed to profile their students experience of and engagement with religious practices,
including personal prayer. From the total of 149 Church in Wales primary schools
catering for key stage two students across the six Anglican Dioceses (Bangor, Llandaff,
Monmouth, St Asaph, St Davids, and Swansea and Brecon), 88 schools participated
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in the student survey conducted during the third year of the project (2016-2017).
The schools were asked to administer the questionnaire in normal class groups to all
year five (9- to 10-year-old) students and to all year six (10- to 11-year-old) students
throughout the school. Students were asked not to write their name on the booklet and
to complete the survey without discussing their answers with their peers. They were
assured of confidentiality and anonymity. Although students were given the choice not
to participate very few declined to do so. All told 3,142 year-five and year-six students
participated in the survey.

2.2 Instrument

Religious affiliation of students was assessed by the question, ‘What sort of place of worship
do you go to?’ followed by the options: none, Baptist, Church in Wales, Methodist,
Pentecostal, Roman Catholic, Presbyterian, Mosque, Synagogue, Gurdwara, Other.

Church attendance of students, mothers, and fathers was assessed by the question:
‘Apart from special occasions (like weddings) how often do you /does your mother/does
your father attend a place of religious worship (e.g. church, mosque, temple, etc...)?
followed by the options: never (1), once or twice a year (2), sometimes (3), at least once
a month (4), and weekly (5).

Personal prayer of students was assessed by the question, ‘Do you pray when you are
on your own?’ followed by the options: never (1), once or twice a year (2), sometimes
(3), at least once a week (4), and daily (5).

Personality was assessed by the Junior Personality Scales in Three Dimensions
(JPS3D: Francis & Lankshear, in preparation). This instrument proposed three six-item
measures of extraversion, emotionality, and toughmindedness. Each item was rated on
a five-point Likert scale: disagree strongly (1), disagree (2), not certain (3), agree (4),
and agree strongly (5).

Family discussion of prayer was assessed by three items, ‘I often talk about prayer
with my mother’, ‘I often talk about prayer with my father’, and ‘I often talk about
prayer with my grandparents’. Each item was rated on a five-point Likert scale: disagree
strongly (1), disagree (2), not certain (3), agree (4), and agree strongly (5).

Personal factors were assessed by two dichotomous variables: sex, male (1) and female
(2); and school year, year five (1) and year six (2).

2.3 Participants

The 3,142 participants comprised 1,585 males and 1,557 females; 1,614 year-five students
and 1,528 year-six students.
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3. Results and discussion

3.1 Mapping personal prayer
Table 1. Frenquecy of personal prayer

Self %
Never 37
Once or twice a year 11
Sometimes 32
At least once a week 9
Daily 11

Table 1 presents the frequency with which the students reported praying when they are on their
own. These data indicated that roughly one in ten students prayed every day (11%) and that
a further one in ten prayed at least once a week (9%). Slightly more than four in ten prayed
sometimes (32%) or at least once a year (11%). Slightly fewer than four in ten never prayed (37%).

3.2 Mapping church attendance

Table 2. Frenquecy of church attendance

Self % Mother % Father %
Never 29 47 59
Once or twice a year 14 19 19
Sometimes 32 19 14
At least once a month 9 5 3
Weekly 16 10 5

Table 2 presents the frequency with which the students, their mothers, and their fathers, attended
a place of worship, not including special occasions like weddings. These data indicated that
weekly attendance was reported by 16% of the students, by 10% of their mothers and by 5% of
their fathers. When weekly attendance and attendance at least once a month were agregated, the
data indicated that 25% of the students, 15% of their mothers, and 8% of their fathers attended
a place of worship at least once a month. Taking a different perspective, 29% of the students,
47% of their mothers, and 59% of their fathers never attended a place of worship.

3.3 Mapping family discussion

Table 3. Discussion about prayer

Yes %
I often talk about prayer with my mother 23
I often talk about prayer with my father 16
I often talk about prayer with my grandparents 20

Note: Yes = sum of agree and agree strongly responses

Table 3 presents the frequency with which the students perceive prayer to be discussed with
their family. The data indicate that 16% of the students consider that they often talk about
prayer with their father, and that the proportions rise to 20% who consider that they often
talk about prayer with their grandparents, and to 23% who consider that they often talk about
prayer with their mother.
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3.4 Testing the measure of personality

Table 4. Scale properties of personality measure

N items Mean SD
Extraversion 6 23.86 4.10
Emotionality 6 16.78 5.50
Toughmindedness 6 10.08 4.22

Table 4 presents the psychometric properties of the Junior Personality Scales in Three Dimensions
(JPS3D), in terms of the alpha coefficients (Cronbach, 1951), the means and the standard
deviations. These data indicate satisfactory levels of internal consistency reliability for such short

instruments (DeVellis, 2003).

3.5 Examining correlations

Table 5. Regression model on student prayer frequency

r Model 1 Model 2 Model 3 Model 4
Personal factors
sex A4 A4 A2 .09™ .09™
school year -.03 -.03 -.03 -.04 -.02
Psychological factors
extraversion 07" .09™ .08 .04
emotionality .00 .08™ .09™ .07
toughmindedness -1 -.12™ -.08™ -.06™
Worship attendance
self .39™ .20™ 43"
mother 417 18" 10™
father .37 15" A1
Family discussion
mother 49T .29
father 407 -.03
grandparents 427 A4
R? .02 .04 24 34
A R? .02 .02 .20 A1

Note: ** p <.01; ** p <.001

The first column in table 5 presents the bivariate correlations between the students’ frequency

of prayer and the range of predictor variables assembled in the analysis. These correlations are

grouped within four fields of personal factors, psychologicl factors, worship attendance, and

family discussion. In terms of personal factors, the correlation coefficients indicate a statistically

significant association with sex (females recording a higher level of personal prayer than males),

but no significant age effect (comparing year-five with year-six students). In terms of psychological

factors, no significant association was found with emotionality, but significant correlations were

found with both extraversion and toughmindedness (higher levels of personal prayer were
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reported by those who scored higher on the extraversion scale and lower on the toughmindedness
scale). In terms of worship attendance, significant correlations were found with personal worship
attendance, mothers’ church attendance and fathers’ church attendance (higher levels of personal
prayer were reported by those who attended church themselves, whose mother attended church,
and whose father attended church). In terms of family discussion, significant correlations were
found with frequency of discussion with mothers, with fathers, and with grandparents (higher
levels of personal prayer are reported by those who often talked about prayer with these members
of their family).

3.6 Examining more correlations

Table 6. Correlation matrix: Worship and conversation

Sex TG TF ™ WF WM
Worship self (WS) .08™ .29™ 31 37 49 .62
Worship mother (WM) .07 .29™ 327 427 64
Worship father (WF) .05™ 27 40T .35™
Talk mother (TM) .05™ .68™ a7
Talk father (TF) .03™ .65™
Talk grandparents (TG) .06™

Note: *# p <.001

Examining the correlations with personal prayer one-by-one may disguise the
way in which the three components of worship attendance and the three components
of family discussion are likely themselves to be highly intercorrelated. Table 6 now
presents these intercorrelations together with the effect of sex differences. These data
demonstrate the strong correlations between the three variables concerning talking with
mother, talking with father and talking with grandparents. Here is clear evidence of
the close way in which religion is transmitted within families. Not unsurprisingly there
are also strong correlations between parental church attendance and discussions about
prayer among family members. Families that talk about prayer also tend to engage in
church attendance.

3.7 Engaging multiple regression

In order to clarify the complex pattern of associations between worship attendance and
discussion about prayer in the home, table 5 also introduces a series of four regression
models in which fixed order entry was employed to bring all four sets of variables
into consideration. In model one, just personal factors were entered (sex and age). Sex
was shown to be significant, but age was not. In model two, psychological factors were
added (extraversion, emotionality, and toughmindedness). The introduction of these
psychological factors did not disturb the effect of sex, and show that, when considered
together all three psychological factors are significant. Higher prayer frequency is
assoicated with extraversion, with emotionality, and with tendermindedness. In model
three worship attended was added (personal attendance, mothers’ attendance and
fathers’ attendance). All three variables contribute independent predictive power. Higher
prayer frequency is associated with the whole family attending church. In model four
family discussion was added (talking with mother, talking with father, and talking

Peer-reviewed article
Apbpo pe dimtAn xprtinn oELoAdYMom



48 2.2 Factors shaping prayer frequency among 9- to 11-year-olds.

with grandparents). Significant additional variance is explained by adding family
discussion. According to this model discussion with mother is particularly important
and the importance of discussion with mother is augmented further by discussion with
grandparents. Discussion with fathers, however, does not add further effect.

4. Conclusion

Recognising that prayer frequency during childhood and adolescence has been shown
by previous research to function as a significant predictor of higher levels of personal
wellbeing (as assessed by a sense of purpose in life and personal happiness) and of
pro-social attitudes (as assessed by attitude toward school, attitude toward law and
order, and attitude toward substances), the present study set out to focus on the factors
that may predict individual differences in prayer frequency among 9- to 11-year-old
students within Church of Wales primary schools. Previous research has identified four
areas that should be taken into account: personal factors, psychological factors, parental
worship attendance, and parental religious engagement.

In a study conducted among 3,101 students; personal factors were conceptualised in
terms of sex and age; psychological factors were conceptualised in terms of extraversion,
emotionality, and toughmindedness; worship attendance was conceptualised in terms
of self, mother and father; and family religious engagement was conceptualised in
terms of conversations about prayer with mother, father and grandparents. Five main
conclusions emerge from these new data.

First, when all four factors (personal factors, psychological factors, worship attendance,
and family discussion) are considered simultaneously within the same statistical model,
the strongest factor in shaping prayer frequency among 9- to 11-year-old students is
what happens in the home. Of special importance is conversation with mother alongside
conversation with grandparents. Prayer is transmitted inter-generationally when all
three generations comprise praying people. The importance of grandparents within
this model is significant. Grandparents add statistical weight in addition to the weight
carried by parents.

Second, although the bivariate correlations between prayer frequency and family
discussions with mother, with father, and with grandparents are all highly significant,
within the multiple regression model, the strongest influence within the home in shaping
prayer frequency among 9- to 11-year-old students is clearly focused on the mother.

Third, the primary influence of conversation with the mother is not, however,
independent of the influence of the father on worship attendance. The regression
model confirms that worship attendance is an important predictor of prayer frequency,
Moreover, the influence of the church is strongest when the child’s church attendance
is supported by the attendance of both mother and father.

Fourth, personal factors make a significant contribution to prayer frequency in
addition to the effects of worship attendance and support within the family. Girls are
more likely to engage in prayer than boys. This finding is consistent with the main
body of research within Christian and post-Christian contexts, as documented by Argyle
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(1958), Francis and Penny (2014), and many others.

Fifth, psychological factors make a significant contribution to prayer frequency in
addition to the effects of worship attendance, support within the family, and personal
factors. All three personality factors have a significant impact. Higher levels of prayer
frequency are associated with higher extraversion scores (extraverts are generally
more likely to engage in conversation); higher emotionality scores (more anxious and
neurotic individuals may be more likely to engage in seeking support); and lower
toughmindedness scores (tenderminded individuals are more likely to see the value
in religion). These findings are broadly consistent with the body of previous research
reviewed in the introduction to this paper.

A major limitation with the present study concerns its focus on and operationalisation
of just one aspect of prayer among 9- to 11-year-old students, namely prayer frequency.
Although this measure provides good and consistent power (both as a predictor of
personal and social correlates of prayer and as a dependent variable indentifying
predictors of individual differences in prayer practice), empirical studies concerned
with the psychology of prayer have also conceptualised and operationalised richer and
better nuanced measures of prayer. Future research in the tradition of the present study
could benefit from employing a wider range of measures of prayer.

4.1 Application

The findings from the present study may be of interest to churches that share a concern
for the transmission of the Christian faith to the current generation of young people
growing up in a largely de-churched or unchurched environment. Within the current
sample of 3,101 9- to 11-year-old students attending church schools within Wales,
around one in ten (11%) were growing up with the practice of praying every day; one
in ten (10%) were living in a household where mother was reported to attend church
weekly, and one in twenty (5%) were living in a household where father was reported
to attend church weekly. Those young people who were praying had been influenced by
attending church, by attending church with their parents, and by discussing prayer with
their parents and with their grandparents; but the most important of these influences
was the discussion that goes on across the three generations.

Many of the classic documents of the Catholic Church on Christian education have
been clear to stress the collaboration of three core agencies (parents, school, and Church),
as documented for example in Gravissimum educationis (Second Vatican Council, 1965).
Empirically the primacy among these three core agencies may vary according to the
strength of the Christian tradition within the wider society. The present data confirm the
view that in largely de-churched or un-churched societies responsibility may fall more
heavily on the family when neither schools nor churches may be well equipped to do
that job on behalf of Christian parents. If the churches were to recognise this situation
and give due weight to it, their primary emphasis within Christian education may
need to be oriented toward equipping parents (and grandparents) as effective Christian
educators within the home. A good starting point to effect this emphasis may be on
strengthening parents’ (and grandparents’) commitment to be seen as praying people
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and their capacity to engage their children (and grandchildren) both in the practice of
prayer and in intelligent conversation about prayer.
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Abstract

The author hopes this effort will help to promote the understanding that Religious
Education (RE) efforts in the United States would benefit from an expanded
curriculum moving toward a truly inclusive catholic worldview. A Roman Catholic
who writes from the perspective of citizen of the United States and student of
the public education system through secondary school, the author advocates for
incorporation of an expanded curriculum in Catholic Christianity, one which would
embrace RE efforts in the public sphere. This reorientation of RE would allow
the Church to be ever-increasingly open to— and informed by— the voices of all
persons, including those previously marginalized. Such orientation is based on—
and reciprocally promotes— recognition of the fullness of the human dignity of
all persons. A more comprehensive curriculum takes into account that authentic
RE cannot be solely an intramural affair. A worldview which is truly catholic is
fully open to the perspective to the other; and the resultant mutual enrichment
and understanding can move participants to be much needed instruments for
peace in the world.

Key words: Informed worldview, Roman Catholic Religious Education, United States.

Introduction

Elsewhere, I have explored an approach for Roman Catholic Religious Education (RE)
which is more holistic than those typically in place in the United States. Such an approach
strives for a fully-realized human potential and eschews polarizing so-called religious and
secular dimensions of human existence, a false dichotomy found in post-Enlightenment
Christianity in the West (Mascitello, 2015, p. 110). A more comprehensive curriculum
recognizes the contributions of all the dimensions of life in its various stages which
contribute to the formation of a worldview for the Christian practitioner (p. 203).

In the United States, the majority of children attend public schools, and the population
of Catholic schools continues to decline. Supplemental RE programs, sometimes called
faith formation, are offered for Roman Catholic children at the local level, generally at
parish churches. These programs are scheduled at times outside of compulsory public
education and thus have come to be considered extra-curricular. These supplemental
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parochial efforts generally end with the celebration of the Confirmation of the child, at
some time between the sixth and tenth grades. Incorporation of RE into the curriculum
of public schools would allow participants to expand their worldviews via clarification
of their own views and dialogue with those of other perspectives. The worldviews of
these young people would expand as they are open to— and informed by— the voices
of all persons, including those previously marginalized (Sporre, 2010, pp. 72-73).

The Public Sphere

The founders of the United States recognized the importance of principle of separation
of church and state for the newly formed republic. Although the use of church-state
language was introduced by founding father Thomas Jefferson in 1804, the term was
not utilized much in the United States until the late nineteenth century (Moran, 2016,
p- 223). The institutions of church (specifically for the scope of this article the Roman
Catholic Church) and state have had an ambivalent relationship throughout the history
of the United States. Compulsory formal education has been contextualized by this
relationship, as outlined by Steven K. Green, who notes that by the nineteenth century
in the United States:

In public education, the notion of nonsectarian instruction went through several
stages, with many school districts minimizing the religious content of the exercises in
response to complaints by Catholics, Jews, and other religious minorities. A handful
of state courts even struck down the religious exercises as being inconsistent with
separation of church and state. By late century, many Protestant leaders complained that
public schools were being “secularized.” In contrast, a growing number of educators,
intellectuals, and freethinkers commended the changes to public education, calling for
a more rigorous application of church-state separation (Green, 2014, p. 12).

The American Civil Liberties Union (ACLU) defines itself as an organization which
preserves the rights of individuals as the “guardian of liberty, working in courts,
legislatures, and communities to defend and preserve the individual rights and liberties
that the Constitution and the laws of the United States guarantee everyone in this
country” (About the ACLU). Staunch defenders of the Establishment Clause of the
Constitution of the United States, the ACLU nevertheless affirmed the value of promoting
the understanding of religions and published the Joint Statement of Current Law on Religion
in the Public Schools, which has been ratified by several dozen religious organizations.
The document summarizes the current understanding that publicly-funded schools have
not been declared by the courts as “religion free zones” (Joint Statement, Introduction).
Schools may teach about religion, and include such considerations as the influence
religion has had on the advancement of civilization through the arts (pp. 5-6). The
teaching about religion and its influences must be mutually exclusive from the teaching
of— or advocacy for— any religion or religious practice. The teaching of wvalues fits this
schema, especially with regard to “civic virtues” such as good citizenship, honesty, and
respect. Other values may be taught including sexual abstinence and contraception, as
the “fact that most, if not all, religions also teach these values does not make it unlawful
to teach them” (p. 16).
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Having experienced discrimination while growing up as a Jew in a predominantly
Christian area, Linda K. Wertheimer became an advocate for the teaching about religion
in public schools. Her advocacy is disclosed in the title of her 2015 work Faith Ed.:
Teaching About Religion in an Age of Intolerance in which she dismisses anecdotal
evidence refuting the benefit of RE in the public sphere. Among the stories she recounts
is that of an incident which became known as “Burkagate” which involved a teacher
in the United States who introduced her students to garb from Middle Eastern cultures
found in Kuwait, Saudi Arabia, and Afghanistan as an exercise in mutual understanding.
Some of her students donned the garb and posted pictures wearing it on social media.
The teacher was forced into retirement after her extensive teaching career came under
attack with a flurry of e-mails accusing her of “corrupting children and attempting to
convert them to Islam” (Wertheimer, 2015, p. 2).

Wertheimer recounts undercurrents of support for bridging the gap between the
public sphere and religion in the middle of the twentieth century driven by reports
issued by the American Council on Education and the words of Supreme Court Justice
Tom C. Clark in a decision regarding the removal of prayer from public schools. Clark’s
response to those who held that public education in the United States was advancing
a religion of secularism was that in practice, religion in schools must not be treated
with hostility. Incorporation of RE in schools is an important part of a well-rounded
curriculum, since “It might well be said that one’s education is not complete without
a study of comparative religion or the history of religion and its relationship to the
advancement of civilization” (c¢f. Wertheimer, 2015, p. 164).

In support of her promotion of at least an understanding of various religious
worldviews, Wertheimer recounts RE efforts in the community of Modesto, California
where a course on world religions was introduced subsequent to meetings held with
religious leaders regarding advocacy for gay rights after a bias incident in the community
(162f). Extolling the successes in Modesto and some other efforts in her chapter four
Raising Religiously Literate Americans, Wertheimer notes that these efforts have led to
observable measures of increase in tolerance and understanding of diversity (pp. 181-
184). In 2014, lawmakers in California recommended that all public school districts in
that state adopt the Modesto RE model. Apparent success of the model and legislative
advocacy for it notwithstanding, there is a general lack of implementation of RE efforts
in California and in the public sphere in general throughout the United States (p. 185).

That RE is rarely seen as a component of public compulsory education in the United
States differentiates the educational experience in the United States from many other
nations. Within the curriculum in the United States, references to religion sometimes
appear within discussions about the humanities, history, or other subjects. However,
the ongoing reality is that reference to religion and its influences offer a marginalized
appropriation of religious thought, belief, and practice within public schooling curriculum.
Advocates for compulsory RE tend to see their advocacy as a response to the call for
expanded worldviews, encompassing greater understanding and tolerance among people
with various religious understandings. Such a response is offered by Marios Koukounaras-
Liagis via his Compulsory Religious Education: A Justification Based on European Experience.
Koukounaras-Liagis posits that RE is “indispensable to a contemporary curriculum
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that helps students to cope with the world they live in, and one in which religious
practices and beliefs need to be comprehended” (Koukounaras-Liagis, 2012, p. 44).
He submits that full state control over the content—where religious organizations have
limited advisory roles— should alleviate concerns about proselytizing. Other qualifiers
are offered which make the idea more tenable to educators in the United States. RE in
the public sphere must be a fully enlightened, pluralistic, post-modern, student-centered
constructivist approach (p. 47).

John Valk identifies a factor which further contributes to the de-emphasis of RE
in the public sphere, the distancing of the academic world from theological studies,
especially in the West. The move toward secularization in many institutions is advanced
by the dissociation of institutions from their religiously-founded roots. Additionally,
there is a tendency to compartmentalize disciplines which has distanced them from
one another and certainly from expansive considerations of ultimate meaning (Valk,

2010, pp. 104-106).

Valk’s position is that the more inclusive term of worldview should be used to
supplant religion in order to include those who have no inclination toward religious
sensibilities. Sufficiently interdisciplinary, worldview education endeavors to incorporate
both secular and religious perspectives while rejecting “the secular notion that religious
beliefs can be relegated to the private sphere” (p. 107). Perhaps ideas from Valk and
those he cites can inform efforts in the public sphere in the United States to allay fears
of proselytizing of students via public RE efforts.

Efforts within the Roman Catholic Church

Religious educator Gabriel Moran begins consideration of the current state of RE
by musing over whether Roman Catholic (and other) religious leaders have a true
understanding of what RE in the world today entails (Moran, 2016, p. 214). Moran
traces the history of the term Religious Education as a modern construct evolving from
a Unitarian usage in the nineteenth century. Within Roman Catholicism, the emphasis
has been on Catholic Education, an effort promoted through its Catholic parochial school
system (p. 217). Those who did not attend Catholic schools attended supplemental
sessions sponsored by the Confraternity of Christian Doctrine (CCD) which were generally
in a similar format to Protestant Sunday School models. Without proper emphasis and
funding, CCD efforts foundered. Generally scheduled outside of the times of compulsory
state-sponsored education, these efforts tend to be considered “extra-curricular” rather
than an important component of a student’s educational curriculum. The term Religious
Education eventually took hold in Roman Catholicism and is still widely used; however, it
is often directly identified with CCD and its shortcomings, and thus lacks the multivalent
sensibility it enjoys elsewhere in the world, especially England and other English-
speaking countries (p. 218).

Moran advocates a re-contextualization of RE which would require Catholicism
as an institution to allow the term to evolve, to “make a jump from an intramural
meaning of religious education to a meaning in which the Roman Catholic Church
would be tested by interaction with other religions and with secular society” (p. 219).
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He specifically identifies a lag in the promotion of interreligious education in the United
States as compared to Europe.

Regarding formal education efforts during the years of compulsory state schooling,
Moran promotes understanding religion by ensuring the treatment of religion as its
own discipline. Perhaps efforts for the understanding of religion within compulsory
education can augment RE for Roman Catholics. This idea has been disparaged by
Roman Catholics since the Church’s nineteenth-century efforts to remove RE from the
public sphere. However, such efforts arguably work toward a more comprehensive RE
which would begin to stir up “the breadth and depth of intellectual excitement” (p.
229). The ideals identified by Moran are not priorities in parish-based RE programs.
Local RE efforts are generally not prepared for understanding of and dialogue with
other religions. However, interreligious efforts in the public sphere can fill in the gaps
within Roman Catholic RE efforts, as participants work towards being religiously educated
(p. 226) via their engagement with those considered as other.

Conclusion

A more expansive approach for RE in the United States would allow for cooperation
between and incorporation of efforts from both the public and private spheres. Such
an approach would necessitate a thoughtful reconsideration of the state of RE in both
domains. Within public education, a bias against religious sensibility is perpetuated
by several factors including the misunderstanding and misapplication of the term
separation of church and state. Internally, Roman Catholicism’s approach to RE for its
children who attend public schools (the vast majority) is often considered inadequate.
This consideration is reasonable insofar as the Church’s efforts are supplemental, extra-
curricular, and intramural/closed to adequate consideration of and interaction with the
other.

For the Catholic Church in the United States, a more expansive approach to RE
for most of its young people would call for the continuation of local/parish efforts
while embracing the introduction of RE into the curriculum of the public schools.
The worldviews of religiously educated young citizens would be informed by both faith-
specific (albeit intramural) local efforts, as well as the encounter with those from other
religions and worldviews in the public forum. Such an approach is valued by religious
educators and has been considered as indispensable in Europe. The expanded enterprise
acknowledges the importance of one’s own perspective, which is consistently being
formed and re-formed in relation to and in dialogue with the other toward a worldview
which is truly catholic.

Notes

1. A National Center for Education Statistics (NCES) report indicated that in 2015,
2,088,000 (3.6%) of children through grade twelve attended Catholic schools in the
United States. Current statistics offered by the National Catholic Education Association
(NCEA) indicate that the number has decreased to 1,835,376.

2. A report issued based on a 2015 survey by the Center for Applied Research
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(CARA) indicates that 62% of parents who identified as Catholic had not enrolled their
children in either supplemental parish-based RE or Catholic school, for Hispanic parents
the percentage was higher at 72%.

3. The Establishment Clause is found the First Amendment of the Constitution
of the United States and prohibits government interference in freedom of religion by
forbidding the legislature to make any law “respecting an establishment of religion, or
prohibiting the free exercise thereof” (cf. The Bill of Rights - the first ten amendments
of the Constitution of the United States. Retrieved from https://www.archives.gov/
founding-docs/bill-of-rights-transcript in 12/11/18

4. Among the advocates for allowing participants to shape the educational curriculum
so that public education might more adequately reflect their own experiences while
moving from what he terms the “technical value system” is Dwayne E. Huebner. See
especially his “Curricular Language and Classroom Meanings,” in The Lure of the
Transcendent: Collected Essays by Dwayne E. Huebner, ed. Vikki Hillis (1999).

5. Notably Jackson, R. Miedema, S., Weisse, W., and Willaime, ]J. Religion and
education in Europe: Developments, context, and debates. New York, NY. 2007. Valk
indicates that Jackson, et al advocate for neither a confessional nor a non-conformist
notion of worldview, but a “mixed system” or “interreligious model” (Valk, 2010, p.
106) so that religious views would neither be excluded nor required when determining
what worldview education entails.

6. The struggle against RE in the public sphere by Roman Catholics in the United
States is directly related to the bias they encountered as immigrants to the United States
in the nineteenth century, and has been well documented. In one account from the
biography of Archbishop John Hughes (the first Archbishop of New York) Henry A.
Brann recounts the situation in the public schools of this era:

...the teachers, who were all Protestants, made comments on the text unfriendly and
insulting to Catholic convictions. Protestant hymns were sung, and Protestant prayers,
expressing Protestant doctrines, were recited. The whole tendency of this system of
education was to make Catholic children indifferent to their religion or apostates from
it (Brann, 1892, p. 69).
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Mepirndn

H mapovoa epyooio Topovotdlel Ta Toplopata pLag €pevvag oo devepyninxe
o6 to Moudaywyxd Tuuo Anuotixng Exmaidevong tou Maveriotnuiov Aryoliov,
oyetxd pe to toyvovta [poypaupoto Zmoudwy tov Mabdniuoatog Ty Opnoxeutiney
oto Anpotxd, 1o I'vpvéoto xor 1o Adxeto. Eidixdtepo emyelpel vow xotovonoet Tig
ovttAdeLg 300 vrodhnEiwy xon ev evepyeior 0oAdYwY %ol SHTRAAWY AVOLPOPLXAL:
o) pe ™ xonowdtnTa Ty Mpoypapudtony Zmouddy xot BeAttotomoinon g
wabnong ot Opnoxevtiny] Exntaidevoy, B) Tov LTOYPEWTIXG YOEAXTAPO TOL
HOOALATOS ot Y) TLG ETMEPXELEG T TLG OWVETTEPXELES TWY exTtotdevTixty. H épsvva
0L SLEVEPYNONXE MTOY TTOCOTLXN UE TN XENON NAEXTOOVLXWY EQWTNUATOAOYIWY,
Toe omolo fitay Soumuéva pe Baon v xAipoxa uétpnorg Likert. Xtny epyaoia
QLT TOPOLGLALOVTAL XOL OVAADOVTOL Ol OTTOVTINGELS TWY EQWTWUEVMY, EVE GTO
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TéA0g arxoAoLBOVY TPOTATELG OYETLUA UE TLG TTPOOTTTLXEG %ot TNV avaBdbuton tng
OpnoxevTinng exTaldeVLONG GTO TAALGLO TOL OPAUOTOG YLOL TO VEO GYOAELO.

AéEetg xAetdid: Exmaidevtixol, Opnoxevtiny exnaidevon, Mabnuo twy
Opnoxevtixwy, Ipoypdppato ZTovdy.

Abstract

This paper presents the findings of a survey conducted by the Department of
Primary Education of the University of the Aegean on the current Religious
Education in Primary and Secondary Education. In particular, it attempts to
understand the perceptions of 300 candidates and active theologians and teachers
regarding: a) the usefulness of curricula and optimization of learning in Religious
Education, b) the compulsory or optional nature of the course and c) the teachers’
competencies or incompetencies. The survey carried out was quantitative using
electronic questionnaires, structured on the basis of the Likert measurement scale.
In this paper the answers of the respondents are presented and analyzed, while
in the end there are suggestions on the prospects and the upgrading of religious
education within the framework of the vision for the new school.

Keywords: Curricula, Teachers, Religious Education.
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To pébnuo Twv OPNoXELTIUWY ATOTEAEL TO ETUXEVTPO TV GLINTNCEWY GTO INUACLO KWEO
To TeEAevToio povia. Ou avtimapabéacts Tnyalovy amd SLapopovs LEOAOYLXOVS POPELS
xow emextelvovTon o€ pLor TotxtAla Oepditwy, dmwg elval o xopoxTEog Tov pnabfuotog
(0. xoTnyTirds, opohoytaxds, 0pNoxeLoOAOYLXAG), O GXOTTOG KL TOL TTEPLEYOUEVOL TNG
UANg xabdg xo 1 LTTOYPEWTLXN N TTEOOLEETLXY dLdaoxoAlor Tov oty [TpwToBabuta xow
™ AsvtepofBabuta Exntaidevoy. To {ntiuota avtd avamd@evxto emtneedlovy xot TLg
oL{NTNOELG OYETIXE UE TNY TOVTOTNTA TWY EXTIALIEVTIXWY TTOV TO SLIAGKOLY, OLAAL
%o TV LoONTOY/LabnTELdy Tov propody vo 1o Topaxoiovbody (1.y. Bponoxevduevor
exmatdevutixol xot pobntéc/pabntotee, pévo Opbddotol exmordevtinol xor pobntéc/
podftpLeg x.AT.).

O oyetixéc ovlntocelg avalwmopwinxay pe Ty epoppoym Twv Ipoypoupdtwy
21ToudwWY TO oYOoALXO €tog 2016-17 xo v avabewpnoy Tovg xaTd To ETOUEVO
ooAx6 étoc (2017-18). H ooy ToU¢ TPOXBEAEGE TTOLXIAES OVTLIPATELS, EVE GTOV
eXTTOLIELTLXO XOOUO, X0l ELOLXE GTOVG BEOAGYOLG KoL BAGAAAOVG, ETLUPATNOE CUYYLOTN
YLOL TOV YOEAXTNPOL XL TOVS OXOTTOVS ToL Mabuotog Twy OPNoxeLTIXWY.

To oyvovto Mpoypdppoato Emovddy (ITE arnd edd xor oto eEic) Tov Mabfuotog
Twv Opnoxevtixdy (MTO amd ed¢) xor 070 eEAC) epopudoTnray e3¢ %o dV0 YEOVLOL
oty HMpwtofdduto xor ) AevtepoPébuta Exmtaidevon (yroe to Anpotixd I'opvéoio: PEK
2104/19-06-2017 xow yLo To Adxero: ®EK 2105/19-06-2017). To ypovixd owtd Stéotnuo
XPLVETOL WG LXAVOTIOLNTLXO YLOL ULO TTRWTY tELOAGYNOY] TOLUS AT TOLG EXTIALIELTLXOVG
™™g Opnoxevtinng Exmaidevong. I'’ awtd Aotmdy drevepynbinne amd to Howdoywyixd
Tunuoe Anuotixng Exntaidevong tov [lavemiotnuiov Atyaiov pio €pevva, n omola
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ETUOLWXEL VO TTOTUTIWOEL TLG TTPOOWTILXES BEaelg Twy ovppeTeEXdVTWY Yiow TOo MTO
XOTO TV CUYXEXPLULEYY] YpovLxY] oTiyuy]. H €pevva avty amooxomel vo Asttovpynoet
ETILXOVPLXA GTYY TTEPOLTEP® OLEPEVYNAN YLOL TO TTOLPOY O TO UEANOY TNG OPNOXEVTLXNG
Exmaidevong oto adyypovo oxoAsio.

2Ty €peuva oLUUETELYOY €V evEPYEL XOL LTOPNEPLOL EXTULIEVTLXOL TNG
Opnoxevtinyg Exmaidevorng, ot omolot diddoxovy odppwvo pe ta toyvovia IIX N T
gyovy yvwplioet. EmTopévwg xpivovtor wg oL TAE0Y XOTAAANAOL YLOL VO ALTTOTLLNGOLY TNV
eQopuoYN Toves. ‘Evar peydho pé€pog avtng tng EpELVag amOoTEAEL 1| TOLPOVGNL EQYOTLA.
270 onuelo auTd amoLTelTal Vo onueLwel OTL Eva uxPATEPO TUNUO TNG ovaxoLvabnxe
070 2° [TaveAAvio Zuvedplo Oeordywy Exmatdeutinwy atig 15 Xemtepfpiov 2018 ot
Ocooorovixn (Kopopodlng & TorpéPerog, 2018B). Eniong, n ovyxexpipévy épevva
oxohovbel pLo Tpoyevéotepy, Tou devepyninxe To €tog 2011 o QoLTNTEG XL POLTNTELES
Ty [Hodoywyixwy Tunuatwy twv EAAvixoy [oavemiotnuiony xot eivor evdetxtixy
TWY OVTIANPEWY TTOV ETLXOPATOVY OGTLG VEES YEVLEG EXTTALIELTIXWY YLO TLG OAAOYEG
oL amotteiTon Vo Tpaypotorotnboldy oto pdbnua tng BpnoxevTixng exmaidevorng
(Kopow.odlne & Abavaotadne, 2011).

1. Baowndg oxorog

Baowxdg oxomdg g epyaoiog eivar vo amotiunbody moocotixd xol var avoivfody
TOLOTLXA OL DETELG TWVY EXTTOUIEVLTIXWY YLoL TNV TANEOTNTA Twy [1X %ot ) xonoLpdTnTa
¢ Opnoxevtiung Exmaidevong oty HpwtoPBdbuta xow Asvtepofdbuio Exmaidsvon.

2. Epsuvntixd spotpoto

[ot Ty 0AOXANPWUEYY ETUTEVEN QL TOV TOL GXOTTOD TEONKAY TOL TTOPOKATEL EPEVYYTLUA
EQWTNUOTO, Ta OTTolor cLVOEovTOL UE To LoyVovta IIE Tov M1O:

[Twg aEroroyody or exmondevtixol tng Opnoxevtinig Exmaidevong ta toydovta 11X
000V aUPOPA OTLG AAALYES TTOL TTPAYULOTOTOLMONXOY 0TO TTEPLEYOUEVO, TN nebodoroyio
%o TLG OLOOXTIXES TEYVLXEG; Oewpovy 6Tl To MTO [BeAtidveTtor 1 6xL;

[Mota eivor M HENOKELTIXN TAVTOTNTOL TWY EXTTOLIEVTLXWY XOL TOLXL OYEDT LPLOTATOL
7 ey LELOTUTOL AVAUETH TNV TEOCWTLXY] HpnoxevTinn TOTN TWV CLUUUETEXOVTWY
%o ™ odaoxoiio Tov M10;

[wg xotavoody t xenotpwdtnTar Tov MTO 6T0 GOYYEOVO GYoAsio xabdg ot T
YYOOTUN-TIoLdYwYLXY] ToL aElo yior Toug pobntég/tic pabnroLes;

[Toteg eivat ot HBEaelg Tovg yLor TV LTTOYPEWTLXN dLdaoxaAioe Tov MTO;

[Mwg xotovoovy ot (Aot oL exmodevtixol g Opnoxevtiung Exmaidevong ) Heon
TOVG, TNV ETLOTNULOVLXY] TOUG XATAOTLON XOL TOV ETOYYEALOATIXO TOUS POAO UE YVOLOVAL
To toyvovto 112

Kabe gpevvntind cpidtnuor amoteAel évay amd toug mEVTE Baotnods ToEAYOVTES
™G ToPOVoOG EQYOTLoG Kot Tt TLLETOL aTtd pLor OUédar EpWTNULATWY. 'ETol 0 TpwTog
TOEAYOVTOG ETUOLWOXEL VO avlyveVoeLl av Ta véa [1E BeAtiddhvouvy T Opnoxevutixy
Exnaidevon (Bertiwon OE), evdd o dedtepog va evtomtioet 0 Opnoxeutixdtnro Twy
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ovppetexovtwy (Bpnoxevtxdtnta). O Tpitog TapdyovTtog eEETALEL TN XENOLLOTNTO TOL
MO odppwva pe to toybovtoa IE (Xpnotpdtnto Mt0). O tétaptog avopépetol oty
VTOYPEWTIXGTATO, TNV TTEOOLPETLXOTNTO X0 TNV XOTEEYNoY Tov MTO (YroypewtixdtnTo
M10) xat 0 TEUTTOG OTNY ETOYYEALXTLXY GTAOY TOL/TNG EXTTOULSEVTLXOD GOUPWVOL UE
Tig Tpodtoypopés Twy IIX (Exmordevtixdg xat 11X). H avédAvoy Twy amoteAeopdtmy
™G €PELYOG PAVEPWVYEL TN UETOED TOLG OYEom %ot XAANAETTISPOOY oL 0ONYEL OTA
OLUTIEPEOUOTO TNG EQEVVOLG.

3. Méfodog

Mo v emapxéatepn depedynoy Tov Bépatog emtAéybnxe v TOCOTIXY €pELVAL [LE
oVEYLULO NAEXTEOVLXE cpWTNUOTOAGYL. H emttAoyy] Tng Toocotixng pebddou €ytve emeldn
EVIEIXVLYTOL GTNY XATOVONOY %ol TTEOBAEYT TNG CLUTEQLPOPAS TWY EQWTWUEVWY OE
oY€om LE TO avTLxelPeVO g BpnoxeuTinng exmaidevarns, To omolo eite SL3AoX0LY, ELTE
B xAnbody va to dLddEovy. To epwTNUATOAGYLO TtepLtAdUBave GUVOALXE 38 epwTNOELS.
Y1ty mapovoo épevva Topovatalovol oL 23 cpwthoels. A6 awTtég oL dvo (2) HTow
UTTOYPEWTLXES XOL OVOPEPOVTOY GTO POAO TWY EPWTNOEVTWY %Ol TLG GTTOLIES TOVG.
[N v anoteAsopatindtepn Stepedvnon aktomombnxe n xAipoxa Likert 1-5, pe dxpo
«KAO®OAOY», «ITAPA TIOAY ». e dAeg Tig cpwtnoelg 360nxe xo 1 duvaTdHTNTA LY
oTayTors, Le ™y emthoy] «AEN AITANTQ».

