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v EANGS o elvor TOAD ovvnbiopévo
voo oulnrovue Yo Bpato tondelog pe
axpwe BEWENTLXS xoL PNENLEVO TPOTTO,
XwPELg vou eviLOPEPOUATTE VLA TO TG
—og TeAevTalo vGALOY— M BewENTLXN
oty ovl{Ntnoyn uropel vo petovotwiet
0 YOVLULY] XOL OTTOTEAECUOTIXNY] TTOAEY.
Eév avt) n dramiotwon lvar opby yio
TOV EVPVTEPO YWPO TNG EXTTOLOEVTLXNG
TCOALTLXYG, TTOAD TTEPLOGOTEPO QPOLLVETOL
vou LoyOeL oTtoy EAANVLXG Bpnoxeutind/
OeohoyLxd xwpo. Aey extAnooet, dNAad,
TO YEYOVOG OTL GTOV EAMANILXO XWEO xAbe
amoTeLpa voo oulntnbody opLouéva
Opator —TTOL APOPOVY TN YELOTLAVLXY
BpnoxevTiny aywyn xoL Tor TEORANUATH
TTOL OUTY OVTLLETWTILLEL OE OYEOM UE TN
oY OAxY] exmotdevTixy dtadixaoio— oyt
LOvo OewEnTIXd AN XKoL TTEOXTLXA,
elvor oyedov BEPRoto 6TL avTLpeTwTileTo
UE KEYOAN M wixEn 000m xoyvToPiog
%ol oxemTixtopob. H xoyvmodio ot
0 OXETTIXLOUOG TOLXIAAEL OVAAOYOL E
Tov Boabud amaltnong yro avéindn
TEWTOBOVALWY TEAXTIXNG SPAOoNG KOl
e@opRoYNs. Araitnom, mov otnplletol

In Greece it is very common to discuss
education issues in a highly theoretical
and abstract way, without being interested
in how —in the end of the day-— this
theoretical discussion can be transformed
into a fruitful and effective practice. If this
statement stands for the wider field of
educational policy, it seems to stand even
more in the Greek religious / theological
field. It is not surprising the fact that
in Greece any attempt to discuss certain
issues —concerning the Christian Religious
Education and the problems it faces in
relation to the school educational process—
not only theoretically but also practically,
is almost certain to be addressed. with
a large or small dose of suspicion and
skepticism. Suspicion and skepticism
vary depending on the degree of demand
for practical action and implementation
initiatives; a requirement based not
on endless theoretical discussions and
abstract generalisations, but on the
systematic analysis and interpretation of
mainly empirical data.
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Oyt o atépuoveg Bewpntinég ocu{nTNoELg
O UPYENUEVES YEVLXEVOELS, OLAAG OTY
CLUOTNUOTLXY] VEALOT XOL TNV EQUNVELX
EUTTELOLXWY XVLPLWG OEOUEVLV.

H xoyvmodio xow 0 oxemintopodg
umopel vo eivotl peydAog, 6tav 7
ovaALOY xo N oLENTNON TWY SLAPOPWY
Depdtwy ™G OYOALXNG YOLOTLOVLXTG
Opnoxevtinng aywyng yivetow pe Béon
EUTIELPLXA OESOUEVA, TTOV OE (POLVETOL VOU
LTTOGTNPELLOLY AVETILPVAAKNTO XKOXTOVOES
O¢oeig xor amoderg. Xtny avtibetn
AOPOADG TEPLTTWON, 6Toy SNADY T
epmelpixd dedopéva emiBeBoatvovy
xpotoboeg Oéocig, avTiANPeLlg xot
TEAXTIXEG, TOTE €lval QLOLXO VA
LETPELALETOL N TUYOV XayLTOPio xoL O
OUETTTLXLOUOG.

H €Eynon avtig tng ratdotoorg
TLhovedg va opelAetor oty ampobovpio
mov eviote ToapaTEeiTol peTaED
OPLOUEVW®Y EXTTPOCWTIWY TOV EAANYLXOV
Opnoxevtixod/Beoroyixod ywpov, vo
YEQPLEWOOLY TO YACLLO TTOV ETULKPOTEL
ueTaEd Bpmoxevtinng/beoroyinng Hewplog
xal Tpakng. Oewpeitatl, dNAadY], ©g
amtOALTO Oe30UEVO TO YEYOVOS OTL M
Opnoxevtixn/Ocoroyiny Oewpla elvor pLo
OYHTEPY] TTOLOTLXE TIVEVULLTLXY] EVAOYOANO
%O PO LOVO LLE xoBopd PLAOCOPLXES o
Oeohoyixég xatnyopicg oxédPng xoL €voleg
umopel voo cLAANEOEL, vor dtatuTTwhEL
xol voo ohoxAnpwbel. AvtiféTtwg, 7
Opnoxevtinn/becoroyixn mEAEN TLg
TEPLOOOTEPEG POPES exAaufaveTot
aTtd OPLOUEVOVS EXTTPOCWTIOVS TOUL
Opnoxevtixo/BcoroyLxol YWEOL WG
eV TEPEVOVOO TTVELUATLXY] EVATYOANOT)
IOV oPPOLEL TTEPLOTATEPO G’ exelVOLG
xol exeiveg oL omolol evtayOnxayv
VO DTTNPETOVY EXXANOCLOOTIXEG Mi/xOoL
OYOAXEG XOUTNYNTIXEG KOL TOLLAVTLXKES
OVAYXES. XTN AoYLXY] owTY] LTTOAVDAVEL

Suspicion and skepticism can be great
when the analysis and discussion of
the various issues of school Christian
Religious Education is based on
empirical data, which does not seem to
unreservedly support positions and views.
In the opposite case, of course, when
the empirical data confirms prevailing
positions, perceptions and practices, then
it is natural to mitigate any suspicion and
skepticism.

The explanation for this situation is
probably due to the reluctance that
is sometimes observed among some
representatives of the Greek religious /
theological field, to bridge the gap that
prevails between religious / theological
theory and practice. In other words, the
fact that religious / theological theory
is a higher quality spiritual activity is
considered as a given, and therefore only
with purely philosophical and theological
categories of thought and concepts
can it be conceived, formulated and
completed. On the contrary, the religious
/ theological action is most often perceived
by some representatives of the religious /
theological field as a secondary spiritual
activity that is more appropriate for those
who have joined to serve ecclesiastical and
/ or school catechism and pastoral needs.
In this logic lurks a notion of slavish
submission and absolute dependence of
practice on theory. A perception, where
the representatives of the practice are
quasi-obliged to transmit —in the space in
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utoe oavTtiAndn SOLALXNG LTTOTOYNG KoL
aTOAVTYG EEAPTNONG TNG TTEAENS aTtd
™ Oewpla. Miog avtiAndng, émov ot
EXTTPOOWTOL TNG TEAENG Elval OLOvel
VTTOYPEWUEVOL VoL LETOSGLG0VY —3TOV YWHEO
oTov 0Ttolo eVTéyHnxay vo LTTNEETHoOLY—
T XELOUOTO KoL TLG EVVOLES, XOTA TOY
(Sto axpLBwg TPOTO TOL EXPEPOVTOL
%0l SLATLTTWYOVTUL KO TOVG EXAOTOTE
EXTPOOWTOVS TNG BpnoxesvTinng/
Oeoroyixng Bewpioc.