To epwuatordyLo dnuovpyninxe os @dpuo Google eyypdpwy. Atoveuninxe
NAEXTEOVIXE TTPWTO O YLxPO Jelypar €pWTNOEVTWY YLor TOY EVTOTILOUG EVOEXOUEVWY
Aobdy amd v 01-06-2018 péypr tig 15-06-2018. Xt ovvéyeta draveunbnxe péow
email xow TPowONONxe oc oeAideg xaL OUADES TWVY UETWY XOLYWILXNG OLXTOWAONG TTOL
ovvdéovtar e ) Bponoxevtinn exnaidevon. H mpobeouio anavtioswy xotéd to dedtepo
otadto dravourg Ntav amd 01-07-2018 péypr 01-08-2018.

2T0 €PWTNUATOAGYLO XANONUaY Vo atavTioovy eAeblepa, dtopor Tov oyetilovtoL
ETLOYYEALOTLXA 1] ETLOTNLOVLXA [LE TN OpnoxevTiny] exmtaidevoy. 'Etol ovppeteiyoy ev
evepyela exmondevtixol, OcoAdyor xobnyntég/xabnyroieg, ddoxorol/daoxudAes, aAAS
xoL AAANEG LOLXOTNTEG TTOL OL3Ao%OLY TO MTO, WG HOVLUOL V] AVATIANEWTES O OAN
™Y ALY eTtixpdtela. Emtiong, amavtioelg E3wony xol QOLTNTES/POLTATELES TWY
Ocoroyxwy ZyoAwy xabwg xat Twy [Hodoywyinwy Tunudtwy Anuotixng Exmaidevong
Stapbpwy [avemotnuiowy. Attapaitytn TpodméHeon Yo T CURUETOYN TWY EOLTNTEWY/
POLTNTELHOY NTa 7] eEotxelwon Toug pe ta [1X ota Tavemiotquioxda podnuotoe. Avt
ekowxeiwon mepthopPavel ™ Bewpntinn Yvwotpio pe ) @Lhocopio Twy 11X, Ty Tpoxtixn
Toug doxnon otn pnebodoroyio, TG TEXVIXES SLOAOAAALOG KoL TLS SPACTNOELOTNTES
Tov TpoteivovTal atoug OOnyols Exmoatdevtixod. Evdeixtind avagépetal 6Tl 670
mAaioto tov pobquatog «H didoaxtinn Twv Opnoxeldy» 85 @ortntég xoL QOLTATELEG
Tou IMawdaywyixod Tunuoatog Anpotixng Exmaidevong tov Havemiotyuiov Atyoaiov
eEowxetdnxay pe epyaotnplaxd Tpomo oty didaoxoaiior Tov MO pe Baon to 11X
Anpotixod-T'opvaociov xotd to TEONYoLReVo oxadnuoixd étog (2017-18).

4. H epesvvytiny epyoocio

To abYOAO TwY EPWTNOEWY OUOSOTOMONUE GE TTEVTE TTOPAYOVTES, TTOV ELVOLL OL TTOPOXATW:
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4.1 BeAtiowon tov Mt0 (Ilapdyovrog 1)

H mpddytn opdda epwTNocwy eMLILOXEL YO XOTOYPAPEL TNV LTTOXELUEVLXY] avTiAndT
TWY EXTOLSELTLXWY NG Opnoxevutinng Exmaidevong yio ) BeAtiwon mov mapéyovy
Toe toyvovta [1E ot pébnon. ‘Etol eEetaletor av ta [1X Tpoo@épovy 0AoxANpwUEVES
YVWOELG OYETLXE UE TO QaLVOUEVO TNG Bpnoxelog, Tig peydAeg xot Lwvtavég Hpnoxeieg
Tov x6opov xol ™y 0p0830En Ocoroyixn mapddoon. Eniong diepevvdtal av ta
TLEPLEYOUEVA TOUG ETEXTELVOVTOL GE GUYYQOVOL XOLYWYLXA {TAROTOL XOL Y TTPOBGAAOLY
TLg avBpwTLoTinég aEleg. TNV EVOTNTA QVTY ATTOXPLOTUAAWYOVTaL oL Béoelg Twy
OLULUETEXOVTWY Yior TO v 1 pebodoroyio xaw oL Texvirég StdaoxaMog SLevXOAVYOLY
™ pabnon xow xLYNTOTOLOVY TO EVSLAPEPOY TwY LabnTov/LabnToLoy.

270 gpdpor oy To véar [TE BeAticdvovy ) pabnon, emedn o pobntig/n poabvtoLa
amoxopiler proe TANEN Yvwon oo ta Bépoto g Bpnoxeiog (gp. 35), to 51% (161
GTOWOL), ATTAVTNOE AT «TLAPO. TTOND» WG «TTOAD», eV 10 29,7% (94 dropo) amdvtnoe
pétota. To 59,8% (189 dropo) Bewpel bt Bertidveton To eminedo g wédbnone, yrott
Toe Loyvovta 11X mapéyovy ™) duvatdtnta vor dobody TAnpopopics yio tig Bpnoxeieg
oL x6opov (ep. 12), evdd oe aWTH TNV EPWTNON TO «UETpLo» eTéAeEe To 25,9% (82
arop.o). EEGAA0L 10 62,1% 1oL eméAeEe OO «TAEA TTOAD» €WC «TTOAD» Oewpel GTL
To [1X mpodryovy to M1 yiotl aToyedovy 6ToV Voo ToYooUS Twy LodnTdy/Loabdntotwy
(gp. 44). Tto gpddtua ot T0 20,2% eTéAEEE «PETOLO.

Axbpm Lo Loyvpod eivar 0 T0000T6 (69%) TTOL dNABYOLY 6Tt Tar Véar TTE Bektihvovy
™ pwabnon emeldn ®YNTOTOLOOY SNLLOVEYLXA XOL KE LAPOPES dPUTTNELOTNTES OAOLG
ToLG pobnTég/OAeg TIg painToLeg va cuppEeTEXOLY GTO UAaHNUa xow va efvor dnuLovpyLxol
(0. 38), evd 10 19,2% ambvtnoe «pétpla». Avtiotorya eivol %o Tow TOo0oTE EXEIVAL
oL BewpPovy 6Tl T Véa [IX avtamoxpivovtor oe TOAAG aUYypova xovwvixd HEpato
%o EVLoYVOLY TN ONUOXEATIXY XAl ovOpWTILOTIXY] CLVELINOY TwY PabdNTOY/LabnToLwy
(ep. 24). Tto epuytnua awt6 0 70,5% amovtd and «mdpo ToA» éwg «ToA». Entiong
70 65,9% ovpEWYEL OTL 0 PLORATIXOG ROl CLUVEQYOTIXOS YOPOXTNEOS TWY VEwY [1X
exovYyEovilovy o pébnua (gp. 17). Téhog to 58,2% Twv cpwtnhévtwy Bewpel Gt
BeAtidveTan v TPooepduevn nabnon, yiotl To IIX Topéxovy emapxy] Yvwon yio Ty
0p0630EN Xprotrovinny Exxinoto (ep. 18).

4.2 H othomn T®V GLUUUETEYOVTOY aTmtévavtt 6T Opnoxsio
(Mapayovrog 2)

H de¥tepn opbdo eptnuaTwy emtOupel VO ATTOTUTTWOEL TY GTACY TWY CLUUUETEXOVTWY
omévavtt ot Bpnoxeio xow vor avodelEet oTOLXELWIWE TN OXEDY TOUG UE TN AXTPELTLXY -
TIVELRLOTLXY LN, ZOUPWYO LE TOL ATTOTEAECULOTA TNG EPELYVOG, TO 78,2%, TTOL ATTAVTNOE
amtd «TOND» €WC «TLAEA TTOAD », TLOTEVEL oty OToipEN Tov Bcob (gp. 25). To 74,4%
Bewpel ™ OBpnoxeio avamdonacto xouudtt g Lwng Tov xot o 60,9% SnAwvovy Babetd
Bpnoxevdpevor (ep. 16). EEGAN0L T0 47,4% emtéleEe «mdpor TOAD» %ol «TOAD» OTNY
EQNTNON: «TPOCEVYESTE ToXTLXd» (€p. 30). TNy (St EPWTNON ATAVTNOE ATTOPOTLXE,
70 17,4% xou «pétptax» 1o 32,9%. Xt0 cpidtnua «mnyoivete oty ExxAnoio;» (ep.
36), 10 33,5% amdvinoe «UETPLo», To 42,7% «Tdpa TTOAD» €we «TTOAD» %ot To 22,2%
«x0BOA0L» %O «EAEYLOTO.
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4.3 H yonowotyrta twv [IX tov M0 (Ilapayovrog 3)

Ye aut) ™y Depotinn evotnTo xotorypdpovtor ol O€oELg TwY EXTOLSELTIXWY YLX TN
yonotunotnro tov MtO obdupwva pe ta toybovta IIX. Me tov 6po «ypnotudTnTo»
evvoovvTol oL DpNoxeLTIXéEC YVHOELS TTOL atonTelTo var Aapfdvouy ot pobntég/padntotes.
2T «YENOLULOTNTA>» AVNXEL XOL O TPOTTOG SLOooxAALOG TTOV TToPEYEL TS TTPODTTODEDTELG
Yiow TANEN %o OAOXANPwUévY wabnon g OpHd0ENg yorotiavinng Tlotng xabwe xoat
Ytor ovdmTLEN g BpnoxevTIxdTNTOG TLWY PoONTOV/PabNTELOY.

Me v €pdTNON «OLPPWVELTE PLE TNV &mody 6TL Tor VEéa [TX ot OpnoxeuTixm
Exmaidevon dev BeAtiwdvovy t Bpnoxsuvtiny pabnon emetdfn o 1pdémog dtdaoxnaiiog
elvar o ovvbetog og oyéom pe ™ ovynitouévn SLdaoxaAia;», Stapuvnoe to 67,5% Tov
amévtnoe «eAéytoto» (21,8%) xow «xabérov» (45,7%). Erniong éva opxetd peydro
700600710, 69,6%, Ocwpel Tt TO TEPLEYOUEVO TWVY IIX HOXAVTITEL TLG YVWOTIXES VAYHES
XOL TLG TTPOOWTILXES ovolNTNOELS TwY LoinTdv/mabntotwy ota Bépata tng Bponoxeiog
(0. 29), evd To «pétpLax eméheke 1o 23,7%. Me 1o cpdtnpa 6Tt To MTO dev sivon
yonoLpo emeldy dev evioydet v 0pB630EN yprotiaviny wioty (gp. 6), dtapwynoe
évar PeYEAo TT0000T6, dNAadY To 68,4% (216 dtopo Tov emtéAcEay «xofoA0L» %o
<EANGYLOTO» XL ovoryvwEilovy, 6Tl To oYy eovo MT0O dev amoteAel amelAn yLoo Ty
0p0680EN ioty. EEGANoL To 78,2% cuvdéet ) yonotpwdtnTo Tov MT0 pe Ty avamtugy
g OpnoxevTindTnTag TV LobnTWV/pnadntety (ep. 20).

4.4 H vrmoypemTixdtTta M N TEOKLPETIXOTNTH TOL MTO
(Mopdyovrog 4)

H emdpevn opdda epwtnuatwy emtbopel va xotavonoet tig H€oelg Twy exTaLSELTIXGY
YLOL TOV DTIOYPEWTIXO N TTPOOLPETLXO XAEAXTHOO TOL MTO, AN xouL Yiow TNy EVOEXOUEYN
x0TAEYNON ToL. Me TO EpWTNUA «OLUPWVYELTE YE TNV aTtodPn Ot To pabnua tng
Opmnoxevtinrc Exmaidevong mpémet va elvor pootpetind;» (ep. 11) drapivnoe to 85,2%
1oL eméAeEE «eAdytoTo» (13,6%) %o «xaBorov» (71,6%). Eniong, éva oxdun vpnié
T0G00TO TOL avaAoYel 6t0 81,9%, Oewpel 6Tt T0 MTO TEETEL Yo elvort LTTOYPEWTLXO
070 oOYYEOVo oyoAelo (gp. 9). TT0 gpdTua, oy To MTO mpémer vo xatapyndei (ep.
19), drapiynoay oyeddy 6rot. To T0o06TH TOL ATdVTNoE «xaB6Aov» (88,9%) xou
«eNayLaTa» NTay 92,1%.

4.5 O/H exmtoudesvtindg xou o véa I[IE (Ilapayovrog 5)

To teAevTolor EQWTAUOTOL ETULOLWOKOVY YO EVTOTLGOLY TLS BETELS TWY EXTTAULSELTIXWY TNG
[Mpwtofabutag xon g Asutepofabutag Exmaidevong yio tny ixavétnta StdaoxaAlog Tou
MTO odppwva pe TLG ATOLTATELS, T TTEPLEXOUEVOL X0l TOUS GXOTOVG IOV TTEPLYPAPOYTOL
oto toyvovto [1X. ATtedytepog otdyog elvor vo emtionuovhody ol Tepottépw XaTdAANAES
EVEPYELEG XAL OL ETULAOYEG TTOV EY SLVAUEL LTTOPOVY VoL O3NYNOOLY GTNY OAOXANPWUEVY
XOTAPTLON TWY EXTTALOEVLTLXOV.

ZOPQWYa UE TLG OTTOVTNOELS TV QW TNOEVTWLY, T0 70,3%, TTOL ATAVTNOE OTTd «TTOAD »
EWG TTAPA TTOAD», Bewpel Tl amatteiTal TEPLOGATEPOS XPOVOG EVUTYOANONG KOTA TOV
oyedtaoo g dtdaoxoiiog xoL Ty mpoeToLaoio tov pabdfuatog (ep. 13). Eva oyeddy
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LOOTTOG0 TTOGOCTO, TTOL avTLoTolXel 6To 68,6%, LTooTNELLEL OTL amotteiTon SLUEXNG
ETULUOPPWOT omtd Tov/TNy exmtondevtins (gp. 21) oe Bépato ddaxtinng pebodoroyiog,
TOLIAYWYLXWDY OAAG X0l YVWOTLXOD OVTLXELLEVOL.

5. Epsvvytinég vwobéoetg

Me Baon oo avopépbnroy oTLg TEONYOVEVES EVOTNTES, TEOMXAY OL TAPAXATW
gpevvNTLXEG LTTOBETELS, OTTWG Paivovtor oto [Npapnuo 1:

Y1a. O Topdyovtoc 1 (Behtiwon OF) emnpedler onpoviixd tov Hopdyovto 4
(Yroypewtixdtnro. Mt0).

Y1B. O Tapdyovtog 1 (BeAtiowon OFE) emnpedler onpoviixd tov Hopdyovto b
(Exmoudevtindg xon 1Y)

Y2a. O Tlapdyovtog 2 (Opnoxevtixdtnra) ennpedlel onuovtixd tov Iopdyovto
4 (Yroypewtxdtnro. Mt0).

Y2B. O Hopdryovtag 2 (OpnoxevtixdtnTa) emnpedlet onpaviixd tov [oapdyovta
5 (Exmoudevtixdc xou I1X).

Y3a. O Hapdéyovtog 3 (Xpnotpdtnro M) emtnpedlet onpovtixd tov Mopdyovta
4 (Ymoypewtixdtnro Mt0).

Y3B. O Hoapdyovtag 3 (Xpnotpwétnra Mt0) emnpedlet onuovtixd tov Mopdyovta
5 (Exmoudevtixol xon I1X).

Y4. O Tapdyovtog 5 (Exmondevtixol xat [1X) ennpedlet onuavtixd tov Mopdyovto
4 (Ymoypewtxdtnto. MT0).

BeAtiwon OF

YroxpewtikotnTa
MtO

©pNOKEUTIKOTNTA

Exnaideutikol
ko N

Xpnowotnta
MtO

Foapmuo 1. O gpevynTinég vobéoelg
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5.1 Avéivon AmotedeopdToy

Amé Ty avdAvon Ty dedouévmy eExLpEdnray epwTNUOTOAGYLH Ta OTTOloL T Y WELG
draxdpovon otig aravtioetg tovg (Gaskin, 2013).0 teAtxdg apLtBudg Twy EyxrvEwY
epwrotoroyiwy Nty 300. O 300 GLPUETEYOVTES ATTOTEAODY OVTLTTPOCWTIELTLXO
ociypo. To delypo xplvetor txavomointind yratt  oxetxn PiAoypapio mpoteivel 4Tt
Yior TN SLevEQYELDL SLEPELYNTLXNG KoL ETUREBALWTIXNG AVAALONG TTHPAYOVTWY aTTaLTELTOL
delypa ov vo Eemepvd tar 250 dtopa (Cattell, 1978).0L wepLtoodtepoL eiva Yuvoixeg
(N = 167, 56%) xow ot cLVTELTTTLXY TOLG TAsLOPNPio EXOLY YVWEIoEL To LoYHOVTOL
[IX ot Bpnoxevtxy aywyh (N = 267, 89%). Télog, 0L TEPLOGGTEPOL GUUUETEYOVTES
TPOépYovVTaL ol Beohoyixd Tuipota (N=237, 79%), e TOLC LTTOAOLTTOVS VoL TTPOEPYOVTOL
oo ALY WYLUE TUNLOLTOL.

5.2 AtgpevvnTiny oavdAvon ToEoYOVTE®Y

[TotpdAo TTOL OL EPWTNOELG TTOL CUPOPOVY OTLG ETL LEPOVE TEVTE EVOTNTES, SLOLOPPWONXOLY
UE XPLTNPLO TLG EYYEVELS OLYYEVELEG LETAED TOUG, 1 TEWTOTUTLO TNG EPELVAG OVTNG
gyxetton oty Tpoonabelo vo cuayeTLafovy oL opddes LETRED TOUG XaL Vo GLLNTHOOLUE
OTY OLVEYELOL EAY LTIAPYEL AAANAETISPOGY TV JLaopPwUévwy [lapoydvtwy. Zuvemug
fitoy amopaitnto vo dteEoyfel Atepevvntiny Avarvon Moapoayévtwy (Exploratory
Factor Analysis, AATD), &ote eheyylel 1 oyéon TwV EPWTAGEWY UE TOVG TAPEYOVTES
mov vrtotibeton 6Tl avixav. H avédivon yonoiporoiwvtag ™ uwébodo Principal Axis
Factoring, €dctEe v OmapEn mEVTE TOEOYOVTWY, XONOLLOTTOLWYTAS TOGO TO XOLTNOLO
tov Kaiser (1960) (t3rottpi> 1) 600 xat to Ypdonuo Scree (Tpdopnuo 2). Aéd tny
OVAALGY] aToPELPONXAY OPLOUEVES EQWTNOELS, OL OTOLEG JEY POPTWVOY LYNAL ot
XATTOLOY TLOPAYOVTO 1] PAVNXE OTL YUY OE TEPLOCOTEPOVS UTTO EVAY TTOOAYOVTEG.
"Etol, amopaociotnxe vo dtotnonfody névo oL epwTtHoELg TTOL POPTWYXY LYNAL oL
évay xat Lovo mopdyovto (Hair, Black, Babin, Anderson, & Tatham, 2006). Eniorg,
7N GLVOALXY] dtoxVuavon Tov propovoe vo. eEnynbel amd tovg 5 mapdyovteg NToy
72,70%, Tov Bewpeiton TOAD txavomoitixy] (Hairetal., 2006). TéAog, 1 eowTepLtxn
OLVEXTIXOTNTA TWY THEXYOVTWY, OTtwg €8etEe to Cronbach’salpha, ntay petagd 0,84
xot 0,91, Tov Eemepvda tor wpotetvdpeva Gptae (DeVellis, 2003, > 0,7). Zovermag 7
OELOTILOTIOL TOL EQWTNUATOAOYLOL XPIVETOL LXAYOTIOLNTLXY. AVOAVTIXE, TO ATTOTEAECUOTO
mopovatalovtal atov Ilivaxo 1. To epwTUATOAGYLO ETOL OTTWG SLoploPPWONXKE PLeET
v AAIL mopovataletar oto [lapdptnua. Me Baon t AAIL xow TLg EpWTNOELG TTOL
ovnxay o xabe mapdyovta, owtol ovopdotixay ws ekng: Hapdyovtog 1 = BeAtiwon OE,
[Mopdyovtog 2 = Opnoxevtixdtnre, [opdyovtog 3 = Xpnotpdtnra MO, Ilopdyovtog
4 = Ymoypewtxdtnta M10, [lapdyovtag 5 = Exmowdevtixol xow 11X,
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Foaonuo 2. Screeplot
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IMivaxog 1.Atcpsvyntiny avGALGY TAEOYOVTWY

DopTioelg ToporydvTwY

Mopdyovtog
1
BeAtio 3 4 5
on OE 2 Xonotpédtnro | Ymoypewtixdtnto | Exmaidevtixol

OpnoxevTXOTTA M<0 M<0 xou [1Z
q37 0,988
ql0 0,896
q35 0,881
q12 0,829
q7 0,827
qb4 0,821
q38 0,819
q33 0,790
q4 0,772
q24 0,764
ql7 0,753
q40 0,749
ql8 0,642
q30 0,909
ql6 0.886
q36 0,852
q25 0,799
qla 0,642
q26 0,729
q29 0,712
q6 0,652
q20 0,641
qit 0,927
ql9 0,815
q9 0,655
ql3 0,869
q21 0,768

% epUNVELUEYN 41,09 15,84 6,46 5,60 3,71
peTaBAnToT T
(Zvvoro: 72,70%)
Cronbah’s a 0,87 0,84 0,90 0,91 0,88
(Zvvoruxd 0,90)

EmiBeBatotiny Avaivoy Moapoydvtey

21N SopuT] TwY TOEaYOVTWY oL TTPoExLPay Tpaypotoroinxe EmBeBotwtinn
Avérvon Hapoydvtwy (Confirmatory factor analysis, CFA) ypnotpomotdvtog to
AMOS 23 (ITivaxoc 2, Tpdoenuo 3). Ou tipwéc Tov R? yiow OAa tor oToLyeion Hrow
movew oo 0,50. Avtd LTTOdNAWYEL, OTL T GTOLXELO UTTOPOVCOY VO EENYNIOOLY
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TEPLOCOTEPO ATO TO NULOL TNG SLOAXVULOVOYS TOL TTOPAYOVTO GTOY OTTOLO OV XY,
x&t Wi tepar txavorotixd (Hair, Black, Babin, &Anderson, 2010).0 mopoxdto
rivoxog (Mivoxag 2) emBePatvel Twg tor amoteAéoporta g emfBeBotwTinig
OVEALOYG TTOPUYOYTWY NTAY LXOVOTOLTLXA.

Mivaxog 2. Aroteréopata ¢ EmPePatwtinrc Avdivong apaydvtwy

Ytouyeio SE t-value R? MEA
q37 0.878 - 0,771 0.82
q10 0,903 23,351 0.815
q35 0,785 17,712 0,616
q12 0,674 13,886 0,554

q7 0,868 2 444 0.754
Q44 0,857 20,847 0,735
q38 0,878 25.031 0,771
q33 0,810 18,726 0,656
q4 0,772 17,223 0,597
q24 0,816 21,744 0,665
ql7 0,879 22,058 0,773
q40 0,771 17,172 0,595
ql8 0,738 15,966 0,545
q30 0,790 - 0,624 0,81
q16 0.853 16,013 0,728
q36 0,762 16,628 0,581
q25 0,838 15,682 0,702
ql4 0,817 15,206 0,667
q26 0,665 - 0,542 0.71
q29 0,700 10,009 0,590
q6 0.717 10,192 0514
q20 0,763 10,651 0,583
qit 0.627 - 0.593 0,77
q19 0,614 13156 0,577
q9 0,993 9,031 0,986
ql3 0.846 - 0.716 0,84
q21 0.831 11,721 0,690

Inpetwostg, — H tipy oplobnxe oe 1,00 yia tig avdyxeg mpoadLoptopod tou povtéiov, SE:
standardizedestimate, MEA: Méon EEaybuevrn Ataomopdi-Average Variance Extracted
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Foapnuo 3.EmtBefotwtiny avdAvon mopoydvtwy

‘OAoL o deinteg XATOAAANAGTNTOG TOV TIPOTELVOUEVOD LOVTEAOD 1TOY LXOYOTTOLYTLXOL, UE
eEaipeon 1o ) (Mivoxag 3). MpéneL vo emionpavBel 6Tt 10 ¥? €xeL TV Téon vo Seiyvet
OTUTLOTIXG ONUOVTIXESG OLOWPOPES 6Tay To delypor vtepPaivetl Tig 200 TePLTTWOELG

(Hairetal., 2006; Schumacker & Lomax, 2010), xétt o0 {oyVE GTNY TAPOVGR EPELVOL
(N = 300)

Mivaxog 3. Asixteg xUTAAANASTYTOG TOV PLOVTEAOL

Agixtng Amotéleopa ZUVLOTOUEVY TLUN BipAtoypopio
¥ x? (308) = 575,16, p<0,001 pootop <0,05 Schumacker & Lomax, 2010
y2/df 1,87 1-3 Kline, 2005
SRMR 0,050 < 0,05 Klem, 2000; McDonald & Ho, 2002
TLI 0,950 >0,95 Hu & Bentler, 1999
NFI 0,910 >0,90 Bentler & Bonett, 1980
RMSEA 0,05 < 0,05 McDonald & Ho, 2002
CFI 0,956 >0,95 Hu & Bentler, 1999

H ovyxAivovoa eyxvpdtnta (convergent validity) amotiufidnxe xonoLhomToLHdYTOS T
Méorn EEaydpevn Aaomopd-Average Variance Extracted (MEA) o eAéyyovtag xortd
TOCO0 OL UETUPANTES POPTWVOY UE GTUTLOTIXA ONUOVTLXEG t TLUESG GTOVG TTUOAYOVTES TTOV
ovixow (Iivaxog 2). H MEA ftay peyoAdtepn tou .50 6mtwe mpoteivouy ot Hair, Black,
Babin o Anderson (2010). EnttAéoy, 6Aec oL HeTafBANTEC NTaY OTOTLOTLXG ONUOVTIXES
oto entimedo 0,001 (two-tailed). Q¢ ex TovTOL, N CLYXAIVOLOO EYRVLEGTHTA XELONKE
wg teavorotntixy. H Staxpivovoo eyxvpdtnra (discriminant validity) aEtoloyhnxe
ETLONG WG LXAVOTIOLNTLXY EQPOTOY 7] SLOXVUOVOY] TTOL LOLPOLOTAY EVOG TTAOAYOVTOGS UE
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TG LETAPBANTEG TOL MTOY UEYOADTEEN OTtd T SLOXVUOVOT TTOL LoLpoldToy avTdg O
TOPAYOVTOG e ToLG GANoLG Ttapdyovteg (Tlivoxag 4) (Fornell, Tellis, & Zinkhan, 1982).
YUVETCE, TO EPELYNTLXO EQPYOAELD ELYE LXOVOTTOLNTLXT EYXVEATNTA X0l AELOTILOTIOL.

Mivaxog 4. Araxpivovoo eyxvEOTTO

MEA
1 3 5
Hopdyovrae KA BeAtiwon 2 , Xopnotpdtnra & , Exmoudevtinol

OF OpnoxevTrOTNTO M0 YroypewttxdTTaMT0O o, T
1 0,964 (0,820)
2 0,907 0,231 (0,813)
3 0.804 0,652 -0,035 (0,712)
4 0.801 0,383 0.554 0,079 (0,765)
5 0.826 0,595 0.258 0,205 0,324 (0,839)

Inuetwoes. KA: Kpiown avaroyio (criticalratio). MEA: Méom eEoydpevn Stoomopd. Avoryevio
N teTpaywwtxn pilo tng MEA. Kdabeta ot ovoyetioetlg petakd TV Topaydvtwy

Aoptxd povTéAa eELodosmy

Mot Stepedvnoy Twv ovvheTwy oYEoewy UETOED TV TOEXYOVTOY TOU LOVTEAOD
yonotrporouibnxay Aoptxd Movtéha EEtowoswy (Structural Equation Modeling, AME)
xavovtog xonon tov AMOS 24. Ta dedopéva pmopodoay va ypnaotpomotniovy yio AME
e@6o0Y To delypa TepLel e TePLoaiTEPES amtd 250 TEQPLTTTWOELS, LTNEYAY TTEVL aTd 3
TaPAYOVTES Xal xA&be Topdyovtog elxe TOLAGYLOTO 2 LETABANTES TTOL POPTWYAY LEYVEA
oToLg TToPdyovTeS TToL avixoaw (Hairetal., 2006). Tow awotedéoparta g awvdhvong AME
Yo OXEOELG HETOED TWY TOPOYOVTWY TOV TTPOTELYOULEVOL LOVTEAOL TTOLPOLGLALOVTOL
otov Ilivoxa 5. No onpetwbei 4t ot ttpég Tov R? yia touvg [apdyovteg 4 xow 5 Moy
0,392 xow 0,418 avtiotoya.

Mivaxog 5. AmoteAéopota eAéYyov Twy vTobéoewy

Ym60eon Avadpopn TuvteleoTig t-value P Amoteléopato
Sradpopig (B)

Yla 1°>4 0,270 3,361 <0,001 Yrootnpileton

Y1p 1>5 0,810 8,346 <0,001 Yrootnpiletor

Y2a 254 0,506 6,027 <0,001 Yrootnpiletor

Y2P 255 0,069 1,137 0,256 Aev vrootpileTon

Y3a 334 -0,142 -1,669 0,095 Aev vootpileTon
Y3B 35 -0,327 -3,254 0,001 Yrootnplleto
Y4 554 0,023 0,315 0,753 Aev vrootnpileTon

Ot Jeixteg XATOAANAGTNTOG TOL LOVTEAOL TTOPOVLCLACAY AXCNUAVTES SLOPOPOTIOLNOELS KO
Tavta péoo ot amodextd mhaiota [x? (308) = 575,16, p<0,001, ¥?/df = 1,867, SRMR =
0,050, TLI = 0,950, NFT = 0,910, RMSEA = 0,54, CFI = 0,956], dtopoppovovtog ETot
70 TeEAXO povtéro. TeAxa, & amd Tig 7 vobéoesig vrootnpilovton amd ta dedopéva. H
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obvom Tov EAEYYOL TwY LTIbEoEWY Tapovataletal ato Ipdpnua 4. Eniong n emidpaon
Tou Ilapayovta 3 otov Hapdayovta 5 eivol opvntixnn, dNAad 600 LEYOADTEEN N TLUY
ToU 3 T600 ULXPATEEN N TN TOL D xol avTlaTPOPL.

"Evor Lovtédo yiow vou €xEL ooV TLXY] TTROYVWOTLXY SOVOUY] TIPETEL Vo ETILOELEEL LYNAL
R? xou otottotind onpavtixd oG xor ovothdn dtapbpwtixd povordtio (B > 0,20
%o Wovixd Topomdve ard 0,30) (Chin, 1988; Chin, Marcolin, &Newsted, 2003). To
R?*t600 yia tov Mopdyovta 4 660 xow yiow tov Hopdyovta 5 Atay pixpdtepo tov 0,50,
%xaTL ToL onpoaivel ot ol Ilopdyovteg 1, 2 xor 3 dev UmOPecAY Vo EQUNVELTOLY EVa
LXOYOTTOLNTLXO TTOG0GTO TNG LETAPBANTOHTNTAS TOUG. ATO TNY GAAY, OL TPELS TTAPAYOVTES
0oX0VY ONUAYTLXY ETLOPOOY] GTOVG TIOPAYOVTEG 4 XOw D, EPOCOY TOL GYETLXA [LOVOTIALTLOL
elyov italtepa LPNAES TLUEG.

BeAtiwon
(€]3

YroxpewtikoTnTa
MtO

©pPNOKEUTIKO

mta

Ekmoubeutikol

/\ ko M2
Xpnowuotnta

MtO

Foaonuo 4. To TeAxd epunvevTI*d LOVTENO.

6. llopovoioocy TV ATOTEASCUATOY TG EPELYVAG — GULTTNOY.

Me Béon to0 TOCOGTA TWV ATOVTNOEWY, OL CUUUETEXOVTIES €XOVY TNY ATToYT OTL TO
toyvovto [1X tov MTO BeAtiivouy T Lébnon (1 mopdyovtog) 6To obYXEOV0o OYOAEl0
X0l ETOL ATTOTEAODY TO HETO YLOL VO 0VOXOADPOLY oL pontéc/puabntoleg ™ Opnoxevtixy
yvoon (3% mapdyovtag). H peydin mowxtAion Oepdtwy mov apopoby oty Opnoxeia
XOL TNV XOVWVio evTdooovTal 0Tl OeTixég aAAaYEg, TTOL aTToyTOVY aTor LoyvovTa 1%
oc OYEOM UE TO TTAANLOTEQN. ZOUPWYA UE TOVE/TLG EXTTALSELTLXOVG, OVUTY] N TTOLXLAL]L
ovtoToxpivetol oe doa amarteiton vor Yvwpilet o pobntig/n nobntoto yro Bépoata g
Bpnoxeiog (7.3, obpBoAa, AaTpeio, *ATT) %o ELVOEL TNY ETTOPXN YVHON TwY BPNOXELTIREDY
Ornudtwy. ETopévme oL amavtNoels oe vt TNV OUEdX EQWTNOEWY, PAVEPHYOLY OTL
ot exmodevtixol tng Opnoxevtinng Exmaidevong ovppwvody os peydio Babud pe tov
OLYXEXPLULEVO TIPOCOVOTOAOPS Ty TTE (Kapopollng & Torpéfeiog, 2018p3).

Eminpdéobeta avadeixvdeton 6t ta IIZ evioybovy tqy Opb680En HBeoroyixn mtiot
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%Ol OLYYEOVWG TIAPEYOLY ETTOPEXELS YVWOELS YLar TG &AAeg Bpnoxeies. Avtd GAAwOTE
OTTOTEAECE %Ol OTOYO TWV CLYTAXTWY Twv [IX, ot omolol Tpoomdbnoay pe TLENVA
™y 0p0630EN Tapddoon To &vorypa oTo Qotvouevo g Bponoxeiog xot oTLg AAAESG
Bpmoxeieg (0d3MY6e, 2016). Zuyyedvwe, Qovepvetal 6Tt 6To abyyeovo MT0 7 éupaon
dldetor oTNY avaATTLEY TG HpnoxsvTinNg cvVeEidNONG TWY LaBNTWV/pabnTELOY, SNACST
oToV TEOBANULOTLONG Yo TO QaLvouevo Tng Bpnoxeiog xobwg xow yiow ™ Opnoxevtinn
TVTOTNTO. AAWOTE, «OL 0AAaYEg TTov ovufaivovy pe Ta véa [IX cvpBadiCovy pe T0
TVEVULOL TNG AVATTTUENS TNS OONOHEVTINNG CLVELONONG, TTOPRAAANAC [LE TLG GUVTOYLOTLXES
emitayég g Bonoxevtinis elevbepiog». (Kovxovvdpog- Atdyxng & Tamoindvvou,
2016).

EE&ANOL oL amtayToElg TWY EXTOLOEVTIXWY ETLERERNLWOVOLY ULo TTEONYOVLET
TEXUNELWUEYY, avaALoT Yo To TIX. Xdppwva pe vt TNy avGALoY, T TTEPLEYOUEVOL TWV
[TX otpilovtor «oe €va YVWOLOAOYLXO TTACLGLO TELWY OPLOXEVTPWY OELaTiXWY XOXAWY
IOV oVOTTTOOCGOVTOL PE apeTnEio Ty OpBAdoEN yotoTiaving Tapddooy, n omolo amoTeAe!
™V ToP&d00m TOL EAANVLXOD TOTOL XoL €XEL aTToTLUTIWHE! oTOor LyNuUEia TOL TOALTLOL.OV
TOU. XTY) CUVEYELX ETTEXTELVETOL OTLG LEYOAES YPLOTLOVLXES TTOPOSOTELS TTOL GUVOVTHVTOL
%xVPLWE 0TOY EVPWTALXS YWEO, 0Tt 0 KaboAuxiopdg xat o [lpoteotavtiopnds xot, T€AoG,
0 OLELPLEVOG DepaTIXOG HOXAOG XATOANYEL aTo PEYEA Bpnoxedpator ToL XGGUOL pE
xopLo éupaon otov Tovdaioud xow 6to Iohdu.». (Kopopodlne, 2015, 6. 175). Eropévec
T0o LEONuOo LTTOPEL YO YOPOXTNPELOTEL, OTIWS AVUPEPETAL TEXUNPLWUEVO OE TPOCPATO
Gp0p0, we PN oporoyLoxd, povobprnoxeutind xow pn xaoytixd, (Kovxovvépog Avédyxrng,
2018y), pe awvoiypoto oe obyypove Bépato xor tig avbpwniotixéc akiec.

QoT600 0L GUPETEYOVTEG HEWPOVY GTL TOPEYOVTAL ALYOTEQO GTOLYELL YLOL TLG OAAEG
Opnoxeieg, diywg duwe va epLopiCovtal ol avtiotolyeg yvwoelg Yo tnv OpH630En
ExxAnoia. Autd onuaivel 6t 1o Bpnoxevtind a@ynuo Yivetorl UAAAOY XaTavonTod
péao amd ™y 0pH630EY TaPAS0oT, EXOVTOS ULOL VTTOAELTIOUEYY] TTOLEOVGLOL OL «AAAES»
Bonoxevtinég mopaddoelg ata toyvovta I1X. Emouévwg eivan eppoavig 1 mpoomdbeto yro
™ SLOTNENOY LOOPPOTILLY GTO TEPLEYOUEVO oL TN Bepatoroyio twy IIX. Me dAAa Adyiar,
«¥] EXTTOULOEVTLXY] TTOALTLXY] TTOL XOPACOETOL YLOL TO LAONUOL VTG ATTAG ETTLYELPEL TOV
OLYXEQUOWUO ETEPOUANTWY GTOLXELWY, EVOS dINAddY] cuvTNnENTLXOL BpnoxsuTixod TAaLaiov
TIOL XOAMEPYELTOL OTTO 0PLOUEYOLS HPNoXELTIXOVE XOKAOLG KOl ATTOLTEL TNV EUUOVY] OTLG
xVPELOPYES HENOAEVLTIXEG VTLIANPELG KO ULOIG EXCLYYPOVLOTLXYG TTPOOTAOELOG, 1 OTTOloL
TLG TTEPLOCOTEPES (POPEG XUTAANYEL OE LTOTAYYN GTNY xVELOEYN OENOUELTIXOTTOALTLXY
ovtiAndn» (Kapopodlng, 2015, a. 171).

Eriong, Oetixn eivor n extipnon twv cpwtniévtwy yia Tar oOYYE0VX XOLVWVLXA
Oepoto Tig avHPWTLOTIXES XOL INUOXPATIXES AEIES TTOL AVOTITOGOOYTAL XOUL OLEPELYWVTOL
ue Béomn ™ Bpnoxevtinn YAwooo. To dvorypa, n amodoyn xoL 1 opuovixy ouuBlwon Ye To
OLOPOPETLXO ATTOTEAOVY XATOXTNOELS TNG TOLIELOS TOL SUTLXOD TTOALTLOUOV. ZUYYPOVWG,
Op.wg, evtoTtilovton oToy TuETHvar TOAGY Bpnoxetdy (TMavvovAdtog, 2015, 0.15-42)
%O OTTOTEAODY ExPEoon plag obyyeovng Beoloyixig awtoovverdnoiog (TolpéPehog,
2015, 6.186). ‘Etot ot 10 MTO avadetxkviel avutd to TAodoto Bpnoxeutind LALXO, TO
0Tt0l0 CUYBVALEL UE TLG XATAXTNOELS TNG ONLOXPaTiag XL To TVeLUo eAevlepiog Tov
oUYYE0ovoL SUTLXOD TToALTLoKoV. Ot B€oelg awTég evappovilovtal xoL UE pLor TOALOTEEY
OXETLXY] €PELYOL UETOED TWY QOLTNTWY KoL QOLTNTELWOY TwY Todaywyixwy Tunuatwy,
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OTTOL OL GLULUETEYOVTEG Dewpnoay 6Tl «n Opnoxevtixy exmtoldevon dev umopel vo elvour
QVEEQQTNTY ATTO TIS QPYES XL TOVG TTOYOVS TNG XOWWIIXNG XAl TTOMTIXNS oywYnS,
evtoyvovtag Tis ales TG ONUOXPATIXNS AELTOVPYIOS TOL TOALTY XAl TOL CeBacUos
¢ Stapopetixdtnras» (Koapapodlng & Abovaotédrg, 2011).