2TV TEPITTWON LT ACPAADG
ToPUPAETETAL TO YEYOVOS OTL 7
Opnoxevtixn/coroynn Bewpia xor 7
TEAEYN aroteAovy Vo 6deLg Touv (dLov
voptopotog. Omov, buwg, TGoo 1 Hewpio
600 %o 1 TEAEN SLoTNEOVY EVOL ONUOVTLXO
Bobud avtotéAretag o ehevbepiog. O
omopaitnTog autds PBobuds aveEoptnoiog
o eAevbepliog, TOL TTPETEL XL OQELAEL
voo vTtapyel peTaEd OpmoxevTixvg/
Oeohoyinrg Bewplog xow mpdaEne, Bonbaet,
WoTe Pe Yottt va xobopilovton ot
OPYES, TOL XPLTNOLYL, OL TIPOTEPOULATYTES KO
Ta emtimeda dpdomg Tng HpnoxevTixng/
Beohoyiung mpoxTIKNg evaoydAnong xo
AELTOLOYLOG YEVLXA.

To atoteAéopota g Opnoxevtinyg/
Oeoroyixng Bewpntinng evaoydAnorg
0OPOADG TTPETEL vau Aaufévovtot LTTOYT
oTtd TOUG EXTTPOCWTOVS TNG TEAEYS.
Eriong, ot avayxeg mov apovatalovton
XOTA TNY GOXNOY TOL TPOXTLXOD €QYOUV
TPETEL VO LTTOTEAOVY TUNYY] TTANPO(PAPMOTNG
%ol EUTVELOTG Yo DewpnTiny €psvva
xot ovaAvorn. H evbdvn, Suwg, tov
%x000pLoUOD TWY 0EYWY, TWY XELTNELWY,
TV UECWY, TWY TEPOTWY XOL TWY
©webd6dwy tov BpnoxevTinod/Heoroyixod
TEOXTLXOV €QYOL EVOTIOXKELTUL GE OOOVG
xaL 6oeg eMEAEEQY OLVELONTA XAl XWELS
OXOTILUOTNTES VO LTINPETNCOLY AVTO TO
gpyo. Ko avtd, yLo vou Staooitotel N

which they joined to serve— the positions
and the concepts, in the exact same way
that they are uttered and formulated
by the respective representatives of the
religious / theological theory.

In this case, of course, the fact
that religious / theological theory and
practice are two sides of the same coin is
overlooked; where, however, both theory
and practice retain a significant degree of
autonomy and freedom. This necessary
degree of independence and freedom,
which must exist between religious /
theological theory and practice, helps to
soberly determine the principles, criteria,
priorities and levels of action of religious
/ theological practice and practice in
general.

The results of the religious /
theological theoretical engagement must
of course be taken into account by the
representatives of the practice. Also, the
needs presented during the practical work
should be a source of information and
inspiration for theoretical research and
analysis. However, the responsibility for
determining the principles, criteria, means
and methods of religious / theological
practical work rests with those who have
consciously and unintentionally chosen
to serve this work. And this, to ensure
the credibility, the effectiveness and the
urgent and immediate needs faced by the
religious / theological practical work.
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oELomLoTion 1 ATTOTEAECULATIXOTNTO KO
oL ETTELYOVOEG %Ol QWLETEG AVAYKES TTOL
ovtpetwnilel To Hpnoxevtind/bcoroyind
TEAXTLXO €QPYO.

Me éAra AdYLa, OL 0lGXOAOVUEVOL UE
T OpnoxevTinn/Oeoroyixn TEAEN elvat
amtapoitnTo vo Bactotody o apyég
%ol TPoOTo0EoELS, TOL OTTWOINTTOTE
TEETEL XoL 0QElAOLY var oTtnpilovtal ot
ULOL LOYVEY] XOL OAOXANOWUEVY], XATE TO
duvartdy, Bewpntixy Béon. To épyo awtd
dev elvor xoldAoL V%00, dTOY LAANGT
To O€pator TToL ATTToVTOL TG TIPAENS Elvol
oLYNOWG AUETH, TPEXOVTO XOL ETTLXOLOO
XOL OTTWOONTOTE ETIXAAVTTTOVTOL
ue Bépoata mov avnixovy oe &AAOULG
YVWOTLXOOG XAl EUTIELOLXOVG YWEOLS
(exmaidevon, ToLdoywyLky, LOPEWTLXY
PuyoroYia, xovwytohoyio %.AT.).