BéBowa éva otabepd mocootd, oxeddv 10% os xabe epcdytnom, elvor Lo oo tnTLXd.
Oewpel Aotmtoy ot To [IX Sev eivor TANEN oy Oepatoroyio xat Tor TEPLEXOUEVEA TOUG.
[Mpopavwg 1 peplda avt) emtbopel BeAtiwoelg, dtopbwroelg xar epmiovTiopnd. Ooot/
00eg eMEAEEQY QVTEG TLG ATAVTNOELS LAAANOY eTL{NTOVY oL eméueveg avabewpnoetg
Ty [IX vo avtamoxpivovtol TEPLOGATEPO OTLS AVOLNTAOELS KoL TLG SVVATOTNTES TWV
ponTOv/podnToLoy yia to Oépato g Bpnoxeiag. EEGAAov, 0 20%-25% dratnpel pio
UETELOTTODN %Ol TILO OXETTTLXLOTLXY] OTAOY OTA {NTIUOTA aLTA XouL TLhovdy vo emtbopet
ueyaAbTEPO TTAOLPOALOUS 0Ty Bepatoroyia. Ouwe N emPBeBaiwon avtwy Twy Béocwy
OTTOLTEL YLO VEOL EQELVAL TTOL VO EGTLALEL OTY] CUYXEXQLUEVY] TTPOBANULOTLXY.

Ytov evpVTEPO TTPOBANUaTIOUS Yo To Loybovta I1X Tov M1 EgywpLoti onpoocio
EYEL N OO EPWTNUATWY TTOV ATTOTUTIWVEL TV BPNOKEVLTIXOTNTA TWY CLULUETEXOVTWY
(29 topéryovtag). Mo onpavtixy téoy, Tov Tocootiaio xvpaivetat omd to 60-70%,
Oewpel 6TL T0 HBpnoxevtixd Plwpo amoteAel onpovTind Topdyovto ot (w1 Tovg. I't
oVTO GAAWGTE dNAYOLY it Ttepa Bpnoxesvopevol xor pe Babid miotn otov Bcd. Qotdoo,
ot utool oxeddy axoAovbody Tig xabiepwuéveg vTOYPEWOoELS xoL TUTILXEG SLATAEELS
TTOL GOPPWVA PE TLS BooLxég oPYES TNG ETULOTNNG TNG XOLvwyLoAoylog opilovy ™
Bonoxsuting (w1 xow evTAoooLY TOLG TOAITEG OE ULar GUYXEXPLUEYT BonoxeuTiny opado
(TtovAtomg, 1998, 0. 185). Tétoleg SLatdEeLg eivat M xaONUEPLVA TTPOGELYY TTEOG TOV
Ocb %ol 0 TOXTROC EXXANOLAGUOC, EVE) ULo LEYAAN pepida (epimov 30%) dnAwvel
0Tt dev axorovbel cuyva awTég TG BpnoxeLTIXEG LTTOYPEWOELS.

Ta otouyeion avtd Qoavepivovy dtt 1 Opnoxevtixy Exrtaidevon elvor oe peydro
Bobud aveEdptntn amd Ty Tpoowmxy HponoxeuTinn ToTN TwY EXTOLIELTIXWY KoL ETOL
VTTOYPOULLETOL O YVWOTIXOG TNG YOPOXTNEOS. AUTO GANWOTE POVEPWVEL XOL 1) ETLSPOOM
™™g HPNOAELTIXOTNTOG GTOV LTTOYPEWTLXO YUPOXTNEA TOL KOHNUOTOG COUPWYR UE TO
Fodpnua 4. 'Etol n toawtdtnta twv epwtniéviwy mov ouvdéetar pue ) Bpnoxsutixm
O TN, OONYEL XOL GTNY LTTOYPEWTLXOTNTA TOL LobNUaTOC. ‘Opwg To YEYOVHS OTL OL [LLGOL
oxedbvV amd toug epwtnhévteg dev axolovbovv Tig TuTxég BpnoxeuTinég dtaTAEelg
(oL TTPOTELYY, TOATLUOG EXXANCLOGUAG) POVEPHOVEL GTL 1) LTEOYPEWTLXHTYTAL ToL MTO
OE OLVETIAYETOL EVOL LAONULOL XOATNYNTLXOV TTEPLEYOUEVOL/TTOOGOVATOALGUOD.

Avté amotedel Eva onpovTixd Selypo TG cAAoYTg TToL Exel eméAlel oty OpnoxevTixy
Exmaidevor. O/H exmordevtindg Tov MTO dev sivor vmoxpewpévog vor amoTeAel LéEAOG
utog BpNoxeLTIUNG XOLYOTNTOG N VO ETULSLWOXEL VO UETODWOEL TNV TTPOGWTILXY] TOL 1 TNV
xpotixy] OpnoxevTinn o™ otovg pabntéc/otic pabntoles. Emopévwg ol exmatdevtixol
oc Bewpodv T0 AsLTOVEYNUA TOLS WS EQYO HATNYNONG, OVTE TOLG EAXVTOVS TOUG WG
KOTNYNTES/UATNYNTOLES TNG ETUXPATOVOAS 1| GAANG Opnoxeiog. Ag un Anopovodue 6Tt n
XOTNYNON TEOVTOOETEL TTLOTO EXTTIOLIELTIXO YLOL VO UTTOPETEL YO LETOOWOEL TLG OLOOYES
%O TOV TPOTIO (NG TOL HPNOXEVTIXNOD CLOTNUATOS XKoL TNG XOLVOTYTOS TTOV VTTNPETEL
(TwavvovAditog, 2005, o. 347).

H mpoteAevtaio opddo pTNUETOY aVo@EPETOL OTLS ATTOPELS TWY CUUUETEXOVTWY
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Yo TOV YopoxTieo. Tov MTO, dNAadn oy amateltol vo lvol LTTOYPEWTLXO, TTPOXULPETLXO
7 oxOpn o var xortopyniel (4% mopdyovtac). O amavtioels awTég xan M aMnAETiSpaon
TTOL LPLOTUTAL LE TOVS TTPONYOVIEVOLS THOAYOVTES TNG EPELYOG TTPOGALOPLLOLY TO
TOEOV OAAG %o To PEANOY Tng BonoxeuTinng exmtaidevong.

Ewdtxdtepa oL exmotdeutinol g €PELVOS ATTAVTOVY OE UEYAAO TTOGOOTO OTL
emtbopovy o pabnuo v Tapopeivel voypewTixd ato QpoAdyto Ilpdypappo GAwY
Ty TaEewy ¢ MpwTtofBabutag xor Aevtepofdbutog Exmaidevong. H dmodn avt
TEWTUEYLUO XPLVETOL AVTOVONTYN KO OVOUEVOUEVN AOYW TNG ETAYYEALOTLXNG ELOLXOTNTAG
TWY eEXTOLIEVTIXWY. ‘OUwG ULaL TTILO TTPOCEXTLXY] CUVOALXY] EEETOOY TWV OTOLYELWY TNG
EPELYOG PAVEPWVEL GTL OL GUUUETEYOVTEG OeY elval OAot HcoAdyoL exTtatdevuTixol, 0VTE
emtiong dNAWYoLY 6Tl axxoAoLOOVY Tig TUTILXESG BPNOKEVTIXES LTTOYPEWOTELS XATTOLOG
Opnoxelog xot eWdxd tng emxpatovoos. Katd avtdy tov tpémo emifBefPardyvetor 0
omoudadtnTor g Opnoxevtixic Exmaidevong oto abyypovo oyoieio (Kovxovvdpoc-
Aéyxng & Toamoiwdvvovu, 2016), 1 omoio StaxpiveTor artd ToV XoUTNTLRO KOPOXTAOO
Tou podnpoatos.

OL amoavtnoelg avTég EVOLVOLKOYOVTOL LETO OTTO TLE ETTLAOYES OTOL TTPONYOVUEVX
epwtuoto. ‘Etol, xal pe Baon v aAAnAetidpoor twy Topoydévtewy oto [Npdenuo 4,
To toyvovta [1X avtamoxpivovton oe doa O Tpémetl vor yvwpilovy ot pabntég/poabdntoleg
Yoo Ty Op0630EN ypLotiaviny (w1 xaL TEOGPEPOLY LXAVOTIOLNTIXO LALXO YLow YVwELUio
KE Tig GAAeg OBpnoxeieg xabwg xow pe TN oxéon g Bpnoxelog e TRy xotvwvior xol Tig
ovbpwmiotinég akleg. EEAANOL cuvoodY TN cLPUETOY OAWY TwY LabdNTOY/LabnToLwy
ue dnuLtovpYLxég epyaoies xot T albyypovn pebodoroyia. O LTOXPEWTIXOG XAEAXTNPAG
Touv M0 Oepeldvetanr TePLoadTEPO 0T aLYY POV pebOdoAoYio, GTNY TTAOLPOALGTLXY
Oepotoroyion xo otn dNULOLEYLXY RLYNTOTTOLNGY TWY LadNTOY/pLabnTELwY, eved elvar
aveEdptnTog amd TN Bpnoxeutinn ToTN TWY EXTALSELTIXWY. ZUYYEOVWGE, ELILAXELTY
elvor M embopion TV EXTALSELTIXWY VO EQYNGTOVY UE TOL DALXA TTOV TTPOGPEPOLY TOL
oVyypova IIX xar vo ovpfdiovy oe éva pabnuo mov amodéyetol LoOTLLO GAOVE TOVG
uobntég/tic pabnrpLeg aveEgptnta amd ) Hponoxevtixn N un Bpnoxevtinn oty TOLG
%o TEAXE oTOYeEVEL 6ToV BpnoxeuTixd yYooppotiopd (TMoyxdaloyrov, 2013). H emthovy
NG VTOYPEWTLXOTNTOG XL 1 AEYNOT TOL LOONUATOS WG ETULAEYOUEVOL EYEL EEXWOLOTY
oTToL3ULOTNTA, OLOTL ETLAEYETAL ATTO EXTTALIEVTLXOVG TTOL OE UEYAAO TTOCOOTO O¢E
dnAwvouy PBobra Bpnoxevdpevol, odte eival GAOL TOLG ATTEHPOLTOL OEOAOYLXWDY LYOAWY.

2TN CUVAPELO AVTY] AVASELXVOETOL XOL TO EVOLOPEPOY TOVG YLot TN OLOUOXOALOL TTPOG
OAovg toug pabntég/dheg Tig pabntpteg. Avty N avtiAndn ev duvdayuel dnuLtovEyel TLg
npobmobéoelc Yo T Opnoxevtinn Exmtaidevon, mov péow Tov YvwoTtixol TeQLEXOUEYOL
%o Tov Depotiod TAOLEOALGLOD, Bor evidvel xon S Ha dnpLovpEYel *xAeLoTEG LOEOAOYLYE
xo Bpnoxevtind opddeg (Yxéto) pabnTdv/pobnTeLdy evtdc Tov oyoieiov. e xébe
TeP(TTWOo, 0 Opnoxevtindg N TEomNg PVOTG LEO0AOYLXOG dLoxwELoudg 0dnyel oe dtaipeon
%Ol TTOAAEG (POPEG OE OVOTIOPEVLATESG OVTLTAAOTNTES eETiag TNG EAELYPNG YVWONG
TOL GANOL %o TNG ETLXPATNONS BEeALoXPATIXGY (POVTOUEVTAALGTIXWY) BéoewV.
Avtibeta, n amd xowvod eEétaon Tov BpnoxsvTikod @arvouévou xot M Bobid yvwon g
ETUXPATOVOOG TOTULXUNG OpNoxeLTIXNG ToPAS0aMG TTOL GLVSLALETAL e TNV €EEPEVYNON
TWY LTTOAOLTIWY BPNORELTIXWY TTHPASOCEWY Yo OO Evar GPTLO OYXEDLOOUEVOD LEOMuaL,
Bétovy TIg TPodTODETELS YLor TNV ETIALOY TwWY TTaPEENYoEWY BpnoxsLTIXYG TTPOEAELOT G
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x00g xow yLoo TNV avdTTUEN TNG ELEMVLXYG GLUVOTIOPENG TWY TOLXIAWY ETEPOTNTWY
(Kopoodlng & TovpéBerog, 2018B).

H teAevtaion opddo epwTtnocmwy ava@eépeTal oToug (BLOLG TOVG EXTTOLIEVTLXOVG XL
670V TPOTO ToL ToL Véar TIX emmpedlovy Toug idtovg we emaryyeApotieg (5% mapdyovtog).
Tow TOGOGTA TWY ATAVTNCEWY PAVEPWYOLY OTL Tal LoyVovta [IX amoattody amd tov/
™V EXTTOLIEVTIXO UEYAADTEQPT EVUOYOANCY YLOL TOV OYESLOOUO XOL TNV TTPOETOLULAOLO
Tou pabnuoatog, Hote «7 Bewplon va TPOEpeTOL atd TV TEAEN o vou TTpoopileTon
yior Ty LN (Matooyyobpoag, 2002, 6. 46). Entiong, vmopvnuoatilovy xot T Stapxi
XATAPTLON TOVG O BEpaTor TOLSAYWYLXOD AL YVWOTLXOD TEPLEYOUEVOU.

Me Bdon to IN'pdpnua 4, 0 TEWTOG TOP&YOVTAS TTOL OVUPEPETAL 0T BEATIWON TOL
pobnuartog emnpedlel Betixd xow ™ B€om Tov exmondevTioD. 'Etol povepwvetor oxoun
TLEPLOOOTEPO 1 AVAYXN YL ETILLOPPWOELS XL 0QYOVWUEVO oyedLaa.d Tov MTO mov Oo
Baotletor o Tondaywytxég Oewpieg xot SLdaxTixég oTPATNYLXES. Me avTdy TOoV TPOTO,
70 M70O 0o BeAtidveTal xal Bor xLvNTOTTOLEL TTEPLEGATEPO TO EVOLOPEPOY TWVY UabNTHOY/
nobntoiwy. Ogeldovpe emtiong va onuetwoovpe 6Tt o [lapdyovtog 3, cvoyetiletol
opvnuxd pe tov Hapdyovta 5. Avtd onuaivel 4Tt 660 TEPLOGHTEPO RVEAVEL N OEYNTLXY
ovTiANN YLow TN XENOLLOTNTA TOL RLAONULOTOS, TOGO ALYGTERY] TTPOETOLLOGLO. XOL ALYOTEEY
ETULULOPPWOY] aTaLTELTOL ATt Tovg OLddoxovTeg. Me G Adyta, LOVO ool oTtd TOLG
dtddonovteg Hewpody to uabhnua yonorpo, Ha evdrapepbhody yia ) didaoxaiio Tov.

Xe avtd To onueto amarteiton vo onuetwbel, 4Tl oL amavtoslg Tov dobnxay oe
oLTh T Bepatiny opdda, oy GLYSLOGTOVY PE Pl TTohLGTEET épevvo (Kopopodlng
& Torpéfeiog, 2018) GLUTANEWYOLY XOL TNV TAVTAHTHTO TOL/TNG eExTOLdELTLXO0L. 'ETot
o/n exmondevutinds g Hpnoxsvtinng exmaidevong amorteiton vo efvor SpaotrpLog/
dpaotnpLa, Siyweg Opws vo ETLPAAEL TG aTtOPELS TOV/TNG, OTTWG TTOAAES POPES TLUPOVEL
o éva pabnua xotnymTieod TPocovatoAlopod. IIoA) mteptocdtepo, amatteltal vo efvort
QOTLO XOTUPTLOUEVOG XOL YO TTPOPBOLLVEL OE TTANPN XAl ATTOTEAECUATIXO TYESLAGUO TOV
pobnuotog, wote ot pobntég/pobntoleg pe Propatinég xot StepevynTixég pebbddovg
OANG %o oVEAOYES BPOGTNELOTNTES VO OVOXOADTITOLY TLS YVWoeLg (Kovxovvapoag-
Aréynng, 2017).

Me Béon avtn v avdAvon mpoxVvTTovy TEelg Baoixég xatevbidvoelg Yo Tov/
TNV EXTTOLIEVTIXO OAAG XL TOLG OXOTTOVG KOl TO TTEPLEYOUEVA TNG OPMNoxELTIXNG
Exmaidevone. o) Emeiyet v Stopxic emtpdppwon pe mpwtoBoviio tov idtov/tng idtoc
OAAG XOL LE OPYOVWUEVO XOL CUOTNUATLXO TPOTTO OTO TLG TTOLXIAEG SOUES EXTTOLSELOYG
(10.y. HepLpépeteg xon Atevbbvoeic TpwTofdbutac xar AsutepoBdbutog Exnaidevong).

B) Evtoriletar o xabopd yvwotindc oxomdc tng Opnoxevtixic Exmaidesvorg,
TTOL SLOPEPEL ATTO TOY XUTNYNTLUO TTPOGAVOUTOALGUO, XaBtG 1oL N LPYNAN TaLdorywYLXY
OAAOYY] TTOL TO XOOLOTA LOOTLULO UE T LTTOAOLTIAL YYWOTLXG avtixeipeva. OAa vt
oc oLVOVOOWO UE OLOUXTIXEG TAXTLXES XOL OTOOUTNYLXES, TOL OEV ATTOPBAETTOLY GTNY
eTBOAN TwV BEoswy TOL/TNG EXTTOUIELTLXOD, PAVEPWVOLY T LEYGAN aAAayy] oto IIX Tov
M0. 'Etot elvot oAdteAar e0ILEXELTY V] UETATOTILOY] OTtd dotoXAAOXEVTOLXES UebBSoug
oe ePLoodTepo Propotinég xon diepevvruxée (Kalantzis & Cope, 2013, 0. 100), eved
gvvoeitor 1 yerpapetnuévy pnabnon (Kéxxog, 2017, 6. 12). O/H exmondsutinds g
Opnoxevtixng Exmaidevong madel va elval xotnymtig/xotnytolo Tov emLBAAsL e
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SOGAANOKEVTOLXO TPOTO TLS TTPOOWTILXEG TOL BonoxevTinég Béocelg N uLog omotadnmote
Opnoxetog. Emopévmg opeilel va elval modoymwydg xoL vor ASLTOVPYEL WG ELPLYWTNG
TwY poONTdOY/pabntoidy. ‘Etor emdidxer pe Bropoatixég M Stepevvnuixég pebddovg va
Toug whNoeL oY avaxdAvdn g Bpnoxevtinig Yvwong (Kapopodlng, 2015) xat vo
Béoet Tig TpobTobéoEL YLow awvaaToyaoud (Kovxovvéapoag- Atdyxng, 20183).

v) Ot ey TAGELS TWV GUUUETEXOVTLY oVOSELUVOOLY TOV OYESLAOPS EVOC LoBAoTOg
TTAOLPOALGTLXOD, TTOL XOANEQPYEL TY] GLYOTTOPEY], TOV SLAA0YO ot Tov opoLBoio aeBooud
TV €TEPOTNTWY. Katd cLvETELN, 1] GUUUETOYN OAWY TV LobNTOY/PLobnToLwy oto M0,
aveEgptnTar omd T Bpmnoxevtixy N un Bpnoxevtinn ot Tovg, 0dNYEl avaTdEeLATA O
emAoYEg Sabepatinég xow TPooeYYioelg SLaPNOXELOXES, OTE N YVWOY Vo ovaxahvphel
péoa amd v epmelpion Twv Aoy (Kapapoblng, 2007). AAwote, «0 St3oxTindg
drabpnoxetoxdsg SLahoyog divel aTovg Lobntég ™ SuvaTdTTa Yor AAANAETILIPOVY ETAED
TOVG, PTAVOVTOG O Eval LYNAGTEPOD ETUTESO YVWOTLXNG XATOvONaTS xorl HpnoxevTtixod
YOOUUOTLOMOD, aveEROTNTO aTtd T HONOXEVLTLXY] TOVS TTPOEAELGY», OTTWG POVEQWVETAL
oe po Tpodogortn épevva (Ilamoiwdvvou, 2018). Mia tétolo emtthoy dev ametAel ot
xopla TepimTwon ™ OpnoxevtixdtnTa xabe pobnTi/LoadnToiag aAld TOAD TtEpLaadTEQO
TNV EVLOYVEL %Ol TNV EVOLVOUWVEL LETA ATTO TN YVWELUIX, TOY TEOPRANUATIONS, TN
dtepevnon xot ™ Pabid xotovdmom tng Sixng Toug HonoxevTinyg TOTNG AAAG XOL TWY
GAwy (Kovxouvépog —Atéyxne & Hamnaiwdvvov, 2016).

Yvpmepdopoto - Illpothostg

Me Bdon T TOGOGTE TWY ATAUVTACEWY, TNV XAANAETTLIPAOY TWY THEAYOVTWY XOL TNV
TOPOTIOVEG OVAALGY] XATOANYOLIE GToL axOAovOoL cLUTTEPAGUOTOL:

o) Voot amd ToLS GLEUETEYOVTESC Bewpovy 6Tt tar véa TTpoypdupota ZToudwy
ot Opnoxevtiny Exmtaidevon avaPabuilovy to mepiexdpevo tov Mabuotog twy
OpnoxevTXwY, owTOL LTTOGTNELLOVY TOCO TNY VTTOYPEWTLXOTNTA TOL LobUaTOg, 600 Xo
TNV OLYEYN ETLLOPPWON TwY Exmondeutix®y o Bépata Tov apopoly otig Hpnoxeics.

B) H Bpnoxsutixdtnta we mapdyovtag @oivetol vo emttdpd Betixd névo wg mtpog Ty
VTTOYPEWTIXOTNTO TOL LoBNUOTOC, EVE JeV PatveTal vor ETNEEARLEL T SLOPXY ETLUOPPWON
TV SL3AOAOVTWY OE AVTO, ATTOGLYSEOVTOG UE TOV TPOTTO AVTO, TO YVWOTLXO YOEOXTNON
Tou podnuotog pe T BpNoxevTIXEG aVTIANPELS TwVY SLOAOKROVTLY.

v) H yonowpétnrto tov pobfpatog @aivetor vo emnpeedlel apvntixd povo tny
TPOETOLUOGLO TOL PabuaTog amtd Ty TAELEA TwV dLdaoxOVTWY. ALTO onuaivel Ot
600t Hewpody 6Tt to uabnua dev eivar xabdAov ypnotpo, avtol dev Bewpody xabéAov
OTTAPOLTNTY TNV TTPOETOLULATLOL XL TNV GLVEYY] ETULULOPPWOY] TWV SLEAOKOVTLY.

Aey emiBefatddnxay ov 300 opyLxéc pog vTobEoeLg oOUPLYO UE TLG OTTOLES M
OpnoxevTxdTNTO. CLVIEETAUL UE TNY TPOETOLUOGLO TWY OLOIXCHOVTWY, xS %ot N
YXONOLLOTNTO TOL LabNUOTOS e TNY LTTOYPEWTIXOTNTA Tov. ETtiong, n vToypewTLxdTNTO
J€ OLVGEETOL UE TNV TTPOETOLULOOLO. TOL LOONUOTOG oTth TNV TAELPA TWY SLEAOKROVTWY.

Emimpdobeta xow pe xpLtmoLo Tig amavTioeLlg 6To GOVOAG TOUS XOUTAYOOVILE TO EEVG:

a) O ovppetéyovreg avtamoxpivovtal Betixd ota toydovta [I1X %ot 1 Opnoxevtiny
Exmoaidevon ovoloatixd opoxTEIleTor »¢ N OLOAOYLOXY], LovoDPNoXELTIX KoL Uy
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ooty (Kovxovvdpog -Atdyxng, 2018Y), pe avoiypata oc abyypove Bépata xon
TLg avbpwTioTixég aklec.

B) O exmondevtixol tng Opnoxevtinig Exraidevong avixovy atoug Bpnoxevdpevoug
TIOALTES, WOTOGO LTAPYEL AVAUETE TOUG ULoL LEYAAN pepida TToL dNAWVEL ALYdTEPO
Bpnoxevdpevor M oaxodun xow abeot. Avtd PavepwveL TNy atocdvdeon Tov pabuotog
omd 10 TN TG LTEOBabPO xAOWG xoL TOY YYVWOTIXG TOV YAPAXTHOO.

v) Ot GUUPETEXOVTEG OWVOrYVWEILOLY TN XENOLLOTNTO TwY LoYLOVTWLY IIX, wotdoo
{nrody ™ Stopxn avoBabplon Toug xal ToV ELTAOVTLONO TOUG LE TTEPLOGOTEQPO. GTOLYELNL
oyeTxd pe to BpnoxevTind PovopeVo xot TG dAAeg Bpnoxeiec.

d) Ot CLPPETEXOVTES TTPOXPLVOLY TNV LTOYPEWTLXGTTE TOL MTO Yior GAOLG TOLG
uontég/oAeg tig pabnTpLeg aveEdptntar amod ) Bonoxsvting M un Bpnoxsvting wlot
TOUG, EVE EVOVTLWOVOVTOL GTOV TROOLPETLXO TOL YOPOXTNPO X0 TNY XoTépynom tov. 'Etot
Bewpovy 61t ) Opnoxevtinn Exntaidevon elvor avoyxaio 6To TARLGLO TNG OAOXANPWUEYNG
oVATTTUENG TwY LoBNTWV/LodnTELwY xo opelAet v Tpooépetal o dAovg dlyws xapio
eEafpeon (Kovxovvdpag —ALéyxng & Tamaiwdvvou, 2016).

e) H avafébuton tov MTO pe to toybovro I amortel teptocdtepy evaoydinon
TWY EXTTALOELTIXWY YL TOV GOTLO OXESLOOUO TOL POONUOTOG %Ol ETLTAGOEL SLOPXELG
ETILLOPPWOELG GTOL AVTLXELUEVR TWY TTALSOYWYLXWY, TNG OLSAXTIXNG XAUL TOU YVWOTLXOV
mediov.

To mopamave ovumepdopoto. 0dNYody oTLg axdlovbeg TpoTdoeLg yLow TNV
ovoabuton tov MO xow Ty avtamoxpton g Opnoxevtinng Exmaidevong otig avdryxeg
%ol Toe 0ES0UEVAL TOL TTOPOYTOG XAl ToL UEAAOVTOC. ‘ETal 1 xatebbuvon ov amarteiton
vo. dobel ota ITX elvou:

o) To 11X vo avalBewpobvtor SLoprdg e oxomd Ty avoPébuton tov MT0.

B) H Oepotoroyio xar to wepteydpevo. tov M1 va meptlapBévovy meplocdtepo
Oepata oxetind pe to HpnoxevTind PoLvouevo, TN dtdaoxahior xot TLG AVTLANPELS TWY
AWy Bpnoxetwy.

v) H pebodoroyio tng Opnoxevtinfic Exmaidevong vo emextoabdel otig apyéc g
drabpmnoxetonng aywyhg (Kapopodlng, 2008).

d) To IIX %o To LAXG Tovg (Paxeror MabAuotog, O3nyol Exmotdeutinod) vo
TPOGAVATOALOVY TOUC EXTTOLIEVTIXOVC OTN YELPOPETNUEVY wabnon (Koxxog, 2017, o.
163) %o TLg dINULOLEYLXES EPYAOLES, LE O%OTIO TNV AELOAGYNON TwY LobNTOV/LobnTeLdy
(Kovléhne, 1993, o. 44).

e) Ta IIX va exouyypovilovton dLopxtds, TEQLAULBAVOVTIS GUYYPOVES TEYVLXEG
OLdaoxaiiog, LE EVOAXYT dPUOTNPLOTNTWY GE GUVEQYATLXO X0 OTOULXO TTAXLGLO xabdg
xou pe ™ yenon TIE, kote va xyntomolody 1o evdlopépoy twv pabntav/pabntoloy
%Ol YO TTPOAYoLY eAeVBepa T dNULOLEYLXY] TOVG LXAVOTNTA XOL TNY XELTLXY OXEPN
(Mytpomovrov, 2015).

'Ooov apopd aTovg €V EvEPYELD X0 LTTOPNPLOVE EXTIAULSEVTLXOVS XOL TNV ATTPOOXOTITY
OLVEYN ETOYYEALOTLXY] TTPOGPOPA TOVGS, TTPOTELVETOL:
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o) H avtiotouyn xot Stopxng empudp@won Toug pe yvopova Tig Baotxés apyés
exmaidevorg evniixwy (Rogers, 1999) oc Propotixd epyaothpta xow oepvapto. (Kéxxog,
2005). H Stopxfig emp6p@uon Twy exmtotdeutixdy Bewpeitor avoryxoio, Hote n epmeLpio
Toug vau petaoynuatiobel oe yvoon (Kovxovvapog-Atéyxng, 2018B). Emrpdodeta
omorteiTol voo opyovwbel oslpd eTLULOPPWOOEWY amd ToLg LTTEVOLYOLE LUVVYTOVLOTES
Exmaidevong 1 and o IEIl oe moveAAqvio emtimedo.

B) H Stopric awtoaklondynoy toug (Abavaciov, 1993, o. 250; Kwvotavtivov &
Kwvotavtivov, 2017), 1 omtoior 6LYIEETAL LE TOY TTPOYPOUUATIOUS XOL TOV OYESLOOUO
oL exTodevTLxoL Tovg épyou (Tlamaxwvotavtivov, 2005, o. 188).

v) H ohoxAnpwpévy mtpoetotpaoio x&0e dtdaxtixig evotnrog,

d) O awvdroyog oyedoopis Twv IIX otig Osohoyirég Tyorés (Kovxovvépoag- Ay,
2018) xow tow Mowdorywytnd TuARoTo, HoTE X0 oL POLTNTEC/POLTHTOLES Vo EoLxeLmHOovY
UE TLG TEYVLXES OLIATHOALOG, TLS TTOLXIAEG SPAGTNELOTNTESG XL TLS OTEATNYLXES U&bHnorng
Tov Tpoteivovtal ato I1X tov MO (Kapapoblng & Torpéfeiog, 2018).

&) Now dnptovpyndel untpo empop@n Ty pe ovyxexptpéva xprthpto (Katoipmpog
& T'xedapéone, 2017, oo. 16-17).

01) O AtevBivoeie pwtoRddutog ko Acvtepofabutac Exmaidevong o ouvepyaoio
UE To xaTd TOTTOUG Ilavemiotiuia, Tig Ocoroyinég XyoAég xat tor [lardoywytxd
Tunuoto vor GLYEPYRGTOVY YLOL TNV TTEOXYWYY] TNG ETLUOPPWOYNG TWY EXTTOLOEVTLXWY
Mg Opnoxevtinng Exmaidevong o odyypovo {NTRLoTor TOU YVWOTIXOD OYTLXELUEVOL
OANG o TTodoywytxwy Hepdtwy, dote to MTO vo emtiteAel Tov 0Tté)X0 TOL, dINACSY
™V avdmTLEY TN BpnoxeuTinng ovveldnong Twy pabnTWV/pLabnTELy.

Me avtév tov tpdTo, n Opnoxevtinn Exnaidevon Oo avofabuiletar dtoprwdg xow
Bo amotelel avayxaio yvwotixd aviixeipevo ota poabiuoata g HpwtoBdbutag xon
¢ AevtepofBabutag Exmaidevong. Téog Oa amevbdvetor oe dAovg tovg pabntéc/
OAeg T pobntoteg aveEdptntar amd N Bpnoxevtixy M un Bpnoxevtinn oty Tovg
xow O amotedel évar avtixelpevo Bobid Yvwong TwY TOALTLOUGY xo XOUAALEQYELOG TNG
OELLOVIXNG GLVOTIOENG UE Béom TLg SLapopeg Beohoyixég xon BpnoxevTirég TaPaASOoELS.
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MopdpTnpo

To TeAxd epTNUOTOAGYLO

Mopdyovtog 1 — BeAtiwon tng OE

q35: [apaxorovbyvtag to Néo Ipdypappa Xmovdwy otn Opnoxevtinn Aywym, o
pnonTng amoxopiletl pLa TANEY Yvoon o Tar Oépata tng Opnoxeiog.
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ql2:

qb4:

q38:

q24:

ql7:

ql8:

Yoppwveite pe v dmodr 4t To pnabnua g Opnoxevtinng Aywyrg,
obppwva pe to Néo Ipdypaupo ZTouvdwy eivol eNoLLo eTeLdY] TaPEYEL
TIANPOPopies Yo Tig Bpmnoxeieg Tov xbopov;

Oewpeite 6Tt To Néo [Tpdypoppo XToudwyv otn OpnoxevTixy Aywyn
BeAtiver ™ pabnon epdcoy atoyedel oto HpnoxsvTind avaoToooUO TOV
podnT;

Yoppwyeite pe ty drodhn dtt o Néo Ilpbdypoppo Zmovdwy oty Opnoxsvtixn
Avywyn BeAtidverl ™ Lébnoy, emetdn xvnTomoLel dMLovEYLXA Toug PobnTég
YOU GUUUETEYOLY OAOL GTLS BPOGTNPELOTNTES TTOL TEQLAOUBAVEL;

Yoppouveite pe v drody 6t to Néo Hpdypappo Lmovdwy oty Opnoxsutixn
Aywyn avtamoxplvetor oe TOAG GUYYpovo xovwyLxd Béuarta;

To Néo Ipéypappa Zmovdwy oty Opnoxevtinny Aywyn BeATidvel TN
OpnoxevTixy pLabnon emetdy eivor PLopatixd — cLYEPYATLXO.

To Néo ITpoypappo ZToudwy ot OpnoxevTinn Aywyn TOHEEYEL XPXETA
ototyelo yioo v Opb6d0En yprotiovixn Hpnoxeia.

Mopdyovtog 2 — OPNOAEVTIROITNTO TV GUUUETEYOVTOV

q30:
ql6:
q36:
q25:
qla:

[Mpooevyop.ot.

Eipow Opnoxevdpevoc.
[Inyaivew oty Exxinoto.
[Miotebw oto Oco.

H Bpnoxeio amoteAel éva onpovtind otolyelo ot {wn Hov.

Mapayovtag 3 — Xpnotpoétyro MO

q26:

q29:

q6:

q20:

Yoppouveite pe v drody 6t to Néo Hpdypappo Lmovdwy oty Opnoxsutixn
Aywyn dev BeAtidver ) Opnoxsvtinn pébnon emedn o tpdmog dtdaoxaiiog
elvor o abvbetog oe oyxéon pe ™ ovvniiopévy drdaoxaio

Yoppowveite pe ™y amodn 6t to Neéo Ipdypoppo Zmovddy oty Opnoxevtiny
Aywy" dev avtamoxpivetor o 6oo B mTpEmeL vor Yvwpilel o pabntig yro
™ Opnoxela;

Yopeowvyeite pe Ty amodn 6Tt To pnabnuo tng Opnoxevtinng Aywyng,
obppwvo pe to Néo Ipdypoppa Zmoudwy dev elvol YpNoLLo emeldy] Oy
evioyvet vy 0pb630EN ypLoTtiovixy oy,

Yoppuvelte pe Ty dmodn 6Tt To pabnua tng BpnoxsvTinng aywys,
obppwva pe to Néo Ipdypappa Zmovdwy dev elvor ypNotpwo emeldy) dev
ovomtoooel T BpnoxevtindTyTa TV LodnTy;
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Mapayovtag 4 — Yroypewtixotnto MO

qlt: YopQwveite pe v dmodr 6Tt To pdbnuo g Opnoxevtinng Aywyng TEETEL
vo efvot TPooLpeTLXO;

ql9: Zvppwveite pe v dmodn 6t T0 ndbnuo twv Bonoxsvtinwy TEETEL Vo
xoTopynoel;

q9: To pébnpa g Opnoxevtinnc Aywyng Oewpd 6Tl TEémeL va elvat
UTOYPEWTLXO GTO GUYYPOVO OYOAELO.

Mopdyovtog 5 — Exmatdevtinol ot X
ql3:  To Néo ITpdypappo Zmovdwy oty Opnoxeutixy Aywyn TpodTobétel
TEPLOTOTEPO YPOVO EVOLOYOANGNG OTTO TNY TTASLEA TOL OLEECKOVTOC.
q21:  To Néo Ipdéypoppo Zmoudwy mpodTohéTel cuvey| ETLULOPPWON OO TNV
TALPE TOL SLEAOXOVTOC.

O MoAvxopmog Kapopodlng diddoxel Kovwvioroyio tng Opnoxeiog xaL tng
Exmaidevong oto IITAE tou Ilavermiotnuiov Aryaiov. ‘Exet omovddost Ocoroyia,
Kowwvioroyia, Mebodoroyia, Iatopio xat Oewpla g ETtotiung, Ue HETATTUYLOXES
omovdég atn Bpnoxetoroyio xot Atdaxtopixd otig Kowvwvixée Emiotiues. AoyoAeiton
ue Oépato moAtTing xow Bpnoxetag, Bpnoxevtinng exmaidevong xot dtabpnoxetaxng
oywYns. Epevvd emimAéov T diepedvnoy g oxéong RETAED dLadtxTtdoL %ot
Bonoxelwy, BpnoxeuvTndTNTAG KoL EXXOOWUIXEVLOTG, HEPNOHELTIXWY POAWY KAL XOLYWVLXWY
OULUTIEQLPOPWIV.

O Eppoavouni ®wxidng sivar Entixovpog Kabnyntrg oto IITAE touv Havermiotquiov
Avyoiov. To pobnpotd tov eotidlovy oTLG EXTTOLIEVTIXES YPNOELS TWY OVASVOUEV®Y
TEYVOAOYLOY, TNG ELXOVIXNG TEAYUATIXOTNTUG, TNG PNOLOXNG AQNYNONG, TNG
ETOVENUEVNG TTOOYUOTLXOTNTAG XL 0T TOLOOLAOTOTO EXTTOLOELTLXA TToLyvidta. Ao
70 1994 oLUPETEYEL OE EPELYNTIXA QYO TTOL OLPOPOVY TYY EE OTTOOTACEWS %Ol SLot
Blov exmaidevon, TLg EXTTOLSEVLTIXEG YPNOELS TOL ALaSLXTOOL XOL TNG ELXOVLXNG KOl
emovENUEVNS TtpaypatixdtTac. To €pyo Tou eivan SNUOCLELUEVO OE CLYEDPLR, XEPAARL
oe BLBAla xo Eyxpito emtaTnuovixd TepLodixd. Eivol emtiong ovv-ouyypaéog oe dHo
BiBAlo.

O NwoéAraog Torpéfehog eivar OcoAdyog ato «Bevetduhero» 1° Avxeto Pédov.
Eivor Ap. Ocsoroyiog pe etdixevomn otny «OUANTLXN» xoL LETASLEOXTOPLUOS EQELYNTYG
oto Tpnuo Ocoroyiog tov AIIO. 'Exer ouyypddet Vo povoypopicg pe Oépa ™y
tepamootoAxy) Oeoroyio Tov vov Apytemiondmov AABaviog Avaoctaciov. MeAéteg tov
€YOVY ONUOCLELTEL OE ETLOTNUOVIXE TTEPLODLXA, GUAAOYLXOVG TOUOVG KO TTOOXTLXA
ovvedpiwy. H €pevva tov avagépetal oty Opantixn-Emixowvwvio, otny Opbddoky
yototiavixy] poptupio xobog xor ot Opnoxevtiny Exnaidevon. Eival diayetplotyg
T0L exToLdeVTLXOV LoToAoYiov «H Téxyn Tov Beoroyeiv».
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Mepiindn

H Bpnoxevtindtnro amotedel avtixeipevo épevvag Yo ™ Opnoxevtiny Exmaidevon
(OE) %31 amd ™ dexactioo Tov ‘70, evdd Tar TEAELTALRL YPOVLOL EYEL OTTOLTYOAAOEL
%o TV EMLY OE. Zxomdg Tou mtopdvtog dpbpou eivor va avadelytody opevic
oL TToP&YovTES OWATTTUENG TNg DPNOXELTIXOTNTOG XOL TWY CTACEWY ATTEVOVTL OTN
Oponoxeio xot opeTéPOL oL xATAAANAOL TPOTOL PETENOTG TovG. Il T0 oxomd awvtd
peAeTNOnxay 1 BpnoxevTixdTTOor XOL TO TTAALOLO, TO OTOLO TV SLOLOPPWVEL TTNY
ToodLxn] xow e@NPLxy] NALxio, Ye LOLalTeEPT OVoLPOoPA 0To EPELYNTLXO €pYO TovL Leslie
Francis, o omolog eivat 0 TPWTOTOPOS 01N PETENOY TWV OTACEWY OTEVOVTL OTY]
Opnoxeio. To amOTEAEGPOTO TWVY EPELYWY VTTOSELXVVOLY OTL 1] SLOUOPP LAY TNG
0pNOAELTIXOTNTOG XAl TWY OTACEWY OTEVOVTL O {NTNUaTa, OTtwe 1 Bpnoxelo,
0 Mdbnpo twy Opnoxeutixdy (MT0), xou 1 Bpnoxevtixg etepdtnto oxetilovton
®VPLWG E TNV ETILPPOY] TOL OLXOYEVELOXOV xal Bpnoxeutinod meptfdAlovtog xo
eAdyota pe ™ OFE. To yeyovdg awtd emiBeBatdivel Tov pdro tov MT0O wg padnpo
OpnoxevTinol YOAUUOTIOUOD Xot avaSetxvOeL TNy oElo TwY XALUAXWY LETENOMS
ot Opnoxevtiny épevva. EmimAéoy, 1 LEAETY TWY ATTOTEAECUATWY 0dNYEL OE
XONOLUES TTPOTATELS 00V 0popd ot OFE ot0o eAAnvixd oxoAelo, eldixd av AdPet
xavelc LTTOPY Y EAAELPN oxETLUNG €pevvag xal BLBALoYpa@iog.

A€Eelg nAetdLd: wAipoxeg pétpnorng, Hponoxevtxdtnra, otdoels, OPNoxevLTLXY
Exmoaidevon (OE).
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Abstract:

Religiosity has been the subject of researchin Religious Education (RE) since the
1970s, and in recent years it hasoccupied the interestofRE in Greece. The purpose
of this article is to highlight both the factors contributing to religious development
and attitudes towards religion and, on the other hand, the appropriate ways of
measuring them. For this purpose, religiosity and the context that shapes it in
childhood and adolescence have been studied, with particular reference to the
research work of Leslie Francis, who is the pioneer in the measurement of attitudes
towards religion. The results of research suggest that the formation of religiosity
and attitudes towards issues such as religion, RE, and religious diversity are
mainly related to the influence of the family and religious environment and little
to RE. This confirms the role of RE as a literacy subject and highlights the value
of measurement scales in religious research. In addition, the study of results leads
to useful suggestions regarding RE in the Greek school, especially if one takes into
account the lack of relevant research and literature.

Key words: scales of measurement, religiosity, attitudes, Religious Education (RE)

Etocaywyn

H mpdoportn amdpaon tov Zoppoviiov g Emxpateiog (EtE ap. 660/2018) oyetixd pe
™ ouVTOYROTLXOTTO. TOL [TpoYEGULoTog Eoudwy Anpotixod — F'pvasiov (ITX) tov
2016, avopépel PeTaEd AAAwY 6TL To ev Adyw I1X xAoviler Tpy 0p0080Ey xotoTiovisxy
ovveldnon, TNy omolo, NON TE oo TRV Evapén Tov oxoAxob Blov Stouoppdvovy
oL uaOnTéS aUTOL GTO TAQLOLO TOV OIXOYEVELAXOU TOUS TeEQBAALOYTOS, eival O txavy
N ELOAYOUEYY UE TNV TEOCPBAAACUEYY amopooy didaoxalio, ws emEuPacn oTov
evalolnTo YuyIxo xOouUo TWY UAdNTWY aVTWY TOL eV SLAOETOVY TNY WELLOTNTO KoL
TNV XTI aVTIANYN TWY EVNAXWY, YO TOUS EXTOEPEL aTto TNV 0p0030EN YoltoTIaVLX
ovYELONOY TOUG.

H amépoon tov ZTE amotedel ™y Lo TEAGEOTN — XOL ETLONUTN — OE ULOL OELRA
EVOTAoEWY 600V 0opd o1y dtdaoxaiio Tov MTO amd to 2011 xow petd. Kdpto
eTLYELPNUO GOWY SLoPwYoLY Ue Ta Véa [TX ata Opnoxeutind eivor o xivduvog EXTEOTNG
TOY Loty amd ™y 0p0630EN TLoTN TOLG, ATYETWS OV VTN JLAUOPPWVETOL NOY
OTO OWXOYEVELOXO TEPLRAANOY, COUQWY UE TNV aATOPaaY. QoTOo0, OV LTTEEYOLY
ETUOTNLOVLXA TEXUNOLWUEVES EPEVYES TTOL VO ATTOSELXYVOLY OTL 0 TPOTTOG SLOXOXOALOG
Tov M1O ovufdAiel oty evduvdpwon N amodvvauwon g Bpnoxevtixng miotng. H
EMAELYPN OYETIXWY EPEVLVWY OE CLVYSVOOUO UE TLG OVTLXPOLOUEVES ATOPELS YOPW T
TO TEPLEYOUEVO o TN OLdaoxaAlor Tov MTO — amd ™) pia, To XTE vrootpilel 6Tt 7
BonoxevTinn ovveldnom emnpedletor LeTRED GAAWY xaL amtd To OYOAELo, eved To ITX Twy
OpnoxsvTindy ToviCovy 6Tl o%oTdg TG OF Sev eivar 1 drapdppwon g BpnoxsuTinng
TLOTNG, OAA& 0 HPNOKELTIXAG YPOULUATLOUOS — OL OTIOLES ETTNPEALOVY QUETO TOY TPOTTO
ddaoxariog tov MTO (oc eninedo I1X), PovePHYOLY TOGO TNV aVdY®n 660 XoL TN
XONOWLOTNTO TG UEAETNG TN Bpnoxsvtixdtnrag Twv pobntwy, os epevvnuixd eninedo.To
YEYOVOG U TH EYELPEL TO EENG EQWTNUAL GE TTOLOVG TIOPAYOVTES OPEIAETOL 1 OVATTTUEN TNG
BpnoxevTindTnTOg TV TOLSLWY XL TWY EPNBwY; AxoAovbwe, TpoxdTTEL évar deVTEPO
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gpdua: pe morov(ovg) tpdmol(ovg) petpdtan N owaTTLEN Tng BpnoxevTxGTTOG KO
TG EQPUNVEVETOL;

To mopamave cpwtiuata eivor tdtaitepo onuovtixd, Lot xabopilovy petakd
GAAWY TOLG GXOTIOVG XL TOY YoPaxXTNEO TG OE. Xty epinttwaon mov v OE cupaiiet
oY oVATTUEN xoL SLadPPwor g BpnoxevTixdtTnTog TV LodNTwY — pne GAAo AdYLL,
oo Babud tng mloTNg TOLG — 0 XUPAXTNPS TNG XAUOLOTATAL XATNYNTLXOG XAL OL OXOTTOL
TOU PoONUOTOC ETILREVTRWVOVTAL GTYY ovATtTLEY HpnoxevTixNg ovveldnong. AvtioTolya,
eav 1 OF dev ovvdéetar pe 10 Babud avamtuEng g mlotng, dAAG YE TN YVOON XoL
™V aELoAGYNoY Tov TTAaLatlov Léoa 0To 0Tolo exdnAwveTaL To HpnoxsvTind Patvéuevo,
TOTE ALBAVEL LETOOYNUATLOTLXO YOPAXTYOO, EVE OL GXOTOL TOL LoONULoTOg EaTLALOLY
oto HpnoxevTind YooUUATIONS TWY pLodnTwy.

2Zx0Tog Tov TPOYTOG &EBPOoL Elval Vo avadeLyTOVY aPEVHS OL TOPAYOVTEG
St bpPwong g BpNoxeLTIUITNTAG XKoL TWY OTACEWY aTévavTl oty Opnoxeio ko
OLPETEPOL OL XUTAAANAOL TPOTTOL LETENONG TOLG. 't To o%OTd aVTO peAeTNOHY 7
BpnoxevTindTnTO X0 TO TAALGLO, TO OTTOLO T SLOLOPPWVEL GTNY TTaLdLXY] xoiL €QMPBLYN
nAxio, pe it tepn avopopd oto gpevynTixd €pyo Tou Leslie Francis, o omofog eivor
0 TPWTOTTOPOG GTN LETPNOY TWV OTACEWY amévovTl ot Opnoxeio. To amoteAéopato
TWY EPELYWY TTUPEYOVY TTOAVTLULEG EVOELEELS YLOL TOY TPOTIO UE TOY OTIOLO AVOTTTOGGETOL
1 BponoxevTndTNTH TWY VEWY *OL TO POAO TToL Ttailetl M BpnoxevTinn TloTN 0TO OYOALXO
epLBaAroy. ETLTAE0Y, N LEAETY TWY ATTOTEAECUATWY OONYEL OE YEVOLLES TTPOTATELS
6o0ov aopd ot OFE oto eAAnvLxd oyoAeto, etdixd av A&Pet xavelc LTTOYLY TNV ENAELPN
oxetxng €pevvag xot BLBAtoypapiog.

H Opnoxsvutindtyra xoL To wAdicoLlo SLopdpP®aoig TG

H Bpnoxevtixdtnto wg 6pog elvor dvoxoro vo optatet. To yeyovdg owtd o@elAeTon xLELwg
oe 300 Adyoue. ITpwTov, 0 6pog xabawTdg elval aAUPLONULOS ETVLOAOYLXA KoL UTTOPEL
TOAD EOXOAOL VO TV TLOTEL e TTOPOULOLOVLE BPOLE OTWC 1 «0PBOBOEL0» (e 0pBA TtioTy),
N TOTN, To «TLOTEVW», 0 ELOEPLOKAS, 1 opociwoy, xat 1 oytdtra(Holderoft, 2006).
Agbtepoy, 0 6pog «bpnoxsvTxdTNTO» Elval auEionUog EMLOTNUOAOYLXA, xofwg xabe
ETUOTNULOVLXOG XAASOG TOV TtpooeYYLilel StoopeTixd. I'ia T prhocopio tng Hpnoxeiog
7 0pNoAELTXOTNTAL ELVOL GLUVLPAGUEYY] UE TNV OULOAOYLOL GUYXEXPLULEVYS TTHLOTNG KoL
Beoroyiog (Mméylog, 2011, 0. 138), eved 1 Puyoroyio Ty eEetdlel wg evdeOUevn
éxpavon g EpeuTNg TioTtng ToL avbpwToL ot xdToloy N x&tt (American Psychological
Association, 2015). AvtioTotyot, 1 XOLVWYLOAOYIOL EQELYE TLG EEWTEPLUES XAL XOLYWILKEG
Staotéoelg g HpnoxevTindTnTag, To alobnuor xovwvtxng dAANASYYONG TOL aLTY
TIOEEYEL, XOL TNV EAXLOTLXOTNTA TYG Dpnoxelog oe eTITESD KOLVWYLXWDY SLEQPYUTLLY,
OTIWOG 0 EXXANOLAOUOG XOL V] GUUUETOYY] 0TV AATEELTLXY %ot AetTtovEYLxy] {wY] (Giddens,
2009). Arté v dAA7, Yo T Beodoyion v BpnoxevTixdTNToL AtoTEAE! OVATTOOTTLGTO
XOUUGTL XOL TEPOEXTOGY] TNG TCLOTNG, VOOVEVY] XVEIWS OVTOAOYLXE, OPOD PTAVOVLUE GTOY
Ocd uéoo and éva tpdmo {wig, oyt uéoo amd éva T1pdro oxédnc(Tavvapde, 1986,
0. 28). Télog, 1 Bpnoxetomondaywytxy TpooeyYilel To {itmua tng BpnoxevtxdTnTog
ovvdVALovTog TOG0 HE0AOYLXES xotL PLYOAOYIXEC-OVATITUELOXES HTO XKoL TTOLOAYWYLXES
ropopétpoue (Ilepoeirnc, 2004).
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Edv n 6pnoxevtixdtnro exppaletal péoo omd Evay Tpomo Lwg kol O)L OE XATTOLX
OULYXEXPLUEYY] AELTOVPYLOL, TO EQWTNUO TTOL TTEOXVTITEL ELVOL TTOLOL TTOPAYOVTES TN
SLopop@eVoLy; O xHELOG TOPEYOVTOS TTOL CLVTEAEL GTNY aVATTUEN %ot StopdpE®won
¢ BpnoxevtixdTTog evtomtiletor xVEiWG 6TO oLxoyevelaxd TePLBdArov. Ot TpeLg
TTUYEG TNG OLXOYEVELaXTG (NG TTOL ETNEEARLOLY TN SLapoPPwon e HponoxevtxdTnTog
xoTé TNV TSt xar €enPixn nAwxia elval 1 BpnoxevTixdTNTA TWY YOVLKDY, TO
XOLVWYLXOOLXOVOULXO KOl LOPPWTLXO TTAXLOLO TNG OLXOYEVELOG, X0 1 oTabepdTnTaL 6TO
owxoyeveloxd mepLpairov(Kovxovvépag Atdyxng, 2015). Zoppwvoe pe ™ Landor xou
Toug ouvepydteg tng(Landor, Simons, Simons, Brody, & Gibbons, 2011), 1 yoveix¥
ETLPPOY] GLYVA exEbleTol Uéow TNg petadoons Bpnoxevtixwy akLv. To yeyovdg
ovTH emoAnfedeTonl aTTd ATTOTEAEGUATA EPEVVKY, TO OTTOLOL VTTOOELXYVOLY OTL 7
DONOAELTIROTNTA TWVY YOVLWY ATTOTEAEL TNY LOYLEOTEEY HENOAEVLTLXY ETTLPPON YLOL TOVG
e@fPouc(Smith, Faris, Denton, & Regnerus, 2003), eved o€ aipxeTég TEPLTTWOELG ETNPEALEL
axdpo xar o Opnoxevtixd toug arodfuata(Myers, 1996). Qotdoo, v BpnoxevTxdTnTa
TWY YOVLDOY ot UOvN NG JeV eMNEEAlEL LoxpoYPovia TN BPNOXELTLXOTNTH TWV
moudtyv(Erickson, 1992). H avemtuypévn Bpnoxeutiny] sLUTEQLQPOPG 0TO OTTL ATTOTEAEL
gkloov onpovtixd Topayovia. Ot véol Tov pooedyovtol, LeAeTody T BiffAo, xon
ou{NTovY YLow BENOKEVLTIXA {NTAUOTAL GTO OLXOYEVELOXO TOUG TEPLPAANOY, exEALoLY
toyvpeg Bpnoxevtinég memolbnoelg, TOPd TO YEYOVOS OTL N TTOPATIAVEL GUUTEPLPOPA
xotevBivetal oyeddy mévto arnd Toug yoveic(Erickson, 1992).

O pbérog Twy QiAwy otn StoapdpPwon xol avdmTtuEn tng BonoxevTixdTTog SV
gyeL peretnbel oxdpa os yevixd entimedo. Mepovwpéveg Yewypopixd xot Opnoxeutind
gpevveg gyovy delEel petaEd aAAwy 6t v Bpnoxeio Tailet pOAo oTny emLAOYN QLAWY o
OTOTEAEL XPLTNPLO YLOL TNV OVATTTUEY QLALoG GTO TYOALXS TTEPLRAAAOY, EVE) O EXUANCLOCUOG
TWY QLAWY %ol oL ov{nTnoetg Yo Bpnoxevtixd O€poto poli Toug ActTtovpyYoVy OeTixd
oY awdmTLEN TN Opmoxevtixdtrtag (Kovxovvépog Atdyxng, 2015). Emypoppotind,
umopel voo avapepbel 4T opLtouéveg €pevveg vmootnEilovy 6Tt M Bponoxeia Taller pdAo
ot emthoyn @idwv(Collins, 2004), tdiaitepo 0to oY0AX6 TepLPdArov(Cheadle &
Schwadel, 2012),eve) — x0pPLwS GTO apeProvxd TAXLGLO — LTTGPEYOLY eVdEiEeLe OTL 1
Donoxeio amoteAel TOPAYOVTO AVATTTUENG GTEVOY QLALKWY SECUWY YLO TOL TTOLILAL KO
Toug e@RPouc(Smith & Denton, 2005).

Qc¢ mpog Tov péAo g ExxAnoiog, avtdg @alvetal 6Tl €lvol GUYVPACUEVOS UE TO
XOLWWYLXO X0l TOALTLOULXO TtepLBéAroy (Kovuxouvépacg Atéyxng, 2015). H Siamiotwon
ot elval xeNoLun xVElwg oTo EANVLXS TTEPLBAAAOY, 6TTOL 0 POAOG TG ExxAnotiog xo
TV 0PNOXELTIXWY KOLVOTTWY POLVETOL VO AAAAETILIPG e To Babud Bpnoxevtixdtnrog
Twy Véwv(Avyouotidng, 1999; Osppide, 2006).Eivor xovdg amodextd, dAAwoTE, Ot
ot Bpnoxevtixol Oeopol ocvpfariovy oTn SLoOPPWOY TNG LOTOPLUNG XOL TTOALTLOTLXNG
TVTOTTOG, YEYOVOS TToL eTLBefortveTal xon atny TePiTTwon tng EAA&Sag, émov
oLYVE ouyyéovtor 1 Bpnoxevtiny pe ™y ebvixy TavtédTNTA . Qotéo0, N ETLEEON TNG
ExxAnotiog xabapd oe Oépata miotng xow Opnoxsutindtnrog dev elvor axduo EpELYNTLXE
enandeborun (Kovxouvépac Avdyxne, 2015). H ExxAnoia — w¢ motebovoo xowotnta
— COPWG LOPPWVEL TO UEAN TOV TTANEPWUATOS TNG OTNY TLOTY, O POAOG TNG OUWG GTNY
ovamtuEn TNg BpnoxevTxdTNTOG TAPOUEVEL SVOBLAXELTOC, eEoLTioG TwY TUYYPOVWY
AOLYOVLXWY X0l TTOMTLOULXWY cuyvBnxoy (Tlepoeifc, 2003).
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TéANog, N emLPEON TOL TYOAEloL TNV avdmTLEY TN BpnoxsvTindTnTog dev €xel
gpeuynbel oMY EAANVLXY YEVLXN EXTIALSELON OE ETLTESO TTOL VL LTIAPYOLY OPUAT KO
oELomiotor amoteAéopato. AvtibéTweg, o €pevveg Tov Eyovy dteEoybel o BpnoxevTind
oyoAeio Exel xoTAYPAPEL OTL TO OYOALXSO TAALGLO CUUBAAAEL OTNY aVETTUEN DeTIXWY 1
aEYNTLXEY oTdoewy TPog 1 Bpnoxeio(Francis, Robbins, ap Sidn, Lewis, & Barnes, 2007),
TePLopllovtog waoTtdoo TN ddaoxaiia oc {nTipate NxNg Stamaldoywynong ol oyl
niotng(Francis & Penny, 2013). EntntiAéoy, emonpaivetot 4Tt 1 ETLPEON TOL OYOALXOV
TepLfaAiovTog xabiotatol onuoavtixy 600V apopd ato HpNnoxevLTIXd YPOULUXTLONO
TOY LodNTdY xoL ™Y TANPOEOENGY Toug YVPW oTmtd To Hpnoxeia Tovg, YWEIC aLTE va
ovvertdyeton amodedetypéva avgnon tng Bpnoxevtixdtnrog (Kovxovvdpog Aldyxng,
2015, 0. 112).

KAlpoxeg pétponomng Ty 6tacewy Tpog T 0pnoxeio: T0 Topddetypo
Tov Leslie Francis

Ot Topamavew SLUTTLOTWOELS OINYNOAY GTNY TEOCEYYLON TNG DpnoxevTixdTnTog WG
TOALILACTOTOL PaLvopévou. Méypl xot Ta péoa tng dexactiog Tov ‘80, N kLo
TTPOOEYYLOY] TTOV TAPATNEELTAL aTN UETENOM TNg HpnoxevTixdTNTOS TNV 0pLLEL WG
TIOALSLAOTUTO POLYOUEVO X0 TIPOTELVEL TPOTIOVG UETPNOTNG TWY ETLUEPOVS SLAGTAOEWDY
™G. Zopwva pe tovg Cornwall, Albrecht, Cunningham, xow Pitcher (1986), 7
DponoxevtixdtnTor «amotTeAElTOL» amd EEL StaoTaoeLs, oL omoleg Paoilovtal oe TEELS
xoTnyopiec: ™ yYvwotixy (topadootoxy «0pBod0Eio», diaitepn «0pBoS0Eio>»),
™ ovvaloOnuotix? (TVELUATIXA OPOCIWOY, EXXANCLOOTIXT APOCLWaN), XKoL TN
ovumePLEopLx” (Bpnoxevtixny ovuTepELPopd, Bponoxevtixny cvppetoyn).Tow Lebyn TwWY
SLAOTAGEWY LTTOSELXYVOLY OTL 1 HPNOXEVLTIXOTYTOL SLOPLOPPWVETUL KO EXPEALETOL
®VPlwg o TPoowTxd ol Heoutxd mAaloto. Avtiotolyo, obupwva pe tov Maranell
(1974), vrépyovy oxTe) drootdoelg BPNoxeLTIRGTNTOS (EXXANOLAOTIRGS TTPOGOVATOALGILOC,
TeEAeTOLEYLA, XATPOLLOUOG, POVTOUEVTOALOWOG, DETOUOG, LOEQALOLLOG, TTPOXATAANYY,
LLOTLXLOWROG), OL OTTOLEG OELOAOYOUVTOL OE GLYAPTNOY UE UETOPRANTEG OTTWwG TO PUAO,
oL TOMTIXEG amoeLe, xon 1 xovwvtxy] TaEN(Mopravtwvdxng, 2013, o. 220). Qotdoo,
TOPOAO TTOL O OPLOWLOG TWY SLAGTACEWY TNG HENOXEVTIROTNTOG CUYKEXPLLEVOTIOLEL TO
ovtxelpevo Sepedvnorg o Bewpentind emimtedo, N TANOWEX EPELYWY KAL LETPNOEWY TWV
ETLLEPOVCS DLATTAOEWY TNG HpNoxeLTLXOTNTOG 03MYOVY OE VEEG EQEVVNTLXES TTPOXANCELC.

Ot Cutting&Walsh (2008) onpetdvovy 6tt, Topd Ty OrtopEn 177 xhpéxwy pétomong
g OpnoxevtindTTag, dev elvor axduy Eexdbopo Tt peTpody xou o wowovg. Tpdypott,
oc adNUOCLELTY LEAETN TTOL TPOYUATOTTOLNONXE GTO TTAGLGOLO TOL UETATTTUYLOXOV
Tpoypaupatog «Emiotiueg g Aywyrg xar Opnoxevtixn Exmaidevon» tov Tunquatog
Ocoroyiog (EKITA), Stamtotddnre 6Tt amd T0 GOVOAO TWV XALULEXWY TOL UETEOVY TN
BonoxevTivdTnToe xow TLg oTdoELS amévayTt oty Bpnoxeia, oL TePLocdTEPES eaTLAOVY
o PLYOAOYLXOVG %O KOLYWYLXOVG TTOPAYOVTES, EVE) EAAYLOTEG OLOYOAOVYTOL UE TNV
Tvevpotix? xow BpnoxevTixy didotoon Ty ovopévov(Noaldpe, 2018, oo. 18-21).
Towg vt awTd 08 EAANVLKO TEPLREANOY €YOVLY YIVEL EAAYLOTESG ATTOTIELPEG EQPOPULOYTG
TETOLWY XALUOAXWY. AUTEG TTOL €YOVY XATAYPUWEL GTNY TTOPOVOA EPELYAL ELVOLL LOVO
TOELG UETUPEAOELS UALUAXWY XAL OL EQUEUOYES TOLG. Tlpdxettaor Yo Ty xAlpaxo Tov
Francis(Youtika, Joseph, & Diduca, 1999), ¢ Santa Clara Strength of Religious Faith
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Questionnaire/SCSRFQ(Dianni, Proios, & Kouthouris, 2014; Proios, Dianni, Samara,
& Syropoulos, 2017), tng Religious Schema Scale/RSS(Proios, 2015) xot tng Centrality
of Religiosity Scale (CRS)(Fradelos, xat ovv., 2018). H xotvwvioloytxy] eppnveia g
BonoxevTindtnTog, amd Ty GAAN, aivetol va uny 0dnyel os yevixég Bewpleg, aAAG vou
XOTOYPOAPEL OE CUYXEXPLULEVO TTAXLGLO TOUS TTOAAXTTAOVG UMY OVLOLOVE XOTOVONONG TOV
(3tov Tov TANLGLOV TTOL EV3EYOUEVWG ETLEPOVY xot xabopilovy 0 BpnoxevTixdTnTo
atopwy xot opadwv(Koapopodlng, 2013, oo. 97-98). To Topamdve ovtxatortpilovy
owTtd TTov o Francis €yetl emtonuéver oM amd to 1978 yio ™ Opnoxevtiny épsvva:
™Y OTTaEEY SLaPOPETIXWY EQYOAELWY EQEVVOG XL UETPNOMGS, TOL OTTOLOL TTOPAYOLY
dedopéva TTou eivort dOVOTO VoL GUOYETLOTOVY OVTLXELUEVIXA XOL EYOVY WG ATTOTEAECUOL
™ INULLOLEYIAL LG ATTOOTIOOUOTLRNAG ELxGvag oe epevynTixd entinedo (Francis, 1978b, o.
46). H mpbtaon tou Francis yia Ty umépfooy tov epevvntixod adteEGdou evtomtileton
TN PETENON TWV OTAoEWY amévavtt oty Bpnoxela. Amd avt) TNY TEATUOY TTEOXVTTTOLY
0V0 gpwTUaTo. To TEWTO EPWTNU APOPE TOV OPLOKO TOL OVTLXELLEVOL UETPNONG.
T onpaiver o 6pog «oTdoeLg amévavtt atn Opnoxeio»; ApyLxd, oL oTdoeLlg eivor
ALYOTEQO EULPOVELG XOL CUYXEXPLUEVES OE GUYXOLON WE TN YVWOUN 1 TLS ATTOPELS XETTOLOV.
OvoLaoTixd, oL oTdoeLg LTTOSNAWYOLY %ot SLopopEwvoLy Tt amtddetc(Francis, 1978b,
0. 46). Ipbxertan dAad? yror Yvwotixég ot aftoroyixég Aettovpyieg(Bergman, 1998,
o. 88), oL omoieg exteivovton oe éva VPV PO TG TNY ATTOAVTY CURPEWYLL EWG TNV
omOALTY] dLopwyic pe pLa INAwoy. Me dAAa AdyLa, oL 0TACELS aVTLXATOTTTPLLOLY Lol
BabTepn %o o otabepy) avTiAndn eviég TEAYLOTOG, XWElG 0wTE Vo onu.aivel Tl Sev
glvot duvatd va oAAGEovy. QoTdo0, oL 0TAoELS Elvort SVOKOAO YO EVTOTILGTOVY XL YO
opLoTovy e axpifeta, oe aviibeor pe Tig amddelg evég atépov, oL 0TToleg lval Lo
EUPOVELC xaL auyxexpLpéves. I’ avutd, n pétpnon xor v aELoAdYNo” Toug dev PTopEL
vo YIVEL 0TO TTAOLOLO EPWTNOEWY KAELGTOD TOTTOVL, GAAL UE TN XOENON EVOG EQELYNTLXOD
gpyaheiov oL eTLTEETEL TN LUPBAOULON TWY ATOVTNOEWY OE ULO TTOLXLALOL EQWTNULATWY-
ONAWOOEWY. X aUTO TO ONULELO DTELGEPYETAL TO JEVTEPO EPWTNILOL TTOV TTPOXVTITEL ALTTO
v podtoon tov Francis. [lota elvat N xTGAANAN TEXVIXY LETONONG TWV OTACEWY;
Egoapudlovtog Ttig téoocpls Ewg TOTE INUOPLAETTEPES TEYVIXES UETPNOTG TWY OTACEWY
(Thurstone, Likert, Guttman, Edwards), o Francis xatéAnEe 670 ovumépaocp.o 6Tt pétpnon
TWY OTAOEWY EELTNEETEITOL XAAVTEPO OTTO PLlax VEX xALpoxo LETEMOMG, N ool Bo
elval oyeSLoopéVY] ELOLXA YLO TY] LETOPNOY OTACEWY OUYXKEXPLUEVOL NALXLOXE DELYUOTOG
amévovtt ot Bpnoxeia(Francis, 1978a).

'Hon amtd ta péoa tng dexaetiog tov ‘70, o Francis tévioe tqv avéyxn yio pio
OVOVEWUEYY TTPOCEYYLOT 0TNY €pevva g Dpnoxeiag, divovtag Eupaoy oTlg oTAoELS
TTOL EXPEALOLY oL pabnTéc TTPOg awTHY, 6To TAaioto g OE(Francis, 1977). Zta
xhaotxé TAéoy Gpbpoa Tov “Attitudeand Longitude” (Francis, 1978a) xow “Measurement
Reapplied” (Francis, 1978b), o Francis cEéppaoe ) @LrAodoEia yLow To Tt Bor propodoe
voo eTttev)lel Qv apPxeTOL EPELYNTES CLULPWVOVCOY VO YEPNOLUOTIOLOOLY EVOL XOLVO
EPYOAELD LETEPNONG BPNOXELTIXOTNTOG HECW TWY GTATEWY, GE VO ELPV PATUN UEAETHOV.
Apywéd, o Francis eotiaoe oe 300 TOPAYOVTEG TTOL EVIEYETOL VO ETTNEEALOVY TLG
oTaoelg Ty pabntoy. [lpwTtov, 6T0 EXA0TOTE OLOAOYLOXE OYOALXO TEPLBAAAOY XOL
JedTEPOY OTAL VEX — YLaL TNV ETTOYY] TOLS — TPOYEUUOTO. otoud®y ¢ OF (Francis,
1978a). Qotbéoo, sbppwve pe tov Francis(1978a), ot otdoctg ot O dev pmopody vo
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EPUNVELTOVY — TTOGO UAAAOY VO LETENOOVY — AVEEXQTYTWE TOL PLYOAOYLXOV, XOLVWYLXOV,
%o 0e0AoYLXOU TTEPLEYOUEVOL TOUG.

Qg ex ToUTOL, TO OBeWPENTIXO LTTOPabpo Tov Francis exteivetar os éva vV
ETLOTNUOAOYLXE Qaopa. Apyixd, o Francis Aapfdver utodhy Tov Tig xvpLdtepes bewpieg
%o EPEVYVEG OTTO TO YWPO TWY XOLVWYLXWDY ETULOTNULWY (xotvwyLtoloyio xow (puyoroyio
g Opmoxeiog, exmaidevon). Xto mAaioto g O, onuavtixy @aivetor Twg eivat 1
ETLPEOY] THPOYEVEGTEPWY £peLYV®Y (Francis, 1979b), xabw¢ tow Topiopatd Toug cLVEBohay
oPEVOS 0T SLOUOPPWOT TWY XALULEXWY ToL Francis xot apeTépov oty 0LOLAGTIXATEEY
TIPOCEYYLOY] CUYXEXPLULEVWY EPEVYNTIXWY EQWTNUATWY. Eival yopoxtnolotixd 6Tl o
Francis pthtog ouY*EVTPWOE EPELVES XL XALLOXES LETPNONG OTAOEWY TTPOG TO Uabnu.o
TwY OpNoxeLTIXWY, OXETILOVTOS TO UELWUEVO EVOLAYEQPOY TwY Labntoy Yo ™ OFE pe
™ yevxdtepn adiapopio toug Ttpog ) Bpnoxeio (Francis, 1979b). Entiong, wg Tpog v
OVATITUEN TWY XALLAXWY, 0 Francis Baoiotnxe o onuovtixd PBobud oto €Yo *OLVWYLKGY
gpeLYNTWY O6Ttwg ot Thurstone, Likert, xow Guttman (Francis & Stubbs, 1987), ot omoiot
aoXOMONXaY pe TNY EUTELPLXY EQELVX, TN LETEYNON TWV OTACEWY, T OLAULOPPLWOY
XALUEXWY PETONOMG, XOL TNV TTOEoYOVTLX owvdAvar. Woyoroyixd, o Francis mpooeyyilet
™ BpnoxevTxTNTe COUELVO pE TN Bewpio Tg TpocwTxdTTeg Tov Eysenck(1985),
N omolor CLOYETILEL T TTPOOWTILXA-PUYOAOYLXA YAOOKTNOELOTLXA KOL TLG KOLVWVYLYEG
OTAOELS. ZOUPWVOL LE oVTO TO LOVTENO, 1 BpnoxeuTixdTTa TOTTODETEITAL GTOY XWPO TWY
xowwvx®y otdoswv(Eysenck, 1975), 0 omoiog Gp.we emnpedletor oL SLopopPOVETOL
oo TNV TEOOWTULXOTNTA TOL XobeViC. LTAoeLg OTwg avTEG amévavtl otn Honoxeio,
OTTOTEAOVY XVPLWG TTPOLOY XOLYWVYLXOTOLNGYNG XAl TTPOCWTILXNG 0pLobEéTnomg, Stadixaatio
oty omoio Stadpapatilel onuovTixd POA0 0 YLYWTLOKOG x&bE aTéUoL, XWEIG VTO Vo
onuaiver 6t 1 Bpnoxevtindtnro oyetiletar dpeoo pe eppovixéc oupmepLpopéc(Lewis,
1994), 6Ttwc elye vrootnEiEel o Freud(1907/1961).Ze 6zoroyix6 entinedo, To evdLoPépOY
Tov Francis eotialetor xvpiwg TNy LOLSULOYPLOTLOVLXY] TTEAS0GY XOL ELOLXOTEQR OTLG
nOxég draotdoetg Tov pnvopartog g BifAov (Francis & Greer, 1992). To yeyovdg ot
dev elvor aveEQpTNTo — obu@wva pe toug Francis&Greer(1992) — amd 10 YeVL*GTEPO
eVOLOPEPOY TUYYPOVWY HEOAGYWY YLor BEUOTOl TTPOCWTILXWY KoL XOLYWYLXGY NOXWOY AELWY,
UE %xVPELOTEPOLG EXTTPOoWTOLS Toug Hauerwas ko Hebblethwaite. TéAog, onuavtinég
vTpEay ol amderg Twy Hirst, Smart, Hull, ot Ramsey oyetixa pe tn 0éon g OFE
oo [pdypoppor Xmoudwy xow T0 POAO TWY EXXANCLOCTIXWY GYOAELWY TNG AyYALXavixng
ExxAnotog ot Stapdpewon otdoewy (Francis & Craig, 2006).

Qg TTPOG TOL TEYVLXA YOPAXTNELOTIXA TNG XALLOXOG, TTEOXELTOL Yior XALLaxo 24
EPWTNOEWY/ONAWoEWY TOTToL Likert, Ye TLg amayToeLg Vo EXTEIVOVTOL OTTO TO CUUPWYEL
ooOAVTO PEYEL TO Oev eluon BEPatog xal amd exel LEYOL TO Stopwyd amolvta. Av xou
N OUYYEXPLUEVN XALLOXO CEYIXE OXESLAOTNKE YLO EQUEUOYY o€ UabnTég AnuoTtikod xow
TCopvaotiov, otn cvvéyeta TpoToTOLABNKE Yo epappoyy oe eviihixeg (Francis & Stubbs,
1987). Omtwg dnAcdver xaw n ovopooia tng — Francis Scale of Attitudes towards Christianity
—N AALpoxor oEYLXA OXESLAGTNXE YL PO OE YPLOTLAVLXA XOL UETOR-YOLOTLAVLXA
mieptBarrovta. OL epwTNOELG/ONAWOELS TNG XALLOXOS VTTAYOVTAL OTLG EENG XOTNYOPLES:
Ocde, Inoovg, BifAog, mpooesuyy, xot ExxAnoio. Xtn ouyxexpLuévy g LOP®Y, N XALLOXO
Tov Francis €yt ypnotpomownbel oc €pevveg mov €xovy dieEaybel o déxa ayyYAdPwyeg
XWPECG, EVL) EYEL UETOPOOOTEL OE TEPLOTOTEPES OTTH OWIEXN YAWOOES, LETAED TWY
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omoiwy xow oto. eENxd(Astley, Francis, & Robbins, 2012, oo. 184-185). TTto mpdopoata,
o Francis tpomomoinoe ™y xAlpaxo Ue OXOTTO TNV OVATTLEN TELWY VEWY XALLAXWY
HETONONG TV 0TdoewY omévovtt 6to [oAdp (Sahin & Francis, 2002), Tov lovdaiopd
(Francis & Katz, 2007), xot tov Ivdoutoué (Francis, Santosh, Robbins, & Vij, 2008)
ovTioToLyo.