Me avtég Tl mpodTobéoeLg dev
elvat duvatdy vo vrootnptybel otL
ot dVo Jrootaoelg tng HpnoxevTinng/
BeoroyLung evaoyxdAnong xon Asttovpyiog,
N Oewplo dNAadN xot N TEAEN, lvor
OAANAOUTTOXAELOUEVES 1] TTOAD TTEPLOGATEQO
oAAAopoyopeveg Stadixaaies. Exelvo
TTOL TTPETEL YO GLYELSNTOTTOLNOEL OXTtd T
CULYTOLTTLXY] TIAELOPMNPLOL TWY EXTTPOCWTLY
Tov BprnoxevTixod/Beoroyixol YWEOL
oTN YWEA Lag elvol OTL OTTOLOSNTTOTE
mpooTdbeto xor av emiyetpnlel yia
TN BeAtiwon Twy pebddwy xol TPOTWY
OLOUOHOALOG TNG OYOALXNG YOLOTLOVLXYG
OpnoxevTixng aywyng OV UTopel vou
Yiver xwplig tov xoboplopd xprtnplwy
XOUTEAANAWY Yo Lo oOYyEovY Hewpla Tov
Bonoxevtinod/beoroyirod TaLdoywYLxod
goyou. H fewpla avtn ba amotdyet v’
ovtomoxplhel oTLG aTTOLTNOELS XKoL TLG
TPOGOOXIES TWY XALPWY AY TIAPOAELEL,
LETOED Twy GAAwY, va Adfel vTtédn
™G oL Vo OLUPBOVAELTEL EpELYNTLXE
eELTELPLXA OcdOUEVA, N GLUAAOYN, 7

In other words, those involved in
religious / theological practice need to be
based on principles and conditions, which
must be based on a strong and complete,
as theoretical basis as possible. This
task is not easy at all, when in fact the
issues related to the practice are usually
immediate, current and definitely overlap
with issues belonging to other cognitive
and empirical areas (education, pedagogy,
educational psychology, sociology, etc.).

Under these conditions, it cannot
be argued that the two dimensions of
religious / theological engagement and
practice, that is, theory and practice,
are mutually exclusive or much more
interdependent processes. What should
be realised by the vast majority of
the representatives of the religious /
theological field in Greece is that any effort
made to improve the methods and ways
of teaching Christian Religious Education
cannot be done without defining
appropriate criteria for a modern theory
of religious / theological pedagogical
work. This theory will fail to meet the
demands and expectations of the times if
it fails, inter alia, to consider and consult
research empirical data, the collection,
analysis and interpretation of which is
based on modern scientific requirements
of philosophy of education, pedagogical
psychology, sociology, theology, etc.
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avaALOYN xoL N €pUNVELX TWY OTTOlwWY
Baolletor oe GOYYPOVEG ETMLOTNUOVLXEG
OTTOULTNOELG TNG PLAOGOPLaG TNG TToLdELnG,
™G motdaywytxns Puyoroyiog, TG
xoLvwvLtoAoytog, tng Beoroyiog x.AT.

Amotelel TLpn Yoo pévoe vor TpoAoYiow
TO ToLPGY TEVYO0G ToL TtEPLOdLxol EAOE/
GJRE mov mepthopféver apbpa avahvong
O EQUNVELOG EUTIELOLXWY EQELYNTLXWY
dedopévwy. Kot 10010 yioe 300 %xvplwg
AOyovg. O mpwTog AdYOog elval 4Tl 7
Oepatoroyion Twv dpbpwy avapépetol o
eVOLOPEPOVOES OLUOTATELS TNG OXOALXNG
EXTTOLIEVTLXNG OLASLXOOLOG TTOL OLPOPEL TO
uabnuo twy Opnoxevtixty. Tavtdypova
OL TTPOTAOELS IOV OLATUTIWVOVTAL OTTO TOVG
ouYYPaQElC TwY Gpbpwy emiBefotwvovy
™) ONUOOLO TTOL EXEL 1] EUTIELOLXY] EQEVLVL
ot BeATIWON NG ATTOTEASOUATIXOTNTOG
™G OYOAXNG YELoTLowLXYG Bpnoxsutinyg
XYOYNS.