TéAog, 6G0V aPOPE TTNY EYXVEOTNTO XAL TNV CELOTILOTIO TNG XALUOXOG UETENOMG
Tou Francis, avtég €yovv doxtpootel oe mavw oamd 100 épevveg, éToL N XALpOXO
xonorpomombnxe yio 0 Stepedvnoy Twyv oTtdocwy xot g HpnoxevTindtnTog oty
modxen nAuxio, Ty epnPeta, xow ™y eviAixn Cwn. H aklomiotio Tov epwtnuatoroyiov
obuPwvo e Tov ouvteAeoth aElomiotiog alpha-Cronbach otig epopuoyég mou €xovy
xotorypael oty mopovoa épeuva, xopaivetor ard .089 £wg .095 (ToAD %o éwg
GELoTN). LE KATTOLEG UETOUPPAOELS TNG XALLOXOG, OTIWG YLow TTORASELYo. 0Ty TToALxn %o
Povpavixs) YAwooo(Francis, Ispas, Robbins, Ilie, &lliescu, 2009; Crea, Baiocco, Ioverno,
Buzzi, &Francis, 2014), n aEromiotion @aivetar vo Topovotdlet ovvtereoth 0.97, oo
OVASELXVVEL OTL XATOLO. OTOLYELX TOL EPWTNULATOAOYLOVL Elvor Spolo LETHED TOVG, KN
TPOGPEPOVTOS SLaxPLTN TTANPOPOopio To xabéva, aAAG axpLBwg ™y (dtoe. AuTtd TPOPAVKG
opeiretor otn peTdppoon. EmimAéoy, n xAlpoxo Tov Francis éyet aklomoinbel oe épevveg
oxetxég pe Bépata BpnoxevTivdTNTOC, OTTWG OL OTAOELS ATEVAVTL OTNY EXTOWAY), Ol
OTACELG ATEVOYTL GTNY XOTOVAAWGY], OAXOOA, O AATPOULLOWOG, O GLYTNENTLOKOS, TO
oLalHyLo, o SOYROTLOUOG, 0 GEEOVOALXOS TTPOGOVATOALOUOG, N LYELR, N YONLOGUYY, OL
EUUOVEC, N TTOPOPULOLXY] TLOTY, Ol ETMAYYEALXTIXEG aElec, N YuyoAoYia, TO VoMU TNg
Cwhe, ot oL atdoelg amévovtt oty entotiurn(Astley, Francis, & Robbins, 2012, o. 185).
Ye xabe meplmTwon, amoteAel epYOAElo TOL lval XOAG VO EQELYATOL OE OYEOM LE TO
XOLVWYLXO TTAC{OLO XOL T ATTOTEAECUATE TOL VO EQUNVEDOYTAL LETILOTNUOVLXA XOL OE
OYEON LE QAN ELPNULOTOL.

AToteENéOPOTO ELTELOLXOY EPEVLYROY

H ypnon g xAlpoxog tov Francis €xel mapoydyel onuoviixd amoTteAEoUOTO TYETLXA
UE TOY TPOTIO TTOL TO OLXOYEVELOXO Ol XOLYWYLXO TAXLOLO TV ULobnTwy emtnpedlet
™ OpnoxevTndTNTA KOUL TG OTAOCELS TOUG amévayTl oty Bpnoxeia xaw ™ OE. I'a
Topddetypa, 1O amd to 1979, o Francis amédetEe 61t oL otdoelg amévavtt oty Hponoxeia
dev eiyov oyxéon pe to Avolutixéd Ipdypoppa mov axorovbodoe to xabe oyoieio, aAAd
ue to Bpnoxevtind mAaioto. ‘Etot, ot pabntég mouv @ortodoay o xoboAtnd oyoAelo
— dpoa Tpogpyovtay amd Hpnoxeuvtixd evepyd mepLBaioy — eixav Oetixdtepn oTdon
mpog T Opnoxela, oe abyxpLon pe pLabnTég oL QoLToboay o SNUOOLH OYOAsi
(Francis, 1979a). Eniong, oe dbo €pevveg mov diekvydnooy otic apyéc tng dexaetiog
Tou ‘90 Ta amoteAéopata emaAfbevoay TG aEYLXES peLYNTLXES LTOBEDELS, GTL N
OLOAOYLOXY] TOVTOTNTO TWY TOLSLWY 0OMYEL TNV avETTTLEY DeTindTEPWY OTdoEWY TTPOG
Tov XpLoTavtopd xot o oLYVGTEPO exxAnotacpd (Francis, 1990) xat 6Tt 1 ovppetoyh
TwY YoVl oty Opnoxevting {wh avEdvel ™ Bpnoxevtixdtnta Twv Toedidy (Francis
& Brown, 1991).

Ye épevva Tov Tparypatortominxe oe 1.079 pobntég xoboAxwy xow TPOTEGTOVTLXWDY
oxoreiwy NAtxiog 13-16 €1y ot Bopera IpAavdia(Francis & Greer, 1992), to
amoTeAéopaTa EGELEQY OTL OL OTATELG TV PabnTwdy amévavtt oe nixd Intiuoto 6TTwg
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0 TLOYOG, N KRATOAVAAWGY] OAXOOA, N XENON VOEXWTLXWY, XL OL TPOYOULKLES OXEOELS,
oxetilovtar pe to Babud BpnoxsvtixdtnToag Tov atépov. ‘Etol, pavnxe ot  amodoym
N U0 TV XELOTLOVIXWY N0XY oLy ovpPadilel pe ™) cLYVOTNTO EXXANOLAGLOV, TNV
OTOULXY] TTPOCELYY, TNV TtioTn oTov Ocd, ™ onuasio g Bponoxeiog ot {wy ToLv aTépov,
%ot T otdon tov Tpog to Xptottoviopd (Francis & Greer, 1992, 0. 62).

H emippon BpnoxeuTinwy eUmELPLOY OTNY AVATTLEN TWY OTACEWY ATEVOYTL GTO
Xptotioviopd emoinbedtnxe oc épevvar Tov deENydn ot Bopeia IpAavdio, avapeoo
oe 1.177 pabntég dnpotinod xoboAxey xo Tpoteatovtixdy oxoheiwy (Francis & Greer,
1993). To aoteréopoto ESeLEay GTL 1 AVOYVWOELOY XAl O 0PLOWOS LG TEPOTWTILRNAG
Opnoxevtixng eumeLpiog oyetilovtal pe ™) dnpLovpyio HeTixwy oTACEWY ATEVOVTL GTO
XploTLovtopo.

EmmAéov, oe épesvva mouv mpaypoatomolnbnxe oe deiypor 10.153 motdidv xot
eNBwv NAxiog 8-14 €TV oL SLAPOPETIXWY YPLOTLAVLXWDY OQOAOYLWY oTto Hvwuévo
BoawoiAeto(Francis & Craig, 2006), to amwoteAéoporto ESELEay GTL OL GTATELG TWY POOTTY
OTEEVOVTL OTNY EXXANOLO E(VOL AVAAOYES TNG TTPOoWTLXYG BpnoxevtixdtnToc, g o,
TWVY TTEOXTIXWY, XOL TV EUTELPLHY TOVG. Qg ex TOOTOVL, N BeTixn oTdon amévaytt oTNY
EXXANCLOL CUVETTAYETOL OE EYAAO TTOGOGTO OVETTTUYWEYY Opnoxevtixdtnta. Eniorng,
N épevva €3eLlEe OTL OL oTAOELS JeV ETNPEEALOVTOL LOVO OTTO XTOULXOVS OAAG XL
oTtd ELPVTEPOVS TAUPAYOVTES, OTIWG 1 HEPNOAEVTINY CUUTIEQLPOPA GTO OLXOYEVELOXO
(ovpmpooevyf oto omitt, cu{nThoelg Ttepi Beod) kot PLALXG (XOWOG EXXANOLAOUOC)
TEPLBAANOY.

INRovTIXG amoTeAéopoto TTEOoExLPay eTtiong and €psvva Tov OteENyOn oc
deiypa 369 podntdy (13-15 etwdv) Srapopetinfg Bpnoxeiog xat ebvixdtnrog oto
Aovdivo (Thanissaro, 2012). A6 awtd @&vxe 6Tt M OeTixf oTdon TwY PabnTdy
mpog T OF ogeiAetorl xvpiwg oto Hpnoxevtind Toug TALGLO EVTOS TNG OLXOYEVELOG
%ol NG xoWOTNTOG TNG oTolog eival wéAN. EmimAéoy, ov pabntég pe avemtuyuévn
OpnoxevTindTNTO PalvovTon TTLo JEXTLXOL GTO va aELoTToLooLy TN HpnoxevTixy Yvhon
mov TTapEyeL To MtO. Avtiotouya, ol pabntég mouv dev axorovbody xémora Bponoxeio M
dev Bponoxedovy exppdlovy apyntixn otdon amévavit otn OE xau ) yonotpwdtntd .

TéAog, to 2017 dnpootedtnray TéEvTe TPdoPaTes €pevveg Tov Francis xot Twv
ovVEEPYOTWY ToL 0T0 Hvwpévo BaotAeto, oyetixég pe v emtidpoaon tng Bpnoxevtixdtnrog
oTN JLoPOPPWOY OTACEWY ATEVOVTL 0Ty HpnoxeuTinn €TePdTNTA, GTO TAXLGLO TOL
oyohreiov(Arweck, 2017). Ta amotedéoportd Tovg EJetEoy LETaED dAAwY 4T o) 1 ETLAOYN
TV pabdntoy va mtoapaxoiovbody to M1, toug Bonba vo xotoevoncovy xoAdTEQO
7o OpnoxevTind Qarvépevo xow va o€Bovtor T Bponoxevtiny etepdtTnTa, AAAG dev
oyetiCeton pe ) Opnoxevtixdtnréd toug(Francis, Penny, & McKenna, 2017)-B) ot padnrég
DpnoxevTindy oYOAElwY TLETEDOLY OTL TO GYOAELO SLOLOPPWVEL TLS ATTOYPELS TOVG YLOL
TLg drtapopeTixég Bpnoxeieg xaAbTeEQR, o€ oUYXELON LE TOVG LaONTEG OYOAELWY YEVLXNG
rowdeiog(Francis, Penny, & Barnes, 2017)-y) ot xaboAuxol podntég mov mpoépyovtot
omtd owxoyeéveteg Tov Bpnoxedovy, Bewpodv TN Hpnoxeio wg SLopoPPWTIXd TOPAYOVTH
ot (w1 Tovg xo LTTOGTNELLOVLY TN dLdaTKOAL AAAWY Bpnoxelwyy oty OF, oe oldyxpLon
ue xooAxolg pobintég mov mpoépyovtal amd otxoyéveleg ov dev Hpnoxedovy cuyv
7| ard exxoopixevpéveg owxoyéveteg(Francis, Penny, & Neil, 2017)- 3) to oyoAeio
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Bonoxevtinod yopoxTHpo dev StaPEPovy aTtd Tor oYOAsio YEVLXYG TtadElog GTOV TPOTTO
KE TOY 0TT0L0 TTPOETOLUALOLY TOoLG LabNTES Yo oLVOTIOPEY o BpnoxevTixd xo eBvixd
ToAvTOALTLoULXEG xowvwvieg (Francis, Penny, & ap Sion, 2017)- €) ov pabntég mov
ovNxovy GLVELSNTE og xdmola Hpnoxeio, moTedOLY dTL M Bpnoxcion amoteAel oNUOVTLXO
TaPAYoVToL TG {WNG XAl TWY ATTOPATEWY TOLG TOGO OE TTPOOWTILXO O00 AL OE XOLVWVLXO
entimedo, v elval TLo avexTixol otn HpnoxevTinn etepdTNTOL O GVYXELOY UE LobNTES
1oL 3ev avixovy ot xamota Opnoxeia (Francis & Penny, 2017).

ZOUTEQUOUATIXE, QaiveTaL OTL TO0O0 TO BewpnTind LTTOPabpo Goo xaL N TEAXTLXN
eopuoYN g xAlpoxog Tov Francis emaAnfedovy ty afla twv petpioswy oto TAaioto
™™g OF, péow evdg emMLaTNUOVIXA OYESLAGILEVOL EPELYNTIXOV EpYOAELOVL. ETiTtAg0Y,
umopel voo vtootnELyfel dtL v emtoTUoVLX evaoyOAnoy tov Francis agevog pe
OE xot a@petépouv pe TG xAlpoxeg UETEPNOMG, OE CLYIVOOWUO UE TN UETAPEOON TNG
XAPLOXAG TOL T EAANVLXA, XoBLETOOY TNV xAlpoxo LETENOYNG Tov Francis évar akLlomioto
gpevVNTLXO gpYoAeio, To omolo pmopel vor aErtomonbel oto TAaioto g eAAnVLxg OF.
Xe avTtd ovUPaAlovY, eTtiong, T xOWa oTolyeio avédueoo oty eEAMnvixy OFE xot oe
ot Tov Hvwpévov BaolAeion, 0Twg 1 DTTOYPEWTIXOTNTA TNG XL O WUY] OLOAOYLOXOG
XOPOXTNEAG TNG. Q0T000, 0PelAoLY var An@Oovy LTTOYN 0PLOUEVES SLOPOPES OVALETH
OTNV EAANYLXY] EXTTOLIEVTLXY] TTEAYUATIXOTNTO oL Tor TEPLB&ANOVTH, OTO OTTOl:
Tpoypatootninxay ot Tpoavapepbeioeg €pevveg. a ToPASeLYpa, OL EPELVEG TTOL
oeEnyOnoayv ot Bépera Iphavdia, apopody o OFE oporoyioxol yopoxtioo, v omolo
OTLG €V AOYW TEPLTTWOELG dtddoxetat oc Hponoxevtind xot Oyl oc dNUOoLa OYOAELX.
Emunidéoy, n OTapEn oporoytoxddy (Bpnoxeutixdy) xor un opoloytaxoy (Snuooiwy)
oyoAeiwy, emNEedleL TOV OXOTO oL TOV TPOTO UE TOV oTolo dtddoxetal 1 OF, dAhote
wg pébnuo xabopd BpnoxevTinod TEPLEXOUEVOL oL GANOTE WS abnua Bpnoxevtixig,
nOLxAc xo @LaocoLxic evornc(Jackson, 2013, oo. 120-121). Téroc, 1 TANOGE
XOLOTLOVLXWY OULOAOYLWY xaL Bpnoxelwy oto Bpetavixd TAalolo, amoteAel Tapdyovta,
0 0To{0g ATTOVOLALEL OTO TO OYETLXE OUOLOYEVES BpnoxevTixd TeELfdAroy tng EAAGSag
%ol EVOEYETAL Vo ETTNEEALEL SLAPOPETLXA TLG GTAOELS TV LoONTOY amévavTl ot
Bpnoxeta. EmiBeBordvetor pe avtdy Tov TPOTO 1 ONUUCIO TWY LOTOPLYKY, XKOLVWYLXWY
%o BPNOXELTIXWY TOPEAYOVTWY GCOY 0POPE 0T dLdaoxaiio xor Ty épevva oty OE. T'V
oTé, TEPX Ot TN YENOYN NG XAlpoaxag Tov Francis otny eAnvixy) OF, xpiveton eEloov
ONULOVTLXY] M TTROCUPULOYY TNG OTO EXAOTOTE EXTIOLIEVTLXO XOL XOLYWILXO TLEQLBAANOY.

Epoappoyéc o eAAnvixd ot 0p0630E0 TAaioto

XT0ov eAAaSLXO XWEO, N TEWTN INULOCLEVUEYY] EQEVYOL OYETLXA LE TN UETOEMON TNG
BonoxevtindTNTog HEOW TNG CLYXEXPLLEVNG XALpLOXOG TTpOYLaTOTTOMONXE OTOr TEAN TNG
dexoetiog Tov ‘90.H xAlpoxo pétpnong Tov Francis petappdotnxe xol xpnotpomotndnxe
YL TEWTN POPA o EAANVLXO ot 0p0630E0 TAalolto artd Toug Youtika, Joseph, &
Diduca (1999), pe oxomd ™ SLepedvnoy g oYEong LETOED TPOCWTUXOTNTOS KOl
Bpnoxevtindtrag. H épevva mpaypotoromibnxe oe 163 @ortnrég (73) xow portitpeg (90)
Tov Aptatotéietov Iaveniotnuiov Occooarovixng xaL Tov Anpoxpitetov [avemioTnuiov
Opdiung, nAxiag 18 wg 29 etwyv. Baowy vmébeon tng €psuvvag tay 4t N oxéon
BonoxevtixdtTog xon PuywTLoPoy ToxiAEL avdAoya e TO BPNOXEVLTIXG AL TTOALTLOULXO
mAaioto, oc avtifeon pe 0 Bewpior Tov Eysenck(Youtika, Joseph, & Diduca, 1999,
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o. 71). To. amoteréopato ey oavopPéPovTol dueoa 6To POAO ToL SLadpootileL To
Bponoxevtind TAaiolo oty avamTuEn g BpnoxevtixdtTag. Qotdoo, emaAndedTnxe
0Tt M oxéon BpnoxevTUOTNTOG XOoL PLYWTLONOD Elvol O PEYAAO BoBpd amoTéAETUO
™G xovwyLxng embountotnrag. H épevva twy Youtika, Joseph, & Diduca pmopel va
un ovoygtioe dpeon T HpnoxsLTXOTNTU LE TO TAXLOLO TWY CUUUETEXOVTWY, XTTOTEAEL
WOTOGO TNY TPWTYN EPEVLVNTLYN XOENON KLOG EVPEWS OLUDEDOUEVNG XALUOXOG LETONONG
— O0mwg ot Tov Francis — otov eAAnvopbddoEo ywpo.

M6ALg Tpdopata, 0To TAXLGLO TWY TEOTTTLYLAXWY LabdnudTtwy Tov Tunuatog
Ocoroyiag, o Kovxouvvdpog Atdyxng opydvwoe (2017-2019) pe toug @oLtytég Tou
pobfpotog Tou E eEopfivou, épevva ot e@riioug (15-18) pe Bépo «Opnoxeutind ovdmtugn
ToL TToLdLoV xow ePVBov xa BpnoxevTIXY EXTTAUSEVLON-OYWYN», ULETOPEALOVTOG EX VEOL
oY EAMALXN YAWToo TV xAlpoxo tov Francis. O {dtog ypnoilpomoinoe Ty xAlpoxo
WG EpYOAEio UETENOMG TNG DPNOXELTIXOTNTOG TWY LAONTOY oL T™NG OXEONG OWTNG UE
™y amoteAsopatixy ddaoxoiia tng OF, étay avty aoyoAsitol pe tn dtoxeipton
TWY oOYYEOVWY cLVONXWY TNG TAYXOOWKLOTOINONG, T™NG KLETaxiVNoNS TTANOLORWY, Xou
NG TTOAVTTOALTLOULXOTTOC KOl GTOYEVEL: o) 0T YVWwELUior xaw Tov StéAoyo peTtoEd
SLOPOPETLXWY TTOALTLORGY, BpnoxeLdy, xot terotdfioewy B) oty xoAALépyelo NG
AAAAOXOTOVOTONG X0 AAANAOCEBOGILOD, XL Y) GTNY TEPOXANGT OAAGLY WY OE TTROGWTILXO
%ot GLAAOYLXO ETULTTEDO, OE OYEDY UE TNV avdAndn evBVBVYE xow Spdomg yia T BeAtiwon g
wng OAwY twy ovblpwTwy. Tow amoteAdéopata T0g EQELYOG BEV €X0LY OXOUT aVaXOLYWOEL,
OANG ovoupEpeTal €36 M LETENOY OELOTLOTIOG TNG XALLOXaG TTov YonotpoToinxe Eava
20 ypbviar petd amd t povadinh e@apuoyn te(Youtika, Joseph, &Diduca, 1999), xou
obupwvo pe tov ovvteAeatn aklomiotiog alpha-Cronbach mapovaotaler sEopetinn
oEtomiotion 0.94.

Yvlntnon - Hpothostg

YOUTEQOOUOTIXA, UTTOPEL Vo bTooTnELYOel 6Tl péoor amd TN pmeAéTn tng dtebvoig
BiBAtoypapiog avadetxvdetor v aElor TwY XALLAXwY UETPnons ot OE. H xAipoxa
©étpnong Tov Francis amotedel Eva YpNOLLO EQYOAELD XOLVWVLOUETPLXOD THTTOL, TO OTTOLO
oeiiet va aEromoinbel oto mAaioto g eAAnving OE «Opnoxetopetoind». H mpdtoon
out Baotletor oty Bewpnuiny Tapadoyy, 4Tt N Yvwor tov Bpnoxevtixod TAcciov xdbe
ponTn elvor aapoltnT, xobwg éva petaoynuotiotixé M0 opeiiel vo atevhiveton
oe x&be pabnt xow pabnrpte, AapBdvovtag vTtéPn x&be PoPA TLg SLYATOHTNTES XL TOLG
TeELopLop.odg Tou/tng (Kovxouvdpag-Atdyxng, 2010). H pétonom twy otdoewy Uropel
VO TTOEYEL PLO TTANET ELXOVOL 0PEVOS YL TO eTtimedo HpnoxevTixdTnTog TV LobNTwY
(tn onuaoio oL To BPNoxeLTIXG PoLVOUEVO éxEL 0TN LWH TOLG) %Ol APETEPOL YLoL TO
emimedo Tov HpnoxevTLXOL ToLE YpoppaTLowol (Tt Yvwpilovy B Gyt Yo T Bpnoxeia).
Me awtév tov TpdTo, xabiotaton Suvatn N LETENoT ToL «HpNoxeLOpeETOLXOV » status Twv
pnobntedy xo 0o Beohdyog-exmondevtindg €xel oty didbeon Tov Eva YPMNOLULO EpYaAELD,
0VTWG WOTE VO TTROCAPUOLEL TN SLOXOXAAL TOL padNUOTOG avaAoYa e TO TARLOLO
%ol To eTITEDO NG TAENS.

EmimAéoy, n dtepedvnon twv otdocswy otn OF pmopel emtiong va emipépel aAAoryEg
ot dopy) Tov M1O poxporpdbeopa. opdro mov o Francis(1977, oo. 113-114) tovile
OTL 0 POANOG TWY XALLAXWY KLETENOYG UTTOPEL QoLvouevixd vo teploplletol aTny

Peer-reviewed article
Apbpo pe dimtAn xprtinn oELoAdYMom



98 Leslie Francis’ scale of attitudes towards religion

TEQLYQOPLYY] ATIOTOTWOY LG MO VTTAPYOVCOG XATAOTAOYNS GTO XWEOo TNg OF, otny
ovoio N SLEPEVYNOY] TWY OTACEWY ONULOVPYEL TTEOTPOPO ESUPOG YLOL ETTEPYOUEVEG
€PEVVYEC, OL OTTOLEG GLVTEAOVY G aAAYEG aTtar Avaolvtixa Tlpoypdupato xol Toy
tpo6mo Sdaoxaiioc(Thanissaro, 2012). H mpdtaon avth xabiotatar Bidoiun Bdocet
NG TOPATAVL BLBALOYPOOLXNG ovaoxdTNoNG, T6o0 o€ BewpnTixnd emiTtedo 600 %ol ot
entimedo eumeLpXwY pevvey. ‘'Etot, vtootnpileton 6TL:

H Bpnoxevtixdtnro xow oL otdoelg amévavtt otn Hpnoxeia, ) OF, xat o {nmipoto
oyetxd pe TN Bpnoxeion SLooPPWYOVTOL XVELWE GTO OLXOYEVELOXO TEQLBAANOY, LETWL
TPOOWTUAWY EUTTELPLOY XOL PLOUATWY.

Ou otdocetg Twv pabdntdy amévavtt oty OFE @aivetal ot elvar avaroyeg tng
OpnoxevTindTNTAG TOULG.

H OE dev @aivetor va emidpd ot Opnoxeutindtnto Twv pobdntody, oAA& otny
xatovomnon tov HpnoxeuTinod Povouévou xal Ty aElomoinom g BonoxevTinng Yvwong
ot (w1 TouE.

To ovumepdopato avtd cival Waltepa xENOLULO, ELOLXOTEQX AV AGPBEL xavelg
LTOYN TOL TOLG O%0TTOVG NS OE oT0 EAANVLXS oYoAelo. Ta véa I1X otor OpnoxevTind
OVOUPEPOLY LETAED GAAWY GTOVG YEVLXOVSG OXOTTOVE TOVG, TNV aVATTLEN TNG TOOCWTINNG
TAUTOTNTAS, GTNY OTTOLX CUYTEAOVY 1 DONOXEVTIXOTYTO XL N XOLTIXY) XOUTOVONON
NG ETE XATTOL0G ax0AoVOE! uiax Opnoxelor elre Oxt, OANG %Al TN YVOON TOV TAALGLOV,
T0 omolo yewvd Tic OpnoxevTixéc Evvoles xouw Tic Stauoppdver (BpnoxevTindg
yooppatiopds) (YILILE.O., 2017). Ta amoteMopota Twy EPELYWY TTOL LEAETROMXOY 0TO
ooy apbpo otnptlovy ™) oxomobeaion Twy X ota Opnoxevtixd, xabwg emtPeBorvovy
™ onuacio g BpnoxsuTRdGTNTOS TwY TALdLWY X0l TV cPNPwy oty O, wg otdon
xot oyéon pe ™ Opnoxeio, xatapoatixn N aropotixy. Tavtdypova, avadeixvdetol
N aElo Tov BPNoAEVTIXOD YPAUUATIOUOD, e@OcOY eTLBeBaLwveTaL N TLPEON Tng OK
otV xaTovénoy Tov HpnoxevTiod Qotvouévoy xot Ty akLomoinoy g Hpnoxevtixnnig
YVworng ot w1 Toug. ‘Etot, ol pabntég emwpelodvtol aveExQTNTWS Ay ovxovy ot
xamota Opnoxeio, epdaoy o%0TTHS TOL TYOAEloL BV ELVAL VO TOUG XAVEL XOAVTEPOLG
TLOTOVG, OAAG VO TOUG TTPOCWEQPEL T XAUTAAANAC BpnoxsvTind «epyoAsion» yLow vou
aELoAoyody 1o TAaiolo dtapdppwaong tng Bonoxeiag. Qotdoo, N TPocéyyLon pabnTwy
TTOL TTPOEPYOVTOL OTTO EXXOCULXELUEVO UN Opnoxeutind mePLdAloy, amoTeAel axdp.o
TpdxAnon oo T OE (Thanissaro, 2012). H Stamtiotwon auty toydet tdiaitepa oty
TEPITMTWON NG EAAMNLXG OF, dov 1 amovoio aAAaywy oto TepLeyopevo Tov M1O
ULEXOL TTPOTLYOG OQELAGTOY — €V EPEL — OTNY EAAELPY] EULTIELOLXWY EPEVLVWY OYETIUA
pe T otdoelg Ty podntdv(Xotiniwdvvou, 2005, oo. 100-101).T" awtd, Toviletow 7
ovéyxy OYESLOOULOD KO EQOPUOYNG EUTIELOLXWY EPELVWY GTO TAXLOLO TNG EAANYLXNG
OFE, ot omoieg Ho TaPEYOLY OPAAY] CUUTEPATUATO OYETLXE UE TNV ETLPEON N O)L TTOL
7 OpnoxevTiny Yvwon evdexopévwg €xel otn Bpnoxevtixdtnro Ty pobntwy. Omtwg
ovapépbnxe mapamdvw, pia tétota épevva Bploxetal oe eEEALEY, ywplg woTtéoo Vo
glvot SLVATN N AVEALOY TWY ATOTEAETUATWY TNG GTO ToPdY Gpbpo.

TéNog, xplveTal amoaiTNTn N TEPULTEPL JLEPELYNOT TNG AVATTUENS NG BpnoxevTLnng
OLVELONONG OTNY EAANYLXY] TTEOYUATIXOTNTO, XoDWS TO EPELYNTIXA ATTOTEAEGLOLTO
0T SVTLXOEVPWTTAIXA TEPLBAAAOVTO Elval UEV TTOADTLUR, OAAG GEY QPXOVY OTE VO
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vrootnELybel N onuacio TEWTIOTWS TOL OLXOYEVELOXOD TEPLBAAAOVTOG GTNY OVATTTLEY
Mg OpNoXELTIXOTNTOG, OANG %Ol N ONUACLOL GAAWY TINYWY OTTWG TWY BPNOXEVLTLIXWY
XOLYOTNTWY, TOL PLALX0D TepLBdArovTtog, Twy MME xou omtwaodnmote Tov oyoAgiov.
Fevixé, n Opnoxsvtindtra Twv véwy oty EAAGSa ko 1 avdmttuEn tng elvat éva tedio
Tov oEilel v peretndel, xobdg éxer yopoxtnototind Widtora(leviny Tooppoteio
Néog Teviég, 2005, oo. 69-78), ov Srapopprvovtor omd to 0pH630E0 TeELBEAroy
%Ol TNY EAANVLXY OxOALxY] BpnoxevTtiny aywyn xow OFE, oto mAaiolo tng maryxdouLlog
XOLVOTNTOG TNG UETAVEWTEQLUOTNTOG.
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«Kavéva €bvog dev pmopel va dtexdixfoet yio Tov €T ToL TOY XELOTO».

MntpomoAitng Opovg Atpavov Zopl Kovtp.

‘Oco AdpumeL N LOEX NG YPLOTLOVLXYG OLXOLUEVIXOTNTAS 0T0 EvaryyéAto, Tdoo palvetol
WG UE TNV TTEPOSO0 TWV oYWy 1 obvdean g ExxAnoiog pue ty tdéa touv €bvoug telvel
Vo TTPOBAAAEL XVPLOEYLXE, OTOSLOXA avTixodLoTwvTog TNy TEWOT. 13iwg oT0 TAXLGLO NG
VEOTEPNG EAANVLUNG LOTOPLOG, EAANYVOYPLOTLOVLXE LOEOAOYNULOTO GLUVOEDNXOY e 0OLYTPES
TOXEEXXALTELG OTTO TN ONUOXPATLXY] XOVOVLXOTNT, OXAAG %o ONUEPX TOAaVICOLY TNV
ExxAnoio, 6mwe xow v xovwvio. ATté v GAAY, 1 6ApX®oN NG TLOTNG GTOY TOALTLOUO
xa0e Aaod €xel va Tpoapépel éva Babitepo pllwpo otig xopdLég Ty avbpwmwy. ATd
TN OXOTUE LOG LEQUTTOGTOALYNG X0 SLATOALTLOULXYG BeoAoYiag aAAG xow Bsoroyiog
7oV dLoAGyoL (Baothetddne, 2007; oaraboavaasiov, 2009; Boviyopdxy, 2018), ard ™
OXOTILE TWY OVOLYXMOY X0 TG XENOLLOTNTAS TWY TOMTLON®Y 0Ty exrtaidevor (Kalantzis
& Cope, 1988), ot0 TMAaioLo emtndPP®OTNG eEVNAiXWY %ot cLYxexELLéva BE0AGY LY
ot 2" [TaveAAviar Zovéavtnon Ocoldywy Tou [laveAAviov OcoAoyixold ZvvIEGUOD
«Kowpde» o tmv AvaPdbuton tng Opnoxevtixng Exmaidevong, 9-11 NoepPpiov 2018,
Abnvoa, mpoypoatdbnxe éva «Biwpoatind Epyaotipio Ocoroyixod HpofAnuatiopnod xot
2xEPNGS», DTG TNY LOVYYN HLOG XAL UE TN CUUUETOYN RO AAANAETISPOGY] CUVASEAPWY
BeoAdywy. 210 Epyootnplo, oto TAalolo evog exmtaondenTtivoyd SLwpov, pBabidvape xo
ekepevvroope to gpdTRua: T éxovue va xepdioovpe amd avtn T oVVIEoT THOTNG,
€0voug %o TOALTLOKOV, o TL EXOVUE Vo Y&oovue. Tu Exovpe vo xepdloovue amd To
QVOLYULE [LOG GTOY TTAOUTO %Ol TNV TTOLXLALOL TWY TTOALTLOUWY TOL xdopov. H mparypdtevon
éytve pe 1 erhocogio Tov KovotpouxtiBiopotd (Piaget, 2007/1973) xow xpMomn tng
Brwpotixic Medodouv (Kalantzis & Cope, 2013; IEII, 2017), mpoooppoopévng yLo
evnAixovg (mpPA. Von Glasersfeld, 1995) xat péitoto ev mpoxelpéve BgoAdyoug, oto
TAOLGLO XoL Lo PLA0cOQiag avdmtuEng g ehevbepiog (Boviyopdxn, 2004, oo. 97-
144; Rogers & Freiberg, 1983), aAAd xan exmaidevorng nyetwyv (Gaetane & Normore,
2010), ®étt oL dev eivor sLVRBWCS eTtaPxg oLVELdTTO (] %ot Tt xdToLeg TTASLEES
oxoTipwg vroTLRdToL) aTo TEdLo g Beohoyiag. H éupaoy 860nxe os pa Pabitepn
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XOTOYONGY TOL GUYYPEOVOL XOGULOL GTNY TTOALTAOXOTNTE TOL XaL TN B€ong pog oe
avtéy Srahoyixd (Hermans & Hermans-Konopka, 2010; Bertrando, 2007).

[TotoTtixég €pevveg Yo tar {nTodpeva g BeoAoYLxg EXTTaiSELONG CNUEPO ONUELLVOLY
OTL LTTOPboxEL Lo xPLoM GYL LOVO EVPVTEPO OE TTorYXOGWLLO ETUTIEDD OTLS ovHPWTTLOTIXEG
OTTOLOEG ATTO T OXOTILA TYG ETUXQATNONG EVOS XENOLLOONELXOD %o TEXVOXPATLXOD
LOVTEAOL OTNY EXTIALIELOT, AN Yo LOLOLLTEPOVG AGYOUS Xat OTLS BE0AOYLXES OTTOLDEC,
1600 W¢ TTPOG TG oygaelg Beoroyiog xor ExxAnolog 6oo xow Heohoyiog xar xovwviog.
Ou épevveg avTég avadetxvOoLY TN SLATOALTLOULXOTNT, WS Bootxd TLAGYO xabe
oTtBopod) oxedLaopol aTo TTESLO TwY BE0AOYIXWDY OTTOLAWY AAAG %ol xAbe eTLOTNLOVLXNG
TPOCEYYLOYG TTOL APOPE TOY CUYYPOYO XOOWUO. LUVETWG, N EUPACT OTO GTOLXELD TNG
StamoALtioutxotTog Bewpeitar 6Tt Oa amoteAéosl Ty avayxoaio TEOHTOOEGN AN
%o Tou] Tov o cupPaiel oY LTEPROT ETLPLAGEEWY, SLGYEPELHDY KAL OVOTTNELLOY
w¢g TPOog TLG Beoroyixég omouvdég xabdg xow TN Aettovpyiog g Opnoxeiog ev Yével
oc pLa oy eovn xowwvia eve Ho pwtiost eEgqANov xatl ™ onuacio Twv Ocoloytxwy
OTIOLAWY WS TOPAYOVTA EEVOPWTLOUOY %Ol EVOTNTOGS, AN XUl WG ULOL PWYY] TTOV
aEiler voo axotyetow (WOCATI, 2013). To 620A0ytx6 aTO €QYOGTAOLO OLPOPE. EUUETHC
%ol 0 €vor OYESLOOUO YLOL TN OYEOY THOTNG KoL XOLYWVLOG GTO LEAAOY, GTO TTAXLGLO TNG
0p08d0Eng HBeoroyiog, e YVOUOVO TNV XOLVWVIX TOL ONUEPO GAAG XOLL LE TOV YOU KO
™V xopdLd o1y Poctieion Tov BeoV.

AMNAOETLOPAoOPUE SNULOLEYLXA LE ELXOVEG, NOVG XOL LOVGLXES TNG AQPELXNG o
ToL PUfLxod xdopov, xelpevar AoyoTtexVixd TTov Bétovy Bépata avtoovveldnolag oe
TEPLBAAAOVTO OTTOL SLACTOVEWYOVTOL XL CUYAVTLOVYTOL TTOLXIAOL TTOALTLGUOL, OAAG
%O XELPEVAL XATAOTOTIXNS onuooiog Yo T Bzoroyio (svoryyehrd, Ttotepixd, 660 xoL
oOYYEOVWY BEOAGYWY, | GLYOSLUA VTOXOLEVT).

270 dlwpo awtd Beoroynd epyoatnpLo dev eEavtAninxay aopoiws To BEpata Tpog
dtepedvnon. Evtodtoie, umipke pLa evatcbnromoinon xor yevwninxe évo evdlapépov
YLOt TEQALTEPWL EVOLTYOANOY], OTO TTARLOLO LG LEQUTTOOTOALXYG BeoAoyiog xaL Oyt Lovo.

H mowtAior Ty TOALTLOUWY OVTLLETOTIOTXE WG TAOUTOG TN ExxAnciog. EEaA ov,
uéoo amd TG EPELVES TWY OVHPWTOAGYWY ONUEQN SLATILOTWVETAL XOL TEXUNOLWOVETOL
67TL M TTOLALL TWY TTOALTLORGY ivor TAovTog Tov avBpwmovu (Geertz, 1973, oo. 33-54;
1983). Inuavtixéc popéc tne Bzoloyiog oruepo Tovilovy Ty avéyxy obvdeong g
Beohoyiog pe ™V xowvwviohoyion xow Ty emtoTnrovixy g oxevy] (Nnotdtng, 2004,
oo. 87-138) 7 emonpaivovy 6t 0 21° awdvag Oo eivor 0 awwvog g avbpwToroYiog
(Ware, 2005, oo. 13, 25).

210 adtéEnd0 eVOG A TOEYHAELOULOD OE EVOY TTOMTLOWO, O OTIOLOG TEALXWG VEXPWVETOL
XOL TOPLYEVETOL OV TLULETWTILLOUEVOS OLOLOXPAUTIXY, | ATtEYTNOY TNG Beoloylag dev pmopel
Topd va etvot 1 €6000¢ amd pLor oQalpo AVESNG KAl OLXELOTNTOG KOl GUVAVTINCY UE
TOV TTOADLOPPO X0t TTOALGVYOETO abYYPOVO xbapo. ['a T adpxwon g TloTng o VEo
TIOALTLOULX AL XOOUOELS WA, 1 EVWOLOL TNG KEVWOTG ELVOL ATPAANG avoryxaio TpoldTtdhean,
oxpLBWG xotd To TEATLTIO TOL XEVWHEVTOG AdYOUL.
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Ileptypapmn tov Epyactypiov — Txédto Atdacraiiog

Atpxero Ewoayoywd. Ztadto ANAnAoyvwpLpiog
Motifo: Movaouxy; xouw xivnon
037yieg mpog Toug ouppeTéYovTeS (TTPOPOELXA):
[Enueiwon: ITpoBoin Tapovoinong powerpoint 0TTIXOTOLOVOE TXPAAANAC XL CUVIVAGTIXAL
TG 0d1Yieg Le xelpevo, etxdveg xow Alyo xLodpop].
2TOUG (OLE TOPOSOOLAXNG ALPELXOVLXAG [LoLOLXTS Prpatiote emitdTov vwbovtog Tov
ovOus. Apvote eledlepo T0 oWpo oag. APRoTE va YALGTENOOLY OO TAVW GOG OAEG
oL €yvoleg xal Tor QOopTioL Tou Oxol pog ToAtiouod. Evamobéote teg ot0 mlTwpo.
EXevbepwbeite. Kevwbeite. Kévete xhpo yLow ™) cuvavTnoy pe Tov GANo.
[Zt0 onueio avtd Stovépovton oe xG0e GUUUETEXOVTA XOPTEAAKLOL LE YOLLPETLOUG GE [LOL
YAWGGO, %0 xol YVWOTH N AYOTEQO YVWOTH, YOORUEVO GTY] YOOPY TNG YAWGGOS %o
UETOYQOULLEVO EANANVLXA].

15 Topa xvnbeite oe oLVEVTNOY TOL GANoL, SLaoayilovtog eAellepa TNV TAEY, TEPTATWVTOG
%o xopebovrog 6o mollel N povotx. MOALG ot oTaPATACEL, YoLPETHOTE Tov &vOpwTo
0L BELOXETOL UTIPOGTA GOG OTY] YAWGGO TIOL YPAPEL TO XoPTEAGXL oag. [lopoaxahodue vo
Oupdote ™ YAOGOO X0 TNV ETURTNTY] TTOPOOLXY] «E0VXGTNTA» Gog yiow GAn T StdpxeLo ToL
SLpov. Metd tov YopeTLopd, TE(TE GTOV GLYOULANTA Gag TO Gvoud Gag, TNV «eBVXGTNTE»
ooc xoL x4t omd o Wdaitepa (Tporyortid) evdLopEPOVTE Gog.