O debtepog AdYOg TLUNG, YLoL TNV
TEOOXANCY TWVY OCLYTEAECTWY TOL
TEPLOSLXOV VO TIPOAOYLOW TO TGV TEVYOG,
ogeiletor 0T dxalwon Tov ochavoual,
emeldn NdN amd ™ dexoetion Tov 1980
OLEXPLVOL TY] ONULOGLOL TTOV EYEL M) EULTIELOLXY
EPELYVOL YLOL TN OYOALXY XELOTLOVLXY
0pNOXELTIXY AYWYN KL HVPLOAEXTLXA
TOAUNOOL VOL TTPOYLATOTIOLNOW EPEVVAL
UEYBGANG XALLOXOG, YLOL TTOWTY (POPA GTNY
EAAGSa, tor amoteAéopotor TG omoiag
XOTAYPOUPOVTOL OTY ILSOXTOPLXY] LarTELBT
pwov (Emmanuel P. Perselis, A study of
Religious Education in contemporary Greece
and the attitudes towards Christian Orthodox
Religion of Greek pupils aged 12-15 years.
University of Lancaster, United Kingdom,
1987).

Etpor oiyovpog 6Tt oL véol
exmotdeLTLXOL, TTOL SL3AGXOLY TO LN
TwY OPNOXEVTIXWY OTO OYOAsior xoL
emtbopody otabepd va BeAtidvovton

It is an honour for me to preface
this issue of the journal EAOE / GjRE
which includes articles analysing and
interpreting empirical research data.
And this for two main reasons. The first
reason is that the subject matter of the
articles refers to interesting dimensions of
the school educational process concerning
the subject of Religious Education. At
the same time, the suggestions made
by the authors of the articles confirm
the importance of empirical research in
improving the effectiveness of school-
based Christian Religious Education.

The second reason for inviting the
journal’s contributors to preface this issue
is due to the justification I feel, because
since the 1980s, I have recognised the
importance of empirical research on
school Christian Religious Education and
have literally dared to attempt large-scale
research, for the first time in Greece, the
results of which are recorded in my PhD
dissertation (Emmanuel P. Perselis, A
study of Religious Education in contemporary
Greece and the attitudes towards Christian
Orthodox Religion of Greek pupils aged 12-
15 years. University of Lancaster, United
Kingdom, 1987).

I am sure that the young educators,
who teach the subject of Religion
Education in schools and constantly
want to improve in the course of their
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oTNY TOPELX TNG EXTTULIEVTLXNG TOVG
3paaTNELOTNTAG, EYOLY TAEOV TELOTEL
YLOL TY] ONUACLO TWY EUTIELOLXWY EPELYWY
(LeYdng N wixERg xApoxac) xow YL ot
Oo peietnoovy Tt qpbpo Tov TOPHYTOG
TeEVYOVG TOL TEPLODLXOD WLE TVEVUO
pabnreiog oAAG xow YOVLUNG KELTLXNG.
EAntilw emiong 6t oL mwpotdoelg Twy
opbpoYpdpwy ToL TOEOYTOG TEVYOLG
oev o dtahabovy g TPoooxNg TwY
ETUTEALXWY POPEWY TWY ETLYOPTLOUEVWY
Yoo Ty avafBabupton xot T PeAtionon
™G ToLoTNTOG TOL pabfuoatog Twy
OpPNOAELTLXWY OTOY TOTO LOG.
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educational activity, are now convinced
of the importance of empirical research
(large or small scale) and therefore will
study the articles of the present issue of
the journal with a spirit of apprenticeship
but also fruitful criticism. I also hope
that the proposals of the columnists of
this issue will not be distracted by the
attention of the executive bodies in charge
of upgrading and improving the quality
of the Religious Education in our country.
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