Entavoréfete to (do, xvodpevor ehedbepa atov xhpo, dnhady yopedovtag, 6o mollel 0
LOLGLXY, XOL YOLEETWVTOG EVOLY VEO GUYOULANTY OTOY 1 LOVGLXY] OTOUOTACEL.
Entavoréfete dAAn pia @opd.
Topa oynuotiote évoy xOxAo 6pbLoL xow pe auvtopio og LAAoEL 0 xabévog TNy OAopéAeLal
Alyo ytoo Tov €auTO TOL, AEYOVTOG TO GVOUA TOL, HE TL QOYOAE(TOL Xol %At ol To
EVOLOLPEPOVTE. TOL.

Biovovrog
Morifo: Movowxé Epyaothpto (An68oon Bulavtivic Movauxre) (IEII, 2014, 6. 159)
037yieg mpog Toug ouppeTéyovTee (TTPOoPOoELXA):
Yrdpyet xdmotog ov dtaBdler Bulovtivi povaotxn; Ag éAbeL va paAlovpe! Ag
GLYOJEDGOVLUE OAOL e Looxpd o N PEArovTog artd T 0oy pag.
Enpelwon: Zto otadio g Biwong, Pariape evahh&E pépog amd T SoEohoyio opofud

8 o ENANVLXG. H ouppetoxy] Twv LEADY TOL gpYaaTEiov YToy eveRYT 0Ty PoAuwdic, pLe

™MV xa0037YNon LeEAWY 1oL YvwpEilovy Pulavtivy povotxy]. Evoailhoxtixd Oo pmopodoe
vou glye yonoLomondel cuvag NYOYEAENON, o cPUPLxd xoL EAANVLXE, HE TN XONoN
70U Potifov «Axodyovrtag 10 x 2» (IEII, 2014, 6. 141) % %o pe amAy GLWTNAY oxpooon
(TEPA. T0 PoTifo «ZLwTNAG cpébiopox» (0. 161), aANG £86) 0 OxOLOTLXA TTOEOAACYT).

[T ™ cvpPory oty GLYXEXELUEVY EQPOPLOYT GLVEBaAaY taitepa 0 Avdpéog
MmixovAng. Apofixd éhariay ot Pévt Mmov Zdpuma xow Assaad Elias Kattan].
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Nonpotodotovrog

17

‘Evteyvog cuAhoyLopde, pe xpnon diwg Twv potiBfuy «BAénw, loyvpilopot, Avapwtiépor

xot «Xuvdéovtag, Enexteivovtog, Ilpoxaidvtoc» (IEII, 2014, oo. 110, 145) xor eAedbepo
(A pepxwdc xotevLbuYbUEeVo) diéroyo.

IMpoBMbnxay pe ™ Bonbeta apyeiov mapovaioong powerpoint:

A) To épyo tou Ilitep MmpiyxeA Tov mpeoPutépov, O THpYOS Tng BoféA.
B) H ewxéva g [evtnrootic amd tov Ozopdvy, %o

I To Kovtéxto tng Hevinrootig

Avaidovrog

35

Opadoovvepyooion TWPS. A6Onnav @OANa epyaciog pe moAvtpoTmixd xeipeva, eAedbepn
emeEepYnolar X0 XOTOYPOUPT GUUTIEQOGUATWY | OLVOLAGTLXWY GTOLYELWY TNG cLINTNENG Ot
4-5 mpotdoetg. Avoxolvwoy, oty oAopéAeLa.

Ta emtpépovg Opato xatd opdda Arow:
Aotpeia

Téyvn

IMNwooa

Aool, ToATLopOL xoL GwTNElo

ZOYXE0VY EANAVLXT TTOOYLOTLXOTYTOL

Eg@oappdélovrag

15

Opadixd x0AGL oe L3PGYELO GPALPL
037yieg (tpoopLrd):

Quunbeite o xabévag ™ BeTh Yo xaTAYWYNG GOG, LE AT TOV YOULEETIOUO TTOV TAPOTE
otV 0YA.

TFodPte o éva Yo pTéxL TOTIOL «pOst it», TL B UTOPOVOE N YDEU COG YO TTPOOPEPEL TTNY
ExxAnoto.

Tepdote évag - €vog xal XOMNOTE TOL XOPTAXLO GOG O pLa VOPOYELO oQaipPa GTYY OLxelnl
0éom, SroPalovtdg Tor SuvaTa.

Topa propeite vo onxwbeite xot vor TEPLEQYAGTELTE TLG ATTOVTNOELS OE Lol ATUTY
oVTOAAOYY] aTtOPEWY.

TMapaxarodpe emtiong dTuomo va expEdoeTe xploels, oxéels, amopiee, embuuies oe oyxgéon
%o e To SlwPo EPYATTAOLO.

Ynuelwon. To tedevtaio avtd dtumo oTAdL0 cuvodedTNXe e povatxy): To «Kbpte Twv
Avvdipuewy» oc povTEépva evopynotewaoy amd tov Baoiin Xatlnvixoidov, améd 1o cd «Ta

UTAOLE NG PUYNG KOV,

Teyvirég xot VARG

Teyvixég:

Movoixn xow xivnon
Movowxd Epyaotipto, 1 Axobyovtag 10 x 2, 1 amAn oLwTnA axpdaon
"Evteyvog ocuAAOYLOUOG, pe xpNon tdlwg Twy pnotiBfwy BAEmw, loyvpiloupat,
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o)

Avopwtiépor xor Xovdéovtag, Emexteivovtoac, Ilpoxoiwvtog
EAebbepocg Staroyog

Koatevbuvdpevog dtéhoyog

Opadoovvepyootioo TWPS pe @OA o epyaoiog

Opodind x0ANGL og vIPHYELO TPaipa

YAud:

Movowxn etooywyyg: African Burundi Drum Music, arté to Traditional Music
Channel. KapteAdxio pe yoLpettopods o SLaPopeg YAWOOES

Aokoloyio ota eAAnvIxa %ot opafixd amd To xovaAl tov [Mavayidty
Avdpiémovdov, pe titho: Polytropon byzantine hymns in arabic and greek 1 (4,
av LTTEEYEL SLYOTOTNTO, LWVYTOVY TTOEOYWYY| LOVGLXAC)

[TpoBory Tapovoioong Powerpoint (LToAoYLoTHG, 006V XAT.)
OOAMAa gpyaoiog

Ydpdbyerog apoaipo

Xoptaxto toTov Post it

Movowxn: «Kdple twv Avvapewy» oe LOVTEQVA EVOPYNOTEWAON atd Tov BoaoiAn
XotlnyixoAdov, and 1o cd «Ta umwAovl g Puyng Lov».

Y10 otadto g Nompoatoddtnong mpoBAndnxay:

a) To €pyo tov Iitep Mmpiyxeh tov TpeoPutépou, O mdpyog g BoPé.
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B) H ewdva g Tevinxrootic amd tov Oco@dvy, %o
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v) To Kovtéxto tng Ilevinxootig:

«"0O1e xotafog Tog YAWOooG oLVEYEE, Stepéptley €0vn O “YPLotog 6Te TOD TTLEAC
TAG YAWOOOG SLEVELUEY, EIC EVOTNTO TTAVTOG EXAAEDE, X0l CUUPWVWS OOEALOUEY TO
[Mavaytov [lvedpons.

dVvANa Epyaoctiog

Opddo: Aatpelio

Tt elvon OeueAuddes xot faoixd oLOTOTIXG Lo OE0A0YLNNS TOPAOONS Kot TTOCO
UTTOQEL VO UEWVEL XWOOS IO TOY TOTUXO TOMTIOUO OTN AXTOELR; XZNUEIDOTE TIG OXEPELS
ooc o€ 4-5 mpotTaoelS, apod SelTe TO VALXO.

Acite T0 Bivteo ue TV evAoyia TWY XX ETWY oo T0 Kapepovy, xatd v 0011
™6 Metauoppwoews.

https://www.youtube.com/watch?v=UpbujNnICOg

Iapotnenote Tic pwTOYPUPiES Ue Tar «Baytors» amo oyolelo atn Puiavdio.

[Tpoérevon amd 1o toTtoAdYLo «O Hyog tov Avépouv»: http://breezesound.blogspot.
com/2014/04/blog-post_12.html,.

Aafaote T TOPOXATE XEUEVOL:
1. <EEopoAdYN0oY €€ amootdosws»

[Evog popxdévng os xapdfL €dwoe ™y apopun yLo (Lo LEYAAN ovlNTNoY o
BeohoYiny] CLYTPOPLA WC TTPOS TO O YWEEL EEOLOAGYNON SLé ThAepwvoL (ohuepa Ha
émonle xow T0 dLadintvo). To dpBpo avopépel pia GELPE TEPLTTWOEWY EEOLOAGYNOTNG
O’ eMLOTOAOYPAPLG, TTOL TTPOXVTTTOVY GE TTUTEPLXE XELUEVH, OTIWS OLTN:]

Eival yvwoto éva meplotatind pe tov 6oto Bapoovodelo dtoy xamolog adeApodg
0PEPWoTNoE amd euUaTiwon xor xvddveve va Ttebavet. Tlapoxdieoe ToTE TO PEY
Yépovta, €Tl TOV ovoualo, vo Tpoosuynbel YU’ aLTOY %ol VO TTORAXOAETEL YLOL QLPEDT
TV apopTey Tov. H amdvinon tov ooiov Bapoavovgiov Mtayv n ekng: «No un @ofnbdeic,
OOEAPE, OANG LAANOY vau Yopel M Yuyn gov xat va evepavbel ev Kuplw. Tlioteé pe ot’
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oMbeta Tt Tpo 6 Ocdg oLYXWENOE OAEG OOV TG AUAPTIES, OOEG Exaveg amd TTondl
UEYQL TWOO, VROV UE TNV TopdxAnoy cov. Evhoynuévog 6 BOedg ov B€Anoe va gov
TLG OLYYWENOEL OAEC». Ko dAAeg TopopoLleg amavtNoeLs BPloxovTol OTLS ETTILOTOAEG
Tov oatov.

[MetaE) dAAwY T0 dpbpo Adel xar TodT) TNy LoTopio:]

AN\ xo 10 1822 avapépetal eEopoAdYNoN pe emLoToAn. [pdxettar yior Tor aadéApLon
VEOUAPTLPES LTOPATLO XaL Lwdvyvn, Tov Noay NAtxiog 18 xow 22 €Tty %o xoTAYOVTOY
oo Tig Xmétoes. To xoilxl Toug, Pe TO OO0 UETEPEPAY EUTTOPEV LT, EEDXELAE AdYW
Dohaoootapoyng ota AAdtoata Tng Mixpdsg Aciog, mov Bploxovtol amévavit and
™ Xio. Ot Todpxot, batepa amd TPOSOGin, TOVG GLYEAXBOY O TOLG O3NYNCOY GTOY
ool ot Xio. Exeivog amaitnos vo apynbody tny mtiot toug xow vor aomtogtody To
IoAd. TIavw amd efdopdda EyrAetoTol TN QLANXY], SEXOVTOY TTOVTOELIELS TILECELS VLo
vou aAloEomiatioovy. OL véor améppuday Tig TpoTaoelg Le abévog.

H miotn toug rav atardvtevty. Arowcbavinxay 6tL v emdpevn pépa Bo Toug
amoxe@aAlov. H éyvola Toug Moy va eEoporoynfody xat v petahdBooy to oduo xo
7o aipo Tov Kvupiov. H Aon Bpébnxe. Mia yprotiavn yuvaixa, mov Aeydtoay Ppdyxa,
oUyvole TN QLAOXN YLOL VO ETILOXETTTETOL TOY AVTIPO TNG, OV NTOY QPUAXXLOUEVOG.
O véor eEaxydpevoay 6° éva YaOTl Tat PP TAUATA TOVG, TO evexelptoay otn Ppdryxa
XOL TNV TTPOKAAECOY VO TO TAPASWOEL 0TOY €TLOX0TO. 'O 3e0THTNG FEYTNUKE TNV
eEopoAGYMoM Toug xat Tolg Ldomoinoe T To Ydpapo Bo Toug EoTEAVE Vo LETOAGBoLY
T Ayxpavta Muotrpto.

Kota ) didpxetor tng vOYTog oL XpOTODUEVOL LOLPOTOY TOL POUY O TOLG GTOVS OAAOUG
PLAOXLOUEVOLG XaL O,TL ypnuoto elyov. Kpdtnooy pévo Alyo yia vor Ttoe otelAovy oTo
OEOTOTY LETE TOY OTTOXEQPOAMGUO TOVG.

‘OAn ™ vOyTor EPoAay Ty TtapaxAnoy oty Hoavaylon xot oleg GAAEG TPOGELYES
nEepav. To yapop.o Nebe M yovaixa, n Opdyxo, xol 6TWS elye TAEEL 6 dEOTOTNG EPEPE
ol g T Tiptor Adpo.

OL véor, avavewpévol amd to tipto aipa tov Kuplov, pe yopd éxvooy to aipa toug
UTTPOOTA GTO SNWULO YL VO EEQYOPATGOLY TNV £{008G TOUS GTOV OLEOVO.

Am6 7o BLpAlo Ttov HAlo BovAyopdinn, Kabnuepwés lotopieg Ayiwy xot Auaptwidy oto
Bulavtio, ABfvo:: Maiotpog, 22007, oo. 73-79.

2. To Yout oty Aatpsia tiig v Kopéa ‘0p0630Ens "Exxinotiog

‘H Srapopetinn &vtipetdTion 100 Pwptod Ao TOLG PUEYOADTEPOVS oL TOVG
uxpdtepoug Kopedteg, 6mwg 1100 avapépape, Qaivetal xal oTO TOS AVTLUETWTI{OVY
ot ’Opf6dokol Kopeateg t0 Pwul oty Aotpeio.

"Exet méoel oty avTtiAndn pag 6T ol LeYoADTEPOL GTNY NAXicL ATTOPEVYOLY VO
A&fovy peydia Tepdyron avTidwEoL 7 EETOL, EVE Ol ULXPOTEPOL JEV AVTLUETMWTL{OVY
xowvévo TEOBANLe. Avtifetor pddioto Adve BT glval xol vOoTLUO.

"Extog 100 dvtidwpou xal tfig dpToxAaoiog, pioe AN ETiong AATEEVTIXY] TTEAEN
oTNY OTOLOL YENOLLOTOLETTOL, MG YVWOTOY, BYL TTOPOOKEVAGUEVO PwL BAAX GLTEEL Elvar
T x6AWPa. TNy v Kopéa "0p0650En "ExxAnoio 10N Exel xabiepwbhel v teAodvTon
o Mynuéovvo pe pOlL avtl 100 xollepwpévou aLtapLod.
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Kétt dvéhoyo Towg Bo Arow oxdmipo vi yiver xol oty Tepimtwon Tig dpToxiaoiog.
Oa pmopodoe EvieYoUEvwg Vo vTixataotodf T0 Poul T dpToxAaoiog pUE TO
TP S06Lo%d %0pe0Tixd TOx (B), Tod TopooxeLELeTOn ATOXAELGTIXGC &Ttd EVLL.! TO
TOX EYEL TOUTAANLO TTPOEAELO XOL CLVOSEVEL XAbE LEYAAN %ol OTTOLS AL XOPEXTLXY
YLOPTY, AAAG ol ®Ebe xoLvwviny ExIAAWOTN Y0 pdc (THY GLUTANPWOY TAOY TEWOTWY
EXOTO NUEPBY TOD VEOYEVyTou Ttondtod umowdA(M D), té yevébia couvyxiA(F3 Q), tov
YOWUO, TO EYXOUVLOL ETOLPELDY XL XATACTNUATWY, THY EYXATAOTHOY OE XOULYOVPYLO OTTiTL
ttrtoi(FE°), ®.&.). 'Enedn ol 7 dptoxhacio, O¢ Yvwotdy, Tereitar ouvibug ot
UEYBEAES YLOPTEG XOL TTAYYVPELG XOL YEVIXGDG ONUATOSOTEL LOVOY YOPUOOLYO YEYOVOTOL
TOD EXXANOLAGTIXOD AELTOLEYLXOD xVxAov, Oa pmopodoe Towg T0 TOx vo Bonbnoet
ToU¢g '0p06d0Eovg Kopedteg vau dvtiAngbody xal vo BLdcovy xahdtepa Thy Xopo TG
EXYANOLACTLXTG YLOPTTIG 0TNY OTola cvppeTEYoLY. "EE A0 1O otV oyeTixn edY T7g
apToxAaciog oTO x0peaTiX0 0p06d0E0 EDyoAGYL0 Exel TPoaTeDT xal TO POTL g EETS:
“... EDAOYMO0Y TOV &ETOV, TO PVLL, TOV 0lvov %ol T EAowov”. “Emetto 8ic onuetwbel d
OTLG TEPLTITWOELS TTOL 7 dpToxAaoior TeAelTon atov "Opbpo £0pTdY xol dxoAovbel 1 6.
Aertovpyia, xot ™V TOLTOYEOVY dtavoun TTig apToxAaoiog xol ToD &vTLdwEOoL, SEY
elva ollabnn 7 SLoupopd: Tod Evog &imd TO BANo, SLoTt oty Kopéa 7 dptoxiactio sivar
oxéto Pupl, yweic dAadn Céyoopn # dyvn (Yrott otobg Kopediteg, idtaitepo atodg
UEYOADTEPOVG, BEY GPEGOLY OL YALXES YEVOELS,) xal BAAO TTOL ETvONoE 1 AoixT] copio
ot 0pb6doEec Y@PeS YLt vou TOVIoEL THY SLOPOPO BAAG XolL TNHY YEVOT.

INeTU®C U e TO dxavB@ddec Béua tiic 0. EdyopLotiog Tt mpdypoto sivot
Stapopetixd. ‘H Pabeiar ovvaiochnon tdv mpooepyouévwy oty 0. Kowvwvio dtL
petohopPdvovy Tapo xol Alpo XpLtotod 3&v derivel Tteptboplo Y Evaoyoinom we
Oépata yevoews. ‘H miotn xal N Blwon Tod MuoTtnplov YEQLEWYOLY TOALTLOTLXEG
OLOPOPEG Xal SNULOVPYODY XOLVEG TIVELUOITLXES EUTELPLEG Elg TavTa Tar E0v).

"Entiong ol 10 évtidwpo d&v elvar Suvartdy, vopilovpe, o avtixotaotodel he o
PO YLOTL TIPOEPYETAL, (OG YYWATOV, ATTO TO TTPOOXOULOUEVO TTROGPOPO.

270 onueio adTo Hewpodpe orOTLULO YO SWOOLUE TOV AdYO GTODG (dLoLE TOLG
"Opb680Eovg Kopedteg. Ao ovlntioetg oL eiyope pall Toug yia T0 OO EEEToom
Ocpa Stamiotoope OTL xal ol (dtoL EYovy SLAPOPETLXY AVTLLETWOTLOY ToL Bépatoc.
T ovpmepaopato TV cLINTNOEWY Pag YLo AdYoLs pebodoAoytxodg T TaELvou.oDuE
otig €Efg dvo xatnyopiecs:

1. ‘H yedon 10D &vttdwpov xol Tfic dptoxAaciog eival pie YEOON Lovodixy xod
TEWTOYVWEY YL Hoovg TPoagpyovtal oty ‘0pbddotn "ExxAnoia, yiatt 7 yebon tod
(oULod oL ToPAOXELALETAL GTO SLAPOPO SLTLXOD TUTIOL XATUGTAULOTA 0TV Kopéa
glva SLouPoPETLXN ATTO TO OTLTIXO CLUPWTO TEOGPOPO %ol THY GETOXAAGIL. BUVETGHC Ol
"0p0630E0L Kopediteg Eyovy pLa éxxAnotaotixn yevon, Lo idtaitepn eumetpio pévo péoo
oty éxxAnorootiny {wy. “ADTO elvor xdtL TOAD OEaio xol g &péoct. "Apéoet Emiong
xal ot TodLé pag, oL E€xovy cuvdvdoet Ty "OpHOS0EN "ExxAncio e ouyxexpLévn
Yevon”, nag avEQPepE yopoaxTnEtaoTixo ULtoe Kopedtiooo untépa.

2. Opwg N Betixn amodn tiig TEWTNG xotnyopiag yioe GAAovg Kopedteg Exel
&yt Sdotooy. “Ta Tedypota Tod Yevduaote oty "Exxdnotia”, uéc eine xdmotoc,

1 T tobg Kopedteg 0 10% eivor Topd Ao 100 Pwptod. It adTdv 10V AGY0 ol OF OPLOUEVEC
petoppdoetg tig A.T'. OO oV TlpoteaTavt®dy 7| AEEN &pTog &Yel HeETaPEOOTEL UE TNV AEEY] TOX.
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“atobovépaocte BePaiwe BTl elvan &yto, GAAL SEV Exouy oyéom PE T TEAYLOTo TS
xoOnuepvic pog Cwfig”. ZTa AdYLor TOU SLOTILGTWYOLUE THY AYWYIo YL& TO TS O
Yiver 7 ExxAnolaatixomoinon thg xabnuepvic Tpaypatixotnrog. Idg B ovveylobet,
ONAadn, N éumelplon Thg AetTovpYLxig {wig reta v Aatpeio. [Idg t0 Muvotipto Ha
aYylEeL xol o petapoppnoel Ty (w1 Toug.

"Ag mpoacbhEaovue TENOG YWELG OXOALaL Xl TNV TTOAD €vdLapEpovao &moy] ULdg
Kopedtiooag vy 10 mpoo@opo, Tod yevvdel ToAodS TpofAnuotiopods: “Eido othy
‘EAMGBa 6Tt ol yuvaixeg TTyolvouy aTov voo TO TPoa@opo Yo v 0. Asttovpyion pe
OVOULOTOL YVWOT®Y TOLG YLO Vo ynpovevfody. Mod Gpeoe mtapor TTOAD N TTEAEN adT.
Kt épelg mpémetl var pébovpe va xavovpe Etotl. OEAw L €YM VA QTLEYVL TEAOGPOPO YL
™y 0. Aettovpyio. AANAG, 6Ttwg E€pete, ot omtiTior oG SV EXOVUE PODEVO ETELST YLOL
XOWVEVOL XOPEXTLXO POYNTO OEV YPNOLLOTTOLODUE PODPVO”. "Ag onuelwbel €3G 6t oty
"0pb0630En MntpdéToAn Kopéag 10 Tpdopopo t0 mopooxevdlovy ol mtpeoBuTépeg 1 ol
lepelg o€ ovPVoLg oL dLabéTovy ol évopleg 1 T oTiTial TOY LEPEWY.

YUVETIAG 1] ATAVTNGY GTO GyL X0l TOGO PNTOPLXO EPWTNUA, TO OTtolo Déooue aTnVy
&y Tod EpEbpoL pac, 3ty eivor xaBOA0L EDXOAN Kol ATTAY.

Amé 10 dpbpo tov Mntp. Kopéac ApPpociov (Zwypdeov), «Fwpl 4 Mrorw; Iyéon
Appipporn: Zw¥, Aatpeio o Evyoprotioo oty Kopeatixr OpbodoEiax, Brudbvpo 2-3 (2010),
oo. 65-71.

H pwtoypopio xatw amd o (Sto dpbpo, aptoxiacio atov Tavnyvpllovto vod Tov aroaTéAon
[Iadrov, otnv TOAY Ivtady.

Mropeite emions vao oxepTelte uo OElOd oo TEVAPL AXTOEIOS TE LOPOPETIXES
XWDOES, OOV TT.X.

* Jcv LUTTAPYEL AUTTEN 1) OTAEL

* ovotaTxd oTolyelo TG Lwng
efvor 0 ¥0p6g

* 0 VoG elvort XaAbPBo

® 0 voog eivot LOYTEPVO XTLPLO
o UTETOV

* 1 257" Maptiov dev eivatl
OLTTAY YLOPTY %.0.X.

* TOLY TO PAJLOPWYO 1 TO
internet
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Opéado: Téyvn

O Xptotog yevvnnxe EBpoiog TO YEVOS, OE OUYXEXOIUEVES LOTOOIXEG oLYTETAYUEVES. O
Xptotog ovurmeptiaufaver 0An v ovlpowrotnTo, xouw XA0E AAOS TOY TOOCOIXEIWVETOL,
TOY VidOeL OO TOL Xt UEoa aTo TNV TEXVN. Acite Tic PUlOVTIVES EXOVES UE TOUG
opExovols ayyédovg dwa yewpos Anuoclévn ABoauidn, tqy ewxova tov XpLotov
oo Ty Addoxo, StofBaote To xelUeVo TOU 0l PwTiov xou epunveies Twy Koota
Kopvapaxn xow HAlo BovAyopdixn xow cOTHOTE Yior TS SUVATOTNTES CUVAVTNGNG
™6 PulovTivig TEXYNS UE TIS TEXVES TWY Aowy. XLVO(IOTE TA CUOUTTEQACUATO. OF
4-5 mpotaoels yioo TNV 0AOUEAELL.

Anuoctévn ABpauidy, Exovoypapixy omwoudy xopaxtnolotixdy yia Ayyéiovg Apotxoyvois,
2018. Nwmoypopio (fresco) oe @opnté vtdotpwpa 25x25 ex. O A. ABpouidng eivor avamAnpwtig
xol0nynTg g AXKT. To épyo avtd dnpootebovtor €36 YLow TEWTN QPOPA XOL ATTOTEAODY HEPOG
evHg TOAD evpVTEPOL project TTov Bploxeton oe eEEMEN. IStaitepeg evyapLlotieg otoy {wYELPO
XOL EVYEG YLOL TNV OAOXANPWOT XoL EVOSWOY TOL GLYOAOL €PYOU.

Mavpog, Kitpivog xor Koxxtvog XpLotog

THuepa 0TS XWEES NG AppLtxng, g Actag xot oTtoug thayevelc g Apepiung
OLVOVTAWRE AVAPETH GTOVG YPLOTLOVOVS TTOAAESG ATTELXOVIOELG, AAAL KoL ELXOVEG
Touv Xptatod. H popen Tov, aAAd xoL To pWUo Tng TOEOAAAGTOVY aTtd TOTTO OE
TOTO, AVEAOYO UE TO XOPAXTNEOAOYLXE GTOLXELD TwY SLaPOP®Y LOXYEVWY QUAWY.
H mpwtoBouvAia yia Tig amelxovioelg avTég Tov XPLoTOU OQEIAETAL GTOVG VTOTILOVG
XOAANLTEYVEG, TTOUL LE TOV avbopuntiopd Toug BEAoLY var TopLaTdvouy Tov XpLoTd aoy
ToLg avBpwTOoLE TOL A0V TOLG N TNG PUANG ToLG. Me &AL AdYLor, WodyY vo Yevwninxe
otov Otxd Toug XWPEO. [...] A6 dmodrn Bewpiog Exovpe ot Stdbeom pog Eva eEaipeto
OcohoyLxd xeipevo, ov éypode o Méyag dotLog,? ato omoio vrootnEiletal 6t dev
LTTEEYEL SOYUOTLXO XWADUOL VO TIOPLOTAVETOL 1 LOPPY] TOU XPLGTOV X Té TPOTTO TTOL

2 TaAueiidya, Epwt. XE’ / PG 101,948C-952B.
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voo Stoépel amd tov ovvniiouévo, pe Ty TpodTobeon BEPRota v dtabétel N ewxdva
T BooLUE YOPAXTNOLOTIXE GTOLYELX TTOL T CUVLGTOVV.

OL Baowxég oxédeLg Tov %eLWLEVOL aVLTOL TOL LEPOD DWTIOL Elval CLVOTTTLXE OL EENG:
‘O1twg 0 EvaryyéAlo elval YOOUUEVO GE SLOPOPETIXES YAWOOES O UE OLAPOPETLXOVG
KOPOXTNPES KOl ETULTTAEOY TTPOPEPETOL SLAPOPETLXA, OAAG WO TAoO Efvorl Evar xaL TO oTO,
ovaAoyo umopel va cupPalvet xow e TG eLxoves. [...] Epydpaote thpo oty mopdotaon
Tov (dtov Tov XpLotod. Emetdy] ot 'EAAnveg véuLloay 6t o XpLatig povepwbnxe atn v
UE TTPOGWTO OUOLO UE TO SO TOLS %ol oL Pwpoaiot miotevay 6Tl poLtdlel TEPLOGHTEPO
©’ awtodg, ot de Ivdol TaAL 4Tt elye 0 dtx] Toug popEN o oL AlbioTteg T dLxm TovG,
T0L0G eivor 0 aAnBvég XpLtatdg avdpeao 6° 6Aovg owToHG TTOL YopileL 0 xabévag yLo
owx6 Tou; H draopd atov tpdmo mov ewxoviletor 0 XpLotdg dev PBAdTTEL TN VoM KO
™y aAnbeta g ewxdvos. Kébe T mou ewxoviletor dev meptAaufdvel LOvo To oo Tov
OWUOTOG XOL TO XPWULOL TNG LOPPNG, OAAG ETTLONG KO TN GTAGY TTOL EYEL O ELXOVLLOUEVOG
%Ol TNV TEAEY TOL ETULTEAEL X0l TO VYOG TTOL EXPEALEL, OAAA X0l TOY TPOTTO UE TOV
OTTO{0 ATTOTUTIWVETOL XOL TO TTEPLEYOUEVO TWY ETULYQAUUATWY XOL T OLAPOPA GAAX
wpoto oVuPora. [...] Méoa de amd to emipépovg atoLyeion avdyetor xovelg [...] oto
TEWTOTUTIO [TTOV] Elval XL 0 OXOTTOG TNG ELXOVOLOYLOG.

HXo BovAyopéxn, Ynyuotoro and v Emoyn twv Ilatépwy, Abfva: Appdg, 1997, oo.
115-117.

Dopnh etxdva Tov XpLoTod omd T
0p0630Ey exxnoion ™ng AAdoxog.

AvOesvtixotnro Twv Aviépotwy Ewxovev

Katd tov Iepd OTLo, N EVOTAOTN TWV ELXOVORAYW®Y YLt TNY ETUXVOEWOY EVOG
DewENTIXOD TPOTVTTOL ELXOVOYPAPNOEWS, SNAXDY] TNY VTEPAOTTLOY TNG OELOTILOTIOG
TOL «LoToPLXOV INood», emeldn axpLPwg TEOBAAAEL €Vl ATTOAVTOTIOLNLEVO XPLTYPLO
AOYLXNG, OTNY TTEOYUOTIXOTNTO CLUVLGTA &EVYNOY oWTOL XabavTol Tov YEYOVHTOS TNG
ooPXWOEWS. Ed® 0 tepdg ouyypopéag axolovbel tov doLto Pe6dwpPo Tov ZToudity, 0
OTT0LOG OLE LOXEWY ELXE ETILUELVEL GTO OTL M &EVNOY TG ExOVaS TOL XELoTOV aTtoTEAEL
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G&pynon tov (dtov Tov Xptotod. Elvar mpopavéc 6Tl n dpvnon tng avbpwmivng poswg
Tou XPLoToL oNuUalvel T advvopio Tov avbpdTov vo vTtePPEl TNV OVTOAOYLXY TOL
ocbévera xor vor TeAetwbel ev XpLotw.

TeAxwdg, N TOALPOPPLA TWY EXOVWLY TOL XPELOTOV ATTOJELXVOEL T SLYATOTNTO TOV
ovbpiyou va avoryBel Tpog Tov Oed aveEPTNTWS PUAETIXWY 1 GAAWY ovOPWTOAOYLXKDY
JLaopw®y, dLdtL dev Tov eYxAwfPilel ot dpLa g totoptac. H duvatdtnro Tov avbpwmov
YLt oWTNELOL GEY JLXOLWVETOL OTTO TOV LGTOPLXO YWPEOYEOVO, OAAG Elval 1 LoTopla TTOL
OXOLWOVETOL SLOUETOL TNG OWTNELOG TOL aYBPWTOL.

Kwotag Kopvapaung, «H Avbevtixdtnro twv Avdéporwy Ewtxdvwy tov Xplotod wg Epetopoa
IepamootoAxyic [Tpoxtinng xotéd tov Iepd PdTLo», o, Aydny xar Maprvpia: Avalytioeis
Adyouv xar ‘HOovg oto ‘Epyo tov HAaw BovAdyapdsxy, empéieta Ebn Boviyopdxy-Ioiva.,
Abnva: Axpitag 2001, oo. 113-125.

Opado: I'dooo

Me apopun to vAtxo wov cag divetar, ovfyTnote To Oéua T oxéong Ocoloyiog
xouw YADOoOS xouw YOOPTE To CUUTIEQAOUNTA OOS OF 4-5 TPOTAOELS.

Yxeq@reite enions To0 {NTNUA YAWOOO xow VEOAQLO Xl CUUTEQLAGPBETE TO OTIS
oxEeLs oog.

«To evayyého mpénel va stoayfel oto TOALTLIOULKO TARLOLO, GAAG TTPETTEL KoL
vou evayyeAioel To TOALTLOTIXG TAaioto. H evadpxwon elval To amdTorto YeEYOvosg Tng
uetoopas amd to Helo oto xoound mAaioto. Ouwg xavéva mAaiolo dev Umopel vou
owxetomolnel 10 eLAYYEALO».

lwévvo Zoywidov. EAnida yia tov IHAavity: H Xotorodoywy Hepiydonon oro Aaloto
Tn¢ XVyyeovne Owodoyuaic Kolong. Abvva: Moiotpog, 2019, o. 350.

Aooi, YA®Wooeg nat Opnoxsdpato tng AAdoxog

«[...] Mo TAeLé S QUAWY {oLY TAPASOCLOXA GTNY TEPLOYN TNG AAGOXOG XouL
ULAODY TLG YAWOOES TOVG, EX TWVY OTOLWY oNUEPX owlovtal 22. Atoxplvovtol o TPELS
ueydheg opédec.

Abo Baowxéc QuAéc Eoxtpwwy, ot Zovxmiéx xot ot I'outix Lovy xvpiwg oTtny
Hretpwtixn AAdoxa. Ouv mpwtoL exppdlovial ot YAwooo Ivouit v vmtapyovy 4
YAWooeg [Novmtix. To dvopd toug onuaiver ot YAdbooo Tovg ainbwol avBowmot.

Ot AAeodtor Hoa pmopodoay draotortind va Bewpnbody Eoxipdot, covnbwe duwg
dtoxpivovtor ot Toug TEWToLs. OL (3Lol avaPEPovTaLl aTov EVTO TOUG WG OLVaYYXAY,
oL eTtioNg onuaivel oL avlpwmor. Elval xAtoixol Twy vNowy xol €Yovy TePLoGHTEPO
ULOYYOALXE YOOOXTNOELOTLXAL.

Ov TAwvyxit, § KoAdoool pe Baon ™ pwotxy ovopasio toug, eivoar Ivdidvol mov
Covv oto NéTLo dxpo g AN&oxag, PEYEL O Lo OTEVT AOLELIO YNNG TTOL ELGEPYETOL
otov Kavodd yioo ToAAG ytAtopetpo. Elvor pto @UAN untpoypouuixy. Znuepo opLtipody
mept tig 15.200, ex Twv omolwy ot 14.000 Covy oty AAdoxa xat 1.200 otov Kavoada.
To évoud toug, oEyLxws Avxit, onuoaivel oL avbpwrot.
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O puAég avTég dLébeTay avemTUYUEVY YAWOOO XOL UEYAAY] TTROPOPLXY] TTOPAS0GY),
7 omola ¥6&pn otoug Pwooug tepamootérovg Eytve xaL YOOt [...]».

E6n Bovhyopdxn, A. Ahdoxo, MOXE, . 2 (2011): 97 [95-101].

[Tepinynbeite otov lotétomo https://nativeamericansmetorthodoxy.wordpress.
com/2016/06/12/3372/

() oavalntiote pe totoeEepebvnon: Yup’ik Orthodox Language Texts ) [Enu. Ed
OLATILOTWVETAL N TTANDWEA TWY TOTLXWY YAWGOWY AAAG X0l 0 TTAOVTOG TOL UETAPEAOTLXOV
€pyov Twv OpbodoEwy LtepamooTdAwy].

To Ildtep Nuwy, otn YAWwooo twy EAMvwy Poud.

[Tétep Nudy

Ntdwvte pog 0o Lotvéy xo ovpavol,

Kep Taf3éN oefaotdc T0 vaf,

ToféN tv Baotheia,

Tu xepVTLOA TO BEANUAG,

Yo offgAa x0 ovpavdg

AvTixdig TaBEA L YN vTo.

Nte apév avtiféc o amapaitnrog Lavtpod

Nto ouyywelve opopé apoptieg

2o ovvxwELvaoo ouéy

OVTOLAEY GO OULOPTIVEVO OUEVTE

Nta por podxapey T TEPAS 08 TELPATUOG

AN eAevTEPWVE OPEY TaxO OLABOAOG.

Mottt Tovte avixivedor  BaotAeion  SHvoun

vTo 1 OOEX X0 OLVES. AuNy.

H petdppaoy exmovibnxe omd v Evoryyehuxn Exxdnoio Kopditoog Poud pe 1 ocuvdpoun
TV PEADY Tng xal t8iwg Tov Havaytdtn I'rapayxodvy. To xeipevo avtd eivor adnposicuto
%o XOXAOQOQEL XEPL UE YEPL. [Znuetdivovpe 6Tl N YAWooo Twy Poud Sev eivor Yooty kot €tol
YiveTol ex TwV EVOVTWY YENON TOL EAANULXOD OAPaBTToV].

Amotelel v Ozohoyion EEgAAviGrO ToL XELGTLOVIGROD 7
Exyptotioviopd Tov EAANvLoR0U;

H ovpPatixdtnta tng Bcoroyinng YAwooog amoBaivel xow T0 xAetdl o0 EEXAELIWVEL TLG
Oewpleg Tepl eEEAANVLOLLOD TOL XPLOTLOVLOKOD, TTEPL EXYOLOTLAVLGLOD TOL EAANYLOLLOV N
el oLPLOVLOG X0 GLLEVEEWC YPLOTLOVLGLLOD oL EAANVLOKOD. Aglyvel éupeaa M Gpeoo
0Tl awTO TTOL TEOBOAXY WG AGYO LTIEPEEWS TOLS eV LTTAEYEL elval dNULOVEYMLO
TOEEPUNVELOG XaL ETLTTOAALYG Dewpnomg Twy dedopévwy Tng Beooyiog, Tov aoxNbnxe
oty ExxAnolio.

Apxel BéPRota vou LTTAEYEL OVTWG N CLVELdNOM TNG CLUPATIXOTNTOS TNG YAWTTOC,
%At TOL efvol EOXOAO VO SLATILOTWOOLUE, XEYLLOVTOG LAALOTA OTTO TOUG AGYOLG TOL
Kvpiov ot twv ATootéAwy, xabvg eidape dtav avopepbnxope oty amopdbsvon.
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"Entetta ov Bcordyor Hatépeg, ou xotnyopndnxay yiow eEEANVLOUS TOL YPLOTLOVLOUOV
N ETOLVEDNUOY YLOL TOV EXYELOTLOVLOUO TOL EAANYLOLOV, ELYOY OTTOAVTY] GLUVEIONON OTL
To TPWTOEYLXO elvar,  aAnbela, emeldy dev €xel avaroyio o) YAWooo, LTTOPEL Vo
OnAwlel povo ovpPatind xol Oyl woévo pe éva TpdTO.

O M. ABavaorog mt.y. vooTPELEE TNV TomobETnon oty BewpEnTind xan Ty EPEUOcE
oty mpakyn. Kot tov axorovbnoav ol peydror pabntéc tov peydiov didaoxdiov, ot
Koamnraddxec.

O T'onydprog Ocordyog pLéAoTo TPoYwEEL Teptoadtepo: 1600 ypdviar xor TTAEOY TTELY
omd tov Structuralismus SLaTLOTHOVEL OTL OL TTAWTLVLXOL PLAOGOPLXOL HpoL TPoLTOHETOLY
O0UEg OLaPOPETIXEG aTtO exElveg TTOL TTPODTOOETEL 0 (dLOg, €YOoVTOg ERTELPiO TNG
oAnbetoc. Ko eivar Boopooatd, ot emiyetpet éva eidog destructuralismus, awodounong
TWY TAOTIVIXOY 6pwYV, YLoL VO ONAWOEL LE otLTOVG TNV VTTAPEN AL TN OYECY TWY
TPOoOWTWY NG Avlag Tolddog, epdooy ETPETE Vo YPNOLLOTTOLNOEL TN YAWOGO, TOVG
0pOLG LE TOLG OTTOLOVLG TOTE GUVEYYOOVVTOY OL LOPPWULEVOL, GTOVS 0TOLoLG aTteLBLYOTOY.

Eivor, Aotmdy, oogég dtt, pdoov Stéxptve xabopd tny epmelpior g aAnbelog amd Tig
S0P TWY PLAOCOPLXMOY OpwY, aTtd TO TEPLEXOREVO Toug, dev Nbeie (0UTe Stoxtvdvveve)
VO ELOOYAYEL OXQALPVELS PLAOCOQLXEG avTLANELS 0T Beoroyia. Aey Mfiede dnAadn ovte
OoXOTEVE Vo EEEAANVITEL TO YPLOTLOVLGUO.

Axbun, epocov déxpLve Ta V0 PeYEDN xat amodopodoe Toug PLAOGOPLXOVS GPOVC,
OTTAAAAGOOYTAG TOUG A0 TO TEPLEXOUEVO TOVG, eV NEAE OVUTE Vo EXYPLOTLOVIOEL TV
QLA 0c0@io, TOV EAANVLOUO.

To {3to toydet xot Yo T Bewplar g evopuovicews 1 oL-LeVEEWS YELOTLOVLOUOD
®oL EAANVLGULOD.

E@dboov péprtpva Tpotn Tou Bsordyou Htov 7 epmetpion tng alibetag (STt
XUPLOAEXTLXA pe o TAY {0V0E) %o QAo0Y SHAWYE TNV ERTELPIOL TOL QW TA LE YAWOOLROVG
QLAOCOPLXOVG BPOVG, TTOL XATA XOUVOVO TTPOGEXE VoL ATIOOOUEL, TPAALG OEY EVOLOPEPOTOY
OUTE YLOL EVOPUOVLET OVTE YLa OOLELEY TwY 0V0 PeYebwy, dTtwg Téoo LYLPLYO —xo
TIAVTWG AVEPELOTA — LTTOCTNPELLETAL.

Ytoitavdg Haraddémovrog, Osoloyior xouw IAdooa, Abrva: Axpitog, 22002, oo. 149-151.

Opddo: Aaot, ToATLopol xoL GTNOL

Xxepbeite Alyo tqv Iotopiar Tov mpopynty lwve xar to Oéua g owtnolos. Me
T Bonbetor Tov TOAVTPOTTLXOU XEWWEVOL CUINTNOTE Yior TN OXECN TNS OWTNOLOG UE
OUYXEXQUUEVES TTOMTIOTIXES 1) €OVIxES xowotytes. Tpate oe 4-5 mpotaocels Tig
Boowxés oxédels oag.

‘Omtwg axpobrywe avapépape 1M, To (dLo To BLBAlo tov lwvd catipilel Ty avuToxon
ToL TTPOPTTY xoL oxlaryPaPel (LLOBOAOYLXE %ot CAANYOPLXE) TNV EPEVEETLXATNTO TOUL
Ocod oc teyvdopoto TPoxeLUEvoL vo Tov ovvetiost. H (St  mpoowmixdtnTor Tov
[wvé epmepLéyel avtipdoelg Tov Jdev elvot EOXOAO, UNTE OXROTILUO VO AELAVEL XOVELG
vTtePPBOALXA. |...]

H mepimtwon tou lwva exppalel dVo avtipoydupeves petfoveg téeg, Tov Stamepyoly
™V LoLIAINY TOPEDOOY], AYAUETO OTLS OTIOLEG TOAaYTEVETOL X0l ToAawvileTor 0 lopanA.
[Mpdxerton opevdg Yo TNV LEEX TNG ATTOXAELGTIXOTNTAS TNG OWTNELOG EVOG TTEPLOVGLOV),
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dcpévou pe Tt SLofnun Aood xow aeTéPoL Yo TNV LOEX TNG améPayTng QLAavBpwmiog
Tov g0V, Tov extelveTon o GAoLG Toug avbpwTovg. AxELBWg YLor vou LTTOYPOUULOTEL
70 devtepO, drafdleton 0AGxANEO T0 BLBAO Tov Iwvd xatd To Yom Kippur, v Huépo
Tov EEAacpol, mou eivor pLoe ToAd onupavtixy yopth twv EBpaiwy, ytopth cuyyveung
X0 CUUPLALWONG.

Av xat dev pmopoVpE va eTexXTaDOVUE OTN OXLOYPAPNON OVTOV TOU SLANUUOTOG
xoL oty eEovuytoTixn avdAvon Tov oTo TAALoLo ToL Lovdalopoy, Ho avapephodue
evdextixd 0to BifAlo Tov Hoolo. Edd) 0o Ocdg Bonbdel tov Aad Tov xartd artdéAvTy
rpotepotdtTo. (Ho. 45:14-17) odA %o xohel Gho Tow €0vn (45:18-19), pLow TpdoxAnon
oL oLVOEETOL PE TN OLXoLoovYY Tov Beol. O Bedg elvor N cLWTNELX TWY ATOYOVWY TOL
Topoih (45:24), Autpdver Tov Ioponh, (48:12-22), adlé amevBiveTor xon oTiG XWEES TLG
OTIOUOXPUOEVES, TOUS LoxELYOVS AolS SLé Tov dovAoL Tov B0 (49:1-6).

O idtog o lwvég deiyvel va avtipetwilel To (dto dIANUpa. ALYUEAWTOS EVOG
toLdaixod ebvixtopod opveltol va exteAéosl Ty evtoA. [...] H eEdmAwon Aotmdy
%o To peyaieto tov IoponA 1 n cwtnpela g Nwveul; To StAnuuoatind avtd €pOTNUA
Talpvel SPUUOTIXEG SLUOTAOELG LETA TNV OLYULOAWGTLo xot YiveTol el Tng ovoiog éva
EQWTNUO YL TNV EVILYAUWOY %ot owTNEla Twy €xHpwv Tov IopanA amd tov Bcd. Tlvg
elvar dpaye duvatdy va eivar o Ocdg e to pépog Twv exHpwdy tov lopan; Kot téte
TT0LO E(VOL TO VOO Vo LTINEETEL xaveig Tov Bed; Me eEatpeTind TPOTO TO SLATLTIOVEL
ovTd 0 TpoeNTNg Mohoyiog oto MaA. 3:14: «“Tuv xepdioaue”, Aéte, “mov TneNoaue
TLg eVTOAég Tou [...]1;7"» Ko ovveyilet (3:15): «Kaidtuyor mou givor ot avondeic! Avtol
TTOL TTPATTOLY TNV OPLOPTLO TTEOXOBOLY: TTPOXOAOVY TO Bed %o axdpo Lovv!»

O idiog 0 lwvég emixaieitor LT TNV LTEPUETEYN aYATn Tov B0l Yo va
OxotoAoyNoeL T Otxn Tov avuTaxot: <HEgpa twg €od eioon Ocdg Tov ayards, Ocdg
OTTAOYVLUOG, DTTORLOVETLXOG, TTWG EXELS XOUAOOVUVY] OTEPLOPLOTY Xl Eloal TTavTo TTPHOLLOG
v’ oMGEELS YVOUN o V' ovaoTElAELS TNV TLpwpiot oov» (4:2). O Bedg eivor peyordxop-
d0¢, aAA& o Twvag dev elval 1600 peyoAdnopdog 6co o Bede. O Bedg civar TPOvONTYG
TOU GUUTOVTOS X000V, O LwVag OUwG ETLUEVEL OE YLt OXEDY ATTOXAELOTIXOTYTOG LE
Tov lopoanA xar {nté amd tov Ocd vor Tov mapet TN (w1 xabwg dev avtéyel vor PAETEL
™ owteio Twv Nweurtdy (4:3). Avti 1 tehevtaio Bedpnon pog Balet xow ato {htnuo
™G LOENUG TNG ATTOXAELGTIXOTNTOG ULOG XOLVOTNTOG OTY OWTNELR, TOL LTTO TTPOLTTObETELS
oyyiler To 6pto Tov BpnoxevLTIXOV POVTOUEVTOALGLOV. [...]

[Ztnv Kowvn Atabvun] To onueio tov lwvd ovoyetiCetal dueoo oyt névo pe tny
avdotaon oAG xot e T owtneia twy efvdy (Mt 12:39- Ax 11:29-30). Xe otevn
oLVGETNOT e To onueiov Twvd, cupumAnewvet 0 evoryyeALloTic Matbaiog (12:41): «&vdpeg
Nuwevitow dvaotioovtoL év i XploEL LETA TTiG YEVERS TODTNG XOL XU TOUXOLYODOLY OOTYY,
6Tl petevémnoay eic To xApLYre Twvé, xol idod TAciov Twva Ohde».

Ebn BovAyopdun-Iliaiva, O Twvég xot n AToxAetotixdétro ¢ wtpelag, AviiBolo 1
(2017), oo. 213-241.
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A6 v Kouwvi Atobhnn: «xol 1@ dvopatt odtod €0vn éAmiodot». (Mt 12:21)

«Aobg pov, Tt Emoinod got, xol T pot avtamédwxog; Avil ToD pavvor xoAqvl avti
00 UOuTog BE0G" AvTL TOD BYoTaY UE OTOVP® UE TTPOONAWONTE. OOXETL GTEYW AOLTTOY!
xOA€ow oL Ta €0y xdxelva pe doEdoovot oLy @ Iatpl xot @ [Mvedpott: xdyd
oD Tolg SwENTopoL LwNY THY aldVLOY.»

(Avtipwvo IB” tov 6pbBpov g Meyding Mopaoxevyc)

Copviny topdotaon tov lwvd oto Jamial-Tavarikh (ZvAloyh twv Xpovixoy) mtepl To
1400. MntpomoArtind Movoeio Néag Yépxrg.

Aprotepd: ‘Epyo tng Alma Sheppard-Matsuo amd ™ Néa Yépxrn. AckLd: Iwvac.
Totvyoypopio Tov 160V atdva atov Ayro NixdAao Avamovod, Metéwpa. ‘Epyo tov
Ocopdvn.

«Katavoodoe Tig eEeyepTinég xpaLYEG xoL TNV TANYWUEVY] TTEPN@AVLO. Aev elye
oVTLPENOY YL TOV CYNUOTIOUO UL XWEAS SOUNUEVNS YOPW amd uta Hponoxsutixm
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TASLOVOTNTOL, TTEXYUOTLXNY N povTaotoxy. Katavooboe 6tL 1 mixpo tng lotopiog
EVLOYVEL TNV OTTOPACLOTIXOTNTA TWY ovbpWTTwy %o 0dMYel o axpoaleg TOALTIXES DEoeLc.
Evtoitolg, dev deydtay vo YopoxTneloel XoLion YWEo WG «PLOTLOVLX», UNTE TN Ol
Tou. O oxomdg Tov XpLoTod dev cuUTEQLAAUPAVEL TO Vo eTitxodeiton xémoto €6vog To
6vop.é tov.

AvTto Tou €yxel onpoaocia Yo Tor €0y elvol TO TVELPOTIXO TTEPLEXOLEVO XL TNV
ovpW TV duvaTOTTO TNG LaTOPLOG TOLG. O PIAOG LOL TTAVTOL OGXEPTOTAY WG 1 XANON
™G XWEOS TOL glvor o efvort 1 &yxvpo TG AVaToANg, amd v AAsEAvdpela wg Ty
Avtidyela, mepvavtag amd v Ilepovoornu. Otav evayxoiiotnre pe ovumdbeta v
TOALTLOULXY] XANPOVOWLE TV Apdfwy, dev éviwae xapla OepeAtddn pNEN Le To TvebUa
TWY TEWTWY YPLOTLAVOY TOL oylaooy ToUTN TN XWEK UE TO TTVEVULO XOL TO O{Lol TOUG.

Oc®ENOE ETMLTAATINY AVAYKN YLO TOY YPLOTLOVLOUO, TTOV YLl XOLPO TTOPEUEVE
OLWTNAGG, TOOO OE ETMOYES XATATILETNG, OO0 XAL XATE TNV AYVALWTOPWGCY TOV, VoL 0pYLoEL
Vo ULAG XAoaLxd opaBixd Eave TPOXELUEVOL Yor YIVEL XOADTEPOL XA TOVONTOS. ApyLdTa
voo deytel Ty L€ OTL M oL YAWooo NToy aSLATEQAGTY] YL TOV PLOTLOVLOWUO. Ay
0 PLAOC LOL TINYE VO GTTOLOATEL AOYOTEXVL, MTOY axPLBWG TTPOXELUEVOL VO OLASWOEL
TO pNvopo. Tov XELOTOL aTo APOPBLYE»

I'ewpyiov Koévtp, untpomoiity épovg AiBdvov, The Ways of Childhood, I'iévxepg N.Y.:St.
Vladimir’s Seminary Press, 2016, o. 52. (Metdppaon E.B.IL.)

Opddo: ZOYYE0VY] EAANYLRY] TEAYUATIXOTYTO

[epiAndmn Tov EHAoL epyaaiog (aTny opdda d60Mxe éva EXTEVEGTEPO ATTOOTTOGILOL
TOL XELEVOD).

Me Baon tn Sixn oog yvedon xouw TEQA, CUVEXTIUDYTAS XOL TO ATTOTEAECUATO
TNG XOWWVIOAOYIXNG EQEVYOS TTOV UTTOPEITE VOl JEITE EV TAYEL TILO XATW, N GUYX00VY
EAdada yapoxtnolletor amd évay TOMTIONUD 1) OTTO TEQLOOOTEQOUS ;

Orws xow vo amayTioeTe OTO EQWOTNUA, OXEPTELTE TIS OUVETELEG TTOV EXEL M)
anayTnon cog v TN xapokn evos dpouov oty Oeoloylo /exxAnoion xar TV xowwyio.

Ay 0élete, Aafete Slaitepor vTTOYN cag xar T veolalo. Mmopeite vo Aafote
VTTOYN oag xot TS VO PWTOYOOPLES.

Younuxvdote TIg oxéYels oag oc 4-5 mpoTAdoELS.

[To Bootxd xelpevo PEAETNG NTOW ULt EXACIXEVTLXY] TTOOOVLGLOOY] TWY OTTOTEAEGULATWY
oebvodg €pevvag Pew Research Center mou éyive oto medio, pe mévew amd 25.000
OULVEVTEVEELG, OE OLVEQPYNOLX UE TPELG EVPWTAIXOVS ETLOTNUOVLXOVG eTaipovg: Ipsos
MORI, Institute for Comparative Social Research (CESSI) xat Georgian Opinion Research
Business International (GORBI) 7o dtéotnuo Tovviov-TovAiov 2015, xow tng omoiog To
OTOTEAETUOTOL DNUOGLEDTNXAY EVay Y POvo UeTd, otig 10/5/2017. Tyy épsvva Tapovaoiooe
TEPLANTTIXA 0 AnunTeng Xopmeong, Atddxtwp [avteiov [Mavemiotnuiov pe avtixeipevo
Tov Jtobpnoxelaxd SLEAOYO WG EPYRAELD XOLVWVLXNG OXAAXYTS, o€ &pbpo Tov otny
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Epnuepida twy Xvvtoxtwy, 01.04.2018, pe titho <EAAnveg yprotiavol opHddokol pe
OVENUEVO BeinTn avexTxdTnToS». Atabéatun oto dtadixtvo:

https://www.efsyn.gr/arthro/ellines-hristianoi-orthodoxoi-me-ayximeno-deikti-anektikotitas

H épevva peiétnoe 18 xwdpeg tng AvatoAtxng Evpwmng, avapead toug xar 1 Sxn
©wog. MetoEd oty xow xwpeg pe mAstodhpnepio 0podéEwy: EAAGSa, MoAdoBio, Apuevia,
lewpyio, XepBio, Povpavia, Ovxpavia, BovAyapia, Asvxopwoio, Pwaoia. Eniong xwpeeg
ue mAstoneio xaboAxwy: IloAwvia, Kpoatia, Atbovavia, Ovyyapio, xat xweeg e
uxté TAnbvopd: Ecbovia, Boovia, Actovia, Toeyio.

[Mpaypatednxe TOLOTIXA GTOLYXELXN OE OYEOM LE TOV EXXANOLOGCWO, TY] CURLEWVIO
ue v emttonuy drdaoxoiio tng ExxAnolog, tig memolbnoetg yra ) petd Odvotov {wn,
T XPLTNPLX WG TTPOG TNY My, {ntiuoata Tov amtovtal g oxéong ExxAnciog xo
TONTLXNG, {NTAROTO TTALOELOG, ovOPWTIVWY SLXOLWUATOY %. A.

ZTo{LOAOYOVE OTTH TOL CLUUTIEQATLATOL:

«ZopmepaopoTixd, o Topatnpodooue bt ovoppifBoia 1 Bpnoxeio elvor onuovTiXdg
TOEAYOVTOS OTLS {WES TWY TILOTWY. ALTO TPETEL var TO AoBavel bTTOYPN Tov Evar dixaLo
%xp4TOG TO 0TOL0, XATE TN YYWUY Lov, Ho Tpémel todvopa vo Ty vtooTnEilel oTo €pYO
™e.

Qotbo0, TEETEL Vo Exovue LTTOYT pag OTL N eAevbepion g Dpnoxeiog TEETEL Vo
OULWLTTOPEVETOL TOTOYPOVOL XL UE TNV eAcvbepia amtd T Opnoxeio.|...]

Ye xdbe meplmTwon, o o ox€om UE T GO0 TTPOXVTTTOLY ATO TNV EPELYA, ELVOL
oNUOYTIXO Vo avadeLxvOove xoaL o Betind ototyxeia, xvplwg dToy Poavepwvovy TNy
XOLYWVLXY OAAOCYT: ULOL TTLO OLYOLYTY] XOLYWYIOL TTOV, GUYXPLVOUEVY] LE TO OO TNG TToLpeADGY
OANG XL PE TO TTAPOY TTOAAWY EVPWTIALXWY YWEWY, TOEOLALALEL aEtoonuelwTn TPdOdO.

Me motov tpdmo; Me to var elvot TTLo GLUTEQLANTITLXY oL Vo oTNELLEL SLEVLPLUEVES
ovbpiymiveg eAsvbepies. Avtd QLOLXA, YLoL GGOLG BAETTOLVY TNY TUEATIAVEW CAACYY) WG
OeTinn».

H mpdytn ewxdva eivor amd ™ Mopiar, 1 dedtepn amd tov Iepd Nad Ayiov I'ewpyiov
KoanBéag (1-11-2018) xow Bpvxe peydin diédoon ota péoa xovmvxhg dtxTdworg.
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ANéEN Kbunog, Exmaidevon xow Xertpopetnom,
Metooynuotiloviag oTepe0TUTLUES OVTLANIPELS
OTO OYOAELO %O OTNY EXTIOLIEVLOY EVNAIXWY
Exd. Emotuovinn ' Evworn Exnaidevong EvnAixwy, Abriva 2017

Amdotorog Mtaphog, Oeordyog Méotep Osoroyiog
Béiow T'ddyov, Ocordéyog — PLadhoyog

Oo umopovoe Gpoye N EXTALIELON VO GUVELGPEPEL WOTE oL LabNTég nag, elte eviALxol
eite avNALxoL, vo Yivouy aoTodivolol SLolop@mTES TNG (w1 Tovs, LeTooymuotilovtog
OUOAELTOVLOYLXES AVTIANPELS xOL TTOPASOYES %ol Yo Spovy e Baom Tn Stxy] Toug xplom
dtvovtog €Tol oLoLaOTIXO VONUa 0T (w1 Tovg; Me dAAa Adyta, uTopel var LTTRPEEL
LLOL YELOOUPETNTLYY] EXTTALLGELAY] OYUEQDL;

To xawvodpyto BLpAio Tov AAEEN Kdxxou diver tig amavtioets. ‘Eva BLBAlo oto
0Ttol0 ATTOTUTIWVETOL OAN 1] TTOADYPOVY epTtelpior Tov. Mia epmetpla Tov tov xobrota
LXOVO VO OOXEL XOLTLXY] KOL VO OVOLOXEVALEL U ASLTOVPYLIXES OVTLANPELS YL TN
wébnomn. Noo ovvbhéter dnpLovpyxd %ot vor TPOoTeivel vEoug TpdToLS xal Lebddovg
wébnong, TEORUAWDVTOS SLEAOYO XOL OVOLYUATO YLOL XOLYOVPYLES TTPOOTTTIXES OTNY
exmoidevoy. OAo to xeipeva Tov BifAlov tov ypdetnxay otny tepiodo 2006 - 2017
%O TTOPOVOLALOVTOL YL TTPWTY POPA GTO EAANVLXO xowd. o GAar Tov Tar xelpeva
xOpLa Eumvevon amotelel To €pyo Tov Mezirow. Kot avtd yiveton yiott dmtwg o idtog o
OLYYPOPENG ONUELWVEL GTOV TTPOAOYO Tov PBLBAlov Tov: «BOewPw) 6TL N vONUOTOdHTNoY
oL dlvel N petaoynuotilovoa LAONoTN LETOVOLWVEL TO GTOXO TNG YELPAUPETNONS OTO
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exTotdevTLXO TTESLO xaL CLVSEETOL OPYOVLXA UE TLG LO€eg TwY Freire, Illeris, Kegan xouw
™™g XyoAng g Poayxpodptng. Iliotedw S 6t 1 petaoymuatilovoa puabnon sivor
TEPLOOATEPO VoY XaLaL GTY] GUYYQEO0VY] ETOYY], OTTOL TO (POLYOUEVD TOV OTOPYLOULOD, TNG
EXUETAAAELONG, TOV AXIXLOUOV %ol TNG ONUaywYiog SLoYxwWvovTaL xot, cuVoxOAoLOL,
TAnfaivouy exelvol Tov xaTaTEVYOVTAL OTtd cuvoLlahNuaTa avaoPaielog, odvVNC,
@6Pov, Bupartoroinong, adpdvetog, ooy, exdintixdtTnrog». (oeA.13)

To BipAio ywpiletor os Tplor pépm.

2T0 TPWTO LEPOG 0 ovaryvwoTng Hor avoxoAdder 6Ao To Bewpntind TAaLoLO NG
petaoymuotilovoas pabnong, omwe etoydn ato medio Tng exmaidevong aTor TEAN TOL
‘70 amd tov Mezirow péypt ta teAevtaio xpovie. Evtomifovtal ol Stacuvd€oels tng
Oewpliag Tov Metaoynuoatiopod pe arleg Bewpieg oL €yovy TOPEUPEPELS GTOYOVC,
oYOAL&LovVTOL XOLTLXES, EEETALOVTOL TATELS XOL TTPOOTTTLXES YLO TNV AVATITLEY NG Hewplog
g petaoynuatitovoog uabnong ot B. Augpiny), mnv Evpdimtn xow tnv EAAGSa orjuepa.

[3taitepo evdrapépov Ha Bpet 0 avoryvwotng oto TeAevTOLO XELPEVO TOL O’ UEPOVG
o6mov o AAEENS Konxog ovoyetilel tmy avamtuEioxy Hewplor Tov Robert Kegan pe
Bewpla Tov Metaoynuotiopod, Bploxovtag TOANG onuelor cOYXALOTG TwY V0 BewELWY.
AEomoldvtog wg LEAETN TTEPITTWONG TO xvnuatoypapixd €pyo Tov Wim Wenders “H
ANxn otig TOAeLs” Srepevva Boaotxd {ntuoata g Bewplog Tov Kegan ot xvpiwg ™
dtepyacio TG GLYELINTOTTOINONG TOL ATOLOL oL TWY GTAdlwY TNG bW xot To pOAo
T0L SLBAOAOVTOS GTNY LTTOCTNPLEN TNG EeAxTIXNG TTopeiag Tov exmotdevduevou. [1éco
onNuavTLxo glva, ev TEAEL, vou AapBavoovpe vTToOPT pLog oto pobnotoxd pog oxedlooud To
mov PBploxetor 0 LoHNTNG Log YLor vou Uny Tov xAVoLPE Vo olaBaveTor TTOAD oo TnTiny
™ HETUOYNUOTLOTLXTY OltepYyaoio. ApwYdg oto €pyo pog N arobniny epmetpio, SNAadN 7
OLOTNULOTLXY] OLEPEVYYNON TWV EQYWY TEYVNS TTOL EVERYOTIOLOVY LOEEG %ol ouvalabiuoto
OYETXA e TO pabnoloxd avtixeipevo mov eketdlovpe. Avtd To dpduo axorlovbel
%ol 0 ovYYpopéas Tov PBLBAloL oTNY TPOCEYYLoN TV ETLUEPOLS BewELwy, SPOUO TTOL
gLonyovvTaL xot ot {dtol oL Bewpntinol Tov eketalel. OTwg o (3Log 0 oLYYPPENS
oNUELWVEL: «TTPOOEDT oL glvar vou delEw TN SuvnTLny GLEPBOAY TNg anabnTixng epmetpiog
oty xatovonor pLog fewplog...I't” awtd 10 Adyo vTooTNELlw Gt N aLcbnTiny eunetpio,
oLoYETLLOUEYN 1 évar oLOLWOEG BewpEnTind TAaioto, OTtwg awtd Tov Kegan, elvar Suvortdy
Vo GUULBAAEL OTNY TEPULTEPW XATAUYONGY TOL TPOTOL UE TOV OTOLO oV TLAOUBavOuooTE
TOY EAVTO OGS XOL TNV XOLVWILXN TTpoypatixdtytos (oen.107-108).

H a&romoinomn g téxvng, Oyl LOVO OTNY TPOCEYYLON KoL XOTOVONOT TwY OewELwy
OANG xoil oty exmaidevo, PBploxetol oto eTtixevipo Tov [ pépouvg Touv BLBAlov pe
Titho: «H yetpoapetnTixy] oLUPOAN NG TEXYNG».

«AT6 ™Y e@NBixn KoL NALXiK, ONUELDVEL O CUYYPAPERS, AOYW OLXOYEVELOXWY
TONTLOULXWY XOTABOAWY XAl EVIEYOUEVWS GANWY ETTLPPOWY, eyl (Lo LOLALTEPY OYEDTN
ue ™y €. TNg xpwoTtdw TOoAAG amd doo arobavinxoa, oxéptnxo xot épaba. I't” oo,
oTtd EOLTNTNG, LTNEEN OAGPLY L FEXTIXOG OTLG LOEEG GTOYOTTWY TTOL EYOVY VTTOGTNPLEEL
OTL M) ETAPN PE ONUOVTIXE €QYO TEYYNG OVATTOGOEL LXOVOTYTEG TOV YOU XA, LOWG TO
L0 OTTOVOALO, ETUTPETEL VO ATIOOECUEVOUATTE XPLTIXA TG TOV cLYNOLOUEVO TPOTTO
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TTOL OV TLAXULAVOULOGTE TOV XOGULO, %ol Yo GOAPAvoLE StaoTdoslg Cwg TTOL
ovTiBaivouy oe avTég TTOL xLELEEYOVY. ApYdTEpa, 0 evhovaolaoudg LoV PEYEAWOE
6ty ovveldnromoinoo 6Tl oL BewpnTixol TOL peAeTobo 0TO TEDLO NG EXTTALSELONG
Bewpodoay ™Y TéYYN WG 0PYOVLXG OTOLYELD TNG YELPAPETNTLXAS Labnong» (oeA.113).

Y10 B pépog Aotmtdy tou BLBAlov yivovtol avopopéc aToug pneydhovg Bewpntixoic,
O6mwg Toug Freire, Adorno, Marcuse xot dAAOLG GTOYAOTEG TNG ZYOANG TNg PpovxpodpTNg,
Touv Kegan, Maxime, Creene, mov gpevvody 0 cLUBOAY g anobntinng eunetpiog ot
SLapOpPwon xELtixng oxédPne. Extetapévn avapopd yivetar atovg Adyovg Tov to
oy LYNATG aLobnTinng aElog CLUBAAAOLY OTNY OVATITLEY] TNG XELTLXNG LXOVOTNTOG,
eved avtibetor Tor €pyor TNG TOALTLOTIXNG BLOUMYOVIOG TNY VYOG TEAAOLY.

Kot 0" avtd 1o onpeio o ddoxarog tng TaEng ba pmwopodoe va €xel To edAoyo
epynuee [ Bo akromondel  téxvn oty xabnuepvétnro g TéEng rov; H amdvinon
divetar péoa amd ™ pnébodo «Metaoynuoatilovoa pwébnon péow g atcHnTinng
eumeLlplog», Lébodo mov Stopbppwaoe xor TpoTeivel xol o’ awTd To BLBAlo o A.
Koénxog. Méow avtng tng pebddov, emuyetpeiton vo mpoapepbel otoug exmardevtinodg
€var PYOAELD, TTOL VO ETILTPETEL TNV OVATITUEY XOLTLXNG KoL SNULOLEYLXNG OXEPNG UEoT
ot ™y aELomoinoy omovdaiwy Epywy TEYYNG. H pébodog pmopel va epapp.ootel oe
%x00e SLdoxTind avTixelpnevo xow oe OAeg Tig Babuideg g exmaidevone. H mapovoioon
TwY oTadiny g Lebddov divetar pe Evar TOPADELYUO EQAOUOYNG TNG OTO LYOAEi0
Agdtepng Evxoarpiog Kopudaarod. Kot Befoaiwe avt) n pébodog umopel vo yivel éva
TTOAD YENOLLO epYoAeio aTa yEpLtaw Tov BeoAdYoL exTTatdeLTLXOV.

210 tpito LE€Pog Tou PBLBALov, 0 cuYYPAPENS €xovTag LTTOYYN TO CNUEPLYO GYOAELO,
Tov vtobetel T0 daoroAoxevTELXO TPOTO SLdaoxaiiog xal Tpowdel Ty amouvnudvevon
X0l UETAS00Y OVOVOLLY YVWOEWY, TTPOTELVEL EVAY EVAANOXTIXG TPOTO SLOXOKAALOG LE
Béion Ty OAN TTOL EUTEQLEYETOL GTOL OYOALXA BLAlo.

To LA Tov, dvo SLdoxTLXéS EVOTNTEG, Lo amtd To BifAlo g [ToArtinig Aywyng g
2T’ Aquotixod xo por amd to PLpAio g Odvooetag g A’ INvpvaociov. Xpnotpomolet
TLG EVOTNTEG AVTES WG UEAETEG TIEPITTTWONG, AVOAVEL XL OXOALALEL TO TTEPLEYOUEVO XAbE
EVOTNTOG XOL OTY] CUVEYELO OLOLOPPWVEL TTPOTACELS YLO TO TTWG UTTOPOVY vor dtdoryfovy
WOoTE Vo GLUBAAOVY GTNY AVATTTUEN TNG XELTLXNG OXEPNG Twy pobnTtdy. Tlpoteivovton
ETLOMG OUYXEXPLUEVES BPAOTNELOTNTES, WOTE VoL TTPOOEYYLOOLY XELTLXA Ol pobinTég Tor
OLYXEXPLUEVO DEUOTOL GLUYBEOYTAG TLS YVWOELG UE TLG EUTIELPLES TOVG. ALOTTLOTWVEL XOVELG
€3 TNV XoVOTNTU EVOG BOGHAAOL TTOL AYATIAGOEL LALXO, POLYOUEVLXE OSLAPOPO YLOL TOY
polnT) %o, TEOCHPUOLOVTAS TO GTLS OVAYKES TOL TodLoy 1] Tov e@TBov, aELoToLel TLg
SLYUTOTNTEG TTOL TTUPEYEL 1 OLOOKTLXY EVOTNTO oL OYESLALEL Evar SNULOLEYLXO LabnuoL.

Moag divetol AOLTTOY pE TO TRPASELYUO AVTO TTWG UTTOPEL TO TEQLEXOUEVO TWV
oY OALXWY BLBALwy, Tov eivol cLVNBwWG GTEIPO, LTTEPPOPTWUEVO XKOL ATTOXOUUEVO ATTO
To EVOLOPEPOYTA TWY LoONTWY, oTa XEPLa EVOG doOXEAOL TTOL €VOTEQPVILETOL TNV
TLPOOTITLXY TNG XELPOPETNONG TWY LabnT®y Tov, var Yivel To TAaiolo ov Ha stotpdost
ToUg LobNTég vor avaduboldy wg avTOSVVOUO OUETTTOUEVOL TTOALTEG.

2TLG EVOANOXTIXES LOPPES EXTIALOEVOYG EVIAOOETOL XOL TO TEASLTALO XELUEVO TOL
BLBAlov, oTo oTtoio TTEPLYPdPETOL SLeE0dLXA TO TTPWTO eOvixd TEOYpooL EXTTOLdELOYG
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exmotdevTeyy TTov amevLHivlnxe og 10.000 vToPMPLOLG TTPOg TLaToTTOlNoN To TN 2006-
2008. Trnv evbdvn g opddag oxedLoopod Tov TEOYEAWLOTOS elxe 0 AAEENS Kbxxog. To
TEOYQOULULO. OUTO, XAYOVTOG L0 LEYEAN TOUY 0Ty exmordevtixn pebodoroyio TopdpoLwy
TEOYQAUUATWY, TEOTELVE pLebodoroyia Tov Baaoiletor o’ evdg ot Brwpotiny pabnon
%ol oY OSNULOLEYLX OYECEWY CLVEPYUOLOG UETOED SLEXOUOVTWY KoL OLOXGHOUEVWY KO
o’ ETEPOL GTOV XPLTIXO OVTOGTOYAOUO TIAVEW OTOY EXTTOLIELTIXO POAO.

"Eva. mporypotixd ooté30E0 avorypor ot VEEG SLUVUTOTNTES XOL TTPOOTITLXES TTOL
UTTOPOVY YOI XOPTTOQOPTICOLY GTO XWPEO TNG ExTLdevoNg dlvetal atov emtiAoyo Tov PBifAiov:
«Artoxateydpoaote ovvnbwg amd pla aiohnon avoroxApwtov, xabwg Bwdvovue pLa
pouvty), of3ERaLy, OANOTOLWUEYT XOONUEQLYOTNTO, XKLPLOEYNUEYT OTTO XOTOXEQUATLOWUEVEG,
0TEPEOTUTILXEG LO€EG. O XPLTLXOG OTOYUOUOG, TTOL (GWE ATOANEEL OE UETOOYNUOTLONO
ovTLAPE®Y, elval duVaTOY vor SLoPENEEL TO GLYEYES TOL CLYNOLOUEVOL TPOTTOL UE TOV
0Tt0l0 VONULOTOSOTOVUE TLG EUTELPLEG LOG, XOL VO OVOLCGVPEL OLTTO TOV EGWTEPLXO XOGILO
pnog ™ ddbeon va ovvtotpldEovpe Tig LOEEC xaL T cuvoaHNUaTA pLog LE Evar OO
TTOL VoL EXPEALEL TN AXYTAEO LG XOAADTEENG LWTG... QQ0TO00, EYEL PaVEL 0T YWEX
pog, OTTwG %o o€ GAOY TOV XOOPO, OTL 1] ONLLOVEYLOL EXTTAULSELTLXWY XOLYOTATWY TTOV
OTOYEVOLY OE EVOAAXTIXESG LOPPES EXTIOLGEVONG GUYOVTA OVTATTOXPLOY] X0l OLATNEEL
™0 SLYOULXY] TNG TTPOOTTTLXNG... AV AOLTTOY ETULUEVOLUE VO OYNUXTILOLUE E0TLEG XPLTIXOV
OTOYOOUOD OLATIOTLOWUEVEG UE TEYVY], [OWG Elval SLVATOV Vo SLOLLOPPWTOVILE EVOL TPOTTO
EXTTOLSELONG TTOL VO GLUVTELVEL GTN YELPOPETNON» (0EN.195).

Oewpodue 6Tt T0o BiAlo Tov A. Koxxov «Exmaidevon xow Xerpopetnon» pnmopel
Vo SDOEL ONUAVTIXA EVOVOUOAT YLO ONULOLEYLXES GLYDETELS GTO SLIAXTIXG EQYOUL TOL
Beordyou exmondevTinod xalwg N OTOHYELON TOL ETUXEVTPWVETAL 0T GTOYOO0TLXY OLdbeon
Tou pabnT). Autd eEGAAoL Sev elvor ot Booxd {nroduevo ota Néa [Tpoypdupato
Xmoudwy oto Hpnoxevtind pébnuo;
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Robert Jackson: Religious Education for Plural Societies.
The Selected Works of Robert Jackson. Routledge, 2019.

Dr. Eszter Kodacsy-Simon, Associate Professor, Lutheran Theological University, Budapest

Religious Education is one of the most diverse subjects throughout schools in Europe,
with different countries laying emphasis on different aims, purposes, contents and
methodologies. Even so, The Selected Works of Robert Jackson is recommended for RE
teachers and experts working in all sorts of Religious Education. Jackson’s book strongly
motivates the reader to reassess the most fundamental question of this subject: What
is Religious Education? The author approaches this question from several angles: the
aim of RE, the past and present educational context of the subject, the character and
nature of RE, the current meaning of central concepts used in the dialogue of this
field and teaching and learning methods. Some historical elements are also added in
considering this key question. While considering all of these essential aspects raised
in the 14 chapters of the book, the reader is also motivated to delve into his or her
personal ideas about the decisive elements of RE, and to ask a second question: What
is the most relevant and decisive factor in answering the fundamental question of the
existence of RE? Is it determined mostly by history and context, — whether it be a
pluralistic society with a secular and multicultural background, or another one built
on one tradition and led by one religion? Or is the first question mostly influenced
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by certain groups within society, whether they be religious and faith groups, church
communities, political parties or civil organizations? Can the answer be derived mainly
from educational aims and values? How could these areas co-operate in a healthy way,
and contribute to a Religious Education that is deeply meaningful and interesting for
our children and young people, and that can have enduring effects on their adult lives?
Jackson gives one set of answers, based on his personal and academic life, that readers
can reflect upon beneficially regardless of their national situation or its particular brand
of RE. Jackson conveys his original ideas clearly, discusses important issues, and offers
possible answers that will nourish the readers’ exploration of these questions.

The book consists of five parts, all parts include an explanatory introduction from
Jackson and three or four chapters selected from his writings over his career. Personal and
academic dimensions are strongly connected in Jackson’s work; therefore, the introduction
he offers to his personal history in relation to RE enhance the reader’s understanding
of the later chapters of the book and of the key concepts of his theory. His search as a
teacher and his continuous dialogue with colleagues, insiders and families in identifying
a viable RE are what helped him to formulate his approach. The personal story is crucial
for the 21 century reader, whether student, teacher, practitioner, scholar or researcher,
not only for the sake of comprehending his ideas about teaching and research, but also
for the interest of reliving an academician’s personal and professional journey. Thus, it
is just as important to see the author as the jazz music-playing RE teacher helping his
students in drama classes, or the teacher working with religious practitioners invited
to take part in school assemblies, as it is to view him as a researcher confronted with
inefficient methodologies or unrealistic educational expectations. With the help of such
personal experiences, the reader can be in continuous dialogue with the author, asking
the fundamental questions raised above, and can apply the statements of the book to
his or her own situation more easily.

Jackson started his empirical researches — out of which three are presented in the
second part of the book — four decades ago, through the study of adults and their
beliefs in local religious communities. Later on, the religious nurture of children was the
subject of Jackson’s and his colleagues’ inquiries. Through these explorations Jackson
found valuable links between such factors as religious traditions and multiple cultural
competence, or ethnic background and doctrinal diversity. He also used his personal
commitment to develop a broader idea of RE by inviting and utilising religious persons’
voices — whom he calls insiders — in the field of teaching and research. As a result of his
approach, the aim is what all RE teachers across Europe can find useful: in Jackson’s
words this is “to develop a knowledge and understanding of the grammar — the language
and wider symbolic patterns — used by people within religious traditions, so one might
understand better their beliefs, feelings and attitudes.” (p126)

His ongoing research also prompted Jackson to formulate his own interpretive
approach which he introduces in the third, perhaps most foundational part of the book.
The writings included here open the door to a careful comprehension of Jackson’s
method and framework by clarifying basic notions like religion, faith or tradition,
and also by giving an explanation of the methodological steps of his interpretive
approach. The latter includes the representation of religions, interpretation of religions
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and reflexivity in relation to what has been learned; and, if carried out with a properly
open attitude, reflexivity can result in a deepened self-understanding which Jackson
calls ‘edification’. The personal element is not only emphasised throughout this process,
but also is exemplified in Jackson’s life, even while conducting research. The reader can
feel Jackson’s commitment also when he explains his ideas in the light of his critics, or
when he shows how he built on certain scholars’ theories, and what nuances made a
significant difference for him in the practice of RE.

The studies in the fourth part of the book put the emphasis back on the context
of RE, and here the conceptual clarification engages with the situational settings of the
subject. The critical scrutiny of and differentiation between concepts such as traditional
and modern plurality, postmodernity and postmodernism, nation state and nationality,
ethnicity and ethnic identity or multicultural and intercultural education shows how these
distinctions can play an important role in the different contexts of our European countries.
This analysis fosters our inner search and helps in answering of our fundamental
questions about the existence of RE in the web of moral, civic, intercultural, citizenship
and values education.

Exploring these questions and contributing to the debate with important answers,
Jackson was involved in several international projects, among them the Council of
Europe’s educational work on religious diversity. The last part of the book focuses on
Jackson’s writings concerning intercultural dialogue and inclusive education in religious
diversity, where human rights and human dignity together play an important role in
the process of what he calls ‘dialogical liberalism’. Presented with examples like the
UK government’s law and policy or the Council of Europe Declaration and Action
Plan, readers coming from diverse backgrounds will be enabled to reflect more easily
on international policy developments.

At a time of social and cultural change, it is an everyday challenge for RE practitioners
and experts to engage in continuous revision of their own methods and content in
relation to their own context and situation. Robert Jackson’s book Religious Education
for Plural Societies will be a motivating source and helpful guide for all RE experts and
teachers in any type of society.
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Ay IxoAr O v, Wuydpn 10, N. Wuxwké ABrva

H 0p65680&n beodoyin uien
6T1) VEWTEPLKY) TLOALTLKY)
Oewplx kKoL TTpXEN

Tn dedtepn xatd ostpd MMaveAljvio Tvvavtnoy
Oz0AdywY Stopydvwoe pe emituyio o [laveAAviog
Ocoroyixdg XVvdeopog «KAIPOXY-yio tnv
ovoBabuton s BoNoXEVTLNG EXTTALOEVONS» ATIO TLG
9 €wg g 11 NoegpBpiov 2018, otig eyxaToioTACELS TOVL
I'vpvaoiov - Avxeiov g ELUAGEEVNG EAAvOYoAALXnG
Eyonig OvpoovAweyy, oto Néo Wuyxd (AB7ver), pe
Ocpo «H 0000008y Ozoloyio péoo oty vewteoiny
molAtixy) Ocwplo xot TEAEN ».

2XT0 TOAVTTUYO TELNUEPO OLYESPLOXO
TEOYQOULULOL CUULUETELY Y Stoxdatol Ttepimou Heordyol
EXTIOLSELTLXOL, ASLOPLOTOL TTTLYLOVYOL BcohoYiog 1ot
UETATTTUYLOXOL POLTNTEG atd TNV ATTtixen, T [ldTpa,
™ Ocooorovinn, ) Pédo, tmv Konty, tv Koldvn,
™ Adploa, ™ MuTtiAnvy, v TpimoAy, Ta Kdnpa,
T0 B6Ao xt aAAoV, oL omoiol avtamoxplinxoay otny
TPOOXUANGY TOL ZVVGEGULOV.
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H Oepotinn g ouvdvtmorng apopodoe ot Béon xow ato pdAo g 0pbb30ENng Beoroyiog,
07O TTAGLGLO TNG VEWTEPLXYG TTOALTLXNG KO XOLVWVLXNG TTOOYLATIXOTNTOG TWY GUYYPOVWY
XOLYOVLOV: Lot oVOLTNOY TwY TTPODTTOHETEWY, TWY SLYATOTATWY XAl TWY TEQLOPLOULY
uLog EAOYNG xoL xPLTLXNG Hepnomg Twy TEWTOYVWE®WY TEOXANCEWY, LTO TO TTELoUO
TWVY XPLTNELWY TNG EXUANOLUOTIXNG XVTOCVVELSNOLOG X0 TNG TTEOPMTLXNG TNG XTTOGTOAYG.

O gpyaoieg g ovvvTNoNg TEPAGUBovoy 6To TPWTO Lépog dVo (2) cuvedpieg e
enttd (7) etonyhoetc o 670 dedtepo pépog dexatéoocpa (14) Bropatixd cpyooTioLa
Beoroyxod mpoPAnuatiopod xot oxédng. Ta epyaotiola avartoybnxay pe dEova to
%xevTPLXO OEpal, TTPOoEXTEIVOVTOG 0TO TTEDLO TNG OLOOXTIXNG TTPAENS, TOVG ETLOTNLOVLXOVG
TEOPANULATLOUOVG TOL GLVEJPLOKOD EPOVGS TNG CLVAVTNOYNG XOL XOAALEQYWVTAS TOV
ovaryxolo xpLTixd TEoBAnuaTtiopd Yo Stapopa emtixatpa Oépata. Tig epyaoieg g
oLVAYTNONG, UETHED GAAWY, OTTOOoXOANCE Xo M TPOoEaTa avoyyeAbeioo oxomoduevn
ovpewvia Exxinoiog-Kpdtoug.

Try Hopaoxevn 9/11, xoTéd ™V EVOERTAPLO ATTOYELUOTLYY] GLVEDPLL, 0POL TTEONYMONKE
T0 XoAwaodpLopa, amd tov Ilpdedpo touv cuvdéapov ‘KAIPOY’, avaminpwt) xabnyntn .
Xpnoto KoapoxdAy, oxohodbnooy oL TpoopmvioeLs XL Ol YOLPETLOUOL OTTO EXTTPOGLITTOVS
TV TTPOOKEXANUEVLY POPEWY (Apytemioxomhic ABnvoy, LE.IL. x.a.). 10 cuvéyeLa,
TpayLotoToLinxe o OAOUEAELD, M XEVTPELXY] ELoNyNoN KE Oéua - cpwtnua «Ilotog o
p6A0g g Opb830ENG Ocoroyiog o pLor xovwvion Tov €€ 0pLopoy dev eivor 0pBES0EN; ».
O emtionu.og TPOGKEXANUEVOG OULANTNG TNG ouvavTtnorg x. Assaad Elias Kattan, xoabnyntig
g Opbddokng Ocsoroyiog ato Ilavemiotiuio Ttov Minster, avaltnoe ToLG TEPOTOLG
Exppaong g 0pH630ENg Beoroyiog 0to GOYYEPOVO PETOVEWTEPLXO XOGUO, XTLLOVTOG
YEQULEEG ETUUOLYWVING UE TOV «AAAO», TOV U1 0pHOS0E0 M o Tov aAAGOpnoxo, Yo ™)
AOGY ®PLOLUWY XKOLVWYLXWY TTRORANUATWY. XNy eEEMEN Tng Ldlag ouvedpiog oL oTo
mAaioto g Depoatinnig evotntag «0p06008n ExxAncio ueta toyv efvixopouovtiouo:
Oriuoator SNUOXPOTIOG, EXXOCUXEVONS, ATOUXWDY OXOUWUATOY, UETAVAOTEVONG »,
oxoAoVbnoay tpeLg axoun evdtaépovaoceg stonynoete. [lpwtn amd tov x. Anuitpto Mdaoyo,
avortAnew ™) xo 0yt Fevinig Exxdnotaotinig Iotopiog (Tufuortog Osoroyiog EKITA),
0 omoiog etanyodpevog To BEpa «H matepixy Bulavtivy xal Beohoyixn oxédn: ypnotun
7 EETTEQOOUEVY] OTYN VEWTEQLXY] ONUOXPATLO;», VOLNTYNOE OTTOVTYOELS, ETILOXOTIOVTOG
OTLYUES QIO TNV TTATEPLXY] OXEPY] VTTEP EVOG XPATOVG SLXOLOV O’ EVOG XA VTTEPACTILOYG
OLXOLOUATWY ETEPOSOEWY LELOVOTATWY 0P’ ETEPOL. LTN GLVEYELR, O Tt. Eudyyehog ['vavac,
Beordyog, epnuéptoc I.N. Oatov MeAetiov ZemoAiwy, etonyninxe to Opo «H @rrokevia wg
olTUor OBYOTO: YLD XPLOTLOVLYY] OTTOXPLOY)», GTO OTOLO, LE EVGTOYES TTOPAUSELYLOTLYES
OVOUPOPES Ttd TN PLPALX TOPAS00M XAl TNV EXXANOLOGTLXY] ELTELPLO, TTEPLEYPOUPE
EVOELXTIXE TPOTTOLG XL XOLTNPLOL TNG TTPOCGEYYLONG TOU SIANUUOTOS OVAUETO. OE ULOL BLVED
0pwVY QLAOEEViL %o TOV QOPB0 aTtéEVOoVTL GTOV SLoPOPETLXG o aAAGOpnoxo Egvo. TéAog,
N x. 'Eon ®wxd, Ap. TToAttixng Kotvwvioroyiog xow epevvrtoto ato EAANVLXS TSpupo
Evpwnaixic & EEwteptnic Hohtixig (EATAMEID, pe Bdon Ty Tpoow k) epeuyntixi
™G epyaoia, avéntuEe to Béua «H Opbodokio oto Sixaotrpro: Kpdtn pe opHddokec
TAetoPnpieg xow Bpnoxevtinn ehevbepio oto Evpwmaixd Auxaotnipio AvOpwmivey
Ao WUATWY», EENYWOVTOS TS xoL ot 7oL oxoTLd ouyxexpLuéves OpHddoEeg xwpeg
(peTaEd Twv omoiwy xor N EAAGSa) eyxohodvtar, cuyvd, yiow Totxileg vTobéoeLg ot To
Evpwmaixd Auxaotiplo AvBpwmivewy Auxowwpdtony (EAAA). Tig stonyfoelg oxolobbnoe
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TIOPATETOLEVY] XOL EVOLAPEPOLAO GLTTTNON PETUED TWVY ELONYNTWY X0 TOL OXPOXTNELOV.

To mpwi Tov Xaffatov 10/11 cvveyioTnxe TO TEOYPOPUO TWY ELONYVOEWY TNG
deTEENG oLvEdpiag LTO Tov TiTAo «H Op00d0oEn Bcoloyior o 0 0PLGLOG TOV TTOATIXC
O XOWWVIXA “TTPO0OEVTIXOU » ®OTd TNy axdAovby] aeLpd:

O x. IToAbxapmog Kapoapoding, avamAnpwtig xobnyntig Kotvwvioroyiog tng
Oprnoxeiog (TpAuo Anpotinvc Exraidevong tov Mavemotnuiov Avyoaiov), avémtuEe
TLg SLVOXOMES SLoOPPWONG XOLYWILXOD AGYoL oTtd Ty OpbEdoEN exxAnolaoTinn xo
TONTLX TEOYROTIXOTNTO. 0Ty EAAGS o orjuepa, stonyoduevog 1o Béua «Opblodoéics,
Anuoxpartion xaw Opnoxevtixo Iledio. Amo T0 cLUBOAXO APRYNUA TNS OVTOTTINS CTNY
xowwvixy aAinAodpaon s 0p00A0yxnG eTAOYNGS ».

2t ovvéyeta, M x. Nixn Hoamoyewpylov, avaminowtoia xobnyfroto, Kowvwyvioroyiog
g Opnoxeiog (Tuquoa Osoroyiog ATIO) avémtuEe pop@ésg amdvtnomng g EANadixrg
ExxAnolog oty owxovopLxn xoL xovmvixy xplon ™ EToYNG LaG, ELOYOLUEV TO OEua
«BOpnoxeior xow TOMTLXY] GTOV XOLEO TNG OLXOVOULUNG XPLONG>».

XNy TEAELTOLOL ELONYMOY TNG TTPWLYYG ovvedpiag, 0 x. Oavdong [Narabavaaciov,
Ap. Ocoroyiog, dddoxwy EAIIl oty Avddtoatn ExxAnotaotixn Axadnuio Abvvag xow
OEYLOVYTAXTNG TOL TEPLODLXOV « XVOVAEN», etonyninxe to Oua «Anuoxpatio, xowwvio
xou 1 vV e Ooloyiog» 070 TALGLO TNG oTolag SLoTtiTtwoe BeooYLXA XELTAHOLO
YLOL TNV TTPOGEYYLOY TNG TIOYXOOULOG XOLVWYLXNG EXUETAAAEVONG, TNG AVLGOTNTOG XKoL
™G odxiag xobWe xoL TOL PAGLOUOD OVOPOPLXA, XVPLKG, UE TNV TTEAYULOTIXOTNTO TG
0pb6d0kng ExxAnatiog onpepct.

Yt Bropatixd epyootiplo 0goAoyixod TEOBANULATLONOD SlwEnNg SLAPXELOS TOL
o xoxdov (ZépPoto 10/11), TOL AXOAVONCAY GVUEWYO LE TO TTEOYPAUUOL, EUTIELQOL
oLVESEAPOL aTt6 TN devTEEOPdBLaL X T TELTOREOULY exTtaidevon (avé 300) pe Yvwon
TOL AVTLXELUEVOL XOL TWY GUYYPOVMY SLOOXTIXMWY TEYYLXMY, OQYAYWTOY XOL GUVTOVLOOY
ETTTQ CLYOMXE OepoTind QYOO TNOLO EUTIVELOUEYL OTTH TOLG VO XOAAOVG ELONYNOEWY,
TPOBAANOYTOG TPOTIOLG JLIUXTIXNG AELOTTOINOYG TOL GUYYEOVOL OeoAoYLX0o) AdYOL GTY
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OXOMXN TEEN UE TN GLYSPOWUY] TEYVLXWY OLOXOAAUAOG KL GTEATNYLXWY dbnong, coupwya
Ke ta TpoTeLvoueva ato véo [lpdypoppor Zmoudwy yia To Labdnuor twv OpnoxeuTixwy.
To Oépata Ty Blopatixoy epyooteiny NToy Ta eENg:

1. «Evaytio 6T0Y TOMTIONG TOU YOOXIOOLOUOV: TTOOGWTTO XOL XOWOTNTO GTN
oVypovy Osoloyw) avalitnon» oo toug Anunten Mrexplddxn & Booiin ZEvdid.

2. «Opbodo&ior xor EOvuaouog: Iowx evon  matpldo tov XptoTiayol;» omd Toy
INopyo Kametavdnn & ty [lapaoxevn Asovtomodrov.

3. «‘In God we trust’: O Xptotioviouog oe SIAAOYO UE TOL OLXOVOULXE GUGTHUNTO
™y enoxn ¢ Hayxoouomonons» omd toug INdpyo I'xpiAn & Nixdéhoo TorpéBero.

4. «Eovaoio: avtiotaoy % vmopovy;» oo ™ Advio Mapabd & tov Xptatdpopo
Maraocwtnpdmoviro.

5. «ltatt, ue avaryvdproeg - To pilavbownixd “var” tov Incov» and ™ Moapio
[Moldpoxn & tov Kwota 'odvAa.

6. «Adaoxovtag yo to loAau, Toy patolous xouw To0 TPOGPLYXO oTo véo 11.X
TV OpNnoxevTixdy» omd ™y Ayyelxn Zioxo & tov Poyun Mmootd.

7. «Owovuevixotnro, evixiouol xaw moATiopol» oo tny Edn BovAyopdxn & tov
Pévt Mmov Zépmo.

To amdyevpa g dLog pépag, TpoypotoTolinxe (e T oLUUETOYN xou TN OeTinn
ovtoToxpLon, 140 TovAdyLotoy, exmordevtixwy, T0 Kevtpwd EpyootipLo g oAopéAelog e
0o «llotog eluar xon Tt xavw £86); Acpevvddvtag Toy p0A0 ToL BE0AGYOL GTO GYOAED>
%Ol GLYTOVLGTEC TOV %. Mépto Kovxouvvépa Adyxn, emixovpo xadnyneh (EKITA) xow tov
%. Ayyeho Badhiovaro, Apoe Ocohoyiog. 2t SLEEXELX TOL EQYOGTNELOV OL GUULUETEYOVTESG
xANOnxav vor uTTOSVOOVLY CLYKEXPLUEVOVS POAOVG %O YAPAXTNPES OTTO XVTOVS TTOV
Loy povLxd TTPEooAaBavel xor LTTNEETEL 0 BE0AGYOG ExTTaLSEVTIXAS TNG TAENS. ATtedTEPOG
OXOTIOG TOL EPYAOTNELOL NTOAY YO VOO TOXUOTOVY XOLTLXAL XL YO EXPEACTOVY EAsVBEP
TAVW OTYY TOLXLAL TV TTROCWTILXWY TOVG OAAG XOL TWY XOLVWVLXWY TTROGIOXLMY,
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IOV AVTLOTOLYOVY OE CUYXEXPLUEVO LOVTEAD Bpnoxeutinng exmaldevong, To omolo
TPOOSLOPLLOLY TNV ETTAYYEALOTIXY] TOUG LTTOGTUOY] XOL TNV EXTTOLIEVTLXY] TOUS ITTOGTOAY).

To Tpwvéd g emdpevng pépag (Kuptoxn 11/11), mporypotomorifnxe o B xOxAog
enttd (7) Bropoatixdy gpyootpinwy tordaywytxig pebodoroyiog pe to eEhg Oépator:

1. «Tor avBpddmver Sixouduato uéoo ano T ypiotavuy) uoatik. [lpoxiioeis xat
napoadeipes o’ Eva ueTaorAouevo x0ouo» oo TG ZovATAva ['xopyxdvo & XovAtdvo
ABéNa.

2. «Eye) xar 0 aldog. Amodoyn xouw oefoouos Tov SLaPoPeTIX0» attd Tig TERN
Kowvotavtvidov & Katepiva [eviptin-Zoyopoxn.

3. «AepevvddvTag ue Toug UalnTES xou TIC LabNTOLES uog GTiuata YOpw amo Ty
mapovaio TN bponoxeiag oToy ONuUOGto xwpo» amd Toug Apaévy Apoevaxn & Tdpyo
ZTOLALY XL,

4. «Movoloyor ano 1o Ayoido: 10 Ta&ldL X0t Tor GVELPA ACVYOSEVTWY OVHALXWY
TPOGPUYWY» ortd T Afuntoa Kohdon & Hpw TMotap.odon.

5. «Katavoaddvw yio va OTaOxXw... YWl TNV xTion;» ard Tov ATtéatolo Mmdpho
& ™ Baow I'vyov.

6. «XOLOTIOVIXES LOQPES, OPNYNOELS XA XELUEVAL: TTOOOWTIXES ETULAOYEG XA OTAOELS
oe dMuuota, mwov Ogter n TOMTI xow M) oovoulor», amtd Tig Xpvodvin BoaBéton &
Kvuptoxy TotavtopuAiidov.

7. «Kowwyixa adieEoda xar 0p00560Ey Oeoloyios» omd tov MoavdrAn Hoamoiwdvvoo
& ™y Efito Pevtiy.

Metd v 0AoxAPwon Tov 37 xO*AOL TV EQYUTTNELWY, OL GUUUETEYXOVTEG ELYOY TN
SLYVUTOTNTO OE OAOUEAELOL XL PETE OTTO CLLNTNOY, VO ETILONULAVOLY TLG OeTinég deLg Tng
oLYAYTNOYG %Ol Vo EvTOTtioovy Tig TLhoavég aduvapieg xon aotoyies. Kotvdg tomog Twv
TIEPLOCOTEPWY TOTOOETNOEWY NTaY 1 EXONAN LxovOTTOiNoY Yo To Depotind eumAoLTLONG
XOL TNV TTOLOTLXY] TNG UETEEEMEN, xabdg xa 1 emtbupla yioo T dLopydvwaoy, emimAgoy,
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OVEAAOYWY ETTLLOPPWTLXWY GLUVUVTNCEWY BLOUATIXOV-TIOLIAYWYLXOD OXOOXTNOX O
OLAPXELO. TOL YPOVOL.

"Evo idtaitepo xar aktoonuelwto ottyptdtomo, oto mAaioto g 2% IlaveAAqviog
2ovavtnong OeoAdYwy, NToY oVoRLELOBNTNTO, 1 TTOEOLGLNGY] TOL TTEWTOL TEVYOLS TNG
eMNVLXTG TtePLodixng €xdoaong yia T Opnoxevtixn Exnaidevon EAOE/GjRE, omé tov
vrevbuvo Exdoang/obvtatrg, emtixovpo xabnynTy, x. Mdapto Kovxovvapa Adyxy, o omolog,
oupoL TEPLEYPOUPE TTNY OAOUEAELD TOLG GTHYOVS XOL TN PLAOGOPIOL TNG VENS ETULOTNLOVLXNG
dpdong tov Zvvdéopov ‘KAIPOY’, Topouoiose OVOUXGTIXA TOUE CUVTEAEGTES XOL
OLVEQYATEG TOV EYYELONUXTOC.

Xe ovvhnureg exteTaUEVNG LOLWTEVOYG KOl ETAYYEAULATLXYG AXTTOEEVWONG, N 27
[MaveAvroe Zovavtnon OsoAdYwy MTow, TELY ot OAL, (Lo EEALPETLXY TTPOXANON ETTOLPG
XOUL OVOVEWOTG TOU CUVOEGLOL GUVAGEAPWY OTTO DLAPOPES TIEPLOYES TNG XWOEXS, OL OTTOLOL
CLVOVTWVYTOL PE TOV TPOTIO XOL GTOV TOTTO TNG KOLVNG LYATING XOL TOU EVOLAPEPOVTOS YLOX
70 pabnua Twy OpnoxevTixwy, To oyxoAeio xal Touvg polntés. Hrawv, émeita, pior axdun
evxopior BeohoyLng xor ToLdAYWYLXYG ETLLOPPWONG, LETO ATTO JLASLXOTLES GUANOYLXNG
ovollNTNoMG, YOVLLOL TIPOBANUOTIOHOD XoL SLUYaLLXNG cvarTPooddTnoe. 'Hraw, TéAog, un to
Eeyvape, T0 amoTtEAeopa TG EHEAOVTLXNG TTPOGPOPAS KoL TNG OPLOVIXNG GUVEQYOTLOG OAWY
eXelVwY TV GLYOIEAP®Y, OL OTTOLOL INULOVEYNOOW TLS CLYONKES LOG QOTLOG DLOPYAVWONG
TPOGPEPOYTOS O GO0VE/OOEG CUUUETELYUULE, TNY OPOPUY] VO GTOYXOTOVUE Eava TN BEom
TOUL LOONUOTOG XOL TO POAO oG GTO GUYYEOVO ONULOCLO TYOAELO.

IMNpyog Marpag, Ocordyog
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Avtamoxprorn amd to 5o IlaveAdvio Mabntixd XouvédpLo

«H Beoroyio StoAéyeton pe Tov aUYYEOVO XOGHLO>
Osooorovinn 16-17-03-2019

OAoxAnpOnxay xor vty TV oYOALXN Ypovid otig 16-17 Maptiov ol epyoocieg Tov
5 TlaveAAviov Mabntixod Zvvedpiov «H Beoroyia Staréyetar pe tov odyypovo
%x000». To ZuvEJPLo SLOPYaVWVETOL E3W %ol TEVTE YPOVLa. amd To 1° Tletpopotind
I'EA Oeogooaiovinng «Movorng Av3povixog» umd v owyido tng AEIIIE xow pe xopnyod
X0l VTTOCTNELXTY, YL PE€Tog, To Movaoegio Bulavtivod IoAttiopod Osooorovinne.

To IaveAAvio Mabntind Xuvédprto «H Beoroyio StaAéyetar pe tov abyyEovo
%x000» elvol pioe xovoTopog dpaay mov vAoroleltor amtd To 1o Ietpapotind 'EA
Oeooohovinng «Mavorng Avdpovixog», TTPOXELLEVOL vo. BlveTol 1 SLVATOTNTO GTOVG
nobntég va drepevynoovy Beoroyixd {nTuaTo LECW TNG SLETLOTNUOVLXOTNTOGS KO
™G SLtotbepaTinng TPOTEYYLONG, Vo ovallntioovy MM xaL €0tpor cuvLEUOUEVR PE TN
BonoxevTinn Toug TOPAS00Y], YO SLEQEVYNIOOLY TV OYXEOT TTLOTNG XOL ETULOTNUNG XOL VOL
TAPOLY €M ATEVOYTL OE XOLYWYLXA, TTONTLXA XOL OLXOAOYLXE TTPOPANuoTo eEgTdlovTaC
TOL X0l VTTO TO TPLOPOL TNG YELOTLAVLXNG NOLXNG.

To 3o TpWTa Y6V TG LAOTIOINENG TOL BEaOL oW TOD To LLVESELO dLopYovKiTXEe
ot Ocooohoviny, eve T0 o)oAxd €tog 2016-2017 ot epyaoieg Tov EAaBay W oTNY
TOAN TNG ZAVONG PE o%OTO TN JLéYLON TWV KUAWY TIPOXTLXWY KO XAULYOTOUWY JPATEWY
oe 6An ™y EAAGSa. Zvppeteiyoy 690 pobntéc pe 72 epyooieg xon 98 exmardevtixol
aréd 6An ™y EANGSa (Kpvtn, Tlehomtévynoo, ynotd Tovviov, nretpwtiny] EAAGS). Xt0o
(Sto TAGLGLO TNG BLAYLOMNG XOADY TPOXTLXWY TO ETTOUEVO 006 étog (2017-2018)
T0 ZvVEJPLo vAoTobnxe oto HpdxAeto Kpntng oe ovvepyaoio pe to Iletpopotind
I'EA HpoxAciov xow 1o 'EA T'aliov, urtd v awyida tng Apytemioxonng Konng. 2to
2uvédpLo ovppetelyay 580 puabntéc ue 67 epyaoieg xot 85 exmoardevtixol amd 6An TNy
EAAGSa. O epyaoieg oL TROOLOLAGTNROY TO. TEGOEQO TEAELTOLO YPOVLO. GLYLGTOVY
Evoy UEYEAO OYXO eXTToLGELTIXOD LALXOD, To oTtolo €xel exdobel ota [TpoxTind Twy
Zovedptwy pe ISSN. To [MaveAAivio Mabntind ZuvédpLto «H Ocoroyio StaAéyetan
KLE TO aVYYPOVO XOGLO>», TTov SLtopyovwvel To 1o Iletpapoativd 'EA Ocooorovixrg
EYEL TNV OTNELEN TwY xabnyntwy Tov Epyaotnpiov [Mowdaywyixng tov Tunuotog
Ocoroyiog Tov A.IL.O., pe to omolo T0 oYoAelo cvvepYdleTol BATEL OYETIXOD CLUPHYOL
ovvepyaolog oduewva Ue Tto optloueva ato Aaioto Tov N. 3966/2011, xar teAet
LTTO TNV eTLOTNUOVLXY] XoBodMYNom Tov Zvvtovioty Exmotdevtinod ‘Epyouv Kevtouxng
Moaxedoviag x. IToAOBrov Xtpdytloin.

Koatd 10 Tp€)0v oxadnuoixd €tog T0 XLLvESPLO eméoTPEPE aTNY TOAN TNG
Oeooaiovixng. ZTny Vo] Tov, YolEeTlopd amnbbvvay o xobnyntig Tov Tunpatog
Quoxng g ZyoAng Oetixwdv Emtotnudy touv A.I1.O. x. Xopitwy [ToAdtoyAov, o omoiog
wg¢ [pdedpog tov EIIEX touv oyoAsiov emeonuave T0 €0Y0 TOL GYOAE{OL oG OTN SLALOY
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TWY XOLVOTOUWY JPEOEWY TTOLV DAOTIOLEL. 2TV CLVEYELX O XvyTovioT g Exmandeutinod
"Epyov Oeoldywy g IepLpépeiag Kevtpixng Maxedoviog x. IToAbBLog Xtpdvtloing
ovoupepinue ato MaveAvio Mabytixd Xuvédpro «H Oeohoyior Stoaréyetal Evay adyypovo
%000, TO OTTOLO WG EVag EXTIALOEVLTIXOG Oeopdg  €0waoe Tor TEAELTAL YPOVLX «PWVY]»
070 uabnua twy HonoxeuTinwy xon To 08MYNoE O Wio VEX QAOY, UE TLG CUVEQYUOLEG TTOL
Yivovtor Stobepotind xow SLETLOTNUOVLXA YLO TNV TTOEOYWYY EQYOOLWY, OTO TARLGLO TWV
N.IL.Z. tou pabnuotog. Xarpetiopd amndbuve xor o Atevbovtng tov 1 [letpaportinod
I'EA Ocooorovinng «Mavorng Avdpovixog», x. Kwvotavtivog Kepapidag, o omoiog
eLYOPLOTNOE oL XOAWAOPLEE OAOLG GTOL TLUNTOY LE TNV GUULETOYY] TOUS TO LUVEDELO.

Koata tv petivn xpovid vtodeyinxape oto Movoeio Bulavtivod TloAttiopob 650
pnontég xo Tovg GLYOSOVE EXTOLGEVTIXOVG TTOL ETERASD Y TLG EQYUTLES TOLG UTTH OAY
™y EAAGSa. Meydn Tipn yLo oG ATOTEAETE 1] CUUUETOYY] TOL ZwYPAPELOL Avxelov
¢ KwvotoavtivodmoAng. Zto XuvédpLo ouppeteiyov ayoielor amtd tov ‘Efpo péypt
v Kpnn xaw amd v Xio xow mv MotiAnvn péypt v Képxvpo xal v Asuxddo.
Yoppeteiyav Nopvéora, TEA, EITAA, Movowxa Xyoieior ortd v Anpdoro xo Idtwtiun
exTaidevon.

Ov Bepotinég pe Tig omoleg aoyoAnOnxay ot polintég Nrow:

e  Xptotiovtopog xot Téxvn:

* . ewxovoypapia, B. aytoypopic, y. Loypopixn, O. PYLTEXTOVLXY, €. AOYOTEYVLA,
OT. povoLxy, . XYNUXTOYEEPOG

e Movaytopdc (m.y. épwtoac Ocol, TpdToc (whC, dEVNon NS Exx0oUixevong )

e 2Vyypoveg Moppég Ayiwy

o Tovayio, Mytépo Ocob xar avbpdmwy (.. n Hoavayio oty Aatpeion xow ™y
Téyvn, tor Bodpoto T Mavoyiog, N oxéon Twy motoy e ™y Havoyio x. &)

o Iepd Tpooxvvipoto (.. Aytor Témot, Aytov ‘Opog xot.)

e o. O Adyog tov Beod ot TEPATAL TOL XHAPoL, B. H Tapovaio tg OpHédoEng
ExxAnoiog oto eEwtepixd (1t.%. 1 totopio, 1 dpdon xot to €pyo OpHod6EwY

Report of a conference
Avtaméxptlon amd ovvédpto



ANTATIOKPIZH 141

Hatpropyeiwy xor Avtoxe@diwy ExxAnoidy)

Kowvwvixd mpofAjpata vt to Tpiopo g Xototovixrg Adaoxoiiog (.y.
PTWOYELO, TTOAEUOG, ELPNVTY, ETEPOTNTA, VUPXWTLXA, TEOCGPLYLH, LOOTNTA,
JLXOULDUOTOL, GTEPENTUTIOL, TTOANDTIONLTLOULXOTNT, SIXALOGUVY, %K. &.)

Bronfuer ko Xprotiovxy; HOuery (svbovasio, xAwvoroinoy, Texynt YovLporoinoy,
%. &.)

Xptottovtopdg xat Oweoroyion (1.%. M otxohoyixy oxédn otovg Ilatépeg tng
ExxAnotoc xot my Ayio I'poopn, n ovpfoin g ExxAnoiog oty eniAvon twv
OLXOAOYLXWY TTPOBANUETWY %. &.)

drhocopion xor Hpnoxeio

[Miotn o Emtotiuyn (.. emotiun, tTexvoroyio, Yevetixs, x. é.)

ExxAnoto xow ITohvtixy (.. oxéocic Exxinotioc — Kpdrove, oyéoeic Exxinotog
ULE TTOMTIXES OUBOES, EXXOTIXEVOY), EXXANCLOOTIXES PUOLOYVWULIEG oty [ToArTiny,
%00 VEXPWY, YOULLOTOINOY OUBADCE®Y %. &.)

O¢poata Opbd30Eng Aatpeiog

Ov pobntég elyov Ty evxopion Voo TOEOLGLAGOLY TLG EQYAOLES TOUG UE YOOTITY
gpyaoio, Tapovoiooy os NAexTPovIxd TTEHYPOUpa Ttopovaioong (p.p.t), YneLoxy
a@hynon(Bivieo — vioxtpavtép, Tavior pixpod UAxovg), ELXOGTIXY THEOLGLAO
(oyroypopiee, PneLtdwtd, LwypapLxr), Aoyoteyvixy amddoor (Teld % moinua), apioa,
LOVLOLXT TTAPOLOLAOY, PLOUATIXES PATELS, SPAUATOTTOLNON - DeaTplx] atd300T, OTTWG
(POLYVETOL X0 GTO TEOYPOLULO TOL ZVLVESPLOV.

Evdewxtixd mapoatifevton ov TitAoL X&TOLWY EQYATLWV:

Aptototédeto KoAréyro Oeo/vinng, «H Evvola Tov Bcob péoo amd Toug aTiyovs»
Exroudevtipia T'éveotg (Tupvdoto), «Kobdon vexpwy»

I'EA T'aliov, «Aoxtuiobeoroyio»

Exmodevtipro Ppuyovidtn, «Aytog Aovxdg. latpdg Twy Puywdy xal Twy
CWUATWY >

170 TEA Oco/vinng, «IlpoxAnoelg xar Osoroyio otov 210 atcdyvor
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e KoAréyro ABnvedy, «To Ayrov ‘Opog twv ABnvev: Tor povaotipio Tov Yunttod

e T'EA Koalwpaotdg Xiov, «Evbavaoia, Kivnuoatoypdepog , ABpautaies ®@pnoxeicc»

e EITAA AleEdavdpelocg, «ExxAnoion xo [MoAitixn): Zyéoeig ExxAnolog-Kpdtoug,
Noutp.omoinoyn apfPAcewy»

e 3o I'vpvaoio N. lwviag, «H ocuppory g Opb6d0Eng ExxAnotiog oty otxoddunon
™™g Evopévng Evpomng kot v xoTamoAéUnoy ToL QOVTOUEVTOUALGUOD »

e 20 I'EA Kiaxig, «Ou vaol touv KiAxic: éva TaEldt aT0 Yp6v0 ot Ty LoToplo>»

e 1o EITAA Bépotag, «To xotvwvixd mpdfBAnu.o»

e 20 I'vpvédoro Aayxada, «O XproTiaviopdg oty AOYOTEYVIOL %Ol TOV
ALYNUOTOY QPO »

o  ZwypdpeLto AbVxelo, «To totopixd Tov Nowod tng [avayiog twy BAayepvwy xou
o Axébiotog Yuvog»

‘OAeg oL gpyaoieg Twy podntody Nray afldAoyes xol amoTéAsoay aQOPUY YLo

TEORBANUOTIONG %o oxEPn TTavw ot BEpata Tov EOLEav.

Trv petivn ypovia ato TlaveArvio Mabntmixd XuvédpLo «H Oeoroyio Storéyeton pe
TOV aOYYEOVO XOCUO», TO TEOYPOUUO TOL LVVEJPLOL EUTAOVTIOTNAE LE TTAPAAANAES
JPATELS OTLG OTOLEG LTTOPOVGAY VO CUWLUETEXOLY OL LobINTEC XaTOTLY SNAWONG TOUG.
Ot dpdoetg avtég mepteAdupovay Towyvidio yvooewv(yia pabntéc Iopvaociov) xow
ouédeg gpyooiog mhvw oe NOxd Sthfupota (Yoo palbntég Avxeiov). O oxordg ftay
Vo EUTTAOXOVY O opadeg ouvepyaoiog Lobntég dapopetinwy oxoieiwy. H emopy, 1
YvwpLulo n ouvepyoaio xaL 0 SLAA0YOog BAOEL xaVOVWY TTOL 0dNYOLY GTO OAANAOGEBOOUS
KETOED TwVY Loty amoteAel évay amd Toug otoyovs Tou [laveAnviov Mabntixod
Xvvedplov.

To XvvédpLo vmootEileTan 0pYaVWTIXE amtd Toug ebeAovTEg pabnTég 1ot amooitoug
Tou 1 Iletpopativod I'EA Ocsooorovixng, ot omoiot avarauavovy tny SLopYavwon
ToV, Ao TNV dNuULovEYLa NG aploag Tov XVYESPLOVL, TNV LTTOJOYN TWV CLUUETEXOVTWY
UEYOL XOL TNV YOOUUUOTELOXY] DTTOGTHPLED.

To 5° IlaveAAjvio Mabntind XvvédpLo €xAcioe pe emiTUYlOL XAL TNV QETLVN
YOOVLA TEPLUEVOVTOG TTAEOY TNV aELoAGYNoN atd Toug ovppetéyovteg (Lobrntég xot
EXTTOLIEVTIXROVC) LEGW TOL VAL AELOAGYNONS TTOL TOLC OTEGTAAY] NAEXTEOVLXE. X’
OTO XOAOVYTOL VO SLOTUTIWGOLY TLG EVTUTIWOELS TOVG OTTO TNV EUTIELPLO TNG CLUUETOYNG
TOUG, OAAG %Ol YO XEYOLY TLYOY TTOPATNENOELS 1| TTPOTAOELS Yo TNV BeAtiwon evig
exTaltdeLTLXOV Beapod oL bAoL ex@EAlovY TNy emtLhvuior TOLG Vou CLVEYLOTEL.

To TMaveAAnvio Moabntind Xvvédplo amoteAel €vay Zvvepyotixd Exmordevtind
Oeopd mov vAomoteiton e ™Y GLYSPOUN OAWY, SLOPYOAVWTWY XAl GUUUETEXOVTWY
EXTTOLIEVTIXWY XOL LaONTEV.

Kvptaxn AvtixovAdyn, Ocordyos, Anuntptog Zaiovixidng, OLAdAoyog
